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Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:

¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.

o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.

o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair”’ standard (including deficiencies
and extreme deficiencies)
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Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

¢ The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field

2023-2024 52.3 79.4% 20.5% 0.0% 0.0% 0.2% 0.0% 0.0%

Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home

Facility Conditions Number

Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Excel Academy Charter School (EACS) delivers a high-quality educational model rooted in personalized learning,
flexible instructional schedules, and a proven Multi-Tiered System of Supports (MTSS) designed to meet the diverse
academic, social-emotional, and developmental needs of TK-12 students. EACS provides equity-based curriculum
options vetted to align with California State Board of Education adopted standards and maintain academic rigor
across grade levels and content areas. Through collaboration among credentialed teachers, parents, and students,
individualized learning plans are developed and monitored to support mastery of grade-level Common Core State
Standards.

EACS uses locally selected measures to monitor academic standards implementation and student progress,
including i-Ready benchmark diagnostic assessments in English Language Arts (ELA) and mathematics, CAASPP
and ELPAC results, standards-based assignments, work samples, teacher observations, student portfolios, and
progress monitoring meetings. Additional measures include graduation data, college and career readiness indicators,
and educational partner feedback. These tools provide multiple data points to guide instruction, monitor growth,
identify learning gaps, and ensure alignment to state standards.

Assessment data is regularly reviewed with the governing board, educational partners, and through the California
School Dashboard. EACS has established goals to increase the percentage of students meeting or exceeding
standards in ELA and mathematics by 2% annually, and improve graduation and college and career readiness
indicators.

EACS continues implementing California academic standards across all subject areas. ELA and mathematics
instruction is aligned to Common Core standards and supported through differentiated instruction, intervention, and
standards-based curriculum. English Language Development (ELD) standards are integrated through designated
and integrated supports informed by ELPAC data.

Implementation of the Next Generation Science Standards (NGSS) includes inquiry-based learning that promotes
critical thinking and problem-solving. History-Social Science emphasizes literacy, civic engagement, and historical
analysis. Career Technical Education (CTE), Health, Physical Education, Visual and Performing Arts, and World
Language programs support wellness, creativity, communication, cultural awareness, and college and career
readiness through standards-aligned instruction.
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Mission Statement

At Excel Academy, we invest in each student by providing a personalized and engaging learning experience
centered on a collaborative partnership between school and home that creates unmatched opportunities for
excellence and future success.

Implementation of State Academic Standards (LCFF Priority 2)

OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

aloa|lo|lo|o|a

History-Social Science

2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic

standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

oaloa|loa|lo| oa|a

History-Social Science
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3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher
pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

oa|loa|loa|lo| oa|a

History-Social Science

Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 N/A

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

alaoa|loa|lo| oo

World Language
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Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
Identifying the professional learning needs of groups of teachers or staff as a whole 5
Identifying the professional learning needs of individual teachers 5
Providing support for teachers on the standards they have not yet mastered 5

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

Excel Academy Charter School (EACS) remains committed to implementing California State Board of Education
adopted academic standards through a personalized learning model supporting all students. Ongoing professional
development, instructional coaching, and collaborative planning ensure curriculum alignment and effective
instruction across content areas.

EACS uses data-driven decision-making, progress monitoring, and collaboration among teachers, students, and
parents to provide differentiated instruction and equitable access to rigorous, standards-aligned learning
opportunities.

All English Learner (EL) students receive targeted English Language Development (ELD) instruction from
credentialed teachers with CLAD authorization. Instruction includes asynchronous curriculum programs with
synchronous small-group instruction focused on listening, speaking, reading, and writing. Long-Term English
Learners (LTELSs) receive additional support through the Student Success Team (SST) process to address
language needs and accelerate English proficiency.

EACS provides NGSS-aligned science instruction across grade levels. Students in grades 7—-12 may participate in
teacher-led science courses using the Bright Thinker curriculum and hands-on lab kits to support scientific inquiry
and standards mastery.

The LEA continues integrating social-emotional learning, college and career readiness, and technology-based
instruction to support student success and growth.

Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: *
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« Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.

3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.
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Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 5
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 5
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 5
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 5
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

Excel Academy Charter School (EACS) is committed to fostering strong, collaborative educational partnerships
among parents, students, staff, and the broader learning community. Through transparent communication, in-person
and virtual learning period meetings, shared decision making, and consistent collaboration, EACS ensures that all
educational partners have a voice in shaping school-wide growth and student success. EACS values educational
partner input to reflect on overall progress, celebrate successes, and identify opportunities for continuous program
improvement. Partnerships are foundational to driving instruction, achieving school-wide goals, and enhancing
student learner outcomes. Building strong connections with students and parents leads to increased student
engagement, learning, and achievement. At the heart of EACS is a dedicated team of educators who ensure
consistent, responsive, and respectful communication between all educational partners. The number one priority at
EACS is supporting the academic, social, and emotional success of each individual student. Through robust systems
of support, personalized learning, and data-driven instruction, each student is empowered to meet or exceed grade-
level expectations.

Based on the input survey results, parents and students agree that EACS is dedicated to providing an education that
denotes excellence. EACS had 389 more responses this year than in 2025.

Overall Satisfaction Report: Based on 676 parent/guardian responses:

97% of survey respondents agree that students have access to rigorous curriculum and resources that allow for
mastering grade level standards and core content, and are encouraged to attain their academic goals.

99% of survey respondents agree that EACS clearly communicates academic expectations, encourages academic
excellence, student progress, and provides a safe and welcoming environment.
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95% of survey respondents agree that students set personal academic achievement goals, and work independently
in a timely manner to achieve the set goals.

95% of survey respondents believe that the school uses assessment data to modify and monitor curriculum and
instruction of students.

99% of survey respondents agree that Excel Academy’s vision and mission are clear and understandable.

97% of survey respondents agree that the school provides input opportunities for parents/guardians to participate in
the school and their child’s education, and feel connected to the school, valued, and respected.

Meaning: Overall high satisfaction rate with the school program.

Use: EACS will remain steadfast in its commitment to student progress and achievement through transparency,
consistent communication, and collaborative partnerships. Through the ongoing provision of targeted resources,
personalized support, and learning opportunities, EACS supports all students to be lifelong learners. EACS will
continue to survey educational partners to solicit feedback and analyze strengths and areas of growth.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

Based on the analysis of educational partner input and local data, EACS will continue to strengthen and refine its
focus on improving relationships between school staff and families while building on the strong systems already in
place. Educational partner feedback indicates overall positive experiences with communication, engagement, and
access to school information; therefore, the primary focus moving forward is not on redesigning systems, but on
deepening participation, expanding consistency, and increasing meaningful engagement opportunities for all
educational partners.

EACS will continue implementing effective communication practices that have proven successful in keeping
educational partners informed and connected to student learning. The school remains committed to maintaining
timely, transparent, and accessible communication through multiple platforms that support consistent two-way
interaction. As education continues to evolve, EACS is also committed to staying current with communication tools
and practices that enhance connection, accessibility, and responsiveness between school staff and families.

A key area for continued improvement is increasing participation in structured collaboration opportunities such as
SSC, ELAC, and PAC meetings. While these opportunities are currently in place, EACS recognizes the importance
of further encouraging consistent family involvement and expanding awareness so that more educational partners
can actively contribute to shared decision-making and school improvement efforts. Increasing engagement in these
committees will support deeper collaboration and ensure that diverse voices are represented in school planning and
student support.

In addition, in-person and virtual learning period meetings will continue to serve as an essential bridge between
home and school. EACS will focus on refining these touchpoints to ensure they remain meaningful, accessible, and
responsive to educational partner needs. Strengthening attendance and participation in these meetings will further
enhance the connection between families and instructional staff and support ongoing collaboration around student
progress.

Another area of focus is the continued use of educational partner surveys. Survey feedback has been valuable in
identifying strengths and guiding improvements in communication, instructional support, and engagement practices.
EACS will work to increase response rates and ensure that feedback collected from educational partners is
consistently analyzed and used to inform decision-making and improve family engagement strategies.

Overall, EACS remains committed to strengthening relationships between school staff and families by building upon
existing strengths while intentionally improving participation, communication consistency, and engagement
opportunities. These efforts will ensure that all educational partners continue to feel informed, valued, and actively
involved in supporting student success.
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3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

EACS is committed to strengthening engagement with underrepresented families by creating meaningful, accessible,
and culturally responsive opportunities for participation and collaboration. EACS recognizes that strong family-school
partnerships are essential to student success, especially within an independent study charter model where ongoing
communication and support are critical to student engagement and academic progress.

Through its flexible and personalized learning model, EACS provides customized educational experiences designed
to support all students, including English Learners, students with disabilities, socioeconomically disadvantaged
students, foster youth, homeless youth, and other underrepresented student groups. This commitment extends
through intentional outreach efforts that ensure all families feel welcomed, informed, valued, and connected to the
school community.

Teachers, students, and parents collaborate regularly through learning period meetings, academic support meetings,
IEP meetings, parent-teacher conferences, and intervention planning sessions to monitor student progress and
establish individualized academic goals. EACS also provides virtual participation opportunities, translated materials
when needed, and multiple communication platforms to increase accessibility and engagement for all families.

To improve engagement of underrepresented families, EACS provides parent education opportunities and
workshops that equip families with tools and resources to support student success at home. These include training
related to English Learner progress and reclassification, parent portal access, curriculum resources, webinars,
Parent Academy informational sessions, Parent Power-Up events, Back to School events, intervention supports, and
teacher-parent collaboration strategies.

EACS prioritizes proactive outreach through the Assistant Director of Special Programs, counselors, and support
staff, who regularly connect with families of homeless youth, foster youth, students with disabilities, and students
experiencing academic or social-emotional challenges. These efforts help strengthen communication and ensure
families feel supported as active educational partners.

Parents and guardians are consistently informed and encouraged to participate in SSC, ELAC, and PAC meetings
through emails, text messages, and postings on Beehively, the EACS website, and school handbook. EACS also

incorporates cultural awareness activities that honor and celebrate the diverse backgrounds, languages, customs,
and traditions represented within the school community, contributing to improved participation and stronger family
engagement.

Moving forward, EACS will continue analyzing educational partner feedback and participation data to improve
outreach efforts and ensure all families remain active partners in supporting student achievement and school
success.

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability
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Practices Rating Scale

Number
5. Rate the LEA’s progress in providing professional learning and support to teachers and 5
principals to improve a school’s capacity to partner with families.
6. Rate the LEA’s progress in providing families with information and resources to support 5

student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 5
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

EACS is committed to using disaggregated internal benchmark and state data to identify and support all students,
including English Learners, students with disabilities, socioeconomically disadvantaged students, and other
underrepresented groups requiring targeted intervention in English language arts and mathematics. This data-driven
approach ensures timely identification of achievement gaps and implementation of evidence-based interventions to
accelerate student growth and mastery of grade-level standards.

Participation in intervention services, including targeted instruction and live academic support, strengthens student
outcomes by reinforcing foundational skills and improving academic performance. EACS continuously monitors
progress and adjusts supports to ensure interventions remain effective and responsive.

EACS prioritizes strong, trusting relationships between teachers, parents, and students through consistent, respectful
communication. Families have multiple avenues to engage in their child’s education, including direct teacher
communication, a parent portal, conferences, learning period meetings, and governance meetings.

To support school-home collaboration, EACS uses multiple communication platforms to ensure timely access to
academic updates and student progress. Required notifications, policies, and resources are posted on the school
website and in the parent and student handbook.

EACS ensures families are informed of their rights and supports. Counselors and the Assistant Director of Special
Programs communicate regarding student rights, Title | and Title Ill requirements, and available supports. In
alignment with SB 1375, Title IX and Uniform Complaint Procedures are accessible online and in the handbook.

For students with IEPs, Procedural Safeguards are provided annually and at each meeting in English and Spanish,
with translation and interpretation available as needed. EACS encourages ongoing family engagement through
regular communication via email, phone, and meetings, strengthening partnerships and supporting student success

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

EACS will continue to focus on partnership and student outcome improvement by offering additional parent
education opportunities in person and virtual, annual surveys, and opportunities for engagement through SSC,
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ELAC, and PAC meetings. These structures will continue to be strengthened to ensure meaningful family voice and
consistent collaboration in supporting student achievement and school improvement efforts.

EACS is dedicated to enhancing student engagement in live instruction, specifically for English Learners and
students who are working below grade level. A continued area of focus is ensuring that students are actively
participating in instruction and receiving consistent academic support that promotes progress toward grade-level
standards and closes achievement gaps.

The intervention department will continue to assess the quality of the classes and make adjustments when deemed
necessary in order to provide tailored instruction to fit the individual needs of the students. Data from assessments,
participation, and progress monitoring will be used to guide instructional decisions and improve the effectiveness of
intervention supports.

Support and guidance to address specific needs and challenges for underrepresented students and families will
continue to be assessed by teachers, counselors, and case managers. These staff members will continue to
collaborate to ensure students are identified early for support, receive appropriate interventions, and that families
remain informed and engaged in their student’s academic progress.

EACS will also continue to strengthen communication and partnership between school staff and families in order to
improve student outcomes. Through ongoing collaboration, targeted interventions, and expanded engagement
opportunities, EACS remains committed to supporting the academic success of all students.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

EACS is committed to strengthening partnerships with families and the broader community to foster increased
engagement, involvement, safety, and satisfaction, all in direct support of student learning and achievement. A key
area of focus for improving engagement of underrepresented families is ensuring that communication and outreach
efforts are consistent, inclusive, and responsive to the needs of all educational partners, including families of English
Learners, students with disabilities, and other unduplicated student groups.

EACS will continue to expand opportunities for meaningful family input in decision-making related to policy and
program improvement through structured engagement opportunities such as SSC, ELAC, and PAC meetings, as well
as ongoing surveys and feedback tools. These opportunities are designed to ensure that family voice is actively
considered in shaping school practices and improving student outcomes.

The teacher-parent-student relationship remains central to student success, and EACS will continue to cultivate
these relationships by maintaining open and consistent lines of communication. Families are provided regular
updates on student progress and have multiple avenues to engage with teachers and staff regarding academic and
social-emotional needs.

To further support underrepresented families, EACS will continue providing equity-based instruction and targeted
supports, including individualized interventions and resources aligned to student needs.. Teachers, counselors, and
support staff will continue to collaborate to identify students early who may need additional academic or social-
emotional support and ensure families are engaged in the planning process. Homeroom attendance, tutoring
support, and office hours are available to students.

Parents and guardians will remain informed and actively involved in their students’ educational journey through clear
communication, accessible information, and ongoing engagement opportunities. Through these efforts, EACS aims
to strengthen trust, increase participation, and ensure all families are meaningfully engaged as partners in supporting
student success.
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Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 5
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 5

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 5
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,

and district administrators work together to plan, design, implement and evaluate family 5
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

EACS has demonstrated strong and improving progress in Seeking Input for Decision-Making, as evidenced by a
steady overall increase in participation over time. Survey participation has grown significantly, 676 participants in
2025-26, reflecting a substantial expansion in outreach, engagement efforts, and overall family and student
involvement in school improvement processes. Although there was a slight decline in parent participation in 2024-25
(287 respondents compared to 351 in 2023-24), this was followed by a notable overall increase in the most recent
cycle, along with a significant rise in student responses, indicating broader engagement across groups.

EACS is focused on providing effective and meaningful communication that ensures all educational partners have
multiple opportunities to provide input into decision-making related to equity-based instruction, student support, and
overall school program quality. Communication regarding input opportunities is consistently shared through learning
period meetings, social media platforms, Beehively, school newsletters, and structured engagement meetings such
as SSC, ELAC, and PAC. These multiple communication channels help ensure that families, students, and staff
remain informed and connected to opportunities for participation.

In addition to LCAP surveys, EACS also utilizes ongoing feedback tools provided by various departments. Monthly
“pulse-check” surveys through the Possip platform allow the school to gather timely qualitative and quantitative
feedback, identify trends, and respond to concerns or suggestions in a timely manner. This continuous feedback loop
strengthens responsiveness and supports ongoing program improvement.

To promote transparency and trust, survey results and key findings are regularly shared during SSC and ELAC
meetings as well as through monthly newsletters. This ensures that families and staff can see how their input is
being used to guide decisions and improve programs.
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Overall, EACS values feedback as a critical driver of decision-making. This input is actively used to evaluate existing
programs, policies, and procedures and to guide improvements that better support student success. EACS will
continue to monitor participation trends and refine outreach strategies to further increase engagement and ensure all
voices are represented in decision-making processes.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

EACS annually measures growth and progress by seeking input and feedback from all educational partners through
annual surveys, teacher/student/parent meetings, board meetings, and participation in SSC, ELAC, and PAC
meetings. EACS reports collected results to all educational partners in order to promote transparency and
collaboration.

A key focus area for improvement is increasing consistent and representative participation in all input opportunities,
ensuring that feedback reflects all student groups, including underrepresented populations. EACS will continue to
strengthen outreach and engagement strategies to support broader participation in decision-making processes.
Using a survey platform that provides educational partners with the ability to complete the questionnaires via email or
text has proven to be successful.

Empowering educational partners to provide input and participate in decision-making remains central to EACS. This
creates a positive environment where staff, parents/guardians, students, community members, and governing board
members all have opportunities to share their voices.

EACS will continue to discuss best practices and provide staff training on effective communication and outreach
strategies that integrate inclusion, trust, and collaboration. These efforts will support stronger and more consistent
engagement with families and students.

EACS remains committed to increasing engagement in SSC, ELAC, and PAC meetings by exploring new strategies
to encourage participation and strengthen collaboration. The goal is to ensure educational partners are actively
involved in decisions that impact student learning and school programs.

Ultimately, EACS will continue working alongside educational partners to create a positive and successful school
environment where students receive the necessary interventions, resources, and support to thrive and become
lifelong learners.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

EACS will continue to strengthen engagement of all families in Seeking Input for Decision-Making through consistent,
meaningful, and accessible communication. Although survey data did not indicate lower engagement from
underrepresented families, EACS remains committed to proactively ensuring all families are included in opportunities
for input and participation.

EACS will continue to provide in-person and virtual opportunities for families to share feedback and participate in
decision-making processes that support school improvement. This includes expanding in-person engagement
opportunities through parent education workshops and community events designed to strengthen understanding of
academic programs, student supports, and school-wide initiatives. Multiple communication platforms will be used to
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ensure families are informed of upcoming events and engagement opportunities, including SSC, ELAC, PAC, and
board meetings, with timely reminders to encourage participation.

EACS will also maintain clear and proactive communication with families regarding student academic, social, and
emotional progress to support early intervention and collaboration when concerns arise. Staff will continue to
strengthen outreach practices to ensure communication remains consistent, inclusive, and responsive.

Through these efforts, including increased opportunities for in-person engagement, EACS will continue to promote
strong family involvement and ensure all families have meaningful opportunities to provide input that informs
decision-making and supports student success.

School Climate (LCFF Priority 6)

Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

+ Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

« Ata minimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three
prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:

Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.
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Annual LCAP Survey

Overall Satisfaction Report: Based on 377 student responses (grades 6-12). Student feedback reflects exceptionally
strong perceptions of instructional effectiveness and school support systems. Overall, 96% of students report
satisfaction with the school, and key indicators of instructional quality remain very high:

99% of survey respondents agree that their teacher is available to speak with them when they need guidance.

93% of survey respondents agree that the curriculum provides challenging grade level instruction and assessment of
their academic progress.

89% of survey respondents agree that the curriculum and instruction are engaging and they are able to complete the
coursework on time.

100% of survey respondents agree that their teacher cares about their education and is committed to helping them
succeed.

97% of survey respondents feel the school does a good job communicating through all forms of communication.
98% of students feel safe and welcome to meet with teachers to discuss academic progress.

83% report knowing at least one adult at school they can talk to for support.

These results indicate a strong instructional program supported by highly positive teacher-student relationships and
effective communication systems, and students have a strong sense of safety and belonging.

Social Emotional Learning Student Survey Results - Grades 3-12 - 366 respondents

The SEL survey was provided to garner a sense of understanding as to how the students were feeling about
themselves and their progress in school. Counselors were able to get a pulse on how the students were feeling to
offer necessary support and/or to plan interventions.

84% of students do feel positive energy frequently, which is a strong protective factor.

86% of students are opposed to seeking out counseling support.

92% of students feel consistently safe and cared for with family as the dominant protective anchor.
95% of students feel they have a strong support system with an adult to speak with.

92% of students report they have a friend whom they can be their authentic self with.

Intervention Student Survey Results

Intervention program survey results reflect universally positive perceptions of program effectiveness and instructional
quality:

100% of survey respondents agree that they are satisfied with teacher communications.

100% of survey respondents agree that students are receiving quality instruction.

100% of survey respondents feel that the provided classes have given their students a sense of belonging.

Qualitative feedback consistently highlights improvements in student academic performance, particularly in reading
comprehension, math skills, and student confidence. Additionally, respondents frequently note positive teacher
attributes such as patience, clarity of instruction, and supportive classroom environments. These findings suggest
that intervention programs are effectively supporting both academic growth and student engagement.

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.
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Key Learnings from Data Analysis (Including Student Group Considerations)

Survey results and feedback were shared with educational partners through ELAC, SSC, and staff and department
meetings, in addition to the EACS newsletters, to review trends in student experience, school climate, and
instructional effectiveness. Across data sources, no trends or educational partner input required changes to existing
LCAP goals or actions.

Areas of Strength

Educational partner feedback reflected high satisfaction with EACS and strong appreciation for staff, instruction, and
school supports. Respondents reported positive experiences with teacher communication, responsiveness,
instructional quality, and strong perceptions of safety, belonging, and supportive adults.

Key strengths include:
e High satisfaction with the school and educational program
Strong teacher communication and accessibility
Positive perceptions of instruction and academic support
Strong sense of safety and belonging
High satisfaction with the WIN (What | Need) intervention program, including reported growth in reading,
writing, mathematics, and student confidence
e Appreciation for family resources and support

Qualitative feedback consistently highlighted gratitude for staff efforts and recognition of student academic progress.

Identified Needs and Areas for Continued Focus

While feedback was highly positive, some families expressed interest in expanded targeted academic support,
particularly in reading, writing, and mathematics. This reflects continued interest in strengthening intervention and
enrichment opportunities. Social-emotional survey data indicates students generally feel supported and safe but may
sometimes experience stress and difficulty with emotional regulation. The school continues monitoring student
wellbeing and providing supports through existing systems and staff.

Student Group Considerations/Disaggregation

Survey data did not reveal significant differences across student groups requiring changes to LCAP goals or actions.
Satisfaction, safety, and perceived support remained consistent. The school continues monitoring outcomes for all
student groups, including English Learners, students with disabilities, and other targeted populations to ensure
equitable access to academic and social-emotional supports.

Summary

Overall, data reflects a positive school environment characterized by strong instructional quality, high satisfaction,
and strong systems of support. The most consistent trend was appreciation for EACS staff, programs, and
resources. The school will continue building on these strengths while enhancing targeted academic supports and
monitoring student social-emotional wellbeing through the WIN program and existing intervention systems.

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary

in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.
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USE:
Changes to Existing Plans, Policies, and Procedures for Continuous Improvement -

EACS is committed to continuous improvement through ongoing analysis of curriculum effectiveness, internal
assessment data, and educational partner feedback to ensure all students receive a high-quality education that
meets their individual academic and developmental needs. This process includes a comprehensive needs
assessment and regular review of student achievement data, instructional practices, and social-emotional learning
supports to inform decision-making and refine instructional programs.

Based on current data analysis and identified areas of need, EACS will continue to strengthen its internal
assessment system to ensure comprehensive coverage of all core academic areas. The i-Ready assessment system
remains an effective tool for measuring student progress in mathematics and reading and for guiding targeted
instructional support. However, current data indicates a need to further develop and strengthen the assessment and
instruction of student writing skills, as existing systems do not fully capture written expression growth.

To address this need, EACS will have a cohort of administrative personnel and teachers to research, design, and
develop an internal writing program during the 2026—-27 school year. This collaborative team will focus on creating a
structured framework for writing instruction, aligned assessments, and consistent scoring practices to support
student growth in written expression across grade levels. The goal is to fully implement an internal writing program in
the 2027-28 school year. Once implemented, it will provide a consistent system for measuring student writing
proficiency, tracking growth over time, and informing instructional practices and intervention strategies. This initiative
is intended to strengthen alignment between instruction, assessment, and student learning outcomes in literacy.

In addition, EACS will continue to use educational partner feedback and internal performance data to guide ongoing
improvements in instructional practices and student support systems. Continued focus will be placed on
strengthening academic intervention programs, supporting social-emotional development, ensuring equitable access
to high-quality instruction and graduation preparedness for all students.

These planned changes reflect EACS’s commitment to data-driven decision-making, continuous improvement, and
ensuring that all students are supported in achieving academic success and developing strong foundational skills
across all subject areas.

Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

EACS uses locally selected measures and tools to monitor student access to and enroliment in a broad course of
study across grade spans, including unduplicated student groups and students with exceptional needs.

EACS provides all students, including English Learners, students with disabilities, socioeconomically disadvantaged
students, and other underrepresented groups, with personalized academic programs ensuring access to a broad
course of study, flexibility, and independent learning opportunities. Programs are informed by assessment data and
coursework to support equitable access and academic progress.

Locally selected measures include coursework completion, internal assessments, individualized learning plans, and
teacher pacing guides to monitor student progress, engagement, and access to grade-level standards.

2026-27 Local Performance Indicator Self-Reflection for Excel Academy Charter School - Helendale Page 20 of 22



Students develop customized learning plans with credentialed teachers aligned to academic goals. In grades 8-12,
students meet annually with a High School Counselor to review graduation progress, course selection, and Course of
Study planning.

Additional measures include enrollment in core subjects, CTE pathways, electives, Honors/AP courses, credit
recovery, and concurrent enrollment. Students in grades 7—12 participate in weekly live hybrid core classes to
support engagement.

For students with exceptional needs, counselors and administrators collaborate after eighth-grade IEP meetings to
establish four-year plans. Special education staff monitor IEP implementation and curriculum access.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

Using locally selected measures such as internal and state assessments, coursework completion data, enroliment
tracking, individualized learning plans, and counselor advisement records, EACS ensures all students have access
to and are enrolled in a broad course of study across grade levels.

EACS'’ personalized learning model provides students equitable access to core subjects, electives, Advanced
Placement and Honors courses, CTE pathways, credit recovery, and concurrent enroliment opportunities. Students
receiving interventions are provided additional support and resources to ensure access to grade-level content.

The High School Counselors and credentialed teachers develop individualized four-year academic plans aligned to
student goals and graduation requirements. The Secondary Principal and Counselors monitor course enrollment to
ensure appropriate placement. When assessment data indicates need, administrators, special programs staff,
counselors, teachers, and case managers collaborate to provide interventions and support.

EACS offers CTE pathways that expand access to career-aligned coursework. Across student groups and
schoolwide, data shows consistent access to a broad course of study aligned to student goals, reflected in strong
graduation outcomes and increasing postsecondary transitions.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

Based on locally selected measures, including course enroliment data, internal assessments, and student completion
records, EACS continues to ensure that all students have access to a broad course of study. However, one identified
barrier is the limitation associated with EACS not having a traditional physical campus, which can make providing
consistent hands-on learning experiences, particularly within Career Technical Education (CTE) Capstone courses,
more challenging.

Because many CTE pathways require access to specialized equipment, labs, or structured in-person practicum
environments, some students may initially face limited opportunities for applied, hands-on instruction within the
school’s virtual learning model. This can impact the depth of experiential learning if not intentionally addressed.
To mitigate this barrier, EACS actively encourages and supports dual enroliment opportunities with local community
colleges, where students can access hands-on instruction, industry-standard equipment, and real-world training
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environments aligned to their CTE pathways. These partnerships help ensure students can fully engage in applied
learning experiences that complement their academic coursework.

Through these efforts, EACS continues to reduce barriers related to its non-site-based model and expand equitable
access to rigorous, career-connected learning experiences for all students.

4. 4. Inresponse to the results of the tool or locally selected measures, what revisions, decisions, or new actions will
the LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students?
(response limited to 1,500 characters)

To ensure access to a broad course of study and equity-based instruction, EACS regularly reviews vetted curriculum,
program effectiveness, assessment results, course completion data, and best practices to identify needs and inform
continuous improvement. This analysis supports data-driven decisions regarding instructional programs and student
supports.

All students, including English Learners, students with disabilities, and socioeconomically disadvantaged students,
have access to targeted resources and interventions in English Language Arts (ELA) and mathematics. Students
with disabilities receive specialized academic instruction from credentialed staff three times weekly in addition to
intervention classes.

Students enrolled in WIN (“What | Need”) intervention classes utilize research-based programs to address learning
gaps and strengthen foundational skills. English Learners receive direct, teacher-led instruction and curriculum that is
specifically aligned to ELPAC performance levels and the ELD Framework.

Students have access to subscriptions, tutoring, resources, interventions, office hours, teacher guidance in all core
subject areas.

Local assessment data, including i-Ready results, show student growth in reading and mathematics, reflecting the
effectiveness of instructional programs and supports while ensuring continued access to a rigorous and equitable
course of study.
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