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Local Performance Indicator Self-Reflection  
 

Local Educational Agency (LEA) 
Name 

Contact Name and Title Email and Phone 
Bert Corona Charter School            Yvette King Berg           

Executive Director 
ykingberg@ypics.org           
(818) 305-2791 

 

Introduction 
 
The State Board of Education (SBE) approved standards for the local indicators that support a local educational agency 
(LEA) in measuring and reporting progress within the appropriate priority area. The approved performance standards 
require an LEA to: 
 

• Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula 
(LCFF) priority. 

• Report the results as part of a non-consent item at a regularly scheduled public meeting of the local governing 
board/body in conjunction with the adoption of the Local Control and Accountability Plan (LCAP). 

• Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each 
local indicator. 

 
This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress 
on the local indicators. 
 

Performance Standards 
 
The performance standards for the local performance indicators are: 
 
Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional 
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1) 
 
The LEA annually measures its progress in meeting the Williams settlement requirements at 100% at all of its school 
sites, as applicable, and promptly addresses any complaints or other deficiencies identified throughout the academic 
year, as applicable; the LEA then reports the results to its local governing board at a regularly scheduled meeting and 
to reports to educational partners and the public through the Dashboard. 
 
Implementation of State Academic Standards (LCFF Priority 2) 
 
The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to 
its local governing board at a regularly scheduled meeting and reports to educational partners and the public through 
the Dashboard. 
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Parent and Family Engagement (LCFF Priority 3) 
 
This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school 
staff and families, builds partnerships for student outcomes and seeks input for decision-making. 
 
LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation 
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same 
meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the Dashboard. 
 
School Climate (LCFF Priority 6) 
 
The LEA administers a local climate survey at least every other year that provides a valid measure of perceptions of 
school safety and connectedness, such as the California Healthy Kids Survey, to students in at least one grade within 
the grade span(s) that the LEA serves (e.g., K-5, 6-8, 9-12), and reports the results to its local governing board at a 
regularly scheduled meeting of the local governing board and to educational partners and the public through the 
Dashboard. 
 
Access to a Broad Course of Study (LCFF Priority 7) 
 
The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad 
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades 
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated 
students and individuals with exceptional needs; the LEA then reports the results to its local governing board at a 
regularly scheduled meeting and reports to educational partners and the public through the Dashboard. 
 
Coordination of Services for Expelled Students – County Office of Education (COE) 
Only (LCFF Priority 9) 
 
The county office of education (COE) annually measures its progress in coordinating instruction as required by California 
EC Section 48926; the COE then reports the results to its local governing board at a regularly scheduled meeting and 
reports to educational partners and the public through the Dashboard. 
 
Coordination of Services for Foster Youth – COE Only (LCFF Priority 10) 
 
The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to 
its local governing board at a regularly scheduled meeting and reports to educational partners and the public through 
the Dashboard. 
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Self-Reflection Tools 
 
An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance 
indicator to educational partners and the public. 
 
The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document 
format.  In addition to using the self-reflection tools to report its progress on the local performance indicators to 
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its 
local governing board. The approved self-reflection tools are provided below. 
 
Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional 
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1) 
 
LEAs will provide the information below: 
 

• Number/percentage of misassignments of teachers of ELs, total teacher misassignments, and vacant teacher 
positions 

• Number/percentage of students without access to their own copies of standards-aligned instructional materials 
for use at school and at home 

• Number of identified instances where facilities do not meet the "good repair" standard (including deficiencies and 
extreme deficiencies) 

 
   

Teachers  Number Percent 

Misassignments of Teachers of English Learners 0 0 

Total Teacher Misassignments 0 0 

Vacant Teacher Positions 0 0 

 
Access to Instructional Materials Number Percent 

Students Without Access to Own Copies of Standards-Aligned Instructional 
Materials for Use at School and at Home 

0 0 

 
Facility Conditions Number 

Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 
Deficiencies and Extreme Deficiencies) 

0 

 
 
Implementation of State Academic Standards (LCFF Priority 2) 
 
LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on 
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2). 
 
OPTION 1: Narrative Summary (Limited to 3,000 characters) 
In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA 
is using to track its progress in implementing the state academic standards adopted by the state board and 
briefly describe why the LEA chose the selected measures or tools. 
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Additionally, summarize the LEA's progress in implementing the academic standards adopted by the SBE, 
based on the locally selected measures or tools. The adopted academic standards are: 

 
• English Language Arts (ELA) - Common Core State Standards for  ELA 
• English Language Development (ELD) (Aligned to Common Core State Standards for ELA) 
• Mathematics - Common Core State Standards for Mathematics 
• Next Generation Science Standards 
• History-Social Science 
• Career Technical Education 
• Health Education Content Standards 
• Physical Education Model Content Standards 
• Visual and Performing Arts 
• World Language 

 
California School Dashboard data for 2019-2020, 2020-21 and 2021-22 is not available for analysis due to school 
closures resulting from COVID-19. Amidst the global pandemic, teachers incorporated Universal Design for Learning 
(UDL) into their distance learning plans for synchronous and asynchronous instruction. Teachers planned and 
implemented synchronous lessons through a format to provide small group support and designated ELD. Scholars 
are provided opportunities to engage in Integrated ELD Daily. Certificated and classified staff worked in collaboration 
to meet the needs of English Learners, foster youth, and low-income scholars. 
 
Teachers and staff receive training in research-based education practices to raise student achievement. These 
training are conducted through staff leaders, outside educational professionals, and sending staff to external 
professional development programs. These include programs and strategies such as "Teach Like a Champion." 
"Data-Driven Instruction," "Getting Better," and the Success for All Program. Bert Corona Charter School utilizes 
various assessment tools in evaluating student achievement of stated objectives across all disciplines. The 
assessments used are teachers’ assessments of student work and mastery of applicable standards and other 
learning objectives, student work portfolios, teacher observation, and conferencing with students. 
 
BCCS successes are as follows: 
One area of strength this year was our focus on having our teachers assigned to the correct classes and that they 
have a clean and safe environment, despite the pandemic. All students had resources online so they did not have to 
share, and rooms were clean and sanitized several times per day. All facilities were in good repair and managed 
operations when specific issues arose throughout the school year. Ensuring that all teachers were teaching to the 
state standards and that all students were receiving grade-level instruction in every class, every day. Although our 
students came into this year (out of the pandemic virtual learning time) with learning loss and deficits instruction is 
provided at their grade level while scaffolding to ensure they made up for lost instruction. In addition to providing 
authentic learning experiences and that the needs of all students were met through our support programs. 
 
BCCS has invested in a high level of resources that will help students succeed academically. Given that operating 
school in the age of technology, it is important students have the tools and resources necessary to help the learning 
process and how to succeed in this technological world. To monitor progress and to ensure student growth, the use 
of classroom assessments to track mastery, use the iReady diagnostic to provide a benchmark three times per year. 
This tool helps us to provide feedback to teachers and individual feedback to students, and provides 
recommendations and resources for teachers to meet the specific needs of all of our students. While academic 
resources are important, students will not be able to perform academically if their other needs are not met. BCCS 
has counselors and support staff who are trained to provide counseling and support to our students. PBIS framework 
is used to support the needs of all of our students and this, combined with our MTSS referral process, helps us to 
assess the needs of all students and to allocate the appropriate resources needed for each student. BCCS partners 
with Luminarious to provide counseling to our students and families, and we use Ripple effects to help students learn 
to strengthen their emotional and social intelligence. To further meet all the needs of all students, our school has 
been fortunate to be the recipient of two grants: the ELOP grant and the Community Schools grant. These grants will 
allow us to expand our extended learning programs before and after school, during breaks, and during the summer. 
Additionally, they will allow us to plan to meet the needs of families in addition to the needs of our students, thus 
increasing student potential for achievement. 
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Verified Data: ELA & Math Growth (2019-20, 2020-21 and 2021-2022) Verified Data (Assessments) 
Verified Data Assessment Grade Levels Assessed 95% Participation Rate (Met/Not Met) Frequency of 
Administration of Verified Data Assessment 
1. iReady Reading Diagnostic 5-8 X Met Administered 3 times per year 
2. iReady Math Diagnostic 5-8 X Met Administered 3 times per year 
95% completion rate was met for the final assessment (taken in early May 2022). To hit this threshold, we simply 
discussed the importance of hitting 95% with the instructional team and asked teachers/proctors  
to follow up with their students to finish in the days following our 
 
iReady diagnostic. Teachers provided a quiet space during advisory classes to allow students to finish and our admin 
team supported by continually checking our completion rates and updating the entire team on our status as a school 
and by grade level. 
As an entire school, our students’ median typical growth (the metric recommended by iReady for tracking group 
progress) was 172% of their annual typical growth expectations. Our students excelled at all grade levels, 
demonstrating growth from 165% to 200% growth. Moreover, our students moved up in their performance bands. 
BCCS students grew from 13% of students being on grade level to 24%, 15% of students one level below to 24%, 
and in the lowest performance bands, we dropped from 72% performing 2 or more levels below to only 52%. In the 
breakdown below, it is clear that all of our students surpassed our expectations and grew significantly. 
 
BCCS analyzed performance across all student groups our mathematics diagnostic initial assessment indicated that 
a large percentage of students were performing below grade level. The i-Ready assessment used focuses on growth 
rather than reaching for a specific score. A grade level scale score is between 580 and 680, students collectively 
continued to strive for a higher average scale score for each grade level. Students exceeded typical growth 
expectations across the board. Schoolwide, our English Learners grew an average of 17 points on their diagnostic 
over the course of the year compared to 28 points of growth on average for our general population. Students with 
special needs increased 33 points on average compared to 22 points for the general population. In ELA, both student 
subgroups out-performed their general education peers in terms of growth. In math, our students with special needs 
outgrew the general population, but our English Learners did not. This will be an area of growth for next year so our 
ELs grow as much in math as they do in ELA. 
 
Schoolwide, our English Learners grew an average of 31 points on their diagnostic over the course of the year 
compared to 25 points of growth on average for our general population. Students with special needs increased 36 
points on average compared to 25 points for the general population. This shows that although our student subgroups 
start at a lower scale score, our team and our students are making up the academic gap over the time they are with 
us at our school. 
 
BCCS used iReady internal assessments during the 2019-20 and 2020-21 school years, which the State Board 
approved of Education as “verified data.” Despite challenges from the pandemic, at both the school- and grade 
levels, BCCS students had measurable increases in student achievement, clearly demonstrating at least one year of 
progress in 2019-20 and 2020-21 academic years. Overall typical growth for the year was met at 139% in reading. 
The data shows that BCCS scholars far exceeded expectations based on national normative data. This result is 
especially exciting because the school had only achieved 42% of typical growth halfway through the year, in 
December. BCCS scholars’ academic achievement in reading grew almost 100% in one semester. Similar to the 
reading data, the school was behind in growth in December 2020. In math, The LEA had only achieved 33% of 
typical growth for the year, leaving a mountainous 67% still needing to be accomplished. The iReady May results 
revealed that BCCS scholars achieved 100% typical growth, meaning the school met expected growth for the year 
based on normative data. 
 
Technology in the classroom 
Technology in the classroom including, but is not limited to i-Ready in ELA, Mathematics, SFA, Achieve3000, and 
other programs. As noted in Bert Corona Charter School, 2019-20 LCAP on it is our goal to provide our students with 
chrome books 1 to 1 ratio”. With increased access to computers in every classroom, more time is devoted to online 
tools designed to precisely target standard alignment in reading and 
writing. Programs such as open-source programs such as i-Ready, Achieve3000, SFA, and licensed software as 
presented above Bert Corona Charter School scholars’ innovative ways of reaching standard mastery. 
 
At BCCS, each student is issued a Chromebook for use at school and at home, and all students are given access to 
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their learning tools through that device. Students can access assignments and teacher-provided materials through 
Google classroom, their textbooks and accompanying materials are all online, their self-paced learning tools through 
iReady are available online, and their grades and feedback are available through Infinite Campus. All resources are 
standards-based and grade appropriate, and some provide individualized and scaffolded lessons to students (e.g., 
iReady and NewsELA). In addition to their chromebooks, each classroom also has a set of Macbooks that student 
can use for creation and projects, and in case they forget their Chromebook when they come to school. 
Aside from their web-based resources, BCCS has a wide variety of books, both class sets and individual reading 
books that student can access for their reading time. Additionally, teachers can use these books for class or small 
group instruction, giving kids a chance to engage with literature off of their computers. 
 
English Learners 
The cooperative learning process is designed to ensure that English Language students can progress faster than in 
a non-collaborative environment. Groups are strategically selected for mixed ability, allowing leaders to assist 
students who struggle. The group work process allows for processing time (wait time). It removes the pressure while 
maintaining accountability by preparing all group members to be the possible “random reporter” responsible for 
communicating the group's findings to the class. The preparation time allows EL students to safely rehearse their 
response rather than not respond or participate in the process entirely, as often happens in the non-collaborative 
classroom. Teachers are also trained through Professional Development and coaching to support EL and whole-
class learning by using SDAIE strategies, as defined in the BCCS English Learner Plan. 
COVID-19 Aligned Strengths 
 
Community Engagement/Support 
BCCS supported its surrounding community, which experienced some of the highest death rates in California during 
the pandemic, by providing safety updates & information, as well as distributing food each week 75 meals, 
connecting families with counseling services, and providing financial assistance to those in need, connected to 
families to rent support agencies, and partnered with larger food banks to support the community. Supported 
students and families who lost family members by providing access to city and county agencies. Provided Mental 
Health services to families through one of our Community Partners, Lumanarious Counseling services. 
 
Student Engagement 

• BCCS launched online learning at the very beginning of the week following campus shutdowns in March 
2020. 

• In May 2021, BCCS students reported a higher level of engagement than in the prior year and a higher 
level than the CA average. 

• In May 2021, BCCS staff reported a higher level of engagement (4.33 out of 5) than in the prior year and a 
higher level than the CA average. 

 
 
OPTION 2: Reflection Tool 
 
Recently Adopted Academic Standards and/or Curriculum Frameworks 
 
1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic 

standards and/or curriculum frameworks identified below. 
 

Rating Scale (lowest to highest) -  
1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 

 
Academic Standards 1 2 3 4 5 

ELA – Common Core State Standards for ELA     
X 

5       

ELD (Aligned to ELA Standards)     
X 

5       
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Academic Standards 1 2 3 4 5 

Mathematics – Common Core State Standards for Mathematics     
X 

5       

Next Generation Science Standards     
X 

5       

History-Social Science     
X 

5       
 
2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic 

standards and/or curriculum frameworks identified below available in all classrooms where the subject is 
taught. 

 
Rating Scale (lowest to highest) -  

1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 

 
Academic Standards 1 2 3 4 5 

ELA – Common Core State Standards for ELA     
X 

5       

ELD (Aligned to ELA Standards)     
X 

5       

Mathematics – Common Core State Standards for Mathematics     
X 

5       

Next Generation Science Standards     
X 

5       

History-Social Science     
X 

5       
 
3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where 

they can improve in delivering instruction aligned to the recently adopted academic standards and/or 
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher 
pairing). 

 
Rating Scale (lowest to highest) -  

1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 

 
Academic Standards 1 2 3 4 5 

ELA – Common Core State Standards for ELA     
X 

5       

ELD (Aligned to ELA Standards)     
X 

5       

Mathematics – Common Core State Standards for Mathematics     
X 

5       

Next Generation Science Standards     
X 

5       

History-Social Science     
X 

5       
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Other Adopted Academic Standards 
 
4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board 

for all students. 
 

Rating Scale (lowest to highest) -  
1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 

 
Academic Standards 1 2 3 4 5 

Career Technical Education     
X 

5       

Health Education Content Standards     
X 

5       

Physical Education Model Content Standards     
X 

5       

Visual and Performing Arts     
X 

5       

World Language     
X 

5       
 
Support for Teachers and Administrators 
 
5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators 

during the prior school year (including the summer preceding the prior school year). 
 

Rating Scale (lowest to highest) -  
1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 

 
Academic Standards 1 2 3 4 5 

Identifying the professional learning needs of groups of teachers or staff as a whole     
X 

5       

Identifying the professional learning needs of individual teachers     
X 

5       

Providing support for teachers on the standards they have not yet mastered     
X 

5       
 
 Optional Narrative (Limited to 1,500 characters) 
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is 

relevant to understanding its progress implementing the academic standards adopted by the state board. 

The LEA provides teachers 10 Professional Days and the opportunity for teachers, administrators, and staff to 
attend any workshop requested before school starts each year. Additional professional development opportunities 
addressing standards-based instruction are provided monthly throughout the school year; provided students with 
access to CCSS standards-aligned instructional materials and a broad course of study. All students, including all 
unduplicated students and students with exceptional needs, will have access to standards-aligned materials and 
additional instructional materials as outlined in our charter. 
Metric/Method for Measuring: Teacher and student materials, purchase orders, invoices, and textbooks and 
materials in the classrooms. 
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Parental Involvement and Family Engagement (LCFF Priority 3) 
 
Introduction 
Family engagement is an essential strategy for building pathways to college and career readiness for all students and 
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research 
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic 
outcomes, social emotional learning, etc.). 
 
Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: 1 
 

• Effective and authentic family engagement has been described as an intentional partnership of educators, 
families and community members who share responsibility for a child from the time they are born to becoming 
an adult.  

• To build an effective partnership, educators, families, and community members need to develop the knowledge 
and skills to work together, and schools must purposefully integrate family and community engagement with 
goals for students' learning and thriving.   

 
The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within 
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family 
engagement as part of their continuous improvement process and prior to updating their LCAP. 
 
For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of 
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be 
done in partnership with local families, using the tools of continuous improvement. 
 
Instructions 
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices 
in family engagement: 
 

1. Building Relationships between School Staff and Families  
2. Building Partnerships for Student Outcomes  
3. Seeking Input for Decision-Making 

 
Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its 
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will 
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas 
identified. The results of the process should be used to inform the LCAP and its development process, including 
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP. 
 
LEAs are to implement the following self-reflection process: 
 

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure 
input from all groups of families, staff and students in the LEA, including families of unduplicated students and 
families of individuals with exceptional needs as well as families of underrepresented students.  
 

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families 
of unduplicated students and families of individuals with exceptional needs as well as families of 
underrepresented students.  
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3. Based on the analysis of educational partner input and local data, identify the number which best indicates the 

LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to 
highest): 
 
1 – Exploration and Research  
2 – Beginning Development  
3 – Initial Implementation  
4 – Full Implementation  
5 – Full Implementation and Sustainability 
 

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to 
each section of the tool. 

 
5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP 

development process, as well as the development of other school and district plans. 
 
Sections of the Self-Reflection Tool  
 
Section 1: Building Relationships Between School Staff and Families 
 
Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s 
current stage of implementation for each practice in this section using the following rating scale (lowest to highest): 
 

Rating Scale (lowest to highest) -  
1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 

 
Building Relationships 1 2 3 4 5 

1. Rate the LEA’s progress in developing the capacity of staff (i.e., 
administrators, teachers, and classified staff) to build trusting and 
respectful relationships with families. 

    
X 

5       

2. Rate the LEA’s progress in creating welcoming environments for 
all families in the community. 

    
X 

5       

3. Rate the LEA’s progress in supporting staff to learn about each 
family’s strengths, cultures, languages, and goals for their 
children. 

    
X 

5       

4. Rate the LEA’s progress in developing multiple opportunities 
for the LEA and school sites to engage in 2-way 
communication between families and educators using 
language that is understandable and accessible to families. 

    
X 

5       

 
Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters) 
 
1. Based on the analysis of educational partner input and local data, briefly describe the LEA's current strengths and 

progress in Building Relationships Between School Staff and Families.  
 
BCCS students came into this year (out of the pandemic virtual learning time) with learning loss and deficits, BCCS 
made sure to provide instruction and their grade level while scaffolding to ensure they made up for lost instruction. 
BCCS  also made sure to provide authentic learning experiences and that the needs of all students were met through 
our support programs. 



 

2022 Local Performance Indicator Self-Reflection for Bert Corona Charter School Page 11 of 18 

Areas of growth for us would be our parent and family engagement and our school climate. Although these have 
historically been areas of strength for our school, the pandemic limited our ability to hold events and to have parents 
engaged and working on our campus. BCCS rebuild our parent engagement in all aspects of school, including 
academics, school culture, and school safety. Additionally, BCCS wanted to continue building on some of our 
successes this year in rebuilding our culture, particularly in regard to our Tier 1 plan and intervention for our PBIS 
framework. Having regular recognition, celebration, and re-teaching of expectations will help continue to build a solid 
foundation for learning and success at BCCS.  Partnering with Luminarious to provide counseling to our students and 
families, and we use Ripple effects to help students learn to strengthen their emotional and social intelligence. 
 
Parents, community representatives, classroom teachers, students, and other school personnel are included in the 
planning, implementing, and evaluating ConApp programs through various stakeholder meetings throughout the 
year, as previously discussed. All stakeholders are encouraged to attend and provide feedback at board meetings, 
school advisory council meetings, weekly teacher school meetings, student leadership team meetings, academic 
instructional team meetings, and school climate and culture team meetings. 
        

 
2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for 

improvement in Building Relationships Between School Staff and Families. 
 
2021-2022: Met 
Continued engagement of parents in decision- making open communication on all levels confirmed with Youth Truth 
Survey 
        

 
3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve 

engagement of underrepresented families identified during the self-reflection process in relation to Building 
Relationships Between School Staff and Families. 

 
The LEA continues to have historically high levels of relationships with families, as evidence, in parent participation 
rates in student-led parent conferences, parent workshops, coffee with the Administrators, and parent surveys. In 
addressing the needs of the whole child and engaging parents and our school community to support each other the 
LEA has responded and addressed social emotional, cultural needs, for our school community. The school should 
continue to provide access and communication between all stakeholders.        

 
Section 2: Building Partnerships for Student Outcomes 
 
Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s 
current stage of implementation for each practice in this section using the following rating scale (lowest to highest): 
 

Rating Scale (lowest to highest) -  
1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 

 
Building Partnerships 1 2 3 4 5 

5. Rate the LEA’s progress in providing professional learning and 
support to teachers and principals to improve a school’s capacity 
to partner with families. 

    
X 

5       

6. Rate the LEA’s progress in providing families with information 
and resources to support student learning and development in 
the home. 

    
X 

5       



 

2022 Local Performance Indicator Self-Reflection for Bert Corona Charter School Page 12 of 18 

Building Partnerships 1 2 3 4 5 

7. Rate the LEA’s progress in implementing policies or programs for 
teachers to meet with families and students to discuss student 
progress and ways to work together to support improved student 
outcomes. 

    
X 

5       

8. Rate the LEA’s progress in supporting families to understand and 
exercise their legal rights and advocate for their own students 
and all students.  

    
X 

5       

 
Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters) 
 
1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and 

progress in Building Partnerships for Student Outcomes.   
 
BCCS provides resources to assist under-achieving students. These include school breakfast and lunch program, an 
after-school program, summer school opportunities to recover units and reduce summer learning loss, and a strong 
student services team to assist with academics, behavior, attendance, and social-emotional wellbeing. Parents, 
community representatives, classroom teachers, students, and other school personnel are included in the planning, 
implementation, and evaluation of ConApp programs through various stakeholder meetings throughout the year, as 
previously discussed. All stakeholders are encouraged to attend and provide feedback at board meetings, school 
advisory council meetings, weekly teacher school meetings, student leadership team meetings, academic 
instructional team meetings, and school climate and culture team meetings.        

 
2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for 

improvement in Building Partnerships for Student Outcomes. 
 
The school has established relationships with Luminaries (Local mental health providers) and the Los Angeles 
County Office of Education.        

 
3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve 

engagement of underrepresented families identified during the self-reflection process in relation to Building 
Partnerships for Student Outcomes. 

 
BCCS student population represents 98% of underrepresented families due to its location of our charter and Free 
and Reduced Lunch indicators. In addition BCCS has ongoing communication with all parents, outreach to address 
individual students needs and regular home visits.        

 
Section 3: Seeking Input for Decision-Making 
 
Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s 
current stage of implementation for each practice in this section using the following rating scale (lowest to highest): 
 

Rating Scale (lowest to highest) -  
1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 

 
Seeking Input 1 2 3 4 5 

9. Rate the LEA’s progress in building the capacity of and 
supporting principals and staff to effectively engage families in 
advisory groups and with decision-making. 

    
X 

5       
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Seeking Input 1 2 3 4 5 

10. Rate the LEA’s progress in building the capacity of and 
supporting family members to effectively engage in advisory 
groups and decision-making. 

    
X 

5       

11. Rate the LEA’s progress in providing all families with 
opportunities to provide input on policies and programs, and 
implementing strategies to reach and seek input from any 
underrepresented groups in the school community. 

    
X 

5       

12. Rate the LEA’s progress in providing opportunities to have 
families, teachers, principals, and district administrators work 
together to plan, design, implement and evaluate family 
engagement activities at school and district levels. 

    
X 

5       

 
Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters) 
 
1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and 

progress in Seeking Input for Decision-Making. 
 
The Pandemic -COVID-19 had a significant effect on providing for students via Distance Learning and support. 
Returning to classroom direct instruction during the 2021-2022 school years has provided administration, teachers, 
and staff to reassess all instructional methodology and effective instructional delivery. Presently internal measure 
indicate that although there has been learning loss for all students results indicate progressive growth and measures 
taken to support students with socio-emotional support, additional learning opportunities are offered.        

 
2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for 

improvement in Seeking Input for Decision-Making. 
 
All stakeholders are encouraged to attend and provide feedback at board meetings, school advisory council 
meetings, weekly teacher school meetings, student leadership team meetings, academic instructional team 
meetings, and school climate and culture team meetings.        

 
3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve 

engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for 
Decision-Making. 

 
While academic resources are important, BCCS also knew that students would not be able to perform academically if 
their social emotional needs were not met. BCCS  counselors and support staff who are trained to provide 
counseling and support to our students. BCCS uses the PBIS framework to support the needs of all of our students 
and this, combined with our MTSS referral process, helps us to assess the needs of all students and to allocate the 
appropriate resources needed for each student. bCCS  partnered with Luminarious to provide counseling to our 
students and families, and we use Ripple effects to help students learn to strengthen their emotional and social 
intelligence. To further meet all the needs of all students, our school has been fortunate to be the recipient of two 
grants: the ELOP grant and the Community Schools grant. These grants will allow us to expand our extended 
learning programs before and after school, during breaks, and during the summer. Additionally, they will allow us to 
plan to meet the needs of families in addition to the needs of our students, thus increasing student potential for 
achievement.        
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School Climate (LCFF Priority 6) 
 
LEAs will provide a narrative summary of the local administration and analysis of a local climate survey that captures a 
valid measure of student perceptions of school safety and connectedness in at least one grade within the grade span 
(e.g., K–5, 6– 8, 9–12) in a text box provided in the California School Dashboard (response limited to 3,000 characters). 
LEAs will have an opportunity to include differences among student groups, and for surveys that provide an overall 
score, such as the California Healthy Kids Survey, report the overall score for all students and student groups. This 
summary may also include an analysis of a subset of specific items on a local survey and additional data collection tools 
that are particularly relevant to school conditions and climate. 
 

1. DATA: Reflect on the key learnings from the survey results and share what the LEA learned. 
 

2. MEANING: What do the disaggregated results (if applicable) of the survey and other data collection methods 
reveal about schools in the LEA, such as areas of strength or growth, challenges, and barriers? 

 
3. USE: What revisions, decisions, or actions has, or will, the LEA implement in response to the results for 

continuous improvement purposes? Why? If you have already implemented actions, did you see the results you 
were seeking? 

 
Areas of Demonstrated Strength and/or Progress: 

• The schoolwide Dashboard Suspension Rate Indicator color is green. Bert Corona Middle School’s 
percentage of students suspended at least once was 6.2%, which was higher than the State’s at 3.4%. 

• The school reclassifies English Learners at 14.9%, which is higher than the state average at 13.8%. 
 
Areas Noted for Further Growth and/or Improvement: 

• The schoolwide Dashboard ELA Indicator color is red. Bert Corona Middle School’s 2019 Average DFS was 
-78.2%, which is lower than the State 2019 Average DFS at -2.5%. 

• The schoolwide Dashboard Math Indicator color is red. Bert Corona Middle School’s 2019 Average DFS 
was -109.5%, which is higher than the State’s 2019 Average DFS at -33.5%. 

• The schoolwide Dashboard Chronic Absenteeism Indicator color is yellow. Bert Corona Middle School’s 
2019 Chronic Absenteeism Percentage was 7.0%, lower than the State at 10.1%. 

• All numerically significant subgroups have “Status/Distance From Standard (DFS)” scores are below the 
statewide averages in ELA, as follows: English Learners at -107.2 vs. -45.1 points; Latino at -78.9 vs. -26.6 
points; Socioeconomically Disadvantaged at -78.7 vs. -30.1 points; and Students with Disabilities at -137.0 
vs. -88.1 points. 

• All numerically significant subgroups have “Status/Distance From Standard (DFS)” scores below the 
statewide averages in Math, as follows: English Learners at -138.8 vs. -68.6 points; Latino at -110.8 vs. -
62.2 points; Socioeconomically Disadvantaged at -109.9 vs. -63.7 points; and Students with Disabilities at - 
176.7 vs. -119.4 points. 

The school leadership notes a renewed focus include: 
• Relay’s Get Better Faster training for instructional coaches to coach and support teachers. There is a need 

for greater coaching and support for teachers to provide real-time feedback, action steps, and collaborative 
planning. 

• Newly adopted Ready Math curriculum and time provided to implement a common placing plan, scaffolded 
lessons, and common exit tickets to support the implementation. 

• iReady implementation to provide teachers with actionable data and to support the intervention plans. 
• SFA/reading block 
• Scheduled tutor support to work on language development through pull-out tutoring. 
• LTEL reclassification training for teachers and parents. 
• Critical Friends Groups 
• Observational Rounds and mentor teachers. 
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Access to a Broad Course of Study (LCFF Priority 7) 
 
LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course 
of study by addressing, at a minimum, the following four prompts: 
 
1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students 

have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups, 
and individuals with exceptional needs served. (response limited to 1,500 characters) 
 

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are 
enrolled in, a broad course of study. The summary should identify any differences across school sites and student 
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent 
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500 
characters) 

 
3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing 

access to a broad course of study for all students. (response limited to 1,500 characters) 
 

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the 
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response 
limited to 1,500 characters) 

 
Universal Access is available and provided to all students. Differentiated instruction and accommodations are 
provided with the General Education frameworks and course levels (Core Content). Broad course of study including 
courses described in EC sections 51210 and 51220(a)-(i). 
Programs and services developed and provided to unduplicated pupils, and Programs and services developed and 
provided to individuals with exceptional needs. 
Metric/Method for Measuring: Student Transcripts 
        

 
Coordination of Services for Expelled Students – COE Only (LCFF Priority 9) 
 
Assess the degree of implementation of the progress in coordinating instruction for expelled students in your 
county. 
 

Rating Scale (lowest to highest) -  
1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 

 
Coordinating Instruction 1 2 3 4 5 

1. Assessing status of triennial plan 
for providing educational services 
to all expelled students in the 
county, including: 

[No response 
required] 

[No response 
required] 

[No response 
required] 

[No response 
required] 

[No response 
required] 

a. Review of required outcome 
data. 

     

b. Identifying existing educational 
alternatives for expelled pupils, 
gaps in educational services to 
expelled pupils, and strategies 
for filling those service gaps. 
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Coordinating Instruction 1 2 3 4 5 

c. Identifying alternative 
placements for pupils who are 
expelled and placed in district 
community day school 
programs, but who fail to meet 
the terms and conditions of 
their rehabilitation plan or who 
pose a danger to other district 
pupils. 

     

2. Coordinating on development and 
implementation of triennial plan 
with all LEAs within the county. 

     

3. Establishing ongoing collaboration 
and policy development for 
transparent referral process for 
LEAs within the county to the 
county office of education or other 
program options, including 
dissemination to all LEAs within 
the county a menu of available 
continuum of services for expelled 
students. 

     

4. Developing memorandum of 
understanding regarding the 
coordination of partial credit 
policies between district of 
residence and county office of 
education. 

     

 
 
Coordination of Services for Foster Youth – COE Only (LCFF Priority 10) 
 
Assess the degree of implementation of coordinated service program components for foster youth in your 
county. 
 

Rating Scale (lowest to highest) -  
1 - Exploration and Research Phase 
2 - Beginning Development 
3 - Initial Implementation 
4 - Full Implementation 
5 - Full Implementation and Sustainability 
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Coordinating Services 1 2 3 4 5 

1. Establishing ongoing collaboration 
and supporting policy development, 
including establishing formalized 
information sharing agreements with 
child welfare, probation, Local 
Education Agency (LEAs), the 
courts, and other organizations to 
support determining the proper 
educational placement of foster 
youth (e.g., school of origin versus 
current residence, comprehensive 
versus alternative school, and 
regular versus special education). 

     

2. Building capacity with LEA, 
probation, child welfare, and other 
organizations for purposes of 
implementing school-based support 
infrastructure for foster youth 
intended to improve educational 
outcomes (e.g., provide regular 
professional development with the 
Foster Youth Liaisons to facilitate 
adequate transportation services for 
foster youth). 

     

3. Providing information and 
assistance to LEAs regarding the 
educational needs of foster youth in 
order to improve educational 
outcomes. 

     

4. Providing direct educational 
services for foster youth in LEA or 
county-operated programs provided 
the school district has certified that 
specified services cannot be 
provided or funded using other 
sources, including, but not limited to, 
Local Control Funding Formula, 
federal, state or local funding. 

     

5. Establishing ongoing collaboration 
and supporting development of 
policies and procedures that 
facilitate expeditious transfer of 
records, transcripts, and other 
relevant educational information. 

     

6. Facilitating the coordination of post-
secondary opportunities for youth by 
engaging with systems partners, 
including, but not limited to, child 
welfare transition planning and 
independent living services, 
community colleges or universities, 
career technical education, and 
workforce development providers. 
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Coordinating Services 1 2 3 4 5 

7. Developing strategies to prioritize 
the needs of foster youth in the 
community, using community-wide 
assessments that consider age 
group, geographical area, and 
identification of highest needs 
students based on academic needs 
and placement type. 

     

8. Engaging in the process of 
reviewing plan deliverables and of 
collecting and analyzing LEA and 
COE level outcome data for 
purposes of evaluating effectiveness 
of support services for foster youth 
and whether the investment in 
services contributes to improved 
educational outcomes for foster 
youth. 

     

 


