Introduction

At Camino Nuevo Charter Academy - Sandra Cisneros Campus, we maintain an unwavering commitment to our students and families. This promise
is one of both educational excellence and a joyful, affirming community. While we have made strides toward fulfilling this promise, we know we still

have a ways to go.

It is with this awareness that we have developed this multifaceted improvement plan. Our approach is centered around the most important
academic achievement metrics — ELA, Math, and ELD — and holistic in the path to achieve them. We are grounded in research-based best practices
for educator capacity building, MTSS, and data-driven instruction; while also bringing in contextual awareness of the whole-child support that our

students need in order to thrive.

The plan includes annual goals leading up to end of our next charter term (2032), all of which are broken down for all students and key subgroups,
such as English Learners, Students with Disabilities, Hispanic/Latino, Socioeconomically Disadvantaged, and students experiencing Homelessness.

This equity-driven plan is sound, based on research and 25 years of Camino Nuevo experience. We will rely on both the successes and challenges of
the past, as well as our research-based orientation toward innovative practices of today, in order to ensure this is a living document that fulfills our
promise to the students and families of the Sandra Cisneros Campus.
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Improvement Area #1: ELA

Goal 1: Improve distance from standard points as measured by the SBAC for ELA overall and for all student groups before the start of the next
charter term.

Baseline 2026 2027 2028 2029 2030 2031 2032

(2025)
All -55 >8 =8 =8 =8 =8 >5 -10
EL -86.7 210 210 210 210 210 210 -26
LTEL -98 212 212 212 212 212 212 -26
SpEd -109.2 212 212 212 212 212 212 -37.2
Latino -57.3 =8 =8 =8 =8 =8 =8 -10
SED -58.2 >8 =28 =28 =28 =28 =28 -10
Homeless -125.5 212 212 212 212 212 212 -53

Goal 2: All grade bands (1-8) and their numerically significant student groups demonstrate more than one year’s progress in reading as defined
by iReady’s targets for median progress to typical growth.

Baseline: 2025 | 2026 2027 2028 2029 2030 2031 2032
Grades 1-2 All: 120% 2100% 2100% 2100% 2100% 2100% 2100% 2100%
All'Ss + EL: 127%
Subgroups SpEd: 97%

Latino: 123%

SED: 122%

Homeless: 125%

Grades 3-5 All: 104% 2100% >100% >100% >100% >100% 5 100% - 100%
All Ss + EL: 82%
Subgroups SpEd: 115%

Latino: 109%

SED: 104%

Homeless: 85%




Grades 6-8 All: 130% 2100% 2100% 2100% 2100% 2100% 2100% 2100%
All Ss + EL: 128%
Subgroups LTEL: 87%

SpEd: 100%
Latino: 130%
SED: 122%
Homeless: 111%

ELA Strategies

Increased (Ongoing Investments):

ELA & Dual Language PLC Meetings

Teachers meet with grade-level and/or department colleagues on a regular basis to analyze student achievement data for English and
Spanish Language Arts, commit to instructional changes grounded in our instructional frameworks for literacy and dual language instruction,
and co-plan lessons with these changes integrated.

Teacher observations, feedback, and coaching

Every administrator on campus is also an instructional coach who has received explicit training in best practices for observation, feedback
and coaching connected to our instructional frameworks. Teachers’ classrooms are visited regularly (ranging from bi-weekly to multiple
times a week depending on teacher need) by their coach, they receive feedback via a centralized platform (KickUp), and lessons are
debriefed in one-on-one coaching meetings.

Annual Teacher Development Scope & Sequence
Teachers participate in weekly professional development for at least two hours per week. Sessions are organized into a coherent scope and
sequence that includes research-based practices for reading and dual language instruction.

ELA ELO-P Intervention after school and during intersession
Students in need of additional support participate in Tier 2 intervention through our Expanded Learning Opportunity Program. Students are

grouped based on need, ranging from foundational literacy to comprehension skills.

Learning Center & RSP push-in supports




Students with IEPs receive additional Tier 3 instruction from special educators. For middle school students, this includes both a daily period
of Learning Center, which includes an emphasis on reading intervention, as well as push-in support from special educators who have
co-planned the literacy lessons with their general education counterparts. For elementary students, Tier 3 support is through co-planning
and push-in or co-teaching with their Resource Support Program (RSP) teacher.

e Attendance Team supports
Our attendance team works to re-engage students and families who are at-risk-of-being or who are already chronically absent. They do this
through regular phone calls and ParentSquare messages, attendance support meetings, home visits, and the SART process to ensure that
students are at school and ready to engage.

e Home Support Office supports and accountability structures
Our Home Support Office team includes a Director of Biliteracy and English Learners, as well as a K-2 Literacy Specialist, both of whom
provide guidance, support, and oversight of literacy program leaders, coaches, and teachers. They work collaboratively with the Director of
Special Education and the VP of Schools (principal supervisor) to ensure coherent support.

Improved (New Additions):
e New highly-rated K-5 curriculum that is better aligned to the science of reading
While our previous curriculum, American Reading Company (ARC) Core, was highly rated by Ed Reports, it scored lower in Reading
Foundational Skills. Conversely, our new curriculum, Into Reading by Houghton Mifflin Harcourt, is highly rated across the board and
includes much more explicit guidance for teachers and resources for students in the area of foundational skills. This allows our ELA and SLA
instruction to be more in line with the science of reading, which emphasizes explicit phonics instruction alongside knowledge building as key
components of quality instruction.

e New highly-rated 6-8 curriculum that is more conductive to quality implementation
An additional challenge with our former curriculum was the intense amount of intellectual preparation that teachers had to engage in,
which required both time and knowledge. To reduce this planning burden, which was negatively impacting the quality of instruction, we
have switched to another highly rated curriculum in middle school: EL Education. This ensures that our middle school teachers can spend
time and energy aligning the curricular resources to the needs of their students, rather than making sense of a vaguely written curriculum.

e Embedded reading intervention to close foundational literacy skill gaps across grades 1-8



All students in grades 1-5, and all students who need it in grades 6-8, have an intervention block during the instructional day. This includes
foundational literacy skills instruction to close any phonemic awareness, phonics, and fluency gaps that are preventing students from
moving from “learning to read” to “reading to learn.”

Foundational literacy skills assessment
Reading intervention is designed and progress monitored through regular administration of a foundational literacy skills assessment, NAME,
which provides teachers with data on the specific phonemes and additional foundational literacy skills students still need to master.

Integration of special educators and special education leaders into general education literacy PD

To ensure that all teachers are equipped to support struggling students and those with IEPs, we have combined the special and general
education departments for literacy PDs. This allows all teachers to increase their expertise in differentiated and scaffolded instruction, which
supports students with IEPs and also benefits their general education peers.



Improvement Area #2: Math

Goal 1: Improve distance from standard points as measured by the SBAC for Math overall and for all student groups before the start of the
next charter term.

Baseline: 2025 | 2026 2027 2028 2029 2030 2031 2032
All -71.3 =8 =8 =8 =8 =8 =8 -23
EL -88.8 210 210 210 210 210 210 -28
LTEL -132 212 212 212 212 212 212 -60
SpEd -131.1 212 212 212 212 212 212 -59
Latino -71.5 28 28 28 28 28 28 -23
SED -73.3 28 28 28 28 28 28 -25
Homeless -140.5 212 212 212 212 212 212 -68

Goal 2: All grade bands (1-8) and their numerically significant student groups demonstrate more than one year’s progress in math as defined
by iReady’s targets for median progress to typical growth.

Baseline: 2025 | 2026 2027 2028 2029 2030 2031 2032
Grades 1-2 All: 107% 2100% 2100% 2100% 2100% 2100% 2100% 2100%
All Ss + EL: 113%
Subgroups SpEd: 83%

Latino: 107%

SED: 105%

Homeless: 139%
Grades 3-5 All: 96% 2100% 2100% 2100% 2100% 2100% 2100% 2100%
All Ss + EL: 100%
Subgroups SpEd: 83%

Latino: 96%

SED: 96%

Homeless: 129%




Grades 6-8
All Ss +
Subgroups

All: 129%

EL: 129%

LTEL: 118%
SpEd: 53%
Latino: 129%
SED: 124%
Homeless: 118%

2100%

2100%

2100%

2100%

2100%

2100%

2100%

Math Strategies

Increased (Ongoing Investments):
e Math PLC Meetings

Teachers meet with grade-level and/or department colleagues on a regular basis to analyze student achievement data in math, commit to
instructional changes grounded in our instructional framework for mathematics, and co-plan lessons with these changes integrated.

Teacher observations, feedback, and coaching

Every administrator on campus is also an instructional coach who has received explicit training in best practices for observation, feedback
and coaching connected to our instructional frameworks. Teachers’ classrooms are visited regularly (ranging from bi-weekly to multiple
times a week depending on teacher need) by their coach, they receive feedback via a centralized platform (KickUp), and lessons are
debriefed in one-on-one coaching meetings.

Annual Teacher Development Scope & Sequence
Teachers participate in weekly professional development for at least two hours per week. Sessions are organized into a coherent scope and
sequence that includes research-based practices for math instruction.

Math ELO-P Intervention after school and during intersession

Students in need of additional support participate in Tier 2 intervention through our Expanded Learning Opportunity Program. For math,
this includes a focus on the pre-requisite skills needed for access to grade level standards. Some sessions are taught by Camino Nuevo staff,
while others are provided via virtual, one-on-one tutoring from Mathnasium.



e Learning Center & RSP push-in supports
Students with IEPs receive additional Tier 3 instruction from special educators. For middle school students, this includes both a daily period
of Learning Center, which includes instruction toward IEP goals related to mathematics, as well as push-in support from special educators
who have co-planned the math lessons with their general education counterparts. For elementary students, Tier 3 support is through
co-planning and push-in or co-teaching with their Resource Support Program (RSP) teacher.

o Attendance Team supports
Our attendance team works to re-engage students and families who are at-risk-of-being or who are already chronically absent. They do this
through regular phone calls and ParentSquare messages, attendance support meetings, home visits, and the SART process to ensure that
students are at school and ready to engage.

e Home Support Office supports and accountability structures
Our Home Support Office team includes a Director of Mathematics who provides guidance, support, and oversight of math program leaders,
coaches, and teachers. She works collaboratively with the Director of Special Education and the VP of Schools (principal supervisor) to
ensure coherent support.

Improved (New Additions):
e Professional learning cycles related to explicit instruction in mathematics
Teachers engage in professional learning cycles — text studies, leader-led PD sessions, observations, feedback, and coaching debriefs — to
improve their explicit instruction practices in mathematics.

o Coaching and observation feedback connected to strategic monitoring and feedback
In order to ensure that students are mastering math objectives within the lesson, teachers are trained, supported to implement, and
provided feedback on the practice of strategic monitoring. This allows teachers to collect in-the-moment data, which they can respond to
through mid-lesson adjustments, as well as give quick feedback to individual students who are off-track.

o Regular analysis of Comprehension Check assessments
Teachers administer regular formative assessments provided by the math curriculum, which they then analyze in the context of coaching
and grade-level/department PLC meetings. This allows them to reflect on their practice, grounded in student achievement outcomes, and
make adjustments for the subsequent lessons to ensure standards mastery.



Improvement Area #3: ELPI

Goal 1: Improve the percent of English Learners and LTELs making progress on the ELPAC, as defined by an improved ELPI rate, before the start
of the next charter term.

Baseline (25) YR 0 (2026) YR 1 (2027) YR 2 (2028) YR 3 (2029) YR 4 (2030) YR 5 (2031)
All 34.4% 40% 45% 50% 55% 56% 57%
LTEL 55.6% 60% 61% 62% 63% 64% 65%
ELD Strategies

Increased (Ongoing Investments):

Teacher observations, feedback, and coaching

Every administrator on campus is also an instructional coach who has received explicit training in best practices for observation, feedback
and coaching connected to our instructional frameworks. Teachers’ classrooms are visited regularly (ranging from bi-weekly to multiple
times a week depending on teacher need) by their coach, they receive feedback via a centralized platform (KickUp), and lessons are
debriefed in one-on-one coaching meetings.

Annual Teacher Development Scope & Sequence
Teachers participate in weekly professional development for at least two hours per week. Sessions are organized into a coherent scope and
sequence that includes research-based practices for Designated and Integrated ELD instruction.

ELD ELO-P Intervention after school and during intersession

Students in need of additional support — including LTELs and upper elementary students who are at risk of becoming LTELs — participate in
Tier 2 intervention through our Expanded Learning Opportunity Program. For ELD, this includes a focus on the listening, speaking, reading,
and writing skills necessary to demonstrate progress on the ELPAC.




® Learning Center & RSP push-in supports
Students with IEPs receive additional Tier 3 instruction from special educators. For middle school students, this includes both a daily period
of Learning Center, which includes instruction toward IEP goals related to ELD, as well as push-in support from special educators who have
co-planned with ELD goals in mind. For elementary students, Tier 3 support is through co-planning and push-in or co-teaching with their
Resource Support Program (RSP) teacher.

e Attendance & COST Team supports
Our attendance team works to re-engage students and families who are at-risk-of-being or who are already chronically absent. They do this
through regular phone calls and ParentSquare messages, attendance support meetings, home visits, and the SART process to ensure that
students are at school and ready to engage. For English Learners, attendance support also includes reassurance for families who are afraid to
send their children to school due to immigration enforcement. We have multiple measures in place to support families through this,
including “Camino Seguro” (a safe passage campaign), distribution of “Know Your Rights” information through ParentSquare and workshops,
partnerships with immigration attorneys through Bet Tzedek, and a COST meeting structure to provide individual families with wrap-around
supports.

e Home Support Office supports and accountability structures
Our Home Support Office team includes a Director of Biliteracy and English Learners, who provides guidance, support, and oversight for ELD
program leaders, coaches, and teachers. She works collaboratively with the Director of Special Education and the VP of Schools (principal
supervisor) to ensure coherent support.

Improved (New Additions):
o New ELD curriculum that is better aligned with the expectations of the ELPAC

Throughout the 25-26 and 26-27 school years, we are engaging in a curriculum adoption process that includes integrating ELPAC alignment
into our Designated ELD instruction. We are piloting new curricula, including English 3D and an updated version of Systematic ELD (our
former curriculum) and basing our final decision on both student achievement and teacher usability data. While we are engaging in this
exploration of new resources, our teachers are being trained in ELPAC expectations through use of the released questions and interim
assessment suite. This allows them to make curricular adjustments themselves, such as modifying tasks to align better with ELPAC question
types and the ELD standards.



e Interim ELPAC Assessments
In order to monitor progress, students in after-school ELD intervention, as well as middle school students in Designated ELD, take the ELPAC
Interim Assessment at least once prior to Summative ELPAC administration. This supports their familiarity with the test format and
expectations, and provides the teachers with data to help target their instruction. Data is analyzed during professional learning sessions for
instructors, where they make long-term planning adjustments to address gaps.



Progress Monitoring Tables

Area 1: ELA

Goal 1: Improve distance from standard points as measured by the SBAC for ELA overall and for all student groups before the start of the next
charter term.

Baseline: 2025 | 2026 2027 2028 2029 2030 2031 2032

All -55

EL -86.7

LTEL -98

SpEd -109.2

Latino -57.3

SED -58.2

Homeless -125.5




Area 1: ELA

Goal 2: All grade bands (1-8) and their numerically significant student groups demonstrate more than one year’s progress in reading as defined
by iReady’s targets for median progress to typical growth.

Baseline: 2025 | 2026 2027 2028 2029 2030 2031 2032

Grades 1-2 All: 120% All: All: All: All: All: All:

All Ss + EL: 127% EL: EL: EL: EL: EL: EL:

Subgroups SpEd: 97% SpEd: SpEd: SpEd: SpEd: SpEd: SpEd:
Latino: 123% Latino: Latino: Latino: Latino: Latino: Latino:
SED: 122% SED: SED: SED: SED: SED: SED:
Homeless: 125% | Homeless: Homeless: Homeless: Homeless: Homeless: Homeless:

Grades 3-5 All: 104% All: All: All: All: All: All:

All Ss + EL: 82% EL: EL: EL: EL: EL: EL:

Subgroups SpEd: 115% SpEd: SpEd: SpEd: SpEd: SpEd: SpEd:
Latino: 109% Latino: Latino: Latino: Latino: Latino: Latino:
SED: 104% SED: SED: SED: SED: SED: SED:
Homeless: 85% Homeless: Homeless: Homeless: Homeless: Homeless: Homeless:

Grades 6-8 All: 130% All: All: All: All: All: All:

All Ss + EL: 128% EL: EL: EL: EL: EL: EL:

Subgroups LTEL: 87% LTEL: LTEL: LTEL: LTEL: LTEL: LTEL:
SpEd: 100% SpEd: SpEd: SpEd: SpEd: SpEd: SpEd:
Latino: 130% Latino: Latino: Latino: Latino: Latino: Latino:
SED: 122% SED: SED: SED: SED: SED: SED:
Homeless: 111% | Homeless: Homeless: Homeless: Homeless: Homeless: Homeless:




Area 2: Math

Goal 2: Improve distance from standard points as measured by the SBAC for Math overall and for all student groups before the start of the next
charter term.

Baseline: 2025 | 2026 2027 2028 2029 2030 2031 2032
All -71.3
EL -88.8
LTEL -132
SpEd -131.1
Latino -71.5
SED -73.3
Homeless -140.5




Area 2: Math

Goal 2: All grade bands (1-8) and their numerically significant student groups demonstrate more than one year’s progress in Math as defined by
iReady’s targets for median progress to typical growth.

Baseline: 2025 | 2026 2027 2028 2029 2030 2031 2032

Grades 1-2 All: 107% All: All: All: All: All: All:

All Ss + EL: 113% EL: EL: EL: EL: EL: EL:

Subgroups SpEd: 83% SpEd: SpEd: SpEd: SpEd: SpEd: SpEd:
Latino: 107% Latino: Latino: Latino: Latino: Latino: Latino:
SED: 105% SED: SED: SED: SED: SED: SED:
Homeless: 139% | Homeless: Homeless: Homeless: Homeless: Homeless: Homeless:

Grades 3-5 All: 96% All: All: All: All: All: All:

All Ss + EL: 100% EL: EL: EL: EL: EL: EL:

Subgroups SpEd: 83% SpEd: SpEd: SpEd: SpEd: SpEd: SpEd:
Latino: 96% Latino: Latino: Latino: Latino: Latino: Latino:
SED: 96% SED: SED: SED: SED: SED: SED:
Homeless: 129% | Homeless: Homeless: Homeless: Homeless: Homeless: Homeless:

Grades 6-8 All: 129% All: All: All: All: All: All:

All Ss + EL: 129% EL: EL: EL: EL: EL: EL:

Subgroups LTEL: 118% LTEL: LTEL: LTEL: LTEL: LTEL: LTEL:
SpEd: 53% SpEd: SpEd: SpEd: SpEd: SpEd: SpEd:
Latino: 129% Latino: Latino: Latino: Latino: Latino: Latino:
SED: 124% SED: SED: SED: SED: SED: SED:
Homeless: 118% | Homeless: Homeless: Homeless: Homeless: Homeless: Homeless:




Improvement Area #3: ELPI Improvement

Goal 1: Improve the percent of English Learners and LTELs making progress on the ELPAC, as defined by an improved ELPI rate, before the start
of the next charter term.

Baseline: 2026 2027 2028 2029 2030 2031 2032
2025

All 34.4%

LTEL 55.6%




