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Section 1

In this section, you will summarize:

steps taken to launch, expand or deepen the implementation of the evidence-based programs
in your SOA Plan;

early evidence of change related to your implementation; and

evidence of gap-closing on interim and longer-term outcomes for student groups targeted in
your SOA Plan

* Implementation Activities: During academic year 2024-2025, what steps did your district take to
launch, expand, or deepen the implementation of each EBP in your SOA Plan?

Implementation Activities

EBP 2.1B: Supporting Curriculum Implementation

During the 2024-2025 academic year, the district took deliberate steps to launch and deepen
implementation of evidence-based programs (EBPs) outlined in our SOA Plan, with a particular focus on
mathematics. Key implementation actions included:

Demoing i-Ready Math:
The district piloted i-Ready Math in all math classrooms during the final two months of the school
year. Teachers evaluated its alignment with the i-Ready Diagnostic framework and its potential to
improve instructional coherence and student learning outcomes.
Partnership with TNTP:
In collaboration with TNTP, the district rolled out a comprehensive set of supports to enhance
math instruction. These included:

o Weekly targeted professional development for math teachers

o Classroom observations and refiective feedback cycles

o Lesson internalization sessions to strengthen teacher planning and alignment with HQIM
High-Quality Instructional Materials (HQIM) Deep Dive:
A district-wide review of HQIM in math was conducted, focusing on Grades 4-8 and prioritizing
materials that support procedural fluency, an area identified as a key gap in our existing
curriculum. The materials were also assessed for their alignment with the needs of our targeted
student groups—English Learners (ELs), Students with Disabilities (SWDs), African American
students, and Hispanic/Latino students.
Leadership and Accountability Structures:
To further support implementation and monitoring, the district created a new Director of



Academics and Accountability position. This role is specifically designed to oversee
evidence-based program implementation and ensure ongoing curriculum evaluation and
fidelity.In addition, a new leadership structure was developed for the 2025-2026 school
year to support increased instructional coaching, teacher development, and evaluation
processes—critical elements for sustaining high-quality implementation.

EBP 2.4B: Extended Learning Time

Extended School Day:

MCCPS extended its daily schedule to 7:45 AM — 3:00 PM across all five days,
providing a consistent and equitable increase in learning time, particularly on Mondays,
Wednesdays, and Fridays.

Launch of PALS (Personalized Academic Learning Supports):

Formerly known as LAB, PALS sessions were restructured and expanded to occur three
times per week for 30 minutes each. Groups are formed using real-time diagnostic,
benchmark, and classroom data to address individual student learning
needs—supporting both intervention and acceleration.

Extended Core Instruction:

Math and ELA instructional blocks were lengthened by 15 minutes per day,
creating 150 additional minutes of core instruction weekly. This time allowed
teachers to dive deeper into grade-level content, offer reteaching, and deliver
small-group support.

Prioritizing Core Subjects in the Morning:
Math and ELA classes were scheduled earlier in the day, when student focus and

cognitive capacity are at their highest.

End-of-Day Advisory:

A daily 10-minute Advisory block was introduced, with a focus on executive
functioning skills, organization, and academic self-management—critical for students
with disabilities and those requiring executive skill support.

Student Seminar Course:

MCCPS implemented a twice-weekly Seminar for students in Grades 6-8. This course
includes instruction in study strategies, portfolio development, digital/media literacy, and
organization.

Expanded Enrichment and Academic Support:

MCCPS expanded school-day enrichment programming to five days per week,
embedded within structured lunch/recess blocks. Additionally, the school added
academic support at every grade level in all core subjects, ensuring more targeted
in-school academic help for all students.



o After-School Program Development:

MCCPS hired a dedicated liaison to enhance after-school programming and
coordinate supports that meet students’ educational and developmental needs. This
position focuses on expanding access to meaningful enrichment and providing aligned
academic support outside of regular hours.

o The district also expanded its partnership with the local YMCA by hiring an MCCPS staff
member to serve as a liaison between the afterschool program and MCCPS teaching
staff, supporting a collaborative model that integrates academics into afterschool
programming. This liaison plays a critical role in bridging the gap between home and
school by ensuring consistent communication, aligning academic goals across settings,
and fostering a more cohesive experience for students and families.

EBP 3.1C Educator Preparation Partnerships

A significant step in implementing this EBP is the establishment of a more comprehensive
leadership position—the Director of Academics and Accountability—effective July 1, 2025. The
Director of Academics and Accountability will work collaboratively with the Assistant Head of
School to advance initiatives related to educator preparation partnerships. Together, they are
designing and coordinating a comprehensive training and ongoing support systems for both
fellows and mentors. They will also facilitate a structured system of peer observations and
feedback to enhance professional growth and instructional effectiveness.

In addition to hosting teaching fellows, in 2025 MCCPS will onboard a School Adjustment
Counselor fellow to support the social-emotional needs of all students, expanding our capacity
to address student wellness and create a more supportive learning environment aligned with our
goals for inclusive and culturally responsive education.

Early Evidence of Change (2024-2025)

Early Evidence of Change (2024-2025):

During the 2024-2025 school year, MCCPS saw positive instructional improvements as
teachers involved in the i-Ready pilot reported greater confidence in lesson delivery, especially
in scaffolding for English Learners and students with disabilities. Classroom observations
showed increased student engagement, stronger math discourse, and better alignment with
high-quality instructional materials. The Personalized Academic Learning Supports (PALS)
model enabled more targeted instruction through personalized groupings, and new advisory and
seminar blocks helped students build organization and time management skiils. Mid-year
i-Ready data indicated that over half of students across most subgroups met or exceeded
typical growth in math, with overall reading progress strong but revealing a need for additional
support for multilingual learners.

Evidence of Gap-Closing:

Early diagnostic data and academic growth measures suggest progress in closing achievement
gaps for key student groups, particularly students with disabilities and English Learners. The
PALS model, extended instructional time, and enhanced grade-level supports contributed to



notable gains, particularly in math. Increased in-school academic support and expanded
enrichment opportunities ensured equitable access for students who might not participate in
after-school programs. Longitudinal data shows students develop skills more consistently the
longer they remain at MCCPS, affirming the value of the school’s extended learning approach.

End of year i-Ready diagnostic data in math for the 2024-25 school year showed that 60% of all
MCCPS students were at or above grade level. Among student subgroups, 48% of students
with disabilities (SWD), 28% of Multilingual Learners (MLL), and 49% of Former English
Learners (FEL) were on or above grade level, with SWD and FEL performing on par and MLL
trailing behind. While most students are at or above grade level, a significant number remain
one grade level below and would benefit from targeted interventions. i-Ready data also revealed
a 36% increase of SWD on or above grade level, with decreases in SWD performing below and
far below grade level, and a striking 300% increase of MLL on or above grade level, as
compared to end of year diagnostic data from the 2023-2024 school year, although MLL growth
in stretch goals remains limited.

Over half of all SWD, MLLs & FELs met or exceeded their typical growth goals, indicating
students generally made or exceeded expected progress for the school year. However,
approximately 25% of students across populations made less than 19% progress toward their
goals, with many showing no growth, highlighting a need for focused review and intervention.
Regarding stretch growth—which measures accelerated progress to close achievement
gaps—28% of SWD met or exceeded this target, signaling promising progress. In contrast, the
MLL population showed limited advancement toward stretch growth, emphasizing the need to
revisit instructional strategies and services tailored for these students.

Section 2

Key Changes to the SOA Plan:

After careful consideration and stakeholder input, the district made several strategic leadership
adjustments to better align staffing structures with the goals of our SOA Plan. MCCPS opted not
to hire a separate Coordinator of Co-Teaching and Inclusion, instead establishing the role of
Director of Academics and Accountability to provide comprehensive oversight of student
learning outcomes and support the implementation of evidence-based practices across the
district.

Additionally, the leadership team was restructured to create half-time coaching positions in
ELA, Math, and Science, allowing for greater teacher support and more effective curriculum
implementation across core content areas. MCCPS also created a new position—Director of
Enroliment and Community Engagement—a role created to support the diversity of our student
population and strengthen family and student connections to the school community—fostering a
greater sense of belonging that positively impacts student learning and success. These shifts



reflect a broader effort to streamline accountability, strengthen instructional leadership, and
improve equity and access for all students.

Implementation Plans for Academic Year 2025-26:

In the 2025-26 academic year, MCCPS will expand and deepen the implementation of its EBPs
by leveraging these new leadership roles to enhance cross-functional coordination, teacher
evaluation, professional development, and community outreach. The Director of Academics and
Accountability will continue to lead efforts around educator preparation partnerships, data-driven
instruction, and mentorship systems. The subject-specific coaches will provide embedded,
just-in-time support for teachers to improve instructional quality and fidelity to curriculum. The
Director of Enrollment and Community Engagement will work to build stronger relationships with
families, ensure student needs are proactively addressed, and increase
engagement—especially among historically underserved populations. These structures will
collectively strengthen the district’s ability to close opportunity gaps and improve outcomes for
all learners.

Section 3

Question 1: * Please briefly describe your districts efforts during the 2024-25 school year to engage
families/caregivers, particularly those representing the student groups you have identified for targeted
support, about how to best address their students’ needs.

Family and Caregiver Engagement (2024-2025):

During the 2024-25 school year, MCCPS implemented a multi-pronged approach to engage
families and caregivers—particularly those representing student groups experiencing the
greatest disparities, including students with disabilities, multilingual learners, and economically
disadvantaged students. Key activities included weekly school-wide updates that provided
timely information about student learning and school initiatives; ELPAC (English Learner
Parent Advisory Council) and SEPAC (Special Education Parent Advisory Council)
meetings to ensure meaningful input from families of MLL and SWD populations; and
grade-level family dinners held in September to build relationships and foster shared
understanding of academic expectations.

To further strengthen engagement and strategic planning for the school, the MCCPS Board of
Trustees offered listening sessions to elevate family voice in decision-making. The district also
launched ParentSquare, a two-way communication platform that enables real-time engagement
between families and staff, with built-in translation support to ensure accessibility for all
families, including non-English speakers.

Evidence of Progress:



These activities appear to be fostering stronger communication, encouraging more family
participation in advisory groups, and contributing to higher turnout at school events.

While formal metrics on engagement are still being analyzed, preliminary data suggest a rise in
attendance at ELPAC and SEPAC meetings and more consistent responses from families via
ParentSquare. These outcomes reflect meaningful progress toward the goals in our SOA plan to
deepen partnership with families and ensure their voices guide how we support students most in

need.

Question 2:* Please share evidence of increased or improved engagement with families/caregivers,
particularly those representing the student groups targeted in your SOA plan, during the academic year
2024-25. (Districts may use the metrics described in their SOA Plans, or other relevant metrics)

Evidence of Improved Family/Caregiver Engagement (2024-25):

Listening sessions and parent surveys provided valuable insights into the effectiveness of
our engagement strategies. Feedback from these sources confirmed that our efforts to increase
two-way communication and inclusivity are making a meaningful impact.

According to the parent survey:
¢ 95% of respondents rated the school’'s communication with families as excellent or good.

e 97.5% of families reported that there are sufficient opportunities for them to be involved
in the school community.

e 85% of families indicated that their identity and background are respected and reflected
in the curriculum, classroom discussions, and school events.

e 95% of families agreed that the school has provided opportunities to celebrate and learn
about diverse cultures.

These outcomes reflect a deeper sense of belonging and partnership between MCCPS and its
families, and signal clear progress in achieving our SOA goals to increase engagement with
families of students experiencing the greatest disparities.

Question 3:

Please briefly describe the following types of stakeholder engagement during the 2024-2025 school year,
making certain to include information on stakeholders representing student groups targeted in your SOA

plan:

1. how your district shared updates on SOA plan implementation and early evidence of change
student outcomes with different stakeholder groups

2. the ways in which your district collected input and feedback from different stakeholder groups;

3. the substantive input and feedback you have received to date—and whether/how that has
impacted your SOA plan implementation



Stakeholder Engagement and Feedback on SOA Plan Implementation (2024-25):
Throughout the 2024—25 school year, MCCPS maintained transparent communication about
SOA implementation and student outcomes by regularly sharing updates with the Board of
Trustees during public board meetings and in school-wide communications from the Head of
School. These updates allowed stakeholders, particularly those representing our target student
groups, to stay informed about progress and early evidence of change.

We also prioritized collecting feedback through structured channels such as family surveys,
listening sessions, SEPAC and ELPAC meetings. The feedback received led to actionable shifts
in our implementation—for example, adding targeted services and adjusting staffing roles to
better support students with disabilities and multilingual learners. This continuous input loop
ensured that our SOA strategies remained responsive and community-informed.



