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Background Information: 
 
As part of California's Local Control Funding Formula (LCFF) accountability system, local 
educational agencies (LEAs) are required to annually address the state priorities identified in the 
LCFF. Some priorities are measured through State Indicators that rely on quantitative data 
(Priorities 4, 5, & 8), such as assessment results, graduation rates, and college and career 
readiness outcomes. Other priorities are measured through Local Indicators, which use 
locally collected qualitative data (Priorities 1, 2, 3, 6, & 7). 
 
Each year, LEAs must review and report on the required 
Local Indicators using state-developed 
self-reflection tools designed to evaluate 
implementation, progress, and effectiveness. Following 
adoption of the Local Control and Accountability Plan 
(LCAP), these reflections are submitted to the California 
School Dashboard, where LEAs are evaluated on 
whether they have met the reporting requirements and 
are designated as having "Standard Met," "Standard Not 
Met," or "Standard Not Met for Two or More Years." 
 
Local Indicators must be presented to the governing board at the same meeting during 
which the LCAP is adopted. Because the LCFF priorities serve as the foundation of the LCAP, 
each LCAP goal must align to one or more state priorities, and all priorities must be addressed 
in the LCAP. 
 
Click here for more information on LCFF Priorities.  

https://www.caschooldashboard.org/reports/07100740114470/2025
https://www.caschooldashboard.org/reports/07100740114470/2025
https://www.cde.ca.gov/eo/in/lcff1sys-resources.asp


LCFF Priorities in the LCAP 
See the charts below for details on how the 8 LCFF priorities show up in MWA’s LCAP goals for 
2025-26, and the new LCAP goals for 2026-27. 
 

MWA 2025-26 LCAP 

Goal 1: Support for All 
Learners 

Priority 1: Basic Services (Conditions of Learning) 
Priority 2: State Standards (Conditions of Learning) 
Priority 4: Pupil Achievement (Pupil Outcomes) 
Priority 7: Course Access (Conditions of Learning) 
Priority 8: Other Pupil Outcomes (Pupil Outcomes) 

Goal 2: College and 
Career Readiness 

Priority 1: Basic (Conditions of Learning) 
Priority 4: Pupil Achievement (Pupil Outcomes) 
Priority 5: Pupil Engagement (Engagement) 
Priority 7: Course Access (Conditions of Learning) 
Priority 8: Other Pupil Outcomes (Pupil Outcomes) 

Goal 3: Diversity, Equity, 
and Inclusion 

Priority 1: Basic (Conditions of Learning) 
Priority 4: Pupil Achievement (Pupil Outcomes) 
Priority 5: Pupil Engagement (Engagement) 
Priority 7: Course Access (Conditions of Learning) 
Priority 8: Other Pupil Outcomes (Pupil Outcomes) 

 

MWA 2026-27 LCAP 

Goal 1: Support for All 
Learners 

Priority 1: Basic Services (Conditions of Learning) 
Priority 2: State Standards (Conditions of Learning) 
Priority 4: Pupil Achievement (Pupil Outcomes) 
Priority 7: Course Access (Conditions of Learning) 
Priority 8: Other Pupil Outcomes (Pupil Outcomes) 

Goal 2: College and 
Career Readiness 

Priority 1: Basic (Conditions of Learning) 
Priority 4: Pupil Achievement (Pupil Outcomes) 
Priority 5: Pupil Engagement (Engagement) 
Priority 7: Course Access (Conditions of Learning) 
Priority 8: Other Pupil Outcomes (Pupil Outcomes) 

Goal 3: Community 
Engagement and Climate 

Priority 1: Basic (Conditions of Learning) 
Priority 3: Parental Involvement (Engagement) 
Priority 5: Pupil Engagement (Engagement) 
Priority 6: School Climate (Engagement) 

Goal 4: Targeted 
Interventions 

Priority 1: Basic (Conditions of Learning) 
Priority 4: Pupil Achievement (Pupil Outcomes) 
Priority 6: School Climate (Engagement) 

 



Priority 1: Basic Services 
Local Control Funding Formula (LCFF) resources for this priority includes: 

1.​ Students have access to the standards-aligned instructional materials 
2.​ School facilities are maintained 
3.​ Teachers are assigned and fully credentialed 

 
Points 1 and 2 are included in the School Accountability Report Card (SARC), point 3 was presented in the January 2026 board 
meeting, and point 3 will soon be shown on the CA State Dashboard.  
 

Priority 1: Basic Conditions 
(Click here to see last year's responses) 

The LEA annually measures its progress in meeting the Williams settlement requirements at 100% at all of its school sites, as applicable, and 
promptly addresses any complaints or other deficiencies identified throughout the academic year, as applicable; the LEA then reports the results 
to its local governing board at a regularly scheduled meeting and to reports to educational partners and the public through the Dashboard. 

1. Number and percentage of students without access to their own copies of 
standards-aligned instructional materials for use at school and at home 

0 

2. Number and percentage of identified instances where facilities do not meet the “good 
repair” standard (including deficiencies and extreme deficiencies) 

0 

3. Teacher Assignment Monitoring and Outcome data 
See below and the TAMO report from the  
January 2026 board meeting 

 

https://sarconline.org/public/summary/07100740114470/2024%E2%80%932025
https://www.caschooldashboard.org/reports/07100740114470/2025#1-card
https://www.caschooldashboard.org/reports/07100740114470/2025#1-card


 

Teacher Assignment Monitoring and Outcome data 2023-24 

Name 
Total 

Teaching 
FTE 

Clear Out-of-Field Intern Ineffective Incomplete Unknown N/A 

Making Waves Academy 65.9 55.2% 8.4% 5.6% 26.8% 2.9% 0.0% 1.1% 

Contra Costa County 
Office of Education 

323.8 57.0% 5.1% 6.0% 24.9% 5.2% 0.1% 1.9% 

Contra Costa 7,867.5 80.0% 4.7% 2.1% 8.6% 4.4% 0.1% 0.2% 

Statewide 278,927.1 82.5% 4.3% 2.2% 6.0% 4.6% 0.1% 0.3% 
 
Click here for more information on LCFF Priority 1: Basic Services. 

https://dq.cde.ca.gov/dataquest/DQCensus/TchAssgnOutcome.aspx?cds=07100740114470&agglevel=School&year=2023-24
https://dq.cde.ca.gov/dataquest/DQCensus/TchAssgnOutcome.aspx?cds=0710074&agglevel=District&year=2023-24
https://dq.cde.ca.gov/dataquest/DQCensus/TchAssgnOutcome.aspx?cds=0710074&agglevel=District&year=2023-24
https://dq.cde.ca.gov/dataquest/DQCensus/TchAssgnOutcome.aspx?cds=07&agglevel=County&year=2023-24
https://dq.cde.ca.gov/dataquest/DQCensus/TchAssgnOutcome.aspx?cds=00&agglevel=State&year=2023-24
https://www.cde.ca.gov/eo/in/lcff1sys-pri1res.asp


Priority 2: Implementation of State Standards 
Local Control Funding Formula (LCFF) resources for this priority include implementation of academic content and performance 
standards for all students, including English learners. 
 

Priority 2: Implementation of State and Academic Standards  
(Click here to see last year's responses) 

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to its local governing board at 
a regularly scheduled meeting and reports to educational partners and the public through the Dashboard. 

1. Rate our progress in providing professional 
learning for teaching to the recently adopted 
academic standards and/or curriculum 
frameworks 

ELA – Common Core State Standards for ELA 4 – Full Implementation 

ELD (In compliance with California English Language 
Development Standards) 3 – Initial Implementation 

Mathematics – Common Core State Standards for 
Mathematics 4 – Full Implementation 

Next Generation Science Standards 4 – Full Implementation 

History-Social Science 2 – Beginning Development 

2. Rate our progress in making instructional 
materials that are aligned to the recently adopted 
academic standards and/or curriculum 
frameworks available in all classrooms where the 
subject is taught. 

ELA – Common Core State Standards for ELA 4 – Full Implementation 

ELD (In compliance with California English Language 
Development Standards) 5 – Full Implementation 

Mathematics – Common Core State Standards for 
Mathematics 6 – Full Implementation 

Next Generation Science Standards 7 – Full Implementation 

History-Social Science 2 – Beginning Development 

3. Rate our progress in implementing policies or 
programs to support staff in identifying areas 
where they can improve in delivering instruction 
aligned to the recently adopted academic 
standards and/or curriculum frameworks (e.g., 

ELA – Common Core State Standards for ELA 4 – Full Implementation 

ELD (In compliance with California English Language 
Development Standards) 

2 – Beginning Development 

https://www.caschooldashboard.org/reports/07100740114470/2025/academic-performance#priority2
https://www.caschooldashboard.org/reports/07100740114470/2025/academic-performance#priority2


collaborative time, focused classroom 
walkthroughs, teacher pairing). 

Mathematics – Common Core State Standards for 
Mathematics 4 – Full Implementation 

Next Generation Science Standards 4 – Full Implementation 

History-Social Science 2 – Beginning Development 

4. Rate our progress implementing each of the 
following academic standards adopted by the 
state board for all students. 

Career Technical Education 3 – Initial Implementation 

Health Education Content Standards 4 – Full Implementation 

Physical Education Model Content Standards 
5 – Full Implementation and 

Sustainability 

Visual and Performing Arts 4 – Full Implementation 

World Language 4 – Full Implementation 

5. Rate our success at engaging in the following 
activities with teachers and school administrators 
during the prior school year (including the 
summer preceding the prior school year). 

Identifying the professional learning needs of groups of 
teachers or staff as a whole 3 – Initial Implementation 

Identifying the professional learning needs of individual 
teachers 4 – Full Implementation 

Providing support for teachers on the standards they 
have not yet mastered 3 – Initial Implementation 

6. Provide any additional information provided in 
the Dashboard that is relevant to understanding 
its progress implementing the academic 
standards adopted by the state board (1,500 
Character Limit). 

During the 2024-25 school year, Making Waves Academy experienced a mid-year 
transition in ELD leadership that impacted the coordination and implementation of 
supports for English Learners. A new ELD Coordinator was hired near the start of the 
current school year, allowing the school to reestablish systems and strengthen support for 
English Learners. Through Year 2 of Differentiated Assistance, the school has 
implemented more consistent monitoring of English Learner progress and dedicated 
targeted instructional time during the school day to support language development and 
academic achievement. These efforts are expected to positively impact future outcomes 
for this student group. 
 
The school also saw significant improvement in its graduation rate, moving from Orange 
to Blue on the California Dashboard. This growth was supported by a focused effort on 
credit recovery, progress monitoring, and early intervention for students at risk of failing 
courses. 



 
While overall ELA performance declined, analysis identified the need for greater 
consistency and alignment in instructional practices. In response, the school hired a 
full-time ELA Instructional Coach with a strong record of success in ELA instruction. 
Across both mathematics and English language arts, the school has deepened its 
instructional coaching practices with a focus on increasing rigor, ensuring consistent 
implementation of grade-level curriculum and instructional materials, and expanding 
opportunities for higher-order thinking through classroom instruction and activities. 
 
To further strengthen instructional coherence, the school implemented regular vertical 
articulation meetings and established dedicated Professional Learning Communities 
(PLCs) for mathematics and ELA. These structures provide targeted support for teachers 
and promote greater alignment of instructional practices across grade levels. Although 
ELA performance remains an area of focus, overall academic performance improved 
modestly, with an increase of 3.3 points compared to 2024 results. 

Click here for more information on Priority 2: Implementation of State Standards.  

https://www.cde.ca.gov/eo/in/lcff1sys-pri2res.asp


Priority 3: Family Involvement 
Local Control Funding Formula (LCFF) resources for this priority include Family Engagement in decision-making, promotion of family 
participation in the education process for all students, including students with disabilities. 
 

Priority 3: Parent and Family Engagement  
(Click here to see last year's responses) 

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school staff and families, builds 
partnerships for student outcomes and seeks input for decision-making. 
LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation in programs to its local 
governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same meeting at which the LEA adopts its LCAP, and 
reports to educational partners and the public through the Dashboard. 

Section 1: Building Relationships Between School Staff and Families 

Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, and 
classified staff) to build trusting and respectful relationships with families. 3 – Initial Implementation 

Rate the LEA’s progress in creating welcoming environments for all families in the community. 4 – Full Implementation 

Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 
languages, and goals for their children. 3 – Initial Implementation 

Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites to 
engage in 2-way communication between families and educators using language that is 
understandable and accessible to families. 

3 – Initial Implementation 

 

https://www.caschooldashboard.org/reports/07100740114470/2025/conditions-and-climate#priority3
https://www.caschooldashboard.org/reports/07100740114470/2025/conditions-and-climate#priority3


Based on the analysis of educational 
partner input and local data, briefly describe 
the LEA’s current strengths and progress in 
Building Relationships Between School 
Staff and Families. 

Families have access to ParentSquare as a consistent communication tool, allowing them to 
contact teachers directly and receive timely updates related to student learning and behavior. 
This platform has supported the school’s broader effort to maintain more consistent, transparent, 
and accessible communication between home and school. 
 
At the start of the school year, the school held reorientation meetings for families to establish 
shared expectations and strengthen school-family partnerships. Throughout the year, the school 
has remained responsive to family concerns and feedback. Engagement efforts have included 
monthly Parent Talk sessions, two rounds of advisory family conferences, and three parent 
workshops, including sessions facilitated by the school social worker. 
 
In addition, the school has intentionally sought family and community input to inform 
decision-making and strengthen collaboration. Participation in the annual climate survey was 
strong, with 88% of families in grades 5–10 and 86% of students completing the survey. This 
level of participation provides meaningful feedback to guide ongoing improvement efforts. 

Based on the analysis of educational 
partner input and local data, briefly describe 
the LEA’s focus area(s) for improvement in 
Building Relationships Between School 
Staff and Families. 

While engagement structures are in place, there remains a need to further strengthen school 
connectedness and ensure that all students and families feel a strong sense of belonging. 
Student feedback indicates that some students continue to feel disconnected, particularly in 
relation to race and culture. As a result, a key focus area is building a more inclusive and 
affirming school community. 
 
Future efforts will focus on deepening relationships between families and school staff through 
increased opportunities for in-person engagement on campus, continued expansion of parent 
education workshops and resources, and more proactive and transparent communication 
practices (including email, ParentSquare, and phone outreach). The school will also continue to 
build trust through consistency, responsiveness, and recognition of contributions from families, 
staff, and volunteers, while celebrating the diversity of the school community. 

Based on the analysis of educational 
partner input and local data, briefly describe 
how the LEA will improve engagement of 
underrepresented families identified during 
the self-reflection process in relation to 
Building Relationships Between School 
Staff and Families. 

To better engage underrepresented families, the school is implementing targeted strategies to 
increase access to support and strengthen two-way communication. These include sharing a 
localized resource guide to connect families with external services, improving individualized 
communication for higher-need students through weekly communication logs, and developing an 
RTI (Response to Intervention) team to review referrals and make data-informed decisions about 
student support. Families will be included in this process as the team is established to ensure 
collaboration in supporting student needs. 



 

Section 2: Building Partnerships for Student Outcomes 

Rate the LEA’s progress in providing professional learning and support to teachers and 
principals to improve a school’s capacity to partner with families. 4 – Full Implementation 

Rate the LEA’s progress in providing families with information and resources to support student 
learning and development in the home. 3 – Initial Implementation 

Rate the LEA’s progress in implementing policies or programs for teachers to meet with families 
and students to discuss student progress and ways to work together to support improved 
student outcomes. 

3 – Initial Implementation 

Rate the LEA’s progress in supporting families to understand and exercise their legal rights and 
advocate for their own students and all students. 2 – Beginning Development 

 

Based on the analysis of educational 
partner input and local data, briefly 
describe the LEA’s current strengths and 
progress in Building Partnerships for 
Student Outcomes 

The Student Support and School Discipline (SSSD) team actively engages parents and 
guardians throughout the behavior support process. Families receive ongoing communication 
regarding student progress, campus updates, and opportunities to partner with the school in 
supporting student success. In addition, the SSSD team regularly meets with students 
receiving Tier 3 interventions, including those with high-level behavioral or safety concerns and 
students with additional identified needs. 
 
This intentional partnership with families, combined with a continued emphasis on Restorative 
Practices and Other Means of Correction in lieu of suspension when appropriate, has 
contributed to a significant reduction in suspension rates. Current suspension data reflects an 
approximate 85% decrease compared to the same point in the prior school year, including 
reductions among special populations such as students with IEPs, Black/African American 
students, and English Learners. 
 
Special population suspension rates include: 
 
0% Black/African American students (down from 19% in 2024–25) 
3% students with IEPs (down from 18% in 2024–25) 
3% Long-Term English Learners 
 
As a result of these improvements in restorative practices, intervention systems, and reduced 



suspension rates, the school was removed from Differentiated Assistance in Spring 2026. 
 
In addition, the SSSD team launched Skillbuilding Small Groups in semester two to address 
identified needs related to anxiety and stress management. The school also implemented 
year-round check-in cycles and weekly mentorship structures (six-week progress monitoring 
cycles tied to individualized goals). Staff have received ongoing, data-informed professional 
development focused on de-escalation strategies and strengthening relationships with students 
and families, contributing to improved school climate and reduced classroom referrals. 

Based on the analysis of educational 
partner input and local data, briefly 
describe the LEA’s focus area(s) for 
improvement in Building Partnerships for 
Student Outcomes. 

Moving forward, the school will continue to ensure that its vision and mission remain central to 
decision-making and that systems are aligned to student outcomes and the Profile of a 
Graduate. A key focus area is expanding opportunities for reciprocal learning between the 
school, families, and community organizations to strengthen partnerships that support student 
success. 
 
The school will also continue to maintain a student representative on the Board to ensure 
student voice is consistently included in governance and decision-making processes. 
 
Another area of focus is strengthening Tier 1 Social-Emotional Learning (SEL) supports for all 
students through more consistent and intentional programming within advisory or homeroom 
structures, ensuring equitable access to foundational social-emotional development for all 
students. 

Based on the analysis of educational 
partner input and local data, briefly 
describe how the LEA will improve 
engagement of underrepresented families 
identified during the self-reflection process 
in relation to Building Partnerships for 
Student Outcomes. 

To further improve engagement of underrepresented families, the school will continue to align 
department goals with student data and the Profile of Graduate to strengthen coherence and 
cross-collaboration across leadership teams. 
 
Key strategies include offering flexible engagement opportunities for families, including virtual 
meetings and varied scheduling options to accommodate different needs. The school will also 
continue providing consistent and accessible communication to families, including translated 
materials and the use of communication platforms that support automatic translation, ensuring 
information is accessible to all families regardless of language or schedule constraints. 

 
 
 



Section 3: Seeking Input for Decision Making 

Rate the LEA’s progress in building the capacity of and supporting principals and staff to 
effectively engage families in advisory groups and with decision-making. 4 – Full Implementation 

Rate the LEA’s progress in building the capacity of and supporting family members to effectively 
engage in advisory groups and decision-making. 2 – Beginning Development 

Rate the LEA’s progress in providing all families with opportunities to provide input on policies 
and programs, and implementing strategies to reach and seek input from any underrepresented 
groups in the school community. 

3 – Initial Implementation 

Rate the LEA’s progress in providing opportunities to have families, teachers, principals, and 
district administrators work together to plan, design, implement and evaluate family engagement 
activities at school and district levels. 

3 – Initial Implementation 

 

Based on the analysis of educational 
partner input and local data, briefly 
describe the LEA’s current strengths and 
progress in Seeking Input for 
Decision-Making. 

The current strengths and progress for seeking input for decision making include multiple 
feedback mechanisms including surveys, Parent Talk Sessions, Back-to-School night events, 
and department-led programming wit feedback loops. Regular engagement takes place with 
stakeholders, ensuring that their voices are heard throughout the decision making process. 
School leaders demonstrate responsiveness by actively sharing how the programming is 
connected to yielding positive student outcomes, addressing concerns raised by families, and 
building trust and confidence in the decision making process. 

Based on the analysis of educational 
partner input and local data, briefly 
describe the LEA’s focus area(s) for 
improvement in Seeking Input for 
Decision-Making. 

The focus areas for improvement in seeking input for decision making include diverse 
representation that reflects the school's commitment to inclusivity and equity; Data-based 
decisions ensuring decisions are grounded in data and research-based evidence; Continuous 
improvement in seeking input for decision making, regularly evaluating the effectiveness of 
feedback and adjusting as needed to better meet the student and family needs. 

Based on the analysis of educational 
partner input and local data, briefly 
describe how the LEA will improve 
engagement of underrepresented families 
identified during the self-reflection process 
in relation to Seeking Input for 
Decision-Making. 

The engagement of underrepresented families will take place by ensuring families have multiple 
pathways to provide feedback, this process will help build trust and encourage continue 
engagement 

Click here for more information on Priority 3: Family Involvement.  

https://www.cde.ca.gov/eo/in/lcff1sys-pri3res.asp


Priority 6: School Climate 
Local Control Funding Formula (LCFF) Priority 6 addresses student suspension rates, expulsion rates, other local measures 
including surveys of students, parents and teachers on the sense of safety and school connectedness. 
 

Priority 6: School Climate  
(Click here to see last year's responses) 

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school staff and families, builds 
partnerships for student outcomes and seeks input for decision-making. 
LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation in programs to its local 
governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same meeting at which the LEA adopts its LCAP, and 
reports to educational partners and the public through the Dashboard. 

Prompt 1 (DATA): Describe the local 
climate survey data, including available 
data disaggregated by student groups. 
LEAs using surveys that provide an overall 
score, such as the California Healthy Kids 
Survey, are encouraged to report the 
overall score for all students as well as 
available student group scores. Responses 
may also include an analysis of a subset of 
specific items on a local survey and 
additional data collection tools that are 
particularly relevant to school conditions 
and climate. (Limit 3,000 Characters) 

The February 2026 Climate Survey was given schoolwide, 861 students participated. 
American Indian/Native American-3; Asian or Asian American-27; Black or African 
American-38; Latinx/Hispanic-667; Multi-racial - 95; Pacific Islander or Native 
Hawaiian-1;Something else-30 
(Note: this number totals to over 861 because the question that asks for race or 
ethnicity is a "select all that apply" question, meaning one student can make more than 
one selection depending on what best fits them.) 
 
Student Results 
School Connectedness 
55% Whole School / 56% Middle School / 53% Upper School 
Academic Motivation 
68% Whole School / 71% Middle School / 65% Upper School 
Caring Adult Relationships 
61% Whole School / 61% Middle School / 61% Upper School 
High Expectation 
53% Whole School / 57% Middle School / 50% Upper School 
School Safety 
55% Whole School / 53% Middle School / 57% Upper School 
We received 97 parent responses, representing parents of 127 students. 

https://www.caschooldashboard.org/reports/07100740114470/2025/conditions-and-climate#priority6
https://www.caschooldashboard.org/reports/07100740114470/2025/conditions-and-climate#priority6


5th Grade- 23 parents 
6th Grade- 14 parents 
7th Grade- 18 parents 
8th Grade- 17 parents 
9th Grade- 22 parents 
10th Grade- 14 parents 
11th Grade- 11 parents 
12th Grade- 8 parents 
 
Parent Responses 
54% of parents strongly agree that their child is safe at MWA 
44% of parents agree that their child is safe at MWA 
1% of parents disagree that their child is safe at MWA 
1% of parents strongly disagree that their child is safe at MWA 
95% of MWA parents feel MWA is responsive to needs 
5% of MWA parents do not feel MWA is responsive to needs 
 
The Student Support and School Discipline (SSSD) team actively engages parents and 
guardians throughout the behavior support process. Families receive ongoing 
communication regarding student progress, campus updates, and opportunities to 
partner with the school in supporting student success. In addition, the SSSD team 
regularly meets with students receiving Tier 3 interventions, including those with 
high-level behavioral or safety concerns and students with additional identified needs. 
 
This intentional partnership with families, combined with a continued emphasis on 
Restorative Practices and Other Means of Correction in lieu of suspension when 
appropriate, has contributed to a significant reduction in suspension rates. Current 
suspension data reflects an approximate 85% decrease compared to the same point in 
the prior school year, including reductions among special populations such as students 
with IEPs, Black/African American students, and English Learners. 
 
Special population suspension rates include: 
 
0% Black/African American students (down from 19% in 2024–25) 
3% students with IEPs (down from 18% in 2024–25) 
3% Long-Term English Learners 



 
As a result of these improvements in restorative practices, intervention systems, and 
reduced suspension rates, the school was removed from Differentiated Assistance in 
Spring 2026. 

Prompt 2 (MEANING): Describe key 
learnings, including identified needs and 
areas of strength determined through the 
analysis of data described in Prompt 1, 
including the available data disaggregated 
by student group. (Limit 3,000 Characters) 

Moving forward, the school will continue to ensure that its vision and mission remain 
central to decision-making and that systems are aligned to student outcomes and the 
Profile of a Graduate. A key focus area is expanding opportunities for reciprocal 
learning between the school, families, and community organizations to strengthen 
partnerships that support student success. 
 
The school will also continue to maintain a student representative on the Board to 
ensure student voice is consistently included in governance and decision-making 
processes. 
 
Another area of focus is strengthening Tier 1 Social-Emotional Learning (SEL) supports 
for all students through more consistent and intentional programming within advisory or 
homeroom structures, ensuring equitable access to foundational social-emotional 
development for all students. 

Prompt 3 (USE): Describe any changes to 
existing plans, policies, or procedures that 
the LEA determines necessary in order to 
address areas of need identified through 
the analysis of local data and the 
identification of key learnings. Include any 
revisions, decisions, or actions the LEA 
has, or will, implement for continuous 
improvement purposes. (Limit 3,000 
Characters) 

To further improve engagement of underrepresented families, the school will continue to 
align department goals with student data and the Profile of Graduate to strengthen 
coherence and cross-collaboration across leadership teams. 
 
Key strategies include offering flexible engagement opportunities for families, including 
virtual meetings and varied scheduling options to accommodate different needs. The 
school will also continue providing consistent and accessible communication to families, 
including translated materials and the use of communication platforms that support 
automatic translation, ensuring information is accessible to all families regardless of 
language or schedule constraints. 

Click here for more information on Priority 6: School Climate. 
 

https://www.cde.ca.gov/eo/in/lcff1sys-pri6res.asp


Priority 7: Course Access 
Local Control Funding Formula (LCFF) Priority 7 addresses a course of study where programs and services are developed and 
provided to English learners, students with special needs, foster youth and individuals with exceptional needs. 
 

Priority 7: Access to a Broad Course of Study  
(Click here to see last year's responses) 

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad course of study that includes 
the adopted courses of study specified in the California Education Code (EC) for Grades 1-6 and Grades 7-12, as applicable, including the 
programs and services developed and provided to unduplicated students and individuals with exceptional needs; the LEA then reports the results 
to its local governing board at a regularly scheduled meeting and reports to educational partners and the public through the Dashboard. 

Briefly identify the locally selected measures or 
tools that the LEA is using to track the extent to 
which all students have access to, and are enrolled 
in, a broad course of study, based on grade spans, 
unduplicated student groups, and individuals with 
exceptional needs served. 

All students continue to have access to A-G approved courses, which are part of our 
graduation requirements. Over 99.5% of our students are enrolled in courses that fulfill 
local requirements for high school graduation. Because our requirements are closely 
aligned with A-G Requirements, in 2024-25, 100% of our graduates completed A-G 
requirements. Students who were designated as seniors at the beginning of the 
school-year, 87.7% were CSU eligible and (56%) were UC eligible. Our Career and 
College Center will continue to work closely with each student to ensure they are on 
track to graduate, to meet A-G requirements, and have developed a post-secondary 
plan. When creating students’ schedules each year, students with disabilities, English 
Learners, and socio-economically disadvantaged students are given priority enrollment 
in courses. Our Advanced Placement (AP) classes are “open enrollment,” so that all 
students with an interest in the course have potential to enroll, provided they have met 
any prerequisite courses with at least a C or better. This year 38% of students were 
enrolled in AP classes. We currently have one CTE pathway, and have seen an increase 
in the number of CTE pathway completers in the past year; we are exploring adding 
additional CTE pathways for our students in the future. 
 
Measures/tools/: 
2.12 "Students Have Access to a Broad Course of Study" (LCFF Priority 7A)" - Standard 
Met (2024-25) 

https://www.caschooldashboard.org/reports/07100740114470/2025/academic-engagement#priority7
https://www.caschooldashboard.org/reports/07100740114470/2025/academic-engagement#priority7


Using the locally selected measures or tools, 
summarize the extent to which all students have 
access to, and are enrolled in, a broad course of 
study. The summary should identify any differences 
across school sites and student groups in access 
to, and enrollment in, a broad course of study, and 
may describe progress over time in the extent to 
which all students have access to, and are enrolled 
in, a broad course of study. 

All students continue to have access to standards-aligned core classes. Our upper 
school (high school) courses and graduation requirements are A-G aligned. Students’ 
advisors, along with the college and career counseling team, work with our upper school 
students and families directly to ensure that they are on a track to complete all A-G 
requirements. Because our requirements are closely aligned with A-G Requirements, in 
2023-24, 85% of cohort graduates are eligible for UC/ CSU entrance upon graduation. 
When creating students’ schedules each year, students with disabilities, English 
Learners, and socio-economically disadvantaged students are given priority enrollment 
in courses. Our Advanced Placement (AP) classes are “open enrollment,” so that all 
students with an interest in the course have potential to enroll, provided they have met 
any prerequisite courses with at least a C or better. Last year 42% of students passed 
their AP exams (scored a 3 or higher). We currently have one CTE pathway, and have 
seen an increase in the number of CTE pathway completers in the past year; we are 
exploring adding additional CTE pathways for our students in the future. 

Given the results of the tool or locally selected 
measures, identify the barriers preventing the LEA 
from providing access to a broad course of study 
for all students. 

Only having capacity for one CTE teacher this academic year has made it challenging to 
expand our broad array of CTE courses and to have a visual and performing arts 
courses. 

In response to the results of the tool or locally 
selected measures, what revisions, decisions, or 
new actions will the LEA implement, or has the LEA 
implemented, to ensure access to a broad course of 
study for all students? 

We continue our search to ensure highly qualified faculty and content experts are 
available to continue providing students with access to a broad course of study. Staff 
and student surveys were conducted to identify additional courses that staff are 
interested in and prepared to teach and courses that students are interested in taking. 
We will use this information to inform the creation of new courses for next year in the 
upper school, including ensuring that courses receive A-G and AP designation, where 
appropriate. 

Click here for more information on Priority 7: Course Access.  

https://www.cde.ca.gov/eo/in/lcff1sys-pri7res.asp
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