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AFFIRMATIONS AND DECLARATION

As the authorized lead petitioners, we, Jenell Sherman and Julie Haycock, hereby certify that the
information submitted in this petition for a California public charter school named Feather River
Charter School (“FRCS” or the “Charter School”), authorized by the Winship-Robbins Elementary
School District (the “District”) is true to the best of our knowledge and belief. We certify that this
petition does not constitute the conversion of a private school to the status of a public charter school.
Furthermore, we understand that if awarded a charter, FRCS will follow any and all federal, state, and
local laws and regulations that apply to FRCS, including but not limited to:

Feather River Charter School shall meet all statewide standards and conduct the student
assessments required, pursuant to Education Code Section 60605, and any other statewide
standards authorized in statute, or student assessments applicable to students in non-charter
public schools. [Ref. Education Code Section 47605(d)(1)]

Feather River Charter School declares that it shall be deemed the exclusive public school
employer of the employees of Feather River Charter School for purposes of the Educational
Employment Relations Act. [Ref. Education Code Section 47605(c)(6)]

Feather River Charter School shall be non-sectarian in its programs, admissions policies,
employment practices, and all other operations. [Ref. Education Code Section 47605(¢e)(1)]

Feather River Charter School shall not charge tuition. [Ref. Education Code Section
47605(e)(1)]

Feather River Charter School shall admit all students who wish to attend the Charter School,
unless the Charter School receives a greater number of applications than there are spaces for
students, in which case it will hold a public random drawing to determine admission. Except
as required by Education Code Section 47605(e)(2) and Education Code Section 51747.3,
admission to the Charter School shall not be determined according to the place of residence
of the student or of that student’s parent or legal guardian within the State. Preference in the
public random drawing shall be given as required by Education Code Section
47605(e)(2)(B)(i)-(iv). In the event of a drawing, the chartering authority shall make
reasonable efforts to accommodate the growth of the Charter School in accordance with
Education Code Section 47605(e)(2)(C). [Ref. Education Code Section 47605(e)(2)(A)-(C)]

Feather River Charter School shall not discriminate on the basis of the characteristics listed
in Education Code Section 220 (actual or perceived disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of
the Penal Code, including immigration status, or association with an individual who has any
of the aforementioned characteristics). [Ref. Education Code Section 47605(e)(1)]

Feather River Charter School shall adhere to all provisions of federal law related to students
with disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 1973,
Title II of the Americans with Disabilities Act of 1990 and the Individuals with Disabilities
Education Improvement Act of 2004.

4 | Page



e Feather River Charter School shall meet all requirements for employment set forth in
applicable provisions of law, including, but not limited to credentials, as necessary. [Ref. Title
5 California Code of Regulations Section 11967.5.1(f)(5)(C)]

e Feather River Charter School shall ensure that teachers in the Charter School hold the
Commission on Teacher Credentialing certificate, permit, or other document required for the
teacher’s certificated assignment. The Charter School may use local assignment options
authorized in statute and regulations for the purpose of legally assigning certificated
teachers, in the same manner as a governing board of a school district. Teachers employed
by charter schools during the 2019-20 school year shall have until July 1, 2025, to obtain the
certificate required for the teacher’s certificated assignment. [Ref. Education Code Sections
47605(1) and 47605.4(a)]

e Feather River Charter School shall at all times maintain all necessary and appropriate
insurance coverage.

e Feather River Charter School shall, for each fiscal year, offer at a minimum, the number of
minutes of instruction per grade level as required by Education Code Section
47612.5(a)(1)(A)-(D).

e Ifapupil is expelled or leaves Feather River Charter School without graduating or completing
the school year for any reason, the Charter School shall notify the superintendent of the
school district of the pupil’s last known address within 30 days, and shall, upon request,
provide that school district with a copy of the cumulative record of the pupil, including report
cards or a transcript of grades, and health information. If the pupil is subsequently expelled
or leaves the school district without graduating or completing the school year for any reason,
the school district shall provide this information to the Charter School within 30 days if the
Charter School demonstrates that the pupil had been enrolled in the Charter School. [Ref.
Education Code Section 47605(e)(3)]

® Feather River Charter School may encourage parental involvement, but shall notify the
parents and guardians of applicant pupils and currently enrolled pupils that parental
involvement is not a requirement for acceptance to, or continued enrollment at, the Charter
School. [Ref. Education Code Section 47605(n)]

® Feather River Charter School shall maintain accurate and contemporaneous written records
that document all pupil attendance and make these records available for audit and inspection.
[Ref. Education Code Section 47612.5(a)(2)]

® Feather River Charter School shall, on a regular basis, consult with its parents and teachers
regarding the Charter School's educational programs. [Ref. Education Code Section
47605(d)]

® Feather River Charter School shall comply with any applicable jurisdictional limitations to
the locations of its facilities. [Ref. Education Code Sections 47605 and 47605.1]

® Feather River Charter School shall comply with all laws establishing the minimum and
maximum age for public school enrollment. [Ref. Education Code Sections 47612(b) and
47610]
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® Feather River Charter School shall comply with all applicable portions of the Elementary and
Secondary Education Act (“ESEA”), as reauthorized and amended by the Every Student
Succeeds Act (“ESSA”).

® Feather River Charter School shall comply with the Public Records Act.

® Feather River Charter School shall comply with the Family Educational Rights and Privacy
Act.

® Feather River Charter School shall comply with the Ralph M. Brown Act.

® Feather River Charter School shall comply with Government Code Section 1090, et seq., as set
forth in Education Code Section 47604.1.

® Feather River Charter School shall comply with the Political Reform Act.

® Feather River Charter School shall meet or exceed the legally required minimum number of
school days. [Ref. Title 5 California Code of Regulations Section 11960]

By the Lead Petitioners:

Jenell Sherman mw-/ 11-23-20

Name Signgtur‘é/ Date
Julie Haycock Ol Horercock 11-23-20
Name Sﬁnature J Date
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INTRODUCTION

The Feather River Charter School Board of Directors, staff, students, and stakeholders respectfully
submit this formal renewal petition and request for re-authorization with the Winship-Robbins
Elementary School District.

A thorough review of Feather River Charter Schools' performance, including a description of how it
meets the laws regarding the areas of requisite renewal criteria, are outlined below within this
charter renewal petition. The renewal process has provided FRCS an opportunity to fully update and
enhance the Charter by including the improvements implemented in every department and program,
including operations, instructional strategies, curriculum, and assessment strategies. FRCS has
continued to refine equitable educational programs to meet the diverse needs of all students and
their families.

In 1992, the California State Legislature passed the Charter Schools Act, creating the vehicle for
parents/guardians and educators to collaborate on innovative educational opportunities for children
throughout the state of California. Pursuant to Education Code Section 47601, charter schools were
created as a method to accomplish all of the following:

e Improve pupil learning

e Increase learning opportunities for all pupils with special emphasis on expanded learning
opportunities for pupils who are identified as academically low achieving

e Encourage the use of different and innovative teaching methods

e C(reate new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site

e Provide parents/guardians and pupils with expanded choices in the types of educational
opportunities that are available within the public school system

e Hold the schools accountable for meeting measurable pupil outcomes and provide the
schools with a method to change from rule-based to performance-based accountability
systems

e Provide vigorous competition within the public school system to stimulate continual
improvements in all public schools.

Feather River Charter School fully embraces the legislative intent of the Charter Schools Act and its
mandate. Specifically, FRCS will:

e Improve pupil learning by expanding access to Advanced Placement (AP) and other elective
courses
e Increase learning opportunities for low-achieving pupils by allowing them to gain credit
recovery through online technology
e Provide different and innovative teaching methods using a combination of individualized
learning and project-based activities
e C(reate new professional opportunities for teachers, including increased responsibility for the
learning program, as they play an active role in shaping a unique curriculum, for example;
o Provide a unique educational choice for parents/guardians that are not offered
by school districts in the region
o Demonstrate its ability to successfully operate these academic programs and
meet measurable pupil outcomes within a performance-based context
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o Provide competition to other school programs that will stimulate the
improvement of all public schools in the region

EXECUTIVE SUMMARY

The collaborative work between Feather River Charter School and the Winship-Robbins Elementary
School District has grown and developed over the past few years. FRCS has been able to serve a
diverse group of students because of this partnership and the relationship demonstrates what
effective leadership, innovation, passion, and commitment can do to make a positive change in public
education. We value our relationship with the Winship-Robbins Elementary School District and look
forward to the opportunity for continued collaboration in order to offer excellent educational
options, personalized learning pathways, and unparalleled support for families with a granted five
year charter renewal allowed under Education Code Section 47607.2(b) from July 1, 2021 through
June 30, 2026.

The State Board of Education (SBE) has approved the California Department of Education (CDE)
recommendations including: (1) the criteria to define verified data, (2) the data use procedures
related to verified data, (3) the academic progress indicators for inclusion within the approved
verified data list, and (4) the postsecondary indicators for inclusion within the approved verified data
list. This list is effective January 1, 2021, and is not required to be used by a chartering authority for
charter petitions received prior to January 1, 2021. By agreement of the parties, the verified data
adopted by the SBE can be used prior to January 1, 2021 .

This renewal petition reflects the baseline student data and the successful efforts of our dedicated
staff who go above and beyond for our students every day. Our continuous development as a school
is a collaborative effort with all stakeholders that is driven by student data and the connections built
between academic, social, and emotional development. As a result of this focus, FRCS engaged in a
partnership with the National Center for Urban School Transformation (NCUST) to enhance teacher
instructional strategies and increase student performance. Rigorous self-evaluation accompanied
with significant changes in philosophy lends to provide an educational program that better serves
the needs of the community. FRCS has developed professional development targeted on data analysis
to drive instruction, research based instructional techniques, professional learning communities for
collaboration with monthly focus groups, and a dedication to academic and social emotional growth
and well-being of our students and community. FRCS has used this focus on data driven support to
restructure special education and student support. An emphasis has been placed on increasing the
effectiveness of services and supports for students while increasing communication and
collaboration with stakeholders. FRCS is a learning community built on empathy and compassion
that holds the keys to offer a transformative education for our students while at the same time
offering an alternative approach to education that is rigorous and promotes student growth and
achievement.

This petition also demonstrates the collective stakeholder and administrative team thinking and
need for change in the following areas:

Petitioners and School Administrative Team
Governance

Academic Achievement Plan

Updated Assessment Data

Increased offering of High School Courses and CTE Options
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e Financial Forecast
e ELAC

This reflective process has provided a great opportunity to understand the baseline data and affirm
the unique and innovative programs we must continue to develop and refine at our school. In this
renewal petition, note the 2017-2018 baseline assessment data along with the most current 2018-
2019 Smarter Balanced Assessment Consortium (SBAC) assessment results. With the absence of the
2019-2020 State testing data due to the pandemic, our team has utilized our benchmark diagnostic
assessment, the Renaissance Star Assessment, administered consistently with the test publishers
administration and test security procedures. All results were obtained without assistance. Regular
informal student assessments in Math and English Language Arts (ELA) will also be used to gauge
academic growth, and although not on the CDE list of verifiable data, will be presented to further
demonstrate student growth and achievement.

Since opening in fall of 2016, Feather River Charter School, an independent study program
authorized to serve grades TK-12, has provided a dynamic and innovative educational opportunity
for families interested in homeschooling their students in Sutter County and adjacent counties. The
school serves a diverse student population and offers a comprehensive program focused on
developing the whole child aligned across curriculum and instruction, school climate and structures,
professional development, and student learning. FRCS seeks to provide the opportunity for each child
to succeed by partnering with parents to create a personalized, enriching and academically rigorous
learning plan, providing one-on-one attention from credentialed teachers, a flexible schedule that
meets the academic and personal needs of each student, a variety of enrichment opportunities and
individualized college and career planning.

FRCS remains passionately committed to its mission to educate through academic rigor, cultural
literacy, and compassion. The vision and mission for FRCS have evolved to meet the ever-changing
needs of the student populations served. Many challenges have been experienced when trying to
adequately meet the educational needs of this increasingly diverse school population, new
performance standards, lower academic readiness of entering students, increased competition for
scarce financial resources, and increased personnel and operating costs. In spite of many challenges
and changes, school leadership and stakeholders remain dedicated to meeting the academic, social-
emotional, and physical needs of all of our students. FRCS remains a model program that places a
large emphasis on family and community engagement, meaningful relationships, and social-
emotional literacy as a basis for academic growth and life-long learning.

Our collective beliefs as listed below drive every decision and action we take for our students and
our school:

o [t takes a village - students, parents, staff, and the wider community - to educate a child. We
work together with respect, love and compassion.
e Children need to be inspired to express, explore, and create in order to
become lifelong learners, critical thinkers, and productive citizens in the
global society.
e Werecognize and value diversity in order to prepare our students to collaborate and
solve real-world problems that create a sustainable environment.
e We do whatever it takes to assure success for all students.
e We believe that everyone - students and adults - can learn at high levels and we therefore
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hold high expectations for ourselves and the students we serve.

We believe that all students are capable of learning and should be respectful of others in the learning
process. In addition, FRCS accepts that every person has something to contribute to society as a
whole. Therefore, respect and collaboration are at the center of our educational philosophy. All
students are expected to do their best to learn all they can to improve themselves while also
supporting and adding value to others by working collaboratively and with mutual respect.

Our Core strategies include:

e High Quality, Standards-Based Instruction: We will ensure the highest level of
academic achievement for all students through the use of a guaranteed, viable
curriculum and instructional strategies.

e Build a Culture of Trust, Collaboration, and Success: We will create a safe
learning environment for all stakeholders-students, parents, staff, Board, and
surrounding community.

e Expand Student Learning Opportunities: We will maximize resources, understand
our diversity, accelerate and enrich student learning.

e Fiscal Development and Sustainability: We will increase community
involvement in effectively and efficiently utilizing all funding to fulfill our
mission.

Student Demographics

The focus of Feather River Charter School is to improve student learning, offer a safe learning
environment, and provide high-quality faculty and staff to facilitate student growth and academic
achievement. Families choose FRCS for a variety of reasons such as the preference to educate through
a homeschool model supported by credentialed teachers. The flexibility to learn utilizing each
student’s individualized learning style, lack of success by traditional measures in other school
settings, medical issues, mental health difficulties, homelessness and foster youth, educational
philosophy, flexible schedules, and collaboration with fellow homeschooling families are some of the
reasons families choose FRCS. High school students choose FRCS for schedule flexibility, athletic
advancement, variety of instructional modalities, and concurrent enrollment in community college
classes as well as other reasons. Some families report being drawn to FRCS for the philosophical
alignment, hands-on learning, and innovative methods in the interest of positive results and
outcomes for their children.

Feather River Charter School students are educated in a homeschool model with a high value on
personalized learning. A FRCS student, with the parent learning coach and credentialed teacher,
creates a team who designs a learning path that best suits the student. The first step is to determine
the type of learner the student is, discuss what has worked and not worked in the past and begin a
learning plan that will be followed and adjusted as the school year proceeds. The learning coach is
provided tools outlining the standards and is involved in the curriculum choices, both textbook and
online, for the student. FRCS students have a wide selection of curriculum to choose from, enrichment
classes to support learning and can also access a variety of virtual academy classes available within
the school taught by credentialed teachers. Involving the student and learning coach in the
development of the learning plan is a unique and meaningful process that allows all parties to
participate in determining the best path to take for each student. It is also understood that course
corrections can be made along the way when necessary. Having the ability to create a personalized
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learning plan, involving parent choice and developing an ongoing relationship between the
homeschool teacher and the family creates a unique educational experience that supports the
academic, enrichment and social emotional growth of the student.

Every family and every day may look different for the students in FRCS. Because of the choices
available to students, a schedule may involve: time at a desk with the curriculum, time on a computer
with online programs, live online classes, specialized academic instruction, intervention support if
necessary, in person enrichment classes with our community partners, physical education, field trips,
performing school work in a variety of environments, meeting up with friends to study, being part of
a learning community, participating in school sponsored events like a spelling bee, wax museum or
science fair and so much more. The beauty of the FRCS educational program is that the student has
flexibility to learn and grow in a variety of ways and tailor an educational plan that maximizes
learning and growth.

Now more than ever, with the new and continued revisions to the entire program and partnerships
with educational agencies as outlined in Element 1, Feather River Charter School is positioned for
optimal success. From a financial, enrollment, instructional, board governance, operations
leadership, technology, compliance, as well as stakeholder engagement perspective, we are on the
right track, making sustainable gains in both our student achievement and student social and
emotional well-being.

FRCS’s Board of Directors, Administration Team, Educational Consultants and Partnerships have
provided a roadmap, reshaping the FRCS program. Under the direction of the current administration
team with diligent oversight from the Board of Directors, the school continues its mission and vision
for hope and transformation, particularly for the diverse and underachieving/at-risk communities of
the counties we serve.

The student demographics are summarized in the following tables (Source: California Department of
Education, DATAQUEST, 2019-20 and ED-Data)*

Ethnic Diversity
Inspire Charter School - North
CDS Code 51-71456-0133934
40
Subgroup Enroliment 5 \./._.
2 30
=
English Learners 6.6% g 20
a
E 10
Foster Youth 0.0% &
o
2015-16 2016-17 2017-18 2018-19 2019-20
Homeless Youth 0.7% -
View Table Data &
Migrant Education 0.0% Chart Notes  Source
This graph displays how much racial/ethnic diversity there
Students with Disabilities 11.1% is among the students enrolled at this school. The Ethnic
Diversity Index reflects how evenly distributed these
students are among the race/ethnicity categories. The
venly distributed th ud body, the higher th
ocioeconomically Disadvantaged 37.2% ?uonr'lebZr.e: s).{chzgl wh‘:re‘alleos; lheer:tudoer{l; :re t?\eesalmee
S y g number A seheol where al of the students are the same
Read More
All Students 1,093
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American
Africal Indian or Hispanic or Pacifi Two or More
Total Americ Alaska Native Latino Island Races Not Reported
0.5% 2.3% 1.0% 6.5%

n c

an er
Inspire Charter 1,093 2.7% 15.5% 0.5% 69.3% 1.9%
School - North

Winship-Robbins 1,322 2.4% 0.4% 2.1% 0.8% 23.6% 0.4% 62.3% 6.3% 1.7%

*Please note that “Inspire Charter School North” was formally renamed in June of 2020 to Feather
River Charter School

CHARTER RENEWAL CRITERIA

Feather River Charter School Meets the Charter Renewal Criteria
Evidence of Meeting Charter Renewal Criteria Pursuant to:
e Education Code Section 47607.2(b) (middle tier)

Pursuant to the amendments made to Education Code Section 47607, and the creation of Education
Code Section 47607.2, by Assembly Bill (AB) 1505 (2019), at the time of charter renewal, a chartering
authority shall consider the performance of the charter school on the state and local indicators
reported by the California School Dashboard (Dashboard), and, in some circumstances, requires the
charter school to demonstrate student level growth and academic achievement (one year’s progress
for each year enrolled) using verified data which adheres to specific criteria using only SBE-approved
assessment programs. These criteria include a new focus on longitudinal progress based upon the
same students at multiple points in time. It has also been recognized that the California Assessment
of Student Performance and Progress (CAASPP) data reporting and Dashboard only show different
sets of data for different points in time and do not show the “one year’s per pupil progress” standard
as required by AB 1505. Feather River Charter School will demonstrate student-level growth and
academic achievement using verifiable data and individual student results with Star Assessments by
Renaissance, the English Language Proficiency Assessments for California (ELPAC), CAASPP
individual student data, as well as post-secondary data sources.

In addition to the shift toward assessing Dashboard data, Assembly Bill 1505 also created a three-
tiered system of evaluating charter schools’ performance, plus a separate category for Dashboard
Alternative School Status schools. Each of the three tiers has unique qualifying criteria.

The Charter School fits into the middle tier, as determined by the California Department of Education,
and is eligible for charter renewal, as demonstrated below.

Education Code Section 47607.2(b) states:

(1) For all charter schools for which [top tier and bottom tier] do not apply, the
chartering authority shall consider the schoolwide performance and performance of all
subgroups of pupils served by the charter school on the state indicators included in the
[Dashboard] and the performance of the charter school on the local indicators included
in the [Dashboard].

(2) The chartering authority shall provide greater weight to performance on
measurements of academic performance in determining whether to grant a charter
renewal.
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“Measurements of academic performance” are defined in statute as “statewide assessments in the
California Assessment of Student Performance and Progress system, or any successor system, the
English Language Proficiency Assessments for California, or any successor system, and the college
and career readiness indicator.” (Education Code Section 47607(c)(3).)

A. DASHBOARD PERFORMANCE

2019 Dashboard results demonstrate that for CAASPP ELA assessments, we improved in all
achievement levels except for Standard Met in which we remained steady at 28%. In particular, we
improved nearly 4% the number of students who scored at Standard Exceeded. Our overall
performance color for ELA is yellow. See charts below.

English Language Arts

A

Yellow

In math, our overall performance color for ELA is orange. See charts below.

Mathematics

N

£

Orange

Please note that the overall number of students who participated in the ELA CAASPP increased by
2% and 3% for math.

View/Download Data Files and Layouts

English Language Arts Participation Rate Report for 2019 —

Number of students | Number of  ** Percent Number of students | Number of | ** Percent
included in the students |of students included in the students | of students

Student G
udent Group participation rate tested in | testedin participation rate | testedin | testedin

denominator in 2019 2019 2019 denominator in 2018 2018 2018

All Students 1,414 1,289 92% 907 810 90%

Mathematics Participation Rate Report for 2019

Number of students Number of | ** Percent Number of students Number of | ** Percent
included in the students | of students included in the students | of students
participation rate tested in tested in participation rate tested in tested in
denominator in 2019 2019 2019 denominator in 2018 2018 2018

Student Group

All Students 1,415 1,296 92% 908 808 89%
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Suspension and Chronic Absenteeism Indicators (Dashboard)

As reported in the 2019 California School Dashboard, our student engagement and school climate
data are positive. We scored at the blue achievement level for both the chronic absenteeism and

suspension indicators.

LEARN MORE
Chronic Absenteeism

o e

!I \!

Blue

0% chronically absent
Declined 0.5% @&

EQUITY REPORT

Number of Student Groups in Each Color

-_— e— ——— e
o o 0 o 5

Red Orange Yellow Green Blue

Graduation Rate Indicator (Dashboard)

LEARN MORE
Suspension Rate

[ sveri R

!f \!

Blue

0% suspended at least once

Maintained 0%

EQUITY REPORT

Mumber of Student Groups in Each Color
-_—

— ———
o 0] o 0 5

Red COrange Yellow Green Blue

LEARN MORE
Graduation Rate

All Students

State

AN

Orange

90.3% graduated

Declined 5.3% ®

95%

(38/40)

Feather River Charter
4-year Graduation Rates

90% 89.8%
{90/100) (97/108)

18-19 19-20
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College Career Indicator (Dashboard)

The 2019 College Career Indicator reflects a significant increase in the percentage of our students
who scored at Prepared, from 5.3% to 35.7%.

LEARN MORE
College/Career

Y

No Performance Color

35.7% prepared
Increased 30.5% ®
EQUITY REPORT
Mumber of Student Groups in Each Color
] L}
0 0 1] 0 0

Red Orange VYellow Green Blue

Local Indicators (Dashboard)

In addition to our performance on state indicators, we also scored at Met for all of our local indicators
including the implementation of state academic standards, parent engagement, a broad course of
study, and basics.

Local Indicator Result

Basics: Teachers, Instructional Materials, Facilities Standard Met
Implementation of Academic Standards Standard Met
Parent and Family Engagement Standard Met
Local Climate Survey Standard Met
Access to a Broad Course of Study Standard Met

B. MEASURABLE INCREASES IN ACADEMIC PERFORMANCE
Charter Schools in the middle track must also meet the following requirement:

(3) In addition to the state and local indicators, the chartering authority shall consider
clear and convincing evidence showing either of the following:
(A) The school achieved measurable increases in academic achievement, as
defined by at least one year’s progress for each year in school.
(B) Strong postsecondary outcomes, as defined by college enrollment,
persistence, and completion rates equal to similar peers.
(4) Subparagraphs (A) and (B) of paragraph (3) shall be demonstrated by verified data
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“Verified data” is defined in statute as “data derived from nationally recognized, valid, peer-reviewed,
and reliable sources that are externally produced.” (Education Code Section 47607.2(c)(1).)

Highlights of Student Outcomes

Our leadership team has focused time and research on best practices and disaggregating data focused
on student achievement within our homeschool population. Using the data and feedback from
stakeholders, FRCS has increased intervention programs to support our diverse student population.
FRCS strives to become a model for progressive education and has documented the thoughtful and
diligent efforts to build a comprehensive program for whole child development.

The following data charts, powered by Multiple Measures (MM), reflect aggregated per-student
growth and achievement for all students and subgroups, from STAR Renaissance, ELPAC and
CAASPP, all administered “consistent with the test publisher’s administration and security
procedures” with results being obtained without assistance. Multiple Measures has given us the
unique capability of quantifying incremental change, between points-in-time, for individual students,
for all assessments. We've included a variety of these charts, using aggregated per-student,
incremental growth measurements. For tests that use performance bands, based on grade-level cut-
scores, MM has given us the ability to interpolate each student’s scale score “between the bands,” and
reports the results to the 100t of a band/level as a Fractional Performance Level™ (FPL™). This
allows us to quantify incremental gains and losses, between points-in-time, even when a student
doesn’t cross the boundary between the next highest/lowest performance levels. In addition, you
will find similar charts, based on California’s Distance from Standard (DFS), as well as a variety of
overall achievement trends for FRCS with non-matched groups and subgroups.

As you view these data charts, please keep in mind that when displaying quantified “growth/change,”
each column in a stacked-bar chart represents a one-year time span, a collection of matched students
(a two-year cohort), wherein we can measure student-level growth. These charts report +growth
between two points-in-time. Each bar/column represents a different two-year cohort. In each of the
charts below, a brief description will be provided. The figure in parenthesis below each column is the
count of students measured for the growth (or achievement) metric being reported

As the school progressed throughout this present term, the data clearly shows the that FRCS students
made continuous growth, regardless of their entry skill level and in spite of the COVID restrictions
which closed access to in-person instruction, and, as with other schools and districts, limited access
for some families to web-based instruction and virtual collaboration during the spring of 2020.

STAR Assessment results

Using multiple terms for each of three (3) years, including term 1 from 2020-21, FRCS shows steady
progress and growth in reading and math, even with the most recent assessment results following
the COVID restrictions and disruptions to home learning, including equipment and home/family
adjustments as well as changes to consistent access to in person services, in person teacher meetings,
classes, and tutoring. In addition, we show increases in student achievement even though the STAR
360 scores were recalibrated to more closely align with the CAASPP, requiring a higher percentage
of mastery to reach proficiency.
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STAR Met or Exceeded State Benchmark

This is a non-matched term-to-term achievement chart. Each bar represents one point-in-time, for a
different set of students. This shows the overall trend of FRCS, for all the students who tested during
each period.

STAR Met or Exceeded State Benchmark
by Subjects and Terms
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STAR Matched-Student (Year-over-Year Percentile Change)

Each column represents a one-year time span for a collection of matched students (a two-year cohort,
showing year-over-year growth). This also is an indicator of retention of learning, as the assessments
for comparison were given during the first term each time. Again, it is important to remember that
the recalibration for 2020-21 shows a higher level of growth.

Um "= STAR Year-over-Year Matched-Student Change (A NPR)
by Subjects and Years
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STAR SGP Growth Levels

A Student Growth Percentile, or SGP, compares a student's growth to that of his or her academic
peers, nationwide, who had the same score on their prior test. This is now a permissible measure for
reauthorization as identified and approved by the State Board of Education on November 6, 2020.
These two charts demonstrate that the number of students being assessed at FRCS has doubled and
that those students are still scoring better than more than 50% of their peers across the nation as
measured in reading & math. Note that the SGP for this type of interim/benchmark assessment shows
term-to-term growth (not year-over-year).
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STAR Matched-Student Growth (SGP)
by Subjects and Terms
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CAASPP Assessment Results Data

As noted earlier, the CAASPP data as presented in the Dashboard presents different groups of
students at different points in time, so it does not reflect year-over-year longitudinal growth of
students. In the case of FRCS, the numbers of students enrolled and taking assessments has grown
significantly, so we have included the comparisons focused on per-pupil growth to demonstrate the
role that FRCS has played in improving the academic performance of all students and student groups
over time, even with the significant disruptions cause by the COVID shut-downs and/or restrictions.
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CAASPP ELA and Math growth with all students

SBAC Matched-Student Growth (FPL™)

Each column represents the change over a one-year time span for a collection of matched students (a

two-year cohort, showing yvear-over-year growth. This chart demonstrates that:

e In ELA, 55% of the FRCS students who took the test in (2018 + 2019) increased their
Fractional Performance Level™ scores in ELA.
This is a gain over the (2017 + 2018) cohort, where 50% increased their scores.

e Furthermore, 27% of those students increased by 40% or more of a performance level.

e In Math, 47% of the (2018 + 2019) cohort increased, compared to 41% for the prior (2017 +
2018) cohort.

SBAC Matched-Student Growth (xFPL™ Thresholds)
by Subjects and Years

Testing Group Reporting Group
Grade: All Grades District: n/a
E

chool: Feather River Charter
Teacher: All Teachers
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CAASPP Distance From Standard Growth for all students
SBAC Matched-Student Growth (DFS)

Each column represents the change over a one-year time span for a collection of matched students (a
two-year cohort, showing year-over-year growth). This chart mimics the prior FPL chart, but
interprets the students’ scale score changes according to the California Dashboard academic
indicator status and change cut-scores.

Similar to the prior FPL™ chart, this DFS chart shows that the FRCS students who took both the (2018
+2019) test increased their positive Distance from Standard, compared to the (2017 + 2018) cohort,
in both ELA and Math. This chart demonstrates that students who remained in the program made
significant growth in ELA and Math, both above the standard and moving toward the standard. (0 is
the standard, although in math it still reflects the mean score as below the standard, it also shows the
growth being made to reach the standard.)
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SBAC Matched-Student Growth (*DFS Thresholds)
by Subjects and Years

Testing Group Freporting Grous
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SBAC Mean Distance From Standard (DFS) Change

Each column represents the change over a one-year time span for a collection of matched students (a
two-year cohort, showing year-over-year growth.)

For both ELA and Math, FRCS students in the (2018 + 2019) cohort performed significantly stronger
than did the (2017 + 2018) cohort.

T o Heasures SBAC Average DFS Change
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SBAC Achievement Levels (three-year matched cohort)

This is a three (3)-year matched-student year-over-year achievement chart. Each bar represents one
point-in-time, for the same exact set of students (171 in ELA and 170 in Math).

This demonstrates that the percent of students in the blue (exceeded) and green (met) performance
bands (above standard) increased between 2017 and 2019 in ELA, while the percent of students
below standard decreased.

Important note: This chart compares only the percent of students in each band, regardless of “Where”
they are in the band. Change is measured only for students who crossed the boundary between bands.
No growth or regression “between the bands” is possible to show in this chart. (Incremental “between
the bands” changes can be shown only in FPL™ or DFS growth charts.)
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SBAC Mean Distance From Standard (DFS)
Feather River Charter School vs. Similar Schools, District, County, State
(created with research data from CDE)

This is a non-matched year-over-year achievement chart. Each column represents one point-in-time,
for different sets of students. This shows the overall comparative trend of FRCS, for all the students
who tested during each period. Note that these data are pre-aggregated by CDE; no student-level scores
are used to build this chart.

The growth of FRCS is represented by the (blue) bars. Each line endpoint (dot) represents one of the
other compared entities (similar schools, District, County and State), as noted in the chart legend.

While overall achievement is below standard, FRCS’s improvement in ELA is significant, especially
considering the >50% increase in the number of tested students between 2018 and 2019 and nearly
300% increase between 2017 and 2019. Math achievement, as shown by this metric, has suffered
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from the increased enrollment. However, Math student-level growth was shown to be solid (in several
preceding charts).
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Subgroup / Equity Comparisons

The following SBAC and STAR charts show how well FRCS is doing at distributing its positive
academic growth amongst its various subgroups.

STAR Subgroup Matched-Student Growth (SGP)

As noted before, Student Growth Percentile, or SGP, compares a student’s growth to that of his or her
academic peers, nationwide, who had the same score on their prior test and is a required measure
for reauthorization as identified and approved by the State Board of Education on November 6, 2020.
This chart shows the matched growth of all FRCS students in the vertical bars, and demonstrates the
growth that the subgroups have made in comparison with the overlaid lines, again matching their
scores against their peers nationally, showing that they are doing better than 50% of the students,
nationally in ELA and almost 50% in math.

23 | Page



STAR Matched-Student Growth 3D (SGP)
by Subjects, Years, and All Demographics for At or Above Median (50-99)
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STAR Year-over-Year Matched-Student Subgroup Growth (Percent Gains)

Each column represents a one-year time span for a collection of matched students (a two-year cohort,
showing year-over-year growth), with the lines over the bars representing the matched subgroup
percentile growth as compared with all students. This also is an indicator of retention of learning, as
the assessments for comparisons were given during the first term each time. Note that the subgroup
gains exceed those of all students, especially the EL growth in reading. Again, it is important to
remember that the recalibration for 2020-2021 shows a higher level of growth.
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STAR Matched-Student Growth 3D (¥PR)
by Subjects, Years, and All Demographics for Gain
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STAR Year-over-Year Matched-Student Gains (Percent) by ethnicity

Each column represents a one-year time span for a collection of matched students (a two-year cohort,
showing year-over-year growth), with the lines over the bars representing the matched ethnic
subgroup percentile growth as compared with all students. This also is an indicator of retention of
learning, as the assessments for comparisons were given during the first term each time. Note that
the ethnic subgroup gains exceed or kept pace with those of all students in ELA, while math showed
a decline. Again, itis important to remember that the recalibration for 2020-21 shows a higher level
of growth.
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STAR Matched-Student Growth 3D (£PR)
by Subjects, Years, and Reporting Ethnicity for Gain

[ Testing Group ] Reporting Group
Grade: All Grades District: nia

School: Feather River Charter

Teacher: All Teachers

I (all) =@= Hisp Latino o White so= Two+

14) ®n 302)

2016 T1= 2017 T1l== 2015 Tl= 2019 T1==

i (207)
2016 T1l== 2017 T1== 2015 T1== 2019 T1=—
2017 T1 201871 Reading 2019 T1 202071 2017 T1 201871 Math 201971 202071

SBAC Matched-Student Growth (DFS) by Subgroup

Each column represents the change over a one-year time span for collections of matched students
(two-year cohorts, showing year-over-year growth).

The growth of the “All Students” group is represented by the (purple) bars. Each line endpoint (dot)
represents an independent subgroup cohort, as noted in the chart legend. Subgroups with 11 or more

students are shown.

FRCS shows solid growth in most subgroup categories, in both ELA and Math
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Testing Group Reporting Group
Grade: All Grades District: n/a
School: Feather River Charter
Teacher: All Teachers
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SBAC Met or Exceeded Standard by Subgroup

This is a non-matched year-over-year achievement chart. Each bar represents one point-in-time, for
a different set of students. This shows the overall trend of FRCS, for all the students who tested during
each period.

Between 2018 and 2019, each of the English Learner (EL), Socioeconomically Disadvantaged (SED),
and Students with Disabilities subgroups increased their percent of students meeting standard, in
both ELA and Math.
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English Learner Assessment Results (ELPAC, SBAC, STAR)

Of particular pride is the progress of our EL population. The Dashboard English Learner Progress
Indicator (ELPI), does not tell the complete story:

e Ofthe 51 ELs who took the ELPAC in 2017-18, 38.8% reclassified. The remaining EL students
over-represent a group that also includes students with disabilities or other learning issues.
These are not unduplicated classes of students, unlike those reported in the Local Control and
Accountability Plan (LCAP) and used for Local Control Funding Formula (LCFF) funding.
These students tend to progress more slowly.

e In addition, the Dashboard ELPI did not report a color for performance levels and due to the
reduced number of EL students in spring of 2019 (no colors are given for fewer than 11
students).

As noted earlier, the CAASPP and ELPAC data, as presented in the DASHBOARD, show different
groups of students at different points in time, so it does not reflect year-over-year longitudinal
growth of students. In the case of FRCS, the numbers of students enrolled and taking assessments has
grown significantly, so we have included the comparisons focused on student-level growth to
demonstrate the role that FRCS has played in improving the academic performance of all students
and student groups over time, even with the significant disruptions cause by the COVID shut-downs
and/or restrictions.

ELPAC Performance Level Feather
River
Level 4 (Well Developed) 27.5%
Level 3 (Moderately Developed) 15.7%
Level 2 (Somewhat Developed) 29.4%
Level 1 (Beginning Stage) 27.5%

The following charts represent EL growth based upon student-level performance as reported on
ELPAC (2019 and 2020, but not reported on the ELPI), CAASPP and STAR assessments.

ELPAC Performance Levels (two-year matched cohort)

This is a two (2)-year matched-student year-over-year achievement chart. Each bar represents one
point-in-time, for the same exact set of 57 students. This demonstrates that the percent of students
scoring in Levels 3+4 for Oral and Written Language increased between 2019 and 2020.

Important note: This chart compares only the percent of students in each band, regardless of “where”
they are in the band. Change is measured only for students who crossed the boundary between bands.
No growth or regression “between the bands” is possible to show in this chart. (Incremental “between
the bands” changes can be shown only in FPL™ or DFS growth charts.)
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ELPAC (Annuals) Performance Levels
by Subjects and Years
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ELPAC At or Above Proficient

This is a non-matched year-over-year achievement chart. Each bar represents one point-in-time, for
a widely different set of students. This shows the overall trend of FRCS, for all the students who tested
during each period.

Please note that this decline, in part may be due to issues related to COVID-19 disruptions and
restrictions in the spring and this fall, particularly with the decreased numbers, and the fact that
during the spring of 2020, FRCS, like most other schools, had to create a safe and accessible way to
provide oversight and instruction to those students without internet access and/or a place for
instruction.
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ELPAC (Annuals) At or Above Proficient
by Subjects and Years
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SBAC Matched-Student Growth (DFS) by Subgroup

Each column represents the change over a one-year time span for collections of matched students
(two-year cohorts, showing year-over-year growth). The growth of the “All Students” group is
represented by the (purple) bars. Each line endpoint (dot) represents an independent subgroup
cohort, as noted in the chart legend. Per AB 1505, subgroups with 11 or more students are shown.

The growth of the FRCS EL population outscores other subgroups in ELA and Math, including ‘all
students’, and matches ‘all students’ growth in Math.
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SBAC Matched-Student Growth 3D (xDFS)
by Subjects, Years, and All Demographics for Growth
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Secondary and Post-secondary Data Sources

The State Board of Education adopted a very narrow list of post-secondary data sources all directed
toward a college track, which do not accurately reflect the important pathways including career-
technical and other preparations that are provided by FRCS. The following charts represent data on
student growth in a variety of areas, all of which are important to the success of any school or district,
including those as authorized and/or approved by AB 1505.

The following charts represent information from the National Student Clearinghouse Student

Tracker on college admission, student retention and graduation from 2017 demonstrating that
consistently more than 50% of graduates enroll and remain in college.

31 | Page



Percent of Students Enrolled in College at Any Time During the First Two Years After High School

Effective Date = August 15, 2020
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Most Common Institutions of Enrollment in the Fall Inmediately following High School Graduation
for All Classes by Number of Students

_ Name______ Rank | Sme | _level | Type | Total |

SIERRA COLLEGE 1 CA 2-year Public 29
AMERICAN RIVER COLLEGE LOS RIOS CC DISTRICT 2 CA 2-year Public 8
BRIGHAM YOUNG UNIVERSITY 3 uTt 4-year Private 6
FOLSOM LAKE COLLEGE 4 CA 2-year Public 6
SACRAMENTQ CITY COLLEGE-LOS RIOS CC DISTRICT 5 CA 2-year Public 5
COSUMNES RIVER COLLEGE-LOS RIOS CC DISTRICT 6 CA 2-year Public 3
BUTTE COLLEGE 7 CA 2-year Public 2
WILLIAM JESSUP UNIVERSITY 8 CA 4-year Private 2
BRIGHAM YOUNG UNIVERSITY - IDAHO 9 ID 4-year Private 1
BRIGHAM YOUNG UNIVERSITY -IDAHO WINTER/SPRING 10 ID 4-year Private 1
CALIFORNIA STATE UNIVERSITY - SACRAMENTO 11 CA 4-year Public 1
CITY COLLEGE OF SAN FRANCISCO 12 CA 2-year Public 1
FRANCISCAN UNIVERSITY OF STEUBENVILLE 13 OH 4-year Private 1
GONZAGA UNIVERSITY 14 WA 4-year Private 1
LDS BUSINESS COLLEGE 15 uTt 2-year Private 1
MONTEREY PENINSULA COLLEGE 16 CA 2-year Public 1
SNOW COLLEGE 17 uTt 4-year Public 1
SOLANO COMMUNITY COLLEGE 18 CA 2-year Public 1
SOUTHERN UTAH UNIVERSITY 19 ut 4-year Public 1
WESTERN CAROLINA UNIVERSITY 20 NC 4-year Public 1
WOODLAND COMMUNITY COLLEGE 21 CA 2-year Public 1
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Percent of Students Enrolled in College the First Year After High School Who Returned
for a Second Year (Freshman to Sophomore Persistence)
Effective Date = August 15, 2020
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Count of Class 2019 Postsecondary Enroliment and Progress

Total in the Class:
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Additional Required Secondary Indicators Demonstrating Growth/Improvement Over Time
Source: Ed-DATA www.ed-data.org
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Graduation/College Career/Dropout Rates
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emigrates to another country, transfers to a prison or subtracting any student from the cohort who transfers out, during grade 9 or during the next three years and
juvenile facility, or dies during that same period. emigrates to another country, transfers to a prison or subtracting any student from the cohort who transfers out,
juvenile facility, or dies during that same period. emigrates to another country, transfers to a prison or
juvenile facility, or dies during that same period.

Local Control and Accountability Plan Metrics

In addition to Dashboard and internal diagnostic assessment results, we also measure our progress
according to our LCAP metrics, including the percentage of English Learners who reclassify, staff
professional development, the number of college-level courses taken by students, the number of
students participating in college readiness exams such as the ACT, the number of CTE pathways, and
the number of teacher/counselor meetings with students. Further, our LCAP goals and services are
aligned with the needs identified through data analysis and stakeholder input.

Conclusion

Feather River Charter School opened with the mission to provide a high standard of education to
students through a comprehensive curriculum supported by energetic, dynamic, and caring teachers
and staff. The FRCS opened with a small group of students having very diverse needs, including some
who were severely credit deficient and had been unsuccessful in traditional schools. Through our
commitment to personalized learning and developing the individual gifts of students in partnership
with parents, families, and the community, FRCS students have grown tremendously. This is
evidenced by increased family and community engagement, the building of meaningful relationships,
and social-emotional literacy as a basis for long-term, rigorous learning and academic growth. FRCS’s
data shows that the school is making positive progress in student achievement while enrollment has
fluctuated. In the Fall of 2019, half of Feather River’s students were offered a spot in a new charter
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that was opening, so enrollment dropped. Since then, Feather River has continued to enroll new
students.

The FRCS leadership team continues to examine the school’s quantitative and qualitative data. The
leadership team is dedicated to a continued focus on building and modifying systems and supports
to promote student achievement of all students and subgroups. The evidenced data suggests the
areas of mathematics and writing across the curriculum need a continued school wide focus. The
leadership team will ensure goals and action services related to these areas are developed with a
growing academic achievement plan.

The FRCS staff is made up of a community of educators who believe in personalized learning and
school choice. They work to create a positive, collaborative, and challenging environment that is
centered on teaching and learning. FRCS’s leadership and staff look forward to continuing our
collaboration with Winship-Robbins Elementary School District in providing an option to students
looking for an Independent study/homeschool program.

As demonstrated by the evidence above, FRCS meets the renewal criteria for a middle tier school
pursuant to Education Code 47607.2(b) and should be granted a renewal term of five (5) years from
July 1, 2021 to June 30, 2026.

Throughout the charter renewal process, the FRCS administrative team has gained added insight and
focus on the ever changing needs of schools today. The renewal petition has also provided reflection
on the positive components that the school has brought to our students, staff and community. With
a continual addition and adjustment, FRCS felt it was prudent to highlight a few key assets and needs
for the school throughout the next charter term.

Assets:

1. Students have many opportunities to engage in 21st Century Learning

2. Both leadership and teaching staff are effective and committed

3. Implementation of support and academic achievement plan for students performing low
academically

4. A strong academic culture that promotes college and post-secondary school for all

Solid/Highly experienced Special Education and intervention team

6. Established Professional Learning Communities (PLC) through meaningful Professional

Development time for collaboration and effective coaching

Parent workshops to support teaching, curriculum, & sub groups

8. Partnership with NCUST (National Center for Urban School Transformation) to address
leadership and teachers working together to ensure that for each and every student, there is
a clarity of focus. Students are actively engaged in learning, teachers are actively and
aggressively monitoring student progress, and positive school culture is being fostered and
developed.

v

N

Needs:

1. FRCS continues to develop professional development in the area of math and language arts
for both staff and parents. This work includes a sequence of course aligned curriculum and
targeted, professional development (PD) where teachers are analyzing student
thinking/learning processes and intensive coaching, parent education workshops
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2. FRCS continued to develop professional development in the area of writing

3. Although FRCS has seen success in reclassifying ELs in our current model, more attention
needs to be given to Long Term English Learners to support their academic language
development and unique needs.

4. FRCS has evolved our internal benchmark diagnostic to align with the CCS. This process and
data dives help to determine a predictive of SBAC performance and support the instructional
model.

5. FRCS continues to strengthen the options for high school students to ensure they are
career/college ready upon graduation

PETITIONERS and SCHOOL ADMINISTRATION

The following school faculty provide the background and necessary expertise in the above areas to
ensure the success of FRCS:

Co-Lead Petitioner - Jenell Sherman: Jenell Sherman has enjoyed serving in the field of education
for over 20 years. She graduated with a Bachelor of Arts in Child Development with a minor in French
from CSU Sacramento where she was also an active member of the Waterski Team. She found her
love of leadership, creativity, and planning events there as President of the team and hosting the
Collegiate Nationals Tournament. She has always enjoyed working with children, so it was a natural
choice to focus her studies in the field of education and completed her multiple subject credential.
She is currently working towards earning her Administrative Credential. Jenell volunteered in
several classrooms, taught waterski camp for six years, and taught PE, 6t, and 3rd grades at a local
elementary school. Her career then moved to a local charter school to work with independent study
high school students and homeschool families, where she stayed for 15 years before moving to the
local charter(s) four (4) years ago.

Jenell has led many professional learning teams, written curriculum, and excels at creating
organizational pieces for teachers and families. She has planned multiple school events, planned and
implemented professional development opportunities, and served as the lead for successful
fundraisers. In her current school, Jenell has developed and grown a successful preferred vendor
program, initiated and helped launch a performing arts program, worked as a Regional Coordinator
overseeing groups of teachers, served as one of the Senior Directors in Northern California and is
now serving as an Executive Director of Feather River Charter School. Jenell is well respected by staff
and teachers alike and is known for her open communication and collaboration with stakeholders.
Supporting homeschool families and educational choice as well as helping teachers grow into strong
leaders has become a passion, not just a job, and she is so thankful to work at a school that treasures
the heart of homeschool and the vision that all students can succeed.

Co-Lead Petitioner - Julie Haycock: Julie Haycock has served in the education field for over 30
years. For the first 11 years of her career, she served as an elementary school teacher in a traditional
classroom, before transitioning into charter schools. Her charter school experience has been in
independent study/home school-based charters, first as a homeschool teacher, then into
administration. She has participated in several leadership training programs, as well as Chief
Business Office Training. She has a Bachelor of Arts Degree in Communications. Julie possesses a
California Clear Multiple Subject Credential as well as a California Clear Administrative Services
Credential. Julie started working with the former Inspire North, from the beginning, in March 2016.

Julie is passionate about education, specifically in providing quality programs that meet the needs of
each individual student. Her strengths include finding new ways to improve school-wide processes,
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staff development, leadership training, and helping develop leaders within the organization. Her
passions include working with homeschool parents and teachers to seek opportunities to enrich their
education, and on building relationships within the charter school community as well as connecting
with other organizations to support education.

Additional Administration -

Director of Special Education and Student Support - Dr. Amanda Johnson: Dr. Johnson serves as
the Director of Special Education and Student Support. She has dedicated her educational career to
serving students with special needs and their families. Dr. Johnson graduated from California State
University, Chico with a Bachelor’s in Social Science for Psychology and Career and Life Planning and
a minor in Sociology. Dr. Johnson continued her education receiving both her mild/moderate and
moderate/severe education specialist teaching credentials and a Master’s in Education emphasis in
Special Education. Dr. Johnson then completed her doctorate with University of the Pacific in
Educational and Organizational Leadership with an emphasis in K-12 Administration. Dr. Johnson’s
dissertation study was focused on parents who are new to special education and their experiences.
Dr. Johnson was able to present her research in Washington D.C. at the Association of University
Centers on Disabilities, the U.C. Davis Summer Institute, and U.C. Davis Medical Investigation of
Neurodevelopmental Disorders (M.I.N.D.) Institute Leadership in Education for Neurodevelopmental
Disabilities.

Dr. Johnson brings classroom experience as a former K-12 Resource teacher, Special Day Class (SDC)
teacher, she has been a teacher on special assignment coaching the development of other teachers
and programs. She has created and built special education programs as both a teacher, Program
Specialist, and Director of Special Education. Dr. Johnson brings Special Education leadership
experience from Charter, District, and County Office of Education. In every leadership position, Dr.
Johnson has built opportunities to support parents and the community with building better
relationships as well as better understanding of special education. In addition, Dr. Johnson has been
the Vice President of her local family resource center, Regional Leader for California Autism
Professional Training and Information Network (C.A.P.T.A.LLN.), and participated in the U.C. Davis
Leadership in Education for Neurodevelopmental Disabilities.

Other experiences that Dr. Johnson brings is her work with building and implementing Professional
Development plans, Coordinating Teacher Induction, building mentor programs, Principal
experience, overseeing Health for District and COE. Dr. Johnson also has supported community
college students as adjunct Counselor and Instructor.

Vice Principal/Assistant Principal - Allie Suydam: Allie Suydam serves as the Vice
Principal/Assistant Director for Feather River Charter School. She graduated with a Bachelor of Arts
in Child Development and Home Economics with a minor in Pre-therapeutic Psychology from Point
Loma Nazarene University in San Diego. She received her teaching credential from National
University and is currently in the process of obtaining her administrative credential. Allie has taught
in various educational settings including the traditional classroom, independent study, intervention,
and most recently non-classroom-based charter schools. After experiencing many different
educational models, Allie has developed a deep appreciation for the opportunities families have to
choose the school setting that best meets their children’s educational needs. It is her goal to partner
with parents to develop a personalized educational plan that will allow every child a successful school
experience.
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Allie is passionate about creating lifelong learners not only with her students but also with her staff.
She creates school wide professional development opportunities for staff throughout the year
including fall and winter full day PDs with relevant workshops, monthly PLCs, and ongoing
leadership training and development. Allie’s strength is knowing her staff, understanding their
needs, and providing them with the tools they need to succeed.

Ongoing Support and Assistance

- Charter School Development Center: Founded in 1992, Charter Schools
,’ii‘?‘ Development Center (CSDC) is the nation’s oldest nonprofit resource center to
- charter schools. CSDC provides expert technical assistance informed by close

UG HGIMES  involvement with law, regulation, and practice related to all aspects of charter school
operations and oversight. CSDC’s staff members each have over 20 years of

experience working in and advising schools. Eric Premack, founding Director of CSDC, is a leading
expert in charter school operations and governance, with special expertise in finance, law, and policy.
Susanne Colie, Development Services Manager, has expertise in curriculum, instruction, and
assessment as well as charter school finance, governance, and operations. Their vision is to help
public education change from a highly regulated, process-based system to one that allows and
encourages schools to be more creative, performance-based centers of effective teaching and
learning. They aim to achieve this by providing technical assistance to the charter reform movement
in California, nationally, and internationally.

National Center for Urban School Transformation

NCUST has developed partnerships with schools and districts eager to establish

outstanding urban schools. The center has supported several school districts in

California, Arizona, Texas, Kansas, Utah, Missouri, and Tennessee. NCUST coaches have

helped district leaders, principals, and teacher leaders emulate some of the best
practices found in the schools NCUST has awarded and studied. While they continue to learn about
the challenges associated with improving teaching and learning in urban schools, they are proud to
have been part of successful improvement efforts in multiple schools and districts across the nation.
NCUST will be helping Feather River focus on how to build practices that promote academic
achievement.

Young, Minney & Corr LLP
& YM&C Founders Jim Young and Paul Minney began working in

charter school law immediately after the passage of the Charter

THE CHARTER LAW FIRM Schools Act, in 1993. YM&C is California’s most experienced,

knowledgeable, and respected law firm working in the unique area

of charter school law. YMC represents more than half of the charter schools in the state, offering
expertise in every facet of charter school creation, expansion, and operation.
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ELEMENT ONE: EDUCATIONAL PROGRAM

Governing Law: The educational program of the charter school, designed, among other things, to
identify those whom the charter school is attempting to educate, what it means to be an "educated
person” in the 21st century, and how learning best occurs. The goals identified in that program shall
include the objective of enabling pupils to become self-motivated, competent, and lifelong learners.
Education Code Section 47605(c)(5)(A)(i)

Governing Law: The annual goals for the charter school for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision
(d) of Section 52060, that apply for the grade levels served and specific annual actions to achieve those
goals. A charter petition may identify additional school priorities, the goals for the school priorities, and
the specific annual actions to achieve those goals. --Education Code Section 47605 (c)(5)(A)(ii)

Governing Law: If the proposed charter school will serve high school pupils, the manner in which the
charter school will inform parents about the transferability of courses to other public high schools and
the eligibility of courses to meet college entrance requirements. Courses offered by the charter school
that are accredited by the Western Association of Schools and Colleges may be considered transferable
and courses approved by the University of California or the California State University as creditable
under the "A" to "G" admissions criteria may be considered to meet college entrance requirements. --
Education Code Section 47605(c)(5)(A)(iii)

Feather River Vision Statement

Feather River Charter School develops the individual gifts of students to become critical thinkers,
responsible citizens, and innovative leaders prepared for academic and real life success in the 21st
century.

Feather River Mission Statement

The mission of Feather River Charter School is to provide a flexible personalized learning experience
to help students become proficient at the California Common Core State Standards (CCSS) and
California Content Standards, including Next Generation Science Standards for their grade level and
empowering families to tailor a program designed around the specific needs of each student. In
collaboration with well qualified credentialed teachers, students engage in diverse and dynamic
learning pathways and unparalleled enrichment opportunities to achieve personal and academic
success.

Schoolwide Learner Outcomes
At Feather River Charter School, we have goals for our students that are known as Schoolwide

Learner Outcomes (SLOs). SLOs are a part of our school culture: they reflect our school vision, the
College and Career Readiness standards, and the education of the whole child.
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Feather River Students Are:

® Navigators of the Digital World - Navigators of the digital world who are proficient in the
use of technology, media, and online resources.

® Self-Directed - Self-directed and motivated students who are able to set attainable goals to
achieve academic success.

® Personalized Learners - Personalized learners who are able to thrive in the style of
education that best fits their individual needs.

® Independent Critical Thinkers - Independent critical thinkers who have the ability to
problem solve, take ownership, and apply their knowledge to a variety of problems.

® Responsible Citizens - Responsible citizens who demonstrate integrity and respect while
actively seeking knowledge of local and global issues.

® [Effective Communicators - Effective communicators who can thoughtfully articulate their
thinking with confidence while collaborating with peers.

Educational Philosophy

Whom The School Is Attempting To Educate

Feather River Charter School serves approximately 1,087 students in grades TK-12. FRCS ended the
2019-2020 school year with an enrollment of 1,160 students. All pupils will meet the minimum and
maximum age requirements as provided by law. Our educational program is based on the
instructional needs of our target student profile. We expect the demographics to be consistent with
the data from the Winship-Robbins Elementary School District. We expect the student population
demographics to be consistent with those of the District. Since FRCS is a non-classroom based,
Independent Study program, it is entitled to enroll students who reside in Sutter County and adjacent
counties. To ensure that demographics mirror the District, FRCS will monitor enrollment by sub-
group. When sub-groups are under-represented, FRCS will target marketing campaigns in areas
where said sub-groups represent the majority of the community to recruit students and balance
FRCS’s demographics.

Feather River Charter School is designed to meet the needs of many different types of students:

e Homeschooled students who want to earn an accredited high school diploma

e Students needing the flexibility to spend more time on learning content not available in the
traditional classroom-based setting

e Students who are able to learn at an accelerated pace

e Students needing to make up credits to either complete grade levels or to graduate on time

e Students who are training for professional sports or pursuing the acting profession and need
a more flexible schedule

e Students with scheduling conflicts due to family obligations or illness

e Students who need a safe learning environment that fosters healthy emotional and physical
well-being after experiencing social aggression

In education, one size does not fit all, and FRCS is dedicated to providing students and families with
a personalized learning opportunity to meet each student's unique needs.
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Projected Five-Year Growth Plan for 2020-2021 through 2025-2026

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10

Projected Enroliment & ADA by Grade

TK-3 Grade 399 399 419 440 462 485

4-6 Grade 237 237 249 261 274 288

7-8 Grade 175 175 183 192 202 212

9-12 Grade 304 304 319 335 352 369

Total Projected Enrollment 1,114 1,114 1,170 1,229 1,290 1,354

Average Daily Attendance (ADA)

ADA % 98% 98% 98% 98% 98% 98%
Total 1,091.72 1,092.00 1,146.60 1,203.93 1,264.13 1,327.33

What it Means to be an Educated Person in the 21st Century

An educated person in the 21st Century will be proficient in Common Core State Standards (CCSS),
remaining California Content Standards (CCS), Next Generation Science Standards (NGSS), History-
Social Science Framework, English Language Development (“ELD”) Standards (collectively referred
to herein as, “State Standards”), and will also be proficient in the use of technology. By doing
schoolwork online, including numerous technology-based applications that FRCS will use to deliver
rich curricula, students will learn how to be proficient with the use of the same technology that they
will be expected to utilize later in the workplace or in pursuit of their life-long learning objectives.
Students will also be proficient in the use of technology, especially electronic mail, and other major
computer applications.

Feather River Charter School will prepare self-motivated, competent, life-long learners for the 21st
Century. As discussed in greater detail below, FRCS believes that learning best occurs in an
environment that fosters successful outcomes. FRCS will employ personalized learning methods to
ensure all students gain the knowledge and skills that are valued in the modern workplace and
necessary for future success.

FRCS shares the vision of Partnership for 21st Century Skills (P-21) that students are part of an
increasingly complex, demanding, and competitive 21st Century. FRCS’s approach aligns with P-21’s
view of needed skills, which are embodied in the 4C’s (communication, collaboration, critical
thinking, and creativity):

1. Communication - Feather River Charter School students share thoughts, questions, ideas, and
solutions through virtual, phone, and in-person conversations between peers and teachers.
This will be achieved through group projects, clubs, and student- and teacher-initiated
meetings.

2. Collaboration - Feather River Charter School students work together to reach a goal, applying
talent and expertise in projects that require collaboration with other students, staff, family,
and community members. This will be achieved through group web-conferences, in-person
committee meetings, interscholastic academic clubs, organizations, competitions,
community gatherings, enrichment opportunities, and service projects.

3. Critical Thinking - Feather River Charter School students look at problems in new ways and
reach conclusions based on evidence, and cross-curricular learning interlinking subjects and
disciplines. Students demonstrate critical thinking by providing detailed written responses,
and presentations that reflect their thought process and show understanding of content.
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Students are engaged in a rigorous curriculum that challenges them to use higher-level
thinking skills by analyzing patterns and ethics within interdisciplinary subjects.

4. Creativity — Feather River Charter School students try new approaches to get things done,
including exercising innovation and invention through projects that call on students to
exercise higher levels of thinking. Students can participate in various extracurricular
activities such as clubs, student showcases, project fairs, and seasonal programs, to showcase
their talents and abilities.

Proficiency in the above skills will give students the knowledge and skills they will need in typical
21st-century communities and workplaces. As P-21 indicates, students with these skills are ready to
“successfully face rigorous higher education coursework, career challenges, and globally competitive
workforces.” The 4Cs are embedded in the State Standards and in Feather River Charter School’s
instructional delivery model. Students cannot avoid communication as they might in lecture-based
formats - they must communicate with teachers and with peers using virtual (and phone and in-
person) conversations. FRCS will embed collaboration through selected projects in which students
must work in teams. Just as in the modern work world, students will learn to use electronic
technology, including the Internet- and phone-based communication to collaborate across distances
to accomplish their projects. As a result, it is Feather River Charter School’s aim that students
graduating from FRCS demonstrate the four core characteristics of an educated person in the 21st
Century:

1. Proficiency in State Standards
2. Communication skills

3. Problem-solving skill
4

Proficiency in 21st Century Tools: Students will graduate with proficient use of digital
technology and communication tools to access, manage, integrate, and evaluate information;
and effectively communicate with others

Upon graduation, students will apply these in postsecondary education and in the workplace. The
content standards provide a base of academic skills and content knowledge needed for success in the
broad array of paths students will take. P-21’s findings are based on extensive surveys of the skills
identified by employers as critical workforce needs.

The FRCS teaching staff has participated in professional development over the past three school
years. Teachers also revisit these topics when discussing student work in their regional teams. The
professional development resources are housed in the teacher handbook and Professional
Development Drive for reference.

How Learning Best Occurs

FRCS believes that learning best occurs when students:

e Are stimulated by challenging and interesting problems

e Areencouraged to seek solutions and answers to real-world situations, rather than memorize
ideas, concepts or facts

e Have a relationship with teachers built on trust, mutual respect and the facilitation of
problem-solving
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e Areexposed to arigorous and relevant curriculum that best fits the individual student’s needs

e Achievement data is used to monitor academic growth while making adjustments to learning
plans and introducing interventions as needed.

e Respecteach other; Bonding with other students is built upon a foundation of mutual support
and cooperation to reach common goals, in lieu of friendship or competition

e Are actively engaged in projects that incorporate content objectives and/or standards across
the curriculum

e Are taught skills and/or ideas not in isolation, but rather through project-based and cross-
curricular teaching and learning in order to gain greater understanding and depth of
knowledge in the subject matter.

e Have access to teachers with the ability to differentiate the instruction as needed

e View technology as a tool to further the process of inquiry and knowledge acquisition instead
of as a means to an end.

e Focus on their future goals while receiving counseling regarding careers, colleges and
personal options available to them as well as long term planning on how to achieve them

e Arein asupportive, caring, equitable, and safe environment

e Pacing guides for all grade levels along with teacher collaboration

e Use of data-cycles to help students identify their next area of growth and learning goals

Educational Program

Overview

Feather River Charter School prides itself on the proficiency-based learning model being
implemented through instructional pathways. FRCS provides the following instructional pathways
as options for students to have a truly personalized education:

e Online pathway (Grades TK-12)
e Textbook pathway (Grades TK-12)
e (Custom-designed pathway (Grades TK-12)

The online pathway gives students flexibility as well as structured support through a 100% web-
based curriculum, such as Edgenuity. The online platforms combine direct-instruction content,
rigorous assignments, assessments, and progress tracking tools to ensure students achieve subject-
area mastery. The textbook pathway utilizes a conventional textbook package, such as McGraw-
Hill, in which course readings and assignments can be completed almost completely offline.
Similarly, students in high school can opt to complete their coursework in packets to efficiently
interact with content with minimal distraction. The custom-designed pathway is a customizable
learning program that allows families to choose curriculum and classes that fit their specific needs
and interests. Families who wish to design and create a custom learning plan work with their teacher
and curriculum coaches to use various combinations of online and textbook material, vendor classes,
and special projects and experiences aligned with FRCSS checklists to verify course completion.

Our instructional pathways employ online learning methods, rich curriculum, project-based learning,
unique and specialized education opportunities, and technology-based applications in our
independent study program. These pathways are designed to address the diverse needs of the
student population and connect learning to student interests and learning styles. FRCS teachers lead
students through specific learning tasks to demonstrate mastery of each subject. Well qualified high
school teachers in all instructional pathways hold daily virtual instruction opportunities and office
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hours. The curricula, in conjunction with personalized instruction, help students become proficient
in CCSS and prepared for college and career.

FRCS uses several online learning platforms to meet the diverse learning needs of our students for
grades K-8, such as Odysseyware, Time4Learning, K12 /Fuel Education, and McGraw-Hill. Edgenuity
is an example of an offering for students in grades 6th-12th.

FRCS allocates instructional planning for each student, from which teachers guide and approve
curriculum, tutoring services, technology items, and enrichment classes to fit each student’s
goals. Teachers consider students’ learning styles and interests when determining each student’s
instructional plan. Curriculum costs vary, but each student’s instructional planning covers the
learning pathways.

For students in grades 9th-12th, FRCS’s graduation pathways allow students to choose courses based
on academic, career, and personal interests. The graduation requirements help students prepare to
enter the workforce, attend community college, attend CSU/UC or enter military service directly after
high school. The FRCS graduation requirements allow students to have greater flexibility in the
classes they take and allow students to explore individual interests.

Total
Subject Area

Graduation Requirements Credits

6 semester courses

Social Studies (Must include 1 year of US History, 1 year World History, 1 30

semester of Government, and 1 semester of Economics)

English 6 semester courses 30

4 semester courses

Math (Algebra 1 must be completed) 20

4 semester courses

Science (Must include 1 year of Physical Science and 1 year of Life 20
Science)
Visual &
Performing Arts
2 semester courses 10
World
Language
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Electives 18 semester courses 90

200

Credits

Students who plan to apply to a four (4)-year college directly following high school graduation will
need to meet A-G requirements. These requirements are mandatory for students who apply to the
CSU or UC systems and recommended for students who plan to apply to private and out-of-state
colleges and universities. The A-G requirements are summarized below:

A-G Subject Area Subject Requirement

2 years

A History | Social Science (1 year of World History and 1 year of US History, or % year of US

History and % year of Government)
B English 4 years
. 3 years (4 years recommended)
¢ Mathematics (Algebra or higher)
D Laboratory Science 2 years
y (At least 2 of the 3 disciplines of Biology, Chemistry, or Physics)
E Language Other Than 2 years
English (Must be 2 years of the same language)
F Visual & Performing Arts 1 year
College-Preparatory
G Elective Lyear
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FRCS teachers, support staff, and counselors advise students on A-G requirements and help students
schedule courses based on their individual goals. Counselors monitor the completion of A-G
requirements. Teachers and counselors revise graduation plans according to individual student
goals and needs.

Instructional pathways are aligned with the needs and interests of the target student population
through a number of strategic features:

e All programs are highly engaging and interactive

e All programs emphasize individualization based on learning needs. This can be achieved
through teacher-created pacing guides and learning plans

e Online and textbook pathways have built-in features to support English learners, such as
vocabulary support, audio-visual features, and scaffolding

e The courses include tests, animations, streaming video, and educational games

e Programs include lessons, units, and end of course assessments to provide feedback on
student progress

e All programs have supplemental instructional supports

Instructional practices are aligned to the student population because they are highly customized to
meet each student’s needs. Students come to FRCS with particular needs that may not be addressed
in traditional school settings, and FRCS’s individualized instruction is well-aligned with their needs.
Students are engaged in the interactive curriculum, they have a choice in assignments and have the
opportunity to delve deeper into subjects based on their interest. Students can meet the learning
objectives in several different ways such as creating a brochure, completing a reading guide or
visiting a museum.

Personalized Support

FRCS will assist parents/guardians on how to support students by providing tips, workshops, and
multiple training opportunities on topics such as assessment, teaching writing, math support,
different learning styles and modalities, as well as data-driven instruction/ educational practices.

Students who need support with any specific part of the coursework or assignment receive individual
assistance and instruction from their teachers as needed. All students are academically supported by
credentialed teachers who meet individualized educational needs. Our tiered academic intervention
program gives parents, teachers, and students the needed support to aid in academic achievement in
speech, reading, writing, math, and social emotional learning. The individual learning needs of all
students are met through our multi-tiered system of supports (MTSS) model.

In addition, students take personal responsibility for their learning in various ways such as:

e Utilizing planning tools and strategies

e Demonstrating self-motivation needed to complete daily tasks

e Tracking their work and developing a clear sense of the level of effort needed to complete
their tasks

Assessment data guides each student’s individual learning plan and instruction. Students in grades
K-12 will be assessed with a variety of assessments in order to give the most accurate picture of a
student’s academic ability. Early childhood literacy skills such as phonemic awareness, alphabetic
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principle, accuracy, fluency, vocabulary and comprehension are also tested in grades TK-2. These
assessments help teachers and schools determine how students are performing on important,
standardized ELA and Math skills. Students in grades 3-11 will also be assessed with an interim state
assessment to further identify growth or weakness in learning and acquisition of skills. This
assessment data along with an academic plan driven by the benchmark diagnostic, interim and state
assessments, and informal assessment, teachers will have data to plan appropriate curriculum and
instruction.

Program Structure

Credentialed teachers will meet with students, parent/learning coach at least every 20 school days
for learning record meetings, as required in each student’s Master Agreement. Meetings will occur
at publiclocations such as libraries or coffee shops, or at the family’s residence. If a meeting in person
is not possible, then a virtual conference using a web-conference platform such as Zoom, will be
scheduled.

FRCS will monitor student work completion and progress toward proficiency through a variety of
means. Students submit work and assessments each month, or as requested by the teacher. Teachers
will assign and assess standards for students each learning period, review student work with the
parent and student in the learning record meetings, and use formative assessments to review student
progress on an ongoing basis. Teachers work with families to provide information and access to
information about required testing and resources to help students prepare for these tests. Teachers
will also communicate on a regular basis with families about general school information, events,
support, learning opportunities and deadlines through a variety of means. High school students
receive a mid-semester progress report for both the fall and spring semesters.

FRCS employs family liaisons who connect new families with homeschooling resources in our school
and community. Family liaisons have the privilege of sharing the benefits of our charter school and
help families find what works for their unique situations. Family liaisons create a community for our
homeschool families by facilitating park days, field trips and events. They work with the FRCS team
to email a weekly newsletter with school updates, enrichment activities, community events and
more.

FRCS teachers collaborate with parents/learning coaches to create Learning Plans for students each
learning period that outlines the lessons to be completed during a specified time frame. Internal
benchmark diagnostic assessment data gathered from a computerized adaptable test, taken each fall,
winter and spring, for grades TK-2, pinpoints the proficiency level of students across a range of
subjects. Grades 3-11 will be administered a benchmark diagnostic in the fall and spring. An
additional interim assessment in the mid-year will provide data for grades 3-11. The interim
assessment is designed to support teaching and learning. The interim assessments are specifically
designed to provide meaningful information for gauging student progress toward mastery of the
skills measured by the summative assessments. This data along with learning styles are used to build
the individualized learning path for each student to target specific learning objectives and standards.
Regular assessment determines the level of mastery and individualizing the learning plan helps
students progress quickly.

The curricula can be individualized for students to ensure that the learning plan fits each student’s
unique strengths and aptitudes. Students can follow their own pace as they complete daily lessons.
The lesson plan is delivered each day and although the student is encouraged to complete a certain
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number of lessons per week, as assigned on their learning plan, there is time for re-teaching and re-
learning as needed, which keeps the curriculum self-paced and customized.

Teachers can provide instruction and support either in person or online through web-conference
platforms. This tool allows for teacher collaboration and instruction by using video, voice, text, and
shared writing space. Students have 24-hour access to all curricula, and learning can take place at a
variety of locations according to student and family preference, including libraries and the students’
residences.

Record-Keeping System for Online Courses

Assignments, grades, and the message center are stored at the database level in the online programs.
All assignments and communication may be retained indefinitely. Reports will be available at any
time online to administrators. This valuable information can be used to inform instruction and guide
in the creation of Learning Plans. In addition, the ease of use and accessibility enables faculty to use
this information for conferences and for other administrative purposes.

Research-Based Instructional Strategies

The program is highly likely to lead to high academic achievement due in part to the use of research-
based methods. Marzano’s nine high-yield instructional strategies are embedded in FRCSs
curriculum and instruction. These strategies are effective for all student populations, including
general education, Gifted and Talented Education (GATE), English learners, special education, and
high-risk students:

e C(Curricula makes use of Marzano’s highest-yielding instructional strategies in a variety of
ways, including graphic organizers, discussion questions, laboratory exploration, and mind
maps.

e Teachers often provide study guides and other resources that students can use to take notes
and organize their learning.

e Teachers and various curricula provide positive reinforcement and praise for students when
they complete assessments and assignments. This is provided as verbal praise, displaying
student work, individual conferences, honoring individual learning styles, and events.

e Teachers and various curricula utilize student practice, a crucial component of the lesson
delivery. Students in some online curricula receive instant feedback on their level of
proficiency in these learning objectives.

e Curricula provides students with nonlinguistic representations of concepts taught, which is
achieved through diagrams, demonstrations, pictures, and mental pictures.

e C(Curricula also include assignments that require students to work collaboratively, either face-
to-face or virtually.

e Curricula provides learning objectives at the lesson and/or unit level.

e Curricula challenges students to generate and test hypotheses in science labs and
experiments.

e Many FRCS curricula frontload learning by providing new vocabulary words and definitions
at the start of lessons.

Research-based Online Learning
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Online learning is growing rapidly across the United States within all levels of education. Its
popularity has increased exponentially, and more students and educators are becoming familiar with
the benefits of learning unconstrained by time and place. Across most states and in all grade levels,
students are finding increased opportunities, flexibility, and convenience through online learning.
Teachers are discovering a new way to reach students. Administrators are exploring ways to offer a
wider range of courses to students and professional development opportunities for teachers.

As the recent Synthesis of Online Learning presented by the International Association for K-12 Online
Learning (iNACOL) pointed out, online learning is being viewed not only as an expanded option for
students but also as a powerfully effective means of delivering education for students. Online
enrollments have grown from an estimated 45,000 in 2000 to more than a million in 2010. One
reason online learning is attractive is that it allows a more customized approach to instruction.
Software that enables every child to learn at his or her own pace is becoming a scalable, modular way
to deliver customized learning.

Most importantly, research is confirming online learning's effectiveness and improved teaching:

e "One conclusion seems clear: On average, students seem to perform equally well or better
academically in online learning."

e "Of those who reported teaching face-to-face while teaching online or subsequently, three in
four reported a positive impact on their face-to-face teaching.”

Source: Synthesis of New Research in K-12 Online Learning, International Association for K-12 Online
Learning, March 2009.

According to recent research from the Silent Epidemic study, 47% said a major reason for dropping
out was “classes were not interesting” and they were “bored”; 88% of dropouts had passing grades.

Additionally, according to the NCREL Synthesis of New Research on K-12 Online Learning:

e Online Learning Expands Options: “The first impetus to the growth of K-12 distance
education was an interest in expanding educational options and providing equal
opportunities for all learners.” (p.7)

e Online Learning Is Rapidly Growing: “Recent surveys show that K-12 online learning is a
rapidly growing phenomenon.” (p.4)

e Online Learning Additionally, according to NCREL Synthesis of New Research on K-12 Online
Learning.

e Online Learning Is Effective: “Equal or Better”: “One conclusion seems clear: On average,
students seem to perform equally well or better academically in online learning.” (p. 17)

e Online Learning Training Improves Teaching: Teachers who teach online reported positive
improvements in face-to-face, too. “Of those who reported teaching face-to-face while
teaching online or subsequently, three in four reported a positive impact on their face-to-face
teaching.” (p. 25) Today’s students are different from yesterday’s students. The Pew Internet
Project reports “the Internet is an important element in the overall educational experience of
many teenagers.”

o 87% of all youth between the ages of 12 and 17 use the Internet (21 million people).
o 86% percent of teens, 88% of online teens, and 80% of all parents/guardians believe
that the Internet helps teenagers to do better in school.
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o 85% of 17-year-olds have gone online to get information about a college, university,
or other schools they were thinking about attending.

Feather River Charter School Courses

More than 100 courses including electives and foreign language will be offered to students who enroll
in Feather River Charter School. Every course offered by FRCS, regardless of the field of study, is
developed by instructional designers under the guidance of subject area experts and aligned to state
and national standards. Detailed course descriptions for middle school and high school are in the
shared drive.

Elementary and Middle School Curriculum

FRCS students in grades TK-8 may enroll in the online, textbook, or custom-designed instructional
pathway. Each instructional pathway is designed to be effective in leading to high achievement and
proficiency of the state and nationwide standards. All curricula in the instructional pathways are
aligned to CCSS, including NGSS. The curricula integrate critical thinking, problem-solving and
communication strategies and applications throughout the lessons and assessments. For example,
students in the online K12 curriculum read novels from a list of classics and have to reflect and
answer comprehension questions with an in-depth analysis of character, theme and conflict
resolution.

The parent/guardian works with the student on day-to-day instruction. In K-8, each student is
assigned to one teacher who manages the student’s Learning Plan, monitors progress toward
standards, and focuses on each student's individual areas of need.

English Language Arts courses help students develop important reading and writing skills while
inspiring a love of literature. The program emphasizes classic works, writing as a process, and the
skills that will be assessed in standardized tests. Younger children learn the basics of phonics and
grammar and prepare for reading through systematic, multi-sensory activities, while older students
develop literary analysis and comprehension skills by reading novels and nonfiction works. The
curriculum integrates writing to connect with their knowledge and experience and apply it in a way
that connects it to current and historical events, and perspectives. Additionally, writing is embedded
across all curricular areas including science, history, and math.

Math balances mastery of fundamental skills with critical thinking and problem-solving. The math
curriculum provides lessons that teach the ability to reason logically and to understand and apply
mathematical processes and concepts to solve problems. For example, in math students are expected
to explain the strategies and problem-solving methods. This is evidenced by students’ answers in
complete sentences and diagrams to demonstrate their thinking. An active, multi-sensory approach
ensures that students understand the concrete realities that underlie mathematical concepts. Online
lessons, games and animation illustrate concepts, while challenge problems, regular practice, and
review ensure mastery of basic skills. A thorough foundation is provided for younger students
providing links between the concrete and the abstract and for older students encountering Algebra.

Science balances hands-on experiments with the systematic study of terms and concepts in life, earth,
and physical sciences. The program nurtures curiosity as students practice observation and
analytical skills. Students learn how scientists understand our world and how the world is shaped by
ongoing scientific and technological advances.
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The history courses are integrated with topics in geography and civics, which opens young minds to
far-off lands, distant times, and diverse cultures, emphasizing the story in history. The history story
includes not only great men and women but also everyday people. Kindergarten students tour the
seven continents and are introduced to some famous Americans. Students in grades 1-4 study
civilization from the Stone Age to the Space Age, and older students explore major themes and topics
in World and American History in greater depth.

Teachers collaborate with the parents/guardians to facilitate progress through daily lessons and
offer support to the student and family to ensure proficiency. The online programs provide daily
lesson plans that automatically update as the child progresses, as well as delivering announcements,
online school discussions, and communication and support tools to tie the experience together.
Students and teachers can meet in a virtual classroom setting for tutoring, small group instruction,
and meetings as needed.

High School Curriculum

FRCS students in high school may enroll in coursework in the online, textbook, custom-designed, or
a combination of pathways. Both college prep courses and A-G course options are available in the
online, textbook, and custom-designed instructional pathways. Curricula will be highly effective in
leading to high achievement and proficiency in the standards. The curricula are aligned to State
Standards. Courses in Math and English Language Arts incorporate the instructional intent of the
State Standards including rigorous instruction, active learning experiences, and meaningful
assessment. These courses are created by a team of education experts with a focus on research-based
best practices in learning. Students develop critical thinking skills through challenging tasks with
scaffolding and supports to meet students at their level of academic readiness.

Students engage in active learning experiences through a balance of tasks involving reading,
observing, inquiring, creating, connecting, and confirming. These build students’ critical thinking
skills and deepen their understanding of course content.

High School courses have both formative and summative assessments. Diagnostic assessments are
tailored to the diagnostic benchmark. Intervention curriculum is utilized if the diagnostic assessment
indicates the need. Frequent formative assessments reveal student understanding and inform
instruction and intervention, while summative assessments measure and report learning outcomes.
Unit-level diagnostic assessments generate individualized study plans that direct students to
appropriate instructional content based on their strengths and weaknesses.

The English Language Arts courses effectively address each standard as well as the instructional
intent of the four key areas outlined by the CCSS: reading, writing, speaking and listening, and
language.

® Reading: Students read a range of texts that reflect diverse authors and genres with an
emphasis on informational texts

® Writing: Instruction emphasizes how to write within expository, narrative, persuasive and
description frameworks, how to use evidence to prove a thesis; students use different written
and presentation formats to show their work

® Speaking and Listening: Students use various kinds of media to analyze and synthesize
information
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® Language: Students have opportunities to develop and practice language skills throughout
each unit

The math courses effectively address the standards in mathematics and instructional intent of the
CCSS. Students demonstrate conceptual understanding, show and explain their work, and apply this
knowledge to everyday life. Standards are organized by strand, with fewer concepts covered in
greater depth. Students use analysis and reasoning skills to help develop independent critical
thinking. Furthermore, students learn to apply mathematics to analyze situations and improve their
decision-making skills. The Charter School has developed and adopted a fair, objective, and
transparent mathematics placement policy for students entering grade nine and posted its policy on
its website, consistent with Education Code Section 51224.7.

Science courses focus on the mastery of concepts and model scientific inquiry skills. Scientific inquiry
skills are embedded in the direct instruction, wherein students learn to ask scientific questions, form
and test hypotheses, and use logic and evidence to draw conclusions about the concepts. Lab
activities reinforce critical thinking, writing, and communication skills and help students develop a
deeper understanding of the nature of science. Students in A-G science courses have labs embedded
in their coursework as a part of the 2020-2021 approved UC Portal coursework that is adopted in the
FRCS Course Catalog. Properly credentialed high school science teachers are available during
designated Zoom office hours to assist students in any of their science curriculum, including
embedded labs.

In history courses, students build and practice historical thinking skills, learn to connect specific
people, places, events, and ideas to the larger trends of history. In critical reading activities, feedback-
rich instruction, and application-oriented assignments, students develop their capacity to reason
chronologically, interpret and synthesize sources, identify connections between ideas, and develop
well-supported historical arguments. Students write throughout the course, responding to primary
sources and historical narratives through journal entries, essays, and visual presentations of social
studies content. In discussion activities, students respond to the position of others while staking and
defending their own claims. The course’s rigorous instruction is supported with relevant materials
and active learning opportunities to ensure students at all levels can master the key historical
thinking skills.

The online, textbook, and custom-designed courses — in math, science, language arts, social studies,
world languages, electives, and advanced placement — are used for original credit, credit recovery,
remediation, intervention, acceleration, and exam preparation. Students and teachers can meetin a
virtual classroom setting for tutoring, small group instruction and meetings as needed. Students have
daily opportunities to attend virtual instruction and office hour support from well qualified content
teachers.

Beginning with the 2020-21 school year, FRCS will comply with requirements to provide students
with information on how to properly complete and submit the Free Application for Federal Student
Aid (FAFSA) or the California Dream Act application, as appropriate, at least once before the student
enters grade 12, pursuant to Education Code Section 51225.8.

Attendance Guidelines

FRCS will offer at least the minimum number of instructional days (175) per year required by law
and will expect students to complete academic work and/or participate in school activities on all
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those days unless they are sick or are otherwise unable. Students are required to complete all
assigned work. We anticipate that students will complete significantly more than these minimums
each year. A draft of FRCS's 2021-2022 academic calendar is attached as Appendix A.

Independent Study Legal Compliance

FRCS will comply with all applicable independent study laws including but not limited to California
Education Code Sections 51745, et seq.; 47612.5; 47634.2; and Title 5, California Code of Regulations,
Sections 11700-11705 and 19850-19854. These laws require, among other things, that FRCS will
operate pursuant to an adopted independent study Board policy; each student will have a master
agreement as required by law, and FRCS must file for a funding determination as a condition of
funding.

Flexible Scheduling

Students taking multiple courses will have a good deal of flexibility in how their day is structured, so
long as they complete the required coursework within the given time frame. This approach gives
students with different learning styles and skill levels the flexibility to proceed at a pace that is best
suited to their individual requirements. Some students may acquire their credits at a faster pace than
occurs in the traditional classroom setting due to the nature of FRCS.

Through the Management Systems in the online pathways, all the users (teachers, students,
parents/guardians, etc.) can use the system from any location. This allows the student(s) to meet
with their teacher in person or online, creating effective online pathways for both in classroom and
off-site situations, similar to how textbook-based programs do. Furthermore, students can work at a
pace and schedule that is best for individual student achievement.

Technology/Enrichment Support

FRCS allocates each student with an instructional planning amount from which the teacher may
select and approve a learning platform for the student and any needed technology items. Technology
purchases are covered by the student’s allotment of instructional planning. Part of the reason the
textbook pathway is included is that it is not reliant on technology devices. However, funds are set
aside for the ongoing replacement of technology. All the devices are inventoried, barcode tracked
and configured for remote access by the Technology Department.

FRCS supports student choice and flexibility within their schedule. To that end, we have an approved
vendor list with over 5,000 vendors. Vendors consist of businesses that provide services such as fine
art, music, sports, and tutoring. Product vendors may offer items such as books, art supplies, and
supplemental educational materials or supplies such as paper, pencils, ink, and technology. Vendors
reach out to the school to become an approved vendor through our families. A family can request
FRCS to reach out to a vendor in their area to see if they can be approved for services. FRCS students
can only work in- person with approved vendors.

Approved vendor information is displayed in an ordering system, where families can search for
specific vendors and place their order requests. For a vendor to become approved, our vendor team
will first determine if the business is educational and services provided are non-sectarian. If the
business is deemed suitable, FRCS requires the following documentation to be submitted:
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e Vendor Agreement
® Proof of liability insurance
e W-9 Form

The vendor must also complete a vendor application prior to approval. An approved Vendor needs
to renew the Vendor Agreement each school year. According to the Vendor Agreement, each vendor
shall ensure its employees, agents, and contractors working directly with Feather River Charter
students complete a criminal background check through the Department of Justice in accordance
with Education Code Section 45125.1. In addition, vendors are required to maintain current liability
insurance. Invoices should be submitted for payment at the time the services are completed. Part of
the contract FRCS has with the service provider includes a team dedicated to vendor management
which carefully reviews all vendors and monitors them throughout the year. FRCS also has staff who
visit and support vendor relationships. All non-consumable resources must be returned to the school,
so they can be checked out to other students.

Transferability of Courses to Other Public High Schools and the Eligibility of Courses to Meet
College Entrance Requirements

Course Transferability

FRCS had a WASC initial accreditation visit in which the school was granted initial accreditation
status through June 30, 2020. In July of 2020, FRCS received an additional six-year accreditation
status through June 30, 2026 with a one-day mid-cycle visit. WASC is a reflective process for FRCS.

The Charter School will continue to implement the schoolwide action plan and continue to focus on
improved student achievement relative to the schoolwide learner outcomes and academic standards.
During the WASC accreditation process, FRCS has the UC/CSU system review all high school courses
to assure that they meet the A-G requirements each year. FRCS will inform parents/guardians of
course transferability through the publication and distribution of a parent/student handbook that
includes specific information on course transferability to other public schools and that outlines
school policies and expectations for all students and parents/guardians.

College Entrance Requirements

Courses that meet the University of California and California State University entrance requirements
will be listed in the parent/student handbook as soon as available. All incoming students and
parents/guardians will meet with his/her homeschool teacher which includes a review of the
handbook. Incoming students and parents are highly encouraged to meet with the HS Guidance
Counselor. In addition to the A-G UC/CSU approved course list that will be included in the handbook,
a statement regarding the transferability of courses to other public high schools will be included.
Both the A-G list and transferability of classes will be updated on an annual basis.

The table below displays Feather River Charter School’s high school grade level courses (with AP
options):
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Subject Area 9th 10th 11th 12th
English English 9 A/B English 10 A/B English 11 A/B English 12 A/B
British and
World Literature
Math - Algebra 1 A/B - Geometry A/B - Algebra 2 A/B - Trig/Math
- Geometry A/B - Algebra 2 A/B - Trigonometry/ | Analysis A/B
Math Analysis A/B | - AP Calculus A/B
Science Biology A/B Chemistry A/B - Chemistry A/B -Physics A/B
(with labs) - Physics A/B -Science elective
Social Studies World  History | US History A/B - American
A/B Government
- Economics
Visual/ - Art - Art - Art - Art
Performing | - Music - Music - Music - Music
Arts
Foreign Foreign Foreign Language | Foreign Language - Foreign
Language Language Level [ or II Level [ or II Language
Level I or II - AP offerings
Electives - Health - Science elective | - Science elective - Science elective
- Life Skills - History elective | - History elective - History elective
- Math elective - Math elective - Math elective
- Other - Other - Other

A high school diploma will be awarded to all students who meet FRCS's graduation requirements.

The Charter School shall comply with coursework and graduation requirements that have been
extended to students who are migratory children or students participating in an English language
proficiency program for newly arrived immigrant students consistent with Education Code Sections
51225.1 and 51225.2.

Plan for Students Who Are Performing Below Grade Level

FRCS utilizes the Multi-Tiered System of Support (MTSS) model to provide a tiered level of support
to all learners including those who are below grade level. Through the results of the STAR
Assessments along with evaluation of work samples and assessments within curriculums being used,
staff identify students in need of Tier 2 (targeted) and Tier 3 (intensive) support and implement
interventions and strategies to improve student success such as curriculum modification where
teachers scaffold to support learning. If despite the tiered support, the student does not make
adequate progress FRCS staff can make a referral for a special education assessment.

FRCS can also conduct a Student Study Team (SST) meeting for students who are identified as
requiring individualized interventions. An SST composed of the student’s parent/guardian, home
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school teacher and one or more FRCS staff members will be responsible for identifying the student’s
needs and developing a plan. The plan will be designed to promote student achievement, and include,
but not be limited to, appropriate supplemental supports and effective research-based teaching and
learning strategies and techniques. If the SST determines the intervention plan is insufficient to meet
the student’s needs, they will recommend that student for a formal special education assessment.
FRCS may also choose to refer a student for specialized support through the provisions of a Section
504 Plan, if appropriate. Parents/guardians are informed that special education and related services
are provided at no cost to them.

Plan for Students Who Are Performing Academically At or Above Grade Level

FRCS’s intention is to recognize & support our students who are academically high achieving.
Students who are performing above grade level are identified by FRCS teachers through ongoing
progress, attendance reports, placement tests, course tests, standardized tests, and parent and
teacher observation. The teacher may assign advanced and supplemental activities to these students
or allow the student to work at an accelerated pace and finish early. In middle and high school, above
grade level students may also take advantage of Honors and Advanced Placement courses. Most of
our courses incorporate additional challenge extensions and opportunities for further research and
learning. We believe that students should experience college-level coursework and earn college
credits while still in high school if they are academically prepared for the rigor of the college
curriculum. Additionally, as the school expands, curriculum/activities will be developed for all
grades.

In addition, teachers can tailor project-based learning assignments as needed for above grade level
students guided by their interests, strengths and knowledge of a subject. They will encourage
students to work to their abilities. Students will be able to use problem-solving skills and work
collaboratively with peers and adults. Parents/guardians and teachers will work together to engage
and appropriately challenge the student.

One example of engaging and challenging students is through the National Junior Honor Society and
National Honor Society. National Junior Honor Society (NJHS) is offered to 7th - 9th grade students
who have a 3.0 GPA, while National Honor Society is for students 10th - 12th with a 3.5 GPA. Both
honor groups require students to complete a written application and personal essay. Once accepted,
students meet monthly in a virtual format with students across the state. A governing board for each
NJHS/NHS is voted by the members for the positions of President, Vice President, and Secretary. Each
position has specific requirements and responsibilities. All students are required to create and
execute individual and schoolwide service projects. School-wide projects are suggested by proposal
and voted on by the members. Students are encouraged to create persuasive presentations
advocating for the schoolwide service work project. Students are also given the opportunity to meet
locally at in-person meetings. Students are encouraged to step forward in leadership by doing
research into service projects, contacting community leaders and gathering support in planning and
executing the local projects. The students in both groups are present at various school activities
providing support for event activities, encouraging student friendships and positive school morale.

FRCS continues to provide high school students with opportunities to participate in intercollegiate
competitions. Currently, FRCS is invited to participate in Academic Decathlon. Students may take this
as an A-G Elective or participate at a club level. Students who take the full course level also have the
opportunity to earn college credits. Each student studies 7 content areas - history, literature, science,
math, art, music, and economics focused on a common theme that changes from year to year. The
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theme for the 2020-2021 school year is, “The Cold War.” Students choose two heavy subjects and
two light subjects that they agree to focus/master on for the duration of the course. Students are
highly encouraged to study all subjects, however, and take weekly quizzes in these sections.
Decathletes must also write and present a 4-minute speech on a self-chosen topic as well as deliver
a 2-minute impromptu speech. Students participate in two days of testing for regional competition
in the winter followed by the opportunity to continue to the state level in the spring if the team
qualifies. Students meet weekly, alternating with virtual and in-person sessions. Team meetings
include guest speakers who are experts in their fields to include writing, essay, and interview
intensives. Participants create promotional materials - flyers, social media postings, videos, and oral
presentations to inform others of the opportunity to build the next year’s team.

Qualifying high school students can participate in concurrent enrollment with local community
colleges. The courses may be academic or an elective. This opportunity provides students with the
ability to receive high school and college credit while attending FRCS. AP courses are also offered for
high school students where they have the opportunity to earn college credits. Middle school students
may take high school level courses in the four core subjects, when approved, and may also start their
world language progression early, if desired.

Plan for English Learners

FRCS will meet all applicable legal requirements for English Learners including long-term English
Learners or English Learners at risk of being long-term English Learners, as it pertains to annual
notification to parents/guardians, student identification, placement, program options, English
language and core content instruction, teacher qualifications and training, reclassification to fluent
English proficient status, monitoring and evaluating program effectiveness, and standardized testing
requirement. FRCS will implement strategies for serving EL students which are research-based and
evaluated annually for effectiveness.

In collaboration with efforts within the district, FRCS will provide the following for the students:

e Follow all applicable legal requirements for English Learners relative to Home Language
Surveys, annual notification to parents, student identification, appropriate student
placement, and program options;

e Access to both the Charter School’s core curriculum and to structured English support
instruction;

e Annual assessments to ensure that students are receiving proper instruction;

e Qualified teachers who are prepared to work with English Learners;

e Opportunities through standardized testing and other assessments for students to be
reclassified;

¢ Ongoing monitoring and evaluation of the programs and activities targeted to English
Learners.

Home Language Survey

FRCS will administer the home language survey upon a student's initial enrollment into FRCS (on
enrollment forms).
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Plan for English Learners

Upon initial enrollment in a California public school, FRCS will conduct a survey of a student’s home
language. If a parent or guardian survey response indicates a primary or native language other than
English, and FRCS determines the pupil is eligible for the initial assessment, FRCS shall promptly
notify the parent or guardian in writing, prior to the administration of the assessment that FRCS will
administer the ELPAC initial assessment. FRCS shall administer the ELPAC initial assessment, locally
score the assessment, and notify the parent or guardian, in writing, of the results of the ELPAC initial
assessment within thirty days of initial enrollment. FRCS shall administer the ELPAC summative
assessment at least annually thereafter during the ELPAC Summative assessment testing window
until re-designated as fluent English proficient.

Teachers collaborate along with the EL Team with parents and staff to provide additional instruction
for EL students. FRCS has increased and implemented EL supports through training focused on ELD
for teachers, translation of school documents and meetings for parents, online resource for learning,
live online ELD, and EL designees with support team.

EL Team will meet with ELAC five (5) times throughout the school year to share resources and new
information pertaining to the development of English learners. Opportunities for open forums,
surveys and Q&As will be scheduled into meetings regularly to get feedback from families regarding
services offered and policies developed. A newsletter for English Learner families will also be sent
out for regular communication.

ELPAC

FRCS will follow the ELPAC testing timelines to ensure students receive proper instruction and
opportunity for reclassification.

All students who indicate that their home language is other than English will be tested with the
ELPAC. The ELPAC has four proficiency levels (Level 4: well developed; Level 3: moderately
developed; Level 2: somewhat developed; and Level 1: minimally developed) and is aligned with the
2012 California ELD Standards.

The ELPAC consists of two separate assessments:

e [nitial Assessment (“IA”): The ELPAC IA is used to identify students as either an English
Learner, or as fluent in English. The IA is administered only once during a student’s time in
the California public school system based upon the results of the home language survey. The
locally scored IA will be the official score. The IA is given to students in grades K-12 whose
primary language is not English to determine their English proficiency status

e Summative Assessment (“SA”): ELs will take the SA every year until they are reclassified as
fluent English proficient. The ELPAC SA is only given to students who have previously been
identified as an EL based upon the IA results, in order to measure how well they are
progressing with English development in each of the four domains. The results are used as
one of four criteria to determine if the student is ready to be reclassified as fluent English
proficient, to help inform proper educational placement, and to report progress for
accountability.
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Both the ELPAC SA and IA are assessments administered in seven grade spans—K, 1, 2, 3-5, 6-8, 9-
10, and 11-12. In kindergarten and grade 1, all domains are administered individually. In grades 2-
12, the test is administered in groups, exclusive of speaking, which is administered individually. The
ELPAC IA and SA will be administered via a computer-based platform, while the ELPAC Writing
Domain for Kindergarten through 2nd grade will continue to be administered as a paper-pencil test.

Testing times will vary depending upon the grade level, domain, and individual student. Both the
ELPAC IA and SA are given in two separate testing windows through the school year. The IA testing
window will be year-round (July 1-June 30). Any student whose primary language is other than
English as determined by the home language survey and who has not previously been identified as
an English Learner by a California public school or for whom there is no record of results from an
administration of an English language proficiency test, shall be assessed for English language
proficiency within 30 calendar days after the date of first enrollment in a California public school, or
within 60 calendar days before the date of first enrollment, but not before July 1 of that school year.

The SA testing window will be a four-month window after January 1 (February 1-May 31). The
English language proficiency of all currently enrolled English Learners shall be assessed by
administering the test during the annual assessment window.

FRCS will notify all parents/guardians of its responsibility for ELPAC testing and of ELPAC results
within thirty days of receiving results from the publisher. Notice of assessment of a child’s English
proficiency shall include the information specified in Education Code Section 313.2.

Reclassification Procedures

Reclassification procedures utilize multiple criteria in determining whether to classify a pupil as
proficient in English including, but not limited to, the following:

e Assessment of language proficiency using an objective assessment instrument including, but
not limited to the ELPAC

e Participation of the pupil's teacher and any other certificated staff with direct responsibility
for teaching or placement decisions of the pupil to evaluate the pupil's curriculum mastery

e Parental opinion and consultation, achieved through notice to parents or guardians of the
language reclassification and placement including a description of the reclassification
process and the parent/guardian opportunity to participate, and encouragement of the
participation of parents/guardians in FRCS's reclassification procedure including seeking
their opinion and consultation during the reclassification process

e Comparison of the pupil's performance in basic skills against an empirically established range
of performance and basic skills based upon benchmark diagnostic and/or interim assessment
and SBAC performance of English proficient pupils of the same age that demonstrate to others
that the pupil is sufficiently proficient in English to participate effectively in a curriculum
designed for pupils of the same age whose native language is English.
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English Learner Instructional Strategies and Curriculum

FRCS subscribes to the new California English Learner Roadmap in welcoming, understanding, and
educating a diverse population of students who are ELs. The State Standards signal an important shift
toward emphasizing academic uses of language for all students, and student engagement with
college- and career-ready curriculum using English and other languages. Recommended evidence-
based ELA curriculum includes scaffolds and embedded English Learner accommodations. Various
online supports and programs are made available so students can choose based on preference. The
individual support FRCS offers students will benefit ELs in serving their individual needs as well.

EL students will receive additional ELD assistance from teachers. This assistance will include
academic support in vocabulary development and comprehension outside of the student's core
courses. Assistance may also include working with the core course instructor(s) to ensure the
students receive the help they need to increase their English language development and be successful
in their courses.

This support will be centered on Specially Designed Academic Instruction in English (SDAIE)
strategies applicable to an independent study context, including the use of graphic organizers, choral
reading in a virtual classroom with other EL students, reading logs, vocabulary cards, and small group
or one-on-one teaching virtually.

All teachers instructing ELs will hold a CLAD credential or a California Commission on Teacher
Credentialing recognized equivalent.

Monitoring and Evaluation of Program Effectiveness

The EL Coordinator collaborates with the FRCS staff, administration and service provider to evaluate
the program effectiveness for the EL students in FRCS with the following guidelines:

e Adhere to Charter School-adopted academic benchmarks by language proficiency level and
years in program to determine annual progress

e Monitoring of teacher qualifications and the use of appropriate instructional strategies based
on program design

e Monitoring of student identification and placement

e Monitoring of availability of adequate resource

Plan for Serving Students with Disabilities

Overview

FRCS shall comply with all applicable state and federal laws in serving students with disabilities,
including, but not limited to, Section 504 of the Rehabilitation Act (Section 504), the Americans with
Disabilities Act (ADA) and the Individuals with Disabilities Education Improvement Act (IDEA). FRCS
will follow applicable laws that only permit special education students to participate in independent
study programs if their IEPs allow for it. That being said, pursuant to California law, Feather River
Charter School will also admit all Special Education students who apply and will conduct a thirty (30)
day IEP meeting to determine whether FRCS is the correct placement for a student’s long-term
success, and that independent study is authorized by the IEP team.
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FRCS will continue to be a Local Education Agency (LEA) member of a Special Education Local Plan
Area (SELPA) for purposes of providing special education and related services pursuant to Education
Code Section 47641(a). FRCS is a current member of the El Dorado County Charter SELPA.

The El Dorado County Charter SELPA provides extensive support to its LEA members, including the
following areas: professional development, parent support and resources, assistance with
community advisory committees, special education procedural and legal support, data monitoring,
business office support, and on-site program support, including curriculum problem-solving
assistance, appropriate alternative curriculum suggestions, guidance with program structural
implementation, and Special Education program insight and design.

FRCS shall comply with all state and federal laws related to the provision of special education
instruction and related services and all SELPA policies and procedures; and shall utilize appropriate
SELPA forms.

FRCS shall be solely responsible for its compliance with Section 504 and the ADA. The facilities to be
utilized by FRCS shall be accessible for all students with disabilities.

Section 504 of the Rehabilitation Act

FRCS recognizes its legal responsibility to ensure that no qualified person with a disability shall, on
the basis of disability, be excluded from participation, be denied the benefits of, or otherwise be
subjected to discrimination under any program of FRCS. A student who has a physical or mental
impairment that substantially limits one or more major life activities, has a record of such an
impairment, or is regarded as having such an impairment, is eligible for protections under Section
504.

A 504 team will be compromised by the following members, the parent/guardian, the student (where
appropriate) and other qualified persons knowledgeable about the student, the meaning of the
evaluation data, placement options, and accommodations. The 504 team will review the student’s
existing records; including academic, social and behavioral records, and is responsible for making a
determination as to whether an evaluation for 504 services is appropriate. If the student has already
been evaluated under the IDEA but found ineligible for special education instruction or related
services under the IDEA, those evaluations may be used to help determine eligibility under Section
504. The student evaluation shall be carried out by the 504 team, which will evaluate the nature of
the student’s disability and the impact upon the student’s education. This evaluation will include
consideration of any behaviors that interfere with regular participation in the educational program
and/or activities. The 504 Team may also consider the following information in its evaluation:

e Tests and other evaluation materials validated for the specific purpose for which they are
used and are administered by trained personnel.

e Tests and other evaluation materials, including those tailored to assess specific areas of
educational need, and not merely those which are designed to provide a single general
intelligence quotient.

e Tests are selected and administered to ensure that when a test is administered to a student
with impaired sensory, manual or speaking skills, the test results accurately reflect the
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student’s aptitude or achievement level, or whatever factor the test purports to measure,
rather than reflecting the student’s impaired sensory, manual or speaking skills.

The final determination of whether the student will or will not be identified as a person with a
disability is made by the 504 team in writing and notice is given in writing to the parent or guardian
of the student in their primary language along with the procedural safeguards available to them. If
during the evaluation, the 504 team obtains information indicating possible eligibility of the student
for special education per the IDEA, a referral for assessment under the IDEA will be made by the 504
team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be
responsible for determining what, if any, accommodations or services are needed to ensure that the
student receives a free and appropriate public education (FAPE). In developing the 504 Plan, the 504
team shall consider all relevant information utilized during the evaluation of the student, drawing
upon a variety of sources, including, but not limited to, assessments conducted by appropriately
qualified personnel.

The 504 Plan shall describe the Section 504 disability and any program accommodations,
modifications or services that may be necessary.

All 504 team participants, parents/guardians, teachers and any other participants in the student’s
education, including substitutes and tutors, must have a copy of each student’s 504 Plan. The site
administrator will ensure that teachers include 504 Plans with lesson plans for short-term
substitutes and that he/she reviews the 504 Plan with a long-term substitute. A copy of the 504 Plan
shall be maintained in the student’s file. Each student’s 504 Plan will be reviewed at least once per
year to determine the appropriateness of the Plan, needed modifications to the plan, and continued
eligibility.

Services for Students Under the “IDEA”

Feather River Charter School will provide special education instruction and related services in
accordance with the IDEA, California Education Code requirements, and applicable policies and
practices of the SELPA to which it is a member.

Staffing

As an LEA, Feather River Charter School will provide and/or procure and manage all activities related
to assessment, individualized education plan (IEP) development, and service provision. FRCS will
hire special education personnel to coordinate and provide special education services, including
compliance monitoring and maintenance of LEA responsibilities, and will contract for services as
needed to ensure the provision of all services required by the IEPs of FRCS students.

To ensure that all students receive appropriate services, FRCS will use service delivery methods
appropriate to a learning model that meets individual student needs and that adheres to the least
restrictive environment obligation of IDEA. FRCS meets all of the requirements mandated within a
student’s IEP. FRCS seeks to include all students with special needs with their non-disabled peers to
the maximum extent appropriate with accommodations and supports listed within their IEP.
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All special education services at FRCS will be delivered by individuals or contracted agencies
qualified to provide special education services as required by the Education Code and the IDEA.
Charter School staff shall participate in all mandatory and recommended LEA and SELPA in-service
training relating to special education.

As an LEA member of a SELPA, FRCS will be responsible for the contracting and/or hiring, training,
employment of staff necessary to provide special education services to its students.

Notification and Coordination

FRCS shall follow applicable law and SELPA policies regarding the discipline of special education
students. FRCS will hold manifestation determination meetings for all eligible and suspected eligible
special education students as required by law.

Identification and Referral

FRCS will comply with IDEA child-find requirements by following SELPA child-find procedures to
identify all students who may require an assessment to consider special education eligibility and
determine special education and related services in the case that general education interventions do
not provide a free appropriate public education to the student in question.

It is FRCS’s understanding that the SELPA shall provide FRCS with any assistance that it generally
provides its LEAs in the identification and referral processes.

In the event that FRCS receives a parent written request for special education assessment, FRCS will
work collaboratively with the parent to address the request within the specified legal timeline.
Unless otherwise appropriate pursuant to applicable State and Federal law, FRCS will provide the
parent with a written assessment plan within fifteen days of receipt of the written request and shall
hold an [EP within sixty days of parent’s consent to the assessment plan to consider the results of any
assessment.

FRCS utilizes the MTSS model to provide a tiered level of support to all learners including those who
are below grade level. Staff identify students in need of Tier 2 (targeted) and Tier 3 (intensive)
support and implement interventions and strategies to improve student success such as curriculum
modification where teachers scaffold to support learning. If despite the tiered support, the student
does not make adequate progress FRCS staff can make a referral for special education assessment.

FRCS can also conduct an SST meeting for students who are identified as requiring individualized
interventions. An SST composed of the student’s parent/guardian, home school teacher and one or
more FRCS staff members will be responsible for identifying the student’s needs and developing a
plan. The plan will be designed to promote student achievement, and include, but not be limited to,
appropriate supplemental supports and effective research-based teaching and learning strategies
and techniques. If the SST determines the intervention plan is insufficient to meet the student’s
needs, they will recommend that student for a formal special education assessment. FRCS may also
choose to refer a student for specialized support through the provisions of a Section 504 Plan, if
appropriate. Parents/guardians are informed that special education and related services are
provided at no cost to them.
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Assessments

The term “assessments” shall have the same meaning as the term “evaluation” in the IDEA, as
provided in Section 1414, Title 20 of the United States Code. Assessment procedures are conducted
in the student’s primary language, and an interpreter will be provided if needed. The types of
assessments used for determining eligibility for specialized instruction and services will include, but
not limited to: formal and informal assessments, observations, interviews, review of school records,
reports, and work samples, parent/guardian input. As an LEA, FRCS will determine what
assessments, if any, are necessary and arrange for such assessments for referred (initial eligibility
determination) or eligible (redetermination of eligibility) students in accordance with applicable law.
FRCS shall obtain parent/guardian consent to assess Charter School students as specified by state
law.

Upon completion of the assessment, the IEP team is assembled to review the results of the

assessment and determine the student’s need for special education. FRCS is responsible for
scheduling, coordinating and facilitating the IEP meeting. Educators qualified to interpret test results
present the assessment data at the IEP meeting. Parents/guardians are provided with written notice
of the IEP meeting, and the meeting is held at a mutually agreeable time via an online virtual platform.

IEP Meetings

FRCS shall arrange and give notice to the parent for each IEP meeting. IEP team members shall be in
compliance with state and federal law. The IEP team must include all of the following members:

The parent or guardian of the student for whom the I[EP was developed

The Student, if appropriate

An LEA Administrative Designee

At least one special education teacher

A general education teacher who is familiar with the curriculum appropriate to that student
If the child was recently assessed, the individual who conducted the assessment or who is
qualified to interpret the assessment results

Others familiar with the student may be invited as needed. FRCS views the parent/guardian as a key
stakeholder in these meetings and makes every effort to accommodate parents’/guardians’
schedules and needs so that they are able to participate effectively on the IEP team. FRCS provides
an interpreter if necessary to ensure that all parents/guardians understand and can participate in
the IEP process.

IEP meetings are held according to the following schedule:

e Atleast yearly to review the student’s progress and make any necessary changes

e Atleast every three years to review the results of a mandatory comprehensive reevaluation
of the student’s continued eligibility
After the student has received a formal assessment or reassessment

e When a parent/guardian or teacher feels that the student has demonstrated significant
educational growth or a lack of anticipated progress (consistent with state and federal law,
IEP meetings will be held within 30 days of a parent’s/guardian’s request)

e When an Individual Transition Plan (ITP) is required at the appropriate age

64 | Page



o When FRCS seeks to suspend or remove the student for a period of 10 days or more in order
to determine if the student’s misconduct was a manifestation of his or her disability

IEP Development

FRCS understands that the decisions regarding eligibility, goals/objectives, program, services,
placement, and exit from special education shall be the decision of the IEP team, pursuant to its IEP
process. Programs, services, and placements shall be provided to all eligible Charter School students
in accordance with the policies, procedures, and requirements of the SELPA and State and Federal
law.

FRCS shall promptly respond to all requests it receives for assessment, services, IEP meetings,
reimbursement, compensatory education, mediation, and/or due process within the corresponding
legal timeline.

IEP Implementation

As an LEA, FRCS shall be responsible for the implementation of the IEP. FRCS shall implement IEPs,
pursuant to its own LEA policies and SELPA policies under the direction of IDEA. As part of this
responsibility, FRCS shall provide the parents/guardians with timely reports on the student’s
progress on IEP goals at least as frequently as report cards are provided for FRCS’s non-special
education students. Unless otherwise specified on the student’s IEP, parents/guardians are informed
of the student’s progress toward meeting annual goals with the same frequency as progress is
reported to all students and parents.

FRCS serves students with a wide range of needs from all 13 special education eligibility categories.
FRCS is committed to employing and/or contracting with agencies for all required special education
services. All services will be provided by licensed or credentialed service providers as required by
state and federal law. Students at FRCS who have IEPs are served in the Least Restrictive
Environment (LRE). LRE starts with virtual services and progresses through a continuum that could
include in-person services by school special education staff or a contracted provider at an
appropriate location near the student’s home. Face-to-face services could take place at public places
such as libraries or at the special education service provider’s place of business.

Interim and Initial Placements of New Charter School Students

FRCS shall comply with Education Code Section 56325 with regard to students transferring into FRCS
within the academic school year. In accordance with Education Code Section 56325(a)(1), for
students who enroll in FRCS from another school district within the State, but outside of the SELPA
with a current IEP within the same academic year, FRCS shall provide the pupil with a free
appropriate public education, including services comparable to those described in the previously
approved IEP, in consultation with the parent, for a period not to exceed thirty (30) days, by which
time FRCS shall adopt the previously approved IEP or shall develop, adopt, and implement a new IEP
that is consistent with federal and state law.

In accordance with Education Code Section 56325(a)(2), in the case of an individual with exceptional
needs who has an IEP and transfers into the Charter School from a district operated program under
the same special education local plan area of the Charter School within the same academic year, the
Charter School shall continue, without delay, to provide services comparable to those described in
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the existing approved IEP, unless the parent and the Charter School agree to develop, adopt, and
implement a new IEP that is consistent with federal and state law.

For students transferring to FRCS with an IEP from outside of California during the same academic
year, FRCS shall provide the pupil with a free appropriate public education, including services
comparable to those described in the previously approved IEP in consultation with the
parents/guardians, until FRCS conducts and assessment pursuant to paragraph (1) of subsection (a)
of Section 1414 of Title 20 of the United States Code, if determined to be necessary by FRCS, and
develops a new IEP, if appropriate that is consistent with federal and state law.

Funding

FRCS understands that, as an LEA member of a SELPA, the SELPA will distribute special education
funds according to the SELPA’s allocation plan, and FRCS will be responsible for any expenditure in
excess of those revenues. With this funding and any additional excess cost covered through general
purpose revenues, FRCS will provide all special education services through appropriately
credentialed personnel hired and contracted by FRCS. FRCS will be responsible for the provision of
services reasonably necessary to ensure that all learners with exceptional needs who attend FRCS
are provided a free and appropriate public education.

Goals and Actions Aligned to State Priorities
For a description of the school’s annual goals for all students and for each subgroup of students, to

be achieved in the state priorities that apply for the grade levels served, and specific annual actions
to achieve those goals, please see the chart found under Element 2, below.
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ELEMENTS TWO AND THREE: MEASURABLE STUDENT OUTCOMES AND
METHODS OF MEASUREMENT

Governing Law: The measurable pupil outcomes identified for use by the charter school “Pupil
outcomes,” for the purpose of this part, means the extent to which all pupils of the charter school
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the charter
school's educational program. Pupil outcomes shall include outcomes that address increases in pupil
academic achievement both school-wide and for all pupil subgroups served by the charter school, as
that term is defined in subdivision (a) of Section 52052. The pupil outcomes shall align with the state
priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served by the
charter school. -- Education Code Section 47605(c)(5)(B)

Governing Law: The method by which pupils progress in meeting those pupil outcomes is to be measured.
To the extent practicable, the method for measuring pupil outcomes for state priorities shall be
consistent with the way information is reported on a school accountability report card.

-- Education Code Section 47605(c)(5)(C)

Measurable Student Outcomes

Feather River Charter School’s measurable student outcomes are a direct result of the actions taken
to meet the annual goals and address the eight state priorities listed in Element 1. The methods for
measuring pupil outcomes are consistent with the way the school will report information on its
school accountability report card.

Charter Student Goals, Actions, and Outcomes

FRCS has clearly defined school-wide goals, actions, and measurable outcomes, both school- wide
and for each subgroup of pupils, pursuant to Education Code Sections 47605(b)(5)(A)(ii) and
47605(b)(5)(B), aligned with the Eight State Priorities as described in paragraphs (2) to (8),
inclusive, of Education Code Section 52060(d), which are found in the Charter School’s LCAP. (See
attached Appendix B for FRCS’s 2019-2020 LCAP and LCP.

Pursuant to Education Code 47606.5, FRCS shall annually update the LCAP, including the goals and
annual actions identified therein. The Charter School’s Board of Directors shall hold at least one
public hearing to solicit the recommendations and comments of members of the public regarding the
specific actions and expenditures proposed to be included in the LCAP or annual update. The agenda
for the public hearing will be posted at least 72 hours before the public hearing, and the LCAP or
annual update will be made available for public inspection at each site operated by the Charter
School. As required by Education Code Section 47604.33, sample shall submit the LCAP to the
Winship-Robbins Elementary School District and the Sutter County Superintendent of Schools
annually on or before July 1.

LCAP 2019-20 Goals and Outcomes:
The following goals were the last goals of an LCAP that was developed for FRCS from 2017 - 2020.
Although parts of them are still applicable and are included, the specific goals as described in the

tables below for the school-wide and subgroup implementation address the eight (8) state priorities,
actions and outcomes for the upcoming charter term of July 2021-June 2026.
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LCAP Goals for 2019-2020

LCAP Goal 1: Conditions of Learning -
FRCS will provide high-quality teaching and learning that promotes opportunity for applying
knowledge within an independent study/online curriculum structure.

(State Priorities 1, 7).

LCAP Goal 2: Conditions of Learning, Pupil Outcomes - FRCS will provide appropriate tiered supports
that promote and sustain positive social/emotional development as well increased academic
achievement for all students.

(State Priorities: 2, 4,7)

LCAP Goal 3: Pupil Achievement, Pupil Outcomes - FRCS will create systems and structures that
provide multiple personalized learning paths to increase cohort graduation rate and College and
Career Readiness of students to close the achievement gap

(State Priorities: 4, 8).

LCAP Goal 4: Pupil Achievement, Pupil Outcomes - FRCS will increase student, parent, staff, and
community engagement through collaboration, transparency, and communication and provide broad
course of study.

(State Priorities: 3,5,6,7).

Figure 1
California’s Eight State Priorities
1 Basic Services Implementation of Parental Involvement
- Rate of teacher misassignments State Standards « Efforts to seek parental input
« Access to standards-aligned * Academic content in decision making
materials * Performance standards + Promotion of parent
- Facilities in good repair participation
Pupil Achievement Pupil Engagement
» Standardized test scores = Attendance rates
* Advanced placement test pass rates = Middle & high school dropout rates
* English learning proficiency and reclassification rates * Graduation rates
e Evidence of college and career readiness « Chronic absenteeism rates
School Climate 7 Course Access Other Pupil Outcomes
= Suspension rates = Pupil enroliment in a broad course = Pupil outcomesin
- Expulsion rates of study, including core academic broad course of study

subjects, STEM, world languages,
the arts, health, career technical
education, and physical education

= Sense of safety
and connectedness
(school climate surveys)

Source: California Department of Education, State Priority Related Resources. https://www.cde.ca.gov/fg/aa/lc/statepriorityresources.asp.

68 | Page



Feather River Charter School
Eight (8) STATE PRIORITIES

GOAL #1

Provide high quality instruction, which will challenge/meet the needs of all students to Related State
prepare them with 21st Century college and career ready skills. Using data, Priorities:
raise/Improve the levels of all student performances, including EL reclassification, to a v 1
high level of proficiency in CCSS and 21st Century learning through specifically designed v 2
interventions, enrichment, differentiated instruction, and parent education for all
students including VAPA (Visual and Performing Arts) and foreign language. v 4

v 5

v 7

v 8

Specific Annual Actions to Achieve Goal

e Ensure all teachers/staff are highly qualified, appropriately credentialed and assigned
® Retain an English Learner Coordinator & English Learner Designees

® Provide coaches, and professional development for instructional strategies and curriculum/program
implementation

® Adopt and purchase appropriate core curriculum materials

* Employ a Director of Instruction & School Support

® Provide choices for Visual and Performing Arts and other enrichment supplemental programs
® Provide mobile internet connectivity for identified families

® Provide parent education and communication

¢ Implement monthly PLC’s in both vertical and lateral grade level teams

Expected Annual Measurable Outcomes

Outcome #1: Average Growth of a minimum of +5 points for all students and all subgroups based on
California School Dashboard for ELA and Math scores.

Metric/Method for Measuring: California School Dashboard

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #2: Give a minimum of three benchmark assessments at all grades K-12 for ELA and Math.

Metric/Method for Measuring: STAR Benchmark Assessments and SBAC Interim Assessments in ELA and Math,

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students
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Outcome #3: Students scoring proficient or above on Publisher or STAR in ELA and Math at the
end of each year will increase by 2%. (20/21 will be the baseline year)
Metric/Method for Measuring: Publisher/ STAR Assessments and SBAC Interim Assessments in ELA and Math,

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #4: 100% of staff will be provided training in the use of STAR Assessments and SBAC Interim
Assessments, Multiple Measures (MMR), and 100% of staff will be offered training in Google Classroom,
Schoology or other similar platforms.

Metric/Method for Measuring: Professional Development calendar, Attendance Logs, Program Certificates and]
Records, Teacher Observations/Evaluation

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #5: 80% of teachers report mastery on program implementation including Data Analysis,
differentiation, assessment, and technology use.

Metric/Method for Measuring: Professional Development Staff Survey, PLC discussion groups

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #6: 100% of teachers will be fully credentialed in the area of instruction or assignment.

Metric/Method for Measuring: Annual SARC Report

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #7: 70% of EL students will show a minimum of 5 points growth in proficiency. 40% of English]
Learners will move up a level in English Language Proficiency.

Metric/Method for Measuring: ELPAC, California School Dashboard and CAASPP

Applicable Student Groups English Learners

Outcome #8: A minimum of three parent education opportunities in Common Core State Standards,
instructional methodologies, use of technology/virtual learning or other topics as needed or desired.

Metric/Method for Measuring: Parent Engagement calendar, event attendance logs, parent survey
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All  Students (Schoolwide), including English Learners,

QppHCIbLES U ne feapE Socioeconomically Disadvantaged Students, African American

Students, and Hispanic or Latino Students.

Outcome #9: 100% of classroom teachers will be offered training in how to embed VAPA components into]
their learning record assignments.

Metric/Method for Measuring: Professional Development agendas, Student Learning records, and teacher]

observations
Applicable Student Groups All  Students (Schoolwide), including English Learners,
Socioeconomically Disadvantaged Students, African American

Students, and Hispanic or Latino Students.

Outcome #10: All students will have access to appropriate technologies, personalized curriculum including aj
broad course of study such as VAPA and World Languages courses and enrichment opportunities

Metric/Method for Measuring: Purchase invoices for student materials, Board approved vendor lists,
Enrichment newsletters, enrollment in supplemental programs

All  Students (Schoolwide), including English Learners,

Applicable Student Groups Socioeconomically Disadvantaged Students, African American

Students, and Hispanic or Latino Students.

Feather River Charter
School STATE PRIORITIES

GOAL #2
Provide appropriate tiered supports that promote and sustain increased academic Related Statel
achievement for all students. Ensure Access to and mastery of 21st Century Learning tools|  Priorities:
and skills for all staff, students and families. v 1
v 2
v 3
v 4
v 5
v 7
v 8

Specific Annual Actions to Achieve Goal
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® Provide necessary resources at each grade level to fully implement grade level skills and components
from all plans including devices and related tools/programs for all instruction and assessment

® Provide IT and technology Support Services

® Provide technological devices for student use with internet connectivity to the home

® Provide parent education and trainings for parents in technology use and virtual
lessons Provide Internet connectivity for designated families for use at home

Expected Annual Measurable Outcomes

Outcome #1: 85% of staff will demonstrate proficiency with 21st century programs and tools.

Metric/Method for Measuring: Staff Technology Proficiency Survey

Applicable Student Groups

All  Students (Schoolwide), including English Learners,
Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #2: 5% growth or a minimum of 85% of parents and students who are satisfied and
comfortable with technology resources, tools, communication, and access.

Metric/Method for Measuring: Annual parent survey on technology tools, home/school

communication, and student access

Applicable Student Groups

All  Students (Schoolwide), including English Learners,
Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #3: 60% of all students regularly use and show growth on required web-based programs.
80% of identified students will show growth on specific designated web-based programs.

Metric/Method for Measuring: Web-based program lists and student enrollment,
Web-based program dashboards including but not limited to BrainPop, Freckle Math, Moby Max

Shmoop, Reading Horizons, Reading Eggs/ Eggspress, Read Live, Explode the Code, and STAR Reading and Math,

Applicable Student Groups

All Students (Schoolwide), including English Learners,

Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #4: 100% of teachers will be marked as satisfactory or better in Common Core State Standards

implementation, 21st century skills and instructional strategies.

Metric/Method for Measuring: Annual teacher observations and evaluations
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All  Students (Schoolwide), including English Learners,

Applicable Student Groups Socioeconomically Disadvantaged Students, African American

Students, and Hispanic or Latino Students

Outcome #5: 100% of staff trained in the use of appropriate grade level programs, Assessments
and Data Analysis

Metric/Method for Measuring: Professional Development calendar and attendance logs

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #6: 100% of TK- 12th grade students have access to appropriate technology

Metric/Method for Measuring: Inventory control logs, Teacher/student surveys

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #7: 100% of students in grades 3-12 will have home access to technology.

Metric/Method for Measuring: Technology Log, Technology Use Agreements, Parent/Student Survey

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #8: 80% of teachers report mastery on digital components of program implementation including
NGSS/CC Instruction/lesson differentiation, assessment, technology use

Metric/Method for Measuring: Professional Development staff survey

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #9: 100% of parents will have access to internet at home and access to online communications.

Metric/Method for Measuring: Technology Asset Tags, Technology Use Agreements, Parent/Student Survey,
Internet Use Agreement, Adopted School Budget

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students
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Outcome #10: 100% of HST will administer interim benchmark assessments to identify the standards not yet|
mastered and prepare for state testing in ELA and Math.

Metric/Method for Measuring: Star Renaissance Assessment Terms, MMARs charts, SBAC interim reports

All  Students (Schoolwide), including English Learners,

QppHCIbLES U ne feapE Socioeconomically Disadvantaged Students, African American

Students, and Hispanic or Latino Students.

Outcome #11: Provide professional development to help guide and support administrators, counselors, and
teachers in addressing the academic needs of ELs and their families including administering ELPAC, identifying
ELs, administering language surveys, and coordinating ELD instruction. Targeted Professional Development for
teachers to support students who are performing below grade level standard on the Smarter Balanced Assessment]
or STAR360 in ELA and Mathematics

Metric/Method for Measuring: Professional Development Calendar, Learning Record Conference notes, PD]
Attendance logs, MMARs charts, Parent/Staff surveys

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Feather River Charter School

STATE PRIORITIES
GOAL #3

Provide a safe, positive and secure learning environment for all staff and students. Related State
Enhance and improve student engagement, attendance, and achievement for all students. Priorities:
Increase Parent Engagement v 3

v 4

v 5

v 6

v 7

v 8

Specific Annual Actions to Achieve Goal

* Implement a Social Emotional Learning curriculum

¢ (Continue a Multi-Tier System of Support (MTSS)

® Provide Dedicated Counseling time

® Provide Access to Health Personnel and School Counselors

e Offer individualized support including online virtual instruction license assignments, and enrichment]
tutoring services

® Increase opportunities for student participation in leadership, enrichment and academic events

® Fund parent liaison position to address specific needs of unduplicated students including
augmented communication with families to receive information and support in the appropriate
language
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® Fund Foster/homeless youth liaison position to address the specific needs of foster/homeless youthl
including proactive monitoring of socio-emotional needs

* Implement Project Recovery for students, particularly those with an EL, FY, or SED background, who did not]
re-enroll the following school year as well as those that leave during a school year to decrease the dropout]
rates in middle and high school.

Expected Annual Measurable Outcomes

Outcome #1: All students and all student groups show an average growth in ELA and Math by a
minimum of 5 points on the California Dashboard for academic achievement.

Metric/Method for Measuring: CA Dashboard for achievement in ELA and Math

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #2: 70% of students, staff and parents will feel safe, feel engaged, and show a decrease in bullying

Metric/Method for Measuring: Annual parent, staff, and student surveys on feelings of safety, school engagement,
and bullying,

All  Students (Schoolwide), including English Learners,

Applicable Student Groups Socioeconomically Disadvantaged Students, African American

Students, and Hispanic or Latino Students

Outcome #3: 1% increase in student attendance or maintenance of a minimum of 98% attendance rate annually

Metric/Method for Measuring: Learning Record attendance periods, School Pathways attendance reporting
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All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #4: A minimum of two student recognition activities or events per semester

Metric/Method for Measuring: Student recognition Activities or events, Newsletters

All Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #5: 1% per year minimum increase or a minimum of 50% in parent participation over the term of the
charter. 10% increase of parent participation on School Climate Survey

Metric/Method for Measuring: Parent Training or Meeting Participation Logs, Community Connections records,
parent survey participation, Board meeting attendance

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #6: Student participation rates in CAASPP and Benchmark Assessments will increase a minimum
of 1% per year or be maintained at 95% or higher for the term of the charter

Metric/Method for Measuring: Dashboard Assessment Participation rates, MMARs charts

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students
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Feather River Charter School

STATE PRIORITIES
GOAL #4

Create systems and structures that provide multiple personalized learning paths to increase| Related State
cohort graduation rate and College and Career Readiness of students to close the| Priorities:
achievement gap v 4

v 5

v 7

v 8

Specific Annual Actions to Achieve Goal

Increase number of vertically aligned CTE Pathways

Support and provide professional development to administrators and teachers to ensure students
demonstrate preparedness

Establish an Individualized Graduation Plans review/adjustment procedure that includes reviewing
individual student after every grading period. Counselors and HSTs will identify, create a plan andj

monitor for students at risk.
e Increase the number of students who attend post graduation institutions

Expected Annual Measurable Outcomes

Outcome #1 The number of students completing the A-G courses will increase by 10 annually

Metric/Method for Measuring: CA Dashboard, Pathways

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #2: A minimum of 1 new CTE pathway will be added annually

Metric/Method for Measuring: Course catalog/Course Offerings

All  Students (Schoolwide), including English Learners,

Applicable Student Groups Socioeconomically Disadvantaged Students, African American

Students, and Hispanic or Latino Students
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Outcome #3: 5% increase in the number of students who score at Approaching Prepared or Prepared

Metric/Method for Measuring: College & Career Indicator on Dashboard

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #4: 1% increase in the number of students who participate in AP courses and post graduation
training and increase the number of students who take college level courses by 10 annually

Metric/Method for Measuring: School Pathways & National Clearinghouse

All  Students (Schoolwide), including English Learners,

Applicable Student Groups Socioeconomically Disadvantaged Students, African American

Students, and Hispanic or Latino Students

Outcome #5: 2% annual increase in the number of students who pass an AP Examination with a 3 or higher

Metric/Method for Measuring: Score reports from College Board

All  Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Outcome #6: 1% annual increase for cohort graduation rate and/or maintain rate at 98%

Metric/Method for Measuring: Dashboard Graduation Rate Cohort

All Students (Schoolwide), including English Learners,
Applicable Student Groups Socioeconomically Disadvantaged Students, African American
Students, and Hispanic or Latino Students

Methods of Assessment

The effective use of assessment is critical to the learning process. At FRCS, several types of formative
and summative assessments will be used. These include practice quizzes, short answer and essay
questions, multiple-choice, and objective exams. Some students choose to create portfolios to show
the year-long progression for learning. FRCS students create projects based on cross-curricular
learning. All instruction is designed with regular evaluation of student work. Assignments and
examinations measure student performance in each course. Charter School teachers will perform
systematic reviews of student work that include reviews of assignments, evaluation of progress and
evaluations of completed work (quality and quantity). Homeschool teachers serve as the supervising
teacher for purposes of independent study, working closely with learning coaches who have the first
responsibility for measuring and monitoring student progress and performance.

FRCS shall conduct all required pupil assessment pursuant to Education Code Section 60605 or any

other pupil assessments applicable to pupils in non-charter public schools. The following
assessments are utilized by FRCS:
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e Pre-test of students’ work will be administered as a measure of student's baseline knowledge
or preparedness for an educational experience or course of study

e Smarter Balanced Assessments are aligned to the Common Core State Standards which
were developed by K-12 educators and college faculty to define knowledge and skills
students will need to succeed in college and in the workplace. The assessment system -
including summative and interim assessments, and formative resources for teachers, will
provide accurate and consistent information about student progress toward college
readiness

e FEmbedded Assessment of students' work may include, but is not limited to, a review of
assignments, evaluation of student work products, projects, special assignments, and locally
administered evaluations of student work. Unit tests, final exams, speeches, online
presentation and writing projects are examples of summative assessments.

e ELPAC will be administered in accordance with State law
e Physical Fitness Test will be administered in accordance with State law

e Diagnostic/Benchmark Assessment: FRCS will use an internal standardized benchmark
assessment to track student progress and grade level proficiency.

e Interim Assessments: The interim assessments for our 3rd - 11th grade students take place
mid-year to help students prepare for the CAASPP Assessments

o Teachers will use the results from these assessments to adjust their teaching
based on student results and improve student-learning outcomes. After the
interim assessment, the administration/leadership will conduct data conferences
to help them analyze the test results and develop goals for the student. The data
will assist teachers in the reflection of standards where students struggled and
succeeded and develop instruction that will help students master the Common
Core State Standards.

Annually, FRCS will develop and distribute to the District, and to the school stakeholders, a School
Accountability Report Card.

Use and Reporting of Data

Report of Individual Student Progress

Parents/guardians and students will be routinely informed of student progress through regularly
scheduled meetings. Individualized student evaluation data will be utilized by the Home School
Teacher in tailoring the student's education program and updating the master agreement as
necessary. To ensure regular communication between the teacher, parent and student, updates will
be provided to families through in-person meetings, email, and phone calls. Parents/guardians may
discuss student progress with the school at any time, and Feather River Charter School staff will
typically meet with parents/guardians when students are not progressing as expected. School
administrators will receive student progress data information from the Home School Teachers and
this data will be reviewed monthly and on an ongoing basis.
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Use of Achievement Data to Improve Charter School Programs

Faculty will review student achievement data on an ongoing basis. Faculty will review student work
samples noting skills that are mastered, and those that need continued support. This data will assist
in helping to monitor and improve FRCS's educational programs. Areas of low performance for
student sub-groups will be analyzed and addressed to design and target instruction and refine
teaching strategies. Program success will be a regular topic of discussion at staff meetings and in
regular program review evaluations.

The school’s governing board will monitor overall student performance and review data in order to
ensure the school stays true to its mission and charter. The board will hear analysis and
recommendations presented by the school’s leadership and consider actions to continually improve
the school’s performance.

FRCS will also survey parents/guardians on an annual basis to obtain valuable program feedback in
order to make program improvements. A parent satisfaction survey will be provided electronically
to all parents/guardians each school year. The survey will be developed specifically to assess parent
input on the effectiveness of all aspects of FRCS from their perspective related to their experience.
The results of this survey will be reviewed along with other data sources on program effectiveness
such as student engagement reports, test results and student success. This will be executed for the
purpose of identifying the key program areas that may require modification for the coming school
year.

In order to meet the needs of the diverse needs of our student population and ensure we are closing
the learning gaps in student subgroups, we have started new Parent and Teacher Education events.
The focus is to educate parents/guardians and staff on the benefits of assessments and how the
results help formulate the educational program needs and positively impact our school as a whole.
During these sessions, we explain and discuss the different assessments we are required to
administer as a public charter school, why we need them, and how our school depends on the results
for different accountability platforms such as the state dashboard and our authorizer. Additionally,
our staff and families are also given hands-on resources and tools to align their curriculum to the
state standards. These are small but crucial steps to ensure our diverse student population of
students is treated equitably and given the tools to succeed.

80 | Page



ELEMENT FOUR: GOVERNANCE STRUCTURE

Governing Law: The governance structure of the charter school, including, but not limited to, the process
to be followed by the charter school to ensure parental involvement.
-- Education Code Section 47605(c)(5)(D)

Non-Profit Public Benefit Corporation

FRCS will operate autonomously from the District, with the exception of the supervisory oversight as
required by statute and other contracted services as negotiated between the District and FRCS.
Pursuant to Education Code Section 47604(d), the District shall not be liable for the debts and
obligations of FRCS, operated by a California non-profit benefit corporation, or for claims arising from
the performance of acts, errors, or omissions by FRCS as long as the District has complied with all
oversight responsibilities required by law. During the term of the Charter, FRCS may contract with
one or more third parties for the provision of educational and/or administrative services.

FRCS will be operated by Feather River Charter School, a California Nonprofit Public Benefit
Corporation, and thereby granting Winship-Robbins immunity from liability for debts and
obligations of the Charter School per the requirements in Education Code Section 47604(d). In
compliance with Education Code Section 47604(b), the Charter School shall not operate as, or be
operated by, a for-profit corporation, a for-profit educational management organization, or a for-
profit charter management organization.

The Charter School shall comply with the Ralph M. Brown Act, the California Public Records Act, the
Political Reform Act, and Government Code Section 1090, et seq., as set forth in Education Code
Section 47604.1.

Attached as Appendix C, please find the Corporate Bylaws and Conflict of Interest Code that have
been adopted by the Board of Directors of Feather River Charter School.

Board of Directors

Feather River Charter School is governed by Feather River Charter School Board of Directors, which
shall be selected, serve, and govern the Charter School in accordance with its adopted corporate
bylaws, which shall be maintained to align with the terms of this charter and applicable law. The
Board shall have at least three and no more than eleven members. Directors will serve one-year
terms.

In accordance with Education Code Section 47604(c), the District may appoint a representative to
serve on the Board of Directors.

The list of board members and biographical information for each is listed below.

President - David Brockmyer: Mr. Brockmyer is a software developer and security expert in
Folsom, California. He is currently the Director of Information Security Engineering & Operations at
VSP Global where he is responsible for leading the re-architecture of the security operation. He also
leads Security Incident detection and response, IAM, Vulnerability Management, Data Loss
Prevention, endpoint security, and network security. Mr. Brockmyer spent 21 years working at Intel
Corporation in various roles including data security management and systems engineering. Mr.
Brockmyer is a graduate of Purdue University with a Bachelor of Science in Computer Science.
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Board Treasurer/Secretary - Maksim (Max) Semenenko: Mr. Semenenko is an active member of
the Slavic community and believes in the importance of parent choice in education. He is a
homeschooling parent, and his area of expertise is in the realm of business and finance, with a special
focus on budgets and Human Resources.

Board Member- Juina Carter: Ms. Carter has expertise in legal matters and as a homeschooling
parent herself, and is an active member of the homeschooling community. She graduated from the
University of California at Berkeley. Her passion for immigration law continued at Georgetown
University Law Center and then the University of Pennsylvania. Ms. Carter is an experienced attorney
with years of immigration experience. Ms. Carter has started a non-profit which organizes
fundraisers for humanitarian causes in West Africa. She is passionate about building strong
relationships between the board and stakeholders.

Board Member - Jevon Webster: Mr. Webster has a strong financial background holding an MBA in
finance and is a Certified Financial Planner. Mr. Webster graduated from The Master’s University and
continued his education from California State University (CSU), Sacramento where he received an
MBA in finance. He currently serves as treasurer for a local church and has had an abundance of
governance experiences for a variety of community organizations serving on a church elder board,
youth soccer league board, and a business networking board. Mr. Webster is a homeschooling parent
and is dedicated to helping make an impact, particularly on the fiscal health and stability of the school.

Board Member - Nick Wavrin: Mr. Wavrin has a strong education background. He holds a multiple
subject teaching credential with CLAD emphasis from CSU Fresno. Along with this, he holds a Masters
of Science in Education with an emphasis in Educational Leadership from the University of Leicester.
He currently works at the CDE in the Special Education division as an Education Programs Consultant
in the Programs and Policy Liaison Unit. Some of his responsibilities at the CDE include overseeing
grants for transition services to LEA’s. He is passionate about ensuring that students are successful
in life after high school. Mr. Wavrin homeschools his children.

Board Duties

The Board of Directors will be responsible for the operation and fiscal affairs of FRCS including but
not limited to:

e Approval of the annual Charter School budget, calendar, salary schedules, employment
contracts, major fundraising events, and grant writing

o Hire, supervise, evaluate, discipline, and dismissal of the Executive Director

e Negotiation and approval of an MOU or other contracts with the District and supporting
entities

e Approval of fiscal policies

e Approval of bylaws, resolutions, and policies and procedures of school operation

Approval of all material revisions to the charter to be submitted to the District as necessary

in accordance with applicable law

Long-term strategic planning for FRCS

Participation as necessary in dispute resolution

Monitoring overall student performance

Monitoring the performance of FRCS and taking necessary action to ensure that the school

remains true to its mission and charter
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Monitoring the fiscal solvency of FRCS

Participation in FRCS's independent fiscal audit
Participation in FRCS's performance report to the District
Participation as necessary in student expulsion matters
Increasing public awareness of FRCS

Fundraising efforts

Be a cheerleader for FRCS

Board Meetings

The Board of Directors will meet in accordance with the Brown Act and Education Code Section
47604.1.

The Board of Directors meetings will be headed by a Board Chairperson, who will be elected annually
amongst the Board at the annual meeting. Board members will be allowed to attend board meetings
virtually as FRCS will comply with all teleconferencing requirements in the Brown Act or any current
Executive Order issued by the Governor regarding the Brown Act and teleconferencing. Upon
request, Board agendas and Board materials will be sent to the Winship-Robbins Elementary School
District. The Charter School shall ensure that an online posting of an agenda for a meeting be posted
on its primary website homepage accessible through a prominent, direct link consistent with
Government Code Section 52954.2.

The Board of Directors will abide by a Conflict of Interest Code that clearly forbids the Board of
Directors from benefiting financially from their service on the board. The Board of Directors have
adopted, and the Sutter County Board of Supervisors have approved, a Conflict of Interest Code in
compliance with the Political Reform Act and Government Code Section 47604.1 as set forth in
Education Code Section 47604.1. As long as quorum exists as defined by the corporate bylaws,
measures voted on by the Board of Directors may be passed with a simple majority of present
members.

Board Training

The Board of Directors shall participate in initial training within the first two months of joining the
board. Training will include: effective board governance, the Brown Act, and conflict of interest
regulations.

Board Delegation of Duties

The Board may execute any powers delegated by law to it and shall discharge any duty imposed by
law upon it and may delegate to an employee or contractor of FRCS any of those duties with the
exception of budget approval or revision, approval of the fiscal audit and performance report, and
the adoption of Board policies. The Board, however, retains ultimate responsibility over the
performance of those powers or duties so delegated. Any such delegation shall be in writing, specify
the designated entity, describe in specific terms the authority being delegated, the time period of such
delegation, and be approved by the majority of the Board of Directors.

Executive Director

The Executive Director and Board of Directors will be the leaders of FRCS. The Executive Director
and Assistant Directors will directly supervise teachers and will be responsible for the day to day
operations of the school, working with the Feather River Charter School Board of Directors, the

83 | Page



authorizing district, parents/guardians, students, community members and the other governing
bodies specified by local and state law. The Executive Director is required to have teaching
experience and a valid California teaching credential. An administrative credential is preferred, but
not required.

The administrative duties of the Executive Director shall include, but will not be limited to, the
following:

¢ Provide instructional leadership to FRCS

e Attend District meetings as requested and collaborate with the District, including assisting
with the oversight duties

e Supervise all employees of FRCS

¢ Provide performance evaluations of all Charter School employees at least once annually

¢ Hire, promote, discipline and dismiss all employees

¢ Participate in the dispute resolution procedure and the complaint procedure when necessary

e Provide assistance and coordination in the implementation of curriculum

e Participate in WASC, LCAP, SARC, school budget

¢ Foster an amicable relationship between District and FRCS

The above duties may be delegated or contracted as approved by the Board to another employee of
FRCS or to an appropriate third-party provider as allowed by applicable law.

Organizational Chart

rning Board

Executive Directors

DIRECTOR OF
EDUCATIONAL
SERVICES

DIRECTOR OF
CLRRICULLM &

ACHIEVEMENT

*These are not all full time positions for FRCS
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Parent Participation in Governance

As identified in Element One's list of annual goals, Feather River Charter School will use several
strategies to consult on a regular basis with their parents/guardians regarding the Charter School's
educational program.

e FRCS will provide parents/guardians with satisfaction surveys twice a year

e Parents/guardians may address the Board through public comment or by communicating
directly with board members

e Parents/guardians can communicate with the Executive Director at any time

e Parents/guardians are encouraged to participate in board meetings, hold a position in school
governance

FRCS will continue to strive to meet the needs of the students and families and offer a valuable school
of choice. To inform planning, we assess the needs of the students and community members on an
ongoing basis through parent surveys, parent workshops, board meetings, virtual town hall meetings
and events for homeschool families. The parent satisfaction surveys will be provided electronically
to all parents/guardians. The survey will be developed specifically to assess parent input on the
effectiveness of all aspects of FRCS from their perspective and related to their experience. The results
of this survey will be reviewed along with student engagement reports, test results, and student
success to identify the key program areas that may require modification for the coming school year.
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ELEMENT FIVE: EMPLOYEE QUALIFICATIONS

Governing Law: The qualifications to be met by individuals to be employed by the charter school.
-- Education Code Section 47605(c)(5)(E)

In accordance with Charter School health and safety policies listed below, all employees shall be
fingerprinted and undergo a background check and tuberculosis clearance prior to commencing
employment with FRCS.

In accordance with Education Code Section 47605(e)(1), FRCS will be non- sectarian in its
programs, admissions policies, employment practices, and all other operations. The Charter School
will not discriminate against any individual (employee or pupil) on the basis of the characteristics
listed in Education Code Section 220 (actual or perceived disability, gender, gender expression,
gender identity, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic
that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code,
including immigration status, or association with an individual who has any of the aforementioned
characteristics).

In accordance with Education Code Sections 44237 and 45125.1 regarding the requirement to
fingerprint and obtain background clearance for employees and contractors, and in accordance with
Charter School’s health and safety policies listed in Element Six, all employees shall be fingerprinted
and undergo a background check and tuberculosis risk assessment or examination prior to
commencing employment with the Charter School.

FRCS will employ and retain teachers who hold the Commission on Teacher Credentialing California
certificates, permits, or other documents required for the teacher’s certificated assignment. The
Executive Director will ensure that credentials are processed and maintained in accordance with
requirements as set forth by the Commission on Teacher Credentialing.

Employee Status and Qualifications

An “employee” of FRCS is a person who regularly works for FRCS on a wage or salary basis.
“Employees” may include exempt, non-exempt, regular full-time, regular part-time, and temporary
persons.

Teacher Recruitment

The Charter School will develop a comprehensive teacher recruitment policy to attract skilled,
credentialed teachers. The Charter School recruitment strategies for employing skilled teachers
include using established teacher credentialing services, such as EdJoin and college employment
fairs, among other generally acceptable strategies. The Charter School will train all incoming teachers
concerning protocols of any state mandates, such as Child Abuse Awareness and Reporting, prior to
teacher assignment. The Feather River Charter School’s Board of Directors will have final hiring
approval authority regarding any new potential Charter School employee.

Executive Director Minimum Qualifications*

e (alifornia Administrative Services Credential - Clear or Pathway
o Resides within the service area of the school
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Proven track record of compliance

Minimum three (3) years of leadership experience

Demonstrated excellent interpersonal communication skills

Work experience and demonstrated ability to supervise and support a group

Demonstrated ability to work with diverse audiences

Demonstrated ability to work effectively as a team member, work independently, and be self-
motivated

Demonstrated ability to quickly grasp new techniques, deal with rapid changes in events,
remain calm in stressful situations, relate to various personality styles in a calm, professional
manner

Demonstrated competency in using electronic communications methods when virtual
trainings are a factor

Director of Educational Services Minimum Qualifications*

Valid California Education Specialist, pupil personnel services, or speech and language
pathology credential

California Administrative Services Credential - Clear or Pathway

Five (5) years of experience within special education

Three (3) years of administrative experience in special education

Ability to build strong teams to meet performance goals

Professional oral and written communication skills in English, including academic report
writing

Proficiency in Microsoft Office (Word, Excel, Outlook, PowerPoint), Google (docs, sheets,
forms, drives), and data management environments

Knowledge of California Department of Education regulatory standards governing special
education programs

Knowledge of Individuals with Disabilities Education Act

Work cooperatively with staff, parents, community partners, community members coming
from a wide range of perspectives and possess excellent interpersonal skills

Plan and approve appropriate training for staff

Develop policies and procedures

Director of Curriculum & Achievement Minimum Qualifications*

Minimum one (1) year of leadership experience

California Administrative Services Credential preferred

Proven track record of compliance

Demonstrated excellent interpersonal communication skills

Experience with state testing information sites such as TOMs and the CA Dashboard
Management of administration of internal diagnostic benchmark testing as well as ELPAC,
and state testing

Work experience and demonstrated ability to supervise and support a group

Demonstrated ability to work with diverse audiences

Demonstrated ability to work effectively as a team member, work independently, and be self-
motivated
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Demonstrated ability to quickly grasp new techniques, deal with rapid changes in events,
remain calm in stressful situations, relate to various personality styles in a calm, professional
manner

Demonstrated competency in using electronic communications methods when
distance/virtual trainings are a factor

Director of Instruction & School Support Minimum Qualifications*

Minimum one (1) year of leadership experience

California Administrative Services Credential preferred

Proven track record of compliance

Demonstrated excellent interpersonal communication skills

Demonstrated ability to organize school wide events

Demonstrated ability to train, mentor, and motivate instructional staff

Work experience and demonstrated ability to supervise and support a group

Demonstrated ability to work with diverse audiences

Demonstrated ability to work effectively as a team member, work independently, and be self-
motivated

Demonstrated ability to quickly grasp new techniques, deal with rapid changes in events,
remain calm in stressful situations, relate to various personality styles in a calm, professional
manner

Demonstrated competency in using electronic communications methods when
distance/virtual trainings are a factor

Director of Community & Leadership Development Minimum Qualifications*

Minimum one (1) year of leadership experience

California Administrative Services Credential preferred

Proven track record of compliance

Demonstrated excellent interpersonal communication skills

Demonstrated ability to motivate and mentor others to develop growth

Work experience and demonstrated ability to supervise and support a group

Demonstrated ability to work with diverse audiences

Demonstrated ability to work effectively as a team member, work independently, and be self-
motivated

Demonstrated ability to quickly grasp new techniques, deal with rapid changes in events,
remain calm in stressful situations, relate to various personality styles in a calm, professional
manner

Demonstrated competency in using electronic communications methods when
distance/virtual trainings are a factor

Director of High School Minimum Qualifications*

Minimum one (1) year of leadership experience

California Administrative Services Credential preferred
Proven track record of compliance

Demonstrated excellent interpersonal communication skills
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Thorough knowledge of a-g requirements, college and career readiness, high school
curriculum options, and concurrent enrollment

Work experience and demonstrated ability to supervise and support a group

Demonstrated ability to work with diverse audiences

Demonstrated ability to work effectively as a team member, work independently, and be self-
motivated

Demonstrated ability to quickly grasp new techniques, deal with rapid changes in events,
remain calm in stressful situations, relate to various personality styles in a calm, professional
manner

Demonstrated competency in using electronic communications methods when
distance/virtual trainings are a factor

Director of Governance & Accountability Minimum Qualifications*

Minimum one (1) year of leadership experience

California Administrative Services Credential preferred

Proven track record of compliance

Demonstrated excellent interpersonal communication skills

Knowledge of governance structure of the schools

Knowledge of and experience with the Brown Act

Excellent written communication skills

Thorough knowledge of state and local accountability requirements including but not limited
to: Charter renewals and material revisions, policy updates and implementation, WASC
Accreditation, School Accountability Report Card (SARC), LCAP, annual audits, and other
required federal or state plans

Work experience and demonstrated ability to supervise and support a group

Demonstrated ability to work with diverse audiences

Demonstrated ability to work effectively as a team member, work independently, and be self-
motivated

Demonstrated ability to quickly grasp new techniques, deal with rapid changes in events,
remain calm in stressful situations, relate to various personality styles in a calm, professional
manner

Demonstrated competency in using electronic communications methods when
distance/virtual trainings are a factor

Assistant Director of School Support*

Hold valid California Teaching Credential

Minimum of one (1) year of leadership experience as a Regional Coordinator or Assistant
Director

Proven track record of compliance

Demonstrated excellent interpersonal communication skills

Work experience and demonstrated ability to supervise and support a group

Demonstrated ability to work with diverse audiences

Demonstrated ability to work effectively as a team member, work independently, and be self-
motivated
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Demonstrated ability to quickly grasp new techniques, deal with rapid changes in events,
remain calm in stressful situations, relate to various personality styles in a calm, professional
manner

Demonstrated competency in using electronic communications methods when
distance/virtual trainings are a factor

Assistant Director of Educational Services Minimum Qualifications*

Hold a valid California Education Specialist, pupil personnel services, or speech and language
pathology credential

California Administrative Services Credential - Clear or Pathway

Five (5) years of experience within special education

Two (2) years of supervisory/leadership experience in an educational environment

Ability to build strong teams to meet performance goals

Professional oral and written communication skills in English, including academic report
writing

Proficiency in Microsoft Office (Word, Excel, Outlook, PowerPoint), Google (docs, sheets,
forms, drives), and data management environments

Knowledge of California Department of Education regulatory standards governing special
education programs

Knowledge of Individuals with Disabilities Education Act

Reliable transportation to primary work site a minimum of 2 scheduled days per week

Program Specialist Minimum Qualifications*

Five (5) years’ experience in special education with experience in the classroom.

Valid special education credential

Ability and comfort in working in a fast-paced, entrepreneurial environment, with a
demonstrated ability and desire to flexibly shift responsibilities over time as the role and
department evolve

Excellent analytical and data-based decision-making skills

Strong customer service orientation in approach to working with teachers, school
administrators, and families

Excellent written and oral communication skills

Education Specialist Minimum Qualifications*

Hold a valid Mild/Moderate and/or Moderate/Severe California Education Specialist
Instruction Credential with Autism Authorization

Minimum of 2 years of teaching experience in special education

Exhibit excellent interpersonal skills

Possess superior organizational skills

Ability to work with diverse audiences

Ability to work effectively as a team member, work independently, and be self-motivated
Ability to quickly grasp new techniques, deal with rapid changes in events, remain calm in
stressful situations, relate to various personality styles in a calm, professional manner
Demonstrate competency in using electronic communications methods when
distance/virtual trainings are a factor
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Testing Coordinator Minimum Qualifications*

Experience in administration of standardized assessments

Highly organized, self-starter, and excellent problem solving skills

Strong leadership and communication skills

Ability to present effectively at meetings

Ability to promote a positive atmosphere, enthusiastic, and innovative

Familiar with Google Drive, Excel, and tracking, compiling and organizing data
Available to attend testing meetings and support teachers during business hours
Available to attend state testing meetings throughout the year in person (approx. 3 - 5)
Provide periodic in-person support of testing at locations

Ability to work under pressure

Ability to maintain deadlines

Ability to communicate well with others

EL Coordinator Minimum Qualifications*

Hold a valid California teaching credential with EL Certification

Knowledge of EL resources available

Experience providing hands-on EL instruction and support

Minimum one year Home School Teacher experience with our family of schools

Proven track record of compliance

Exhibit excellent interpersonal skills

Possess superior organizational skills

Ability to work with diverse audiences

Have a thorough understanding of work records, attendance collection, and all relevant
compliance items

Ability to work effectively as a team member, work independently, and be self-motivated

Regional Coordinator Minimum Qualifications*

Hold a valid California teaching credential

Minimum one year Home School Teacher experience, preferred within our family of schools
Proven track record of compliance

Exhibit excellent interpersonal skills

Possess superior organizational skills

Ability to work with diverse audiences

Have a thorough understanding of work records, attendance collection, and all relevant
compliance items

Ability to work effectively as a team member, work independently, and be self-motivated
Ability to quickly grasp new techniques, deal with rapid changes in events, remain calm in
stressful situations, relate to various personality styles in a calm, professional manner
Demonstrate competency in using electronic communications methods when
distance/virtual trainings are a factor

Homeschool Teacher (HST) Minimum Qualifications*
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Hold a valid California Teaching Credential with an EL Authorization
Homeschooling/Independent Study experience (desired)

Knowledge of learning modalities, homeschooling philosophies

Possess key technical skills and the ability to navigate within Google Suite, educational
software, virtual meeting platforms, and information systems

Strong written and verbal communication skills

Strong interpersonal and problem-solving skills

Highly self-motivated and takes initiative

Non-Certificated Employee General Qualifications

Will include, but not limited to, demonstrated experience or expertise in the work tasks or
issues required of them.

Knowledge of homeschool education preferred, not required

Demonstrated ability to work effectively as a team member, work independently, and to be
self-motivated-

Strong organizational skills and attention to detail

Interpersonal skills using tact, patience and courtesy

Bachelor’s Degree preferred

Communicate with individuals from varied educational and cultural backgrounds

Other qualification may also be presented, as needed for specific job

Data Analyst Minimum Qualifications*

Experience with analysis, interpretation and reporting of data

Experience with student information systems, data analysis systems, TOMS and CALPADS
preferred

Highly organized

Ability to work collaboratively to complete responsibilities

Proficient in data analysis theory and approaches, including quantitative approaches

Skilled in the use of student information systems, CALPADS, TOMS, and related data
warehouse systems and tools such as Google Suite, Microsoft Excel and Powerpoint
Successfully demonstrated the ability to comprehend compliance related data requests and
communicate need effectively

Business Manager and Personnel Services Qualifications*

Commitment to results; “can-do" mindset; outstanding problem-solving ability; flexible

Two (2)+ years' experience total accounting/finance experience preferred

Two (2)+ years financial leadership experience in a charter school or traditional public school
required

Must have knowledge of, and experience with, California public school accounting, finance,
budget, and audit procedures as well as federally-funded program procedures

Experience working with external auditors, compliance and regulatory oversight

Executive Assistant Minimum Qualifications*

Reviews must maintain exceptional performance
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¢ Excellent written and verbal communication skills

e Attention to detail, time management skills, and problem-solving skills

e Ability to meet schedules and deadlines

e Excellent organizational skills

¢ Ability to prioritize workload

¢ Ability to work in a flexible environment and possess the ability to pivot as needed

o Excellent working knowledge of computer programs such as: Microsoft Word, Excel, Power
Point, and publishing software

*For detailed information regarding specific positions, please see job descriptions

Required educational level / credentialing

Teachers shall hold the California Commission on Teacher Credentialing certificate, permit, or other
document required for the teacher’s certificated assignment in accordance with Education Code
Sections 47605(1) and 47605.4(a). Teachers shall hold a multiple subject or single subject credential,
depending on the grade level of the students they are teaching. Core academic subjects shall be
English, Science, Mathematics, and History/Social Science.

Student to teacher ratio will be maintained in accordance with Education Code Section 51745.6
unless this provision is modified by statutory or regulatory action in which case FRCS reserves the
right to modify its student to teacher ratio accordingly. FRCS will maintain auditable files of teacher
credentials in compliance with applicable law.

Professional Development

Professional development will be provided on an ongoing basis and will be built into the school
calendar. Professional development is planned to occur at the following times:

e August: An intensive training program is implemented to prepare teachers for the start of the
school year including the practices of independent study and homeschooling, the technology
that is required for implementing the online programs, independent study law compliance,
attendance reporting, as well as instructional strategies that address the needs of our
targeted student population.

e Monthly: Regional staff meetings in PLCs to continue growth in needed areas such as
compliance, data analysis, instructional practices, best practices in supporting homeschool
families, preparation for assessments, aligning curriculum, time management, technology
training and other areas

e January: Teachers receive professional development such as, strategies for academic
achievement, social-emotional development, and support for unduplicated students, and
MTSS.

Professional development needs will be assessed through analysis of student assessment data,
annual parent surveys, regular staff surveys and formal staff discussions on recommended
modifications to the educational program.

If the Charter School maintains a section on employee interactions with pupils in its employee code
of conduct, it shall provide a written copy of the section on employee interactions with pupils to the
parent or guardian of each enrolled pupil at the beginning of each school year, consistent with
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Education Code Section 44050. The Charter School shall also post the section on employee
interactions with pupils in its code of conduct, or provide a link to it, on each of its website. The
Charter School may satisfy this requirement by including a copy of the section on employee
interactions with pupils in its code of conduct with other specified notifications that are required at
the beginning of the first semester or quarter of the regular school term.

Compensation and Benefits

FRCS’s employees shall receive fair compensation and benefits packages. A comprehensive benefits
package (medical, dental, and retirement) will be included as part of each full-time employee’s
compensation. All applicants for positions at Feather River Charter School will be informed about
retirement system options, and, as appropriate to their positions, all employees will participate in
STRS, and/or the federal Social Security system.

Process for Performance Evaluations

The Executive Director or designee will evaluate all employees in the school using the evaluation
system that is outlined by Feather River Board of Directors and communicated to all employees in a
fair and consistent manner. All employees will participate in an evaluation process using
performance based assessment systems and matrices. FRCS’s Board of Directors will evaluate the
Executive Director of the Charter School. The Charter School will make all required reports regarding
any change in credential holders’ employment status to CTC and the District.

Teachers are critical to increasing student achievement. The effective monitoring and evaluation of
teachers is central to the continuous improvement of the effectiveness of teaching. Teacher
evaluation is a pivotal component to drive the improvement and effectiveness of teaching and
learning.

Certificated staff will be evaluated annually with an observation and performance evaluation by their

supervisor. Non-Certificated Employees will receive an annual performance evaluation by their
supervisor.
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ELEMENT SIX: HEALTH AND SAFETY POLICIES AND PROCEDURES

Governing Law: The procedures that the charter school will follow to ensure the health and safety of
pupils and staff. These procedures shall require all of the following:
(i) That each employee of the charter school furnishes the charter school with a criminal record
summary as described in Section 44237.
(ii) The development of a school safety plan, which shall include the safety topics listed in
subparagraphs (A) to (]), inclusive, of paragraph (2) of subdivision (a) of Section 32282.
(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter
school. Education Code Section 47605(c)(5)(F)

In order to provide safety for all students and staff, FRCS will implement full health and safety
procedures and risk management policies at its resource center in consultation with its insurance
carriers and risk management experts. The policies will be annually updated and reviewed. The
policies will be distributed each year to FRCS staff and families and placed in the FRCS
Student/Parent Handbook.

The following is a summary of the health and safety procedures of FRCS:
Procedures for Background Checks

Employees and contractors of FRCS will be required to submit to a criminal background check and to
furnish a criminal record summary as required by Education Code Sections 44237 and 45125.1. New
employees not possessing a valid California Teaching Credential must submit two sets of fingerprints
to the California Department of Justice for the purpose of obtaining a criminal record summary. FRCS
shall not hire any person, in either a certificated or classified position, who has been convicted of a
violent or serious felony except as otherwise provided by law, pursuant to Education Code Sections
44830.1 and 45122.1. The Executive Director shall monitor compliance with this policy and report
to the FRCS Board of Directors on a regular basis. The Board President shall monitor the
fingerprinting and background clearance of the Executive Director. Volunteers who will volunteer
outside of the direct supervision of a credentialed employee shall be fingerprinted and receive
background clearance prior to volunteering without the direct supervision of a credentialed
employee.

Role of Staff as Mandated Child Abuse Reporters

All employees will be mandated child abuse reporters and will participate in annual training, follow
all applicable reporting laws and the same policies and procedures used by the District. The FRCS
Child Abuse and Neglect Policy will contain detailed policies and procedures for the immediate
reporting of suspected child abuse and neglect. All appropriate staff are required to certify
knowledge of the Policy annually, and employees shall receive mandated reporter training annually
in accordance with Education Code Section 44691. The Charter School will provide this training, as
well as other trainings, mandated by law during the week before school starts.

Tuberculosis Risk Assessment and Evaluation
All Charter School staff, and volunteers who have frequent or prolonged contact with students, shall
be assessed and examined (if necessary) for tuberculosis prior to commencing employment and

working with students. All employees, current and new, must also comply with tuberculosis risk
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assessment and examination requirements at least once each four years thereafter, in accordance
with Education Code Section 49406.

Immunizations and Oral Health Assessment

All enrolled students who receive classroom-based instruction and staff will be required to provide
records documenting immunizations as is required at public schools pursuant to Health and Safety
Code Sections 120325-120375, and Title 17, California Code of Regulations Sections 6000-6075. All
rising 7t grade students must be immunized with a pertussis (whooping cough) vaccine booster.

By May 31 of each school year, students entering kindergarten or the first grade (who have not
attended kindergarten) must present proof to the school of having received an oral health
assessment by a licensed dentist, or other licensed or registered dental health professional. The oral
health assessment must have been performed no earlier than 12 months prior to the date of initial
enrollment. By July 1 of each year, the school will submit a report to the County Office of Education
for the collection of the reports.

Medication in School

FRCS will adhere to Education Code Section 49423 regarding the administration of medication in
school.

FRCS shall stock and maintain the required number and type of emergency epinephrine auto-
injectors on-site and provide training to employee volunteers in the storage and use of the
epinephrine auto-injector as required by Education Code Section 49414 and Section 4119.2 of the
Business and Professions Code.

Diabetes

FRCS will provide an information sheet regarding type 2 diabetes to the parent or guardian of
incoming 7t grade students, pursuant to Education Code Section 49452.7. The information sheet
shall include, but shall not be limited to, all of the following:

1. A description of type 2 diabetes

2. A description of the risk factors and warning signs associated with type 2 diabetes

3. Arecommendation that students displaying or possibly suffering from risk factors or warning
signs associated with type 2 diabetes should be screened for type 2 diabetes

4. A description of treatments and prevention methods of type 2 diabetes

5. A description of the different types of diabetes screening tests available

Blood borne Pathogens

FRCS shall meet state and federal standards for dealing with blood borne pathogens and other
potentially infectious materials in the workplace. The Board shall establish a written infectious
control plan designed to protect employees and students from possible infection due to contact with
blood borne viruses, including human immunodeficiency virus (HIV) and hepatitis B virus (HBV).

Whenever exposed to blood or other bodily fluids through injury or accident, staff and students shall
follow the recommended medical protocol for disinfecting procedures.
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Drug-Free/Alcohol-Free/Smoke-Free Environment
FRCS shall function as a drug, alcohol, and tobacco-free workplace.
Facility Safety/Orderly Environment

FRCS shall comply with Education Code Section 47610 by either utilizing facilities that are compliant
with the Field Act or facilities that are compliant with the California Building Standards
Code. Additionally, the school will create a safe and orderly environment for students, by sharing
with students and their parents/guardians clear expectations of safe and respectful behavior.

Safety Plan

FRCS shall develop and adopt a school safety plan, to be reviewed and updated by March 1 of every
year which shall include procedures for conducting tactical responses to criminal incidents and shall
address the safety topics listed in subparagraphs (A) to (J), inclusive, of paragraph (2) of subdivision
(a) of Section 32282, as applicable to charter schools and to this specific charter school’s context.
These topics include:

e child abuse reporting procedures

e routine and emergency disaster procedures

e policies for students who committed an act under Education Code Section 48915 and other
Charter School-designated serious acts leading to suspension, expulsion, or mandatory
expulsion recommendations

e procedures to notify teachers of dangerous students pursuant to Education Code Section
49079

e adiscrimination and harassment policy consistent with Education Code Section 200

e provisions of any school wide dress code that prohibits students from wearing “gang-related
apparel,” if applicable

e procedures for safe ingress and egress of pupils, parents, and employees to and from the
Charter School

e asafe and orderly environment conducive to learning

e the rules and procedures on school discipline adopted pursuant to Education Code Sections
35291, 35291.5,47605, and 47605.6

e procedures for conducting tactical responses to criminal incidents

Feminine Hygiene Products

The Charter School will stock at least 50% of its restrooms with feminine hygiene products, and shall
not charge students for these products, pursuant to the requirements of Education Code Section
35292.6.

California Healthy Youth Act (CHYA) of 2016

The Charter School shall adhere to the California Healthy Youth Act. The Charter School shall provide

comprehensive sexual health and HIV prevention education to students at least once in middle school
and once in high school. FRCS will provide instruction that will:
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o Provide students with the knowledge and skills necessary to protect their sexual and
reproductive health from HIV and other sexually transmitted infections and from unintended
pregnancy.

e Provide students with the knowledge and skills they need to develop healthy attitudes
concerning adolescent growth and development, body image, gender, sexual orientation,
relationships, marriage, and family.

e Promote understanding of sexuality as a normal part of human development.

e Ensure students receive integrated, comprehensive, accurate, and unbiased sexual health and
HIV prevention instruction and provide educators with clear tools and guidance to
accomplish that end.

e Provide students with the knowledge and skills necessary to have healthy, positive, and safe
relationships and behaviors.

e Beinclusive of all students

e Encourage students to communicate with parents or guardians about human sexuality, and
provide students with the knowledge and skills they need to develop healthy attitudes
concerning adolescent growth and development

FRCS will provide families access to credentialed teachers who have been trained in the CHYA
curriculum. Parent/guardians will have the right to excuse their child from CHYA instruction.

Nutritionally Adequate Free or Reduced Price Meal

The Charter School shall provide each needy student, as defined in Education Code Section 49552,
with one nutritionally adequate free or reduced-price meal, as defined in Education Code Section
49553 (a), during each school day. The Charter School shall provide this meal for any eligible student
on any school day that the student is scheduled for educational activities, as defined in Education
Code Section 49010, lasting two or more hours, at a school site, resource center, meeting space, or
other satellite facility operated by the Charter School.

Suicide Prevention

FRCS shall maintain a policy on student suicide prevention in accordance with Education Code
Section 2015(b). Said policy shall be reviewed, and updated if necessary, every five years.

Immigration Policies
FRCS will adopt policies consistent with the guidance and model policies issued by the California
Attorney General in accordance with the requirements of AB 699 (2017).

Emergency Preparedness

FRCS shall adhere to an Emergency Preparedness Handbook/School Safety Plan drafted specifically
to the needs of the facility in conjunction with law enforcement and the Fire Marshal. This handbook
shall include, but not be limited to the following responses: fire, flood, earthquake, terrorist threats,
and hostage situations. If assuming a facility that was previously used as a school site, any existing
emergency preparedness plan for the school site shall be used as a starting basis for updating the
handbook for the Charter School.

Staff shall receive training in emergency response, including appropriate "first responder"” training

98 | Page



or its equivalent.

Comprehensive Harassment Policies and Procedures

FRCS is committed to providing a school that is free from sexual harassment, as well as any
harassment based upon the actual or perceived characteristics of gender, gender identity, gender
expression, race, religion, creed, color, nationality, national origin, ethnic group identification, genetic
information, immigration status, ancestry, age, medical condition, marital status, sexual orientation,
sex and pregnancy, physical or mental disability, childbirth or related medical conditions, military
and veteran status, denial of family and medical care leave, or on the basis of a person’s association
with a person or group with one or more of these actual or perceived characteristics, or any other
basis protected by federal, state, local law, ordinance, or regulation. FRCS has developed a
comprehensive policy to prevent and immediately remediate any concerns about sexual
discrimination or harassment at the Charter School (including employee to employee, employee to
student, and student to employee misconduct). Misconduct of this nature is very serious and will be
addressed in accordance with FRCS’s sexual harassment policies.

Per Government Code Section 12950.1, FRCS shall provide sexual harassment training and education
to each supervisory employee in California once every two years. The training and education shall
include information and practical guidance regarding the federal, state statutory provisions
concerning the prohibition against and the prevention and correction of sexual harassment and the
remedies available to victims of sexual harassment in employment. The training and education shall
also include practical examples aimed at instructing supervisors in the prevention of harassment,
discrimination, and retaliation, and shall be presented by trainers or educators with knowledge and
expertise in the prevention of harassment, discrimination, and retaliation.

A copy of the policy shall be provided as part of any orientation program conducted for new and
continuing pupils at the beginning of each quarter, semester, or summer session, as applicable, and
to each faculty member, all members of the administrative staff, and all members of the support staff
at the beginning of the first quarter or semester of the school year, or at the time that there is a new
employee hired. FRCS shall prominently and conspicuously display a poster that notifies students of
the applicable policy on sexual harassment in accordance with Education Code Section 231.6, in each
bathroom and locker room at the school site and in other public areas at the school site that are
accessible to, and commonly frequented by, pupils.

The poster shall be age-appropriate and culturally relevant and will be displayed in English and any
primary language spoken by 15% or more of the pupils enrolled at the school, will be no smaller than
8.5 x 11 inches in size, in 12-point type and display required information pertaining to the
harassment policy.

Integrated Complaint and Investigation Procedure

FRCS has a comprehensive complaint and investigation procedure compliant with the Uniform
Complaint Procedures (5 CCR 4600-4687) to centralize complaints and concerns regarding the
school. Under the direction of FRCS Board, the Executive Director shall be responsible for

investigation, remediation and follow-up on matters submitted to FRCS through this procedure.

Comprehensive Anti-Discrimination, Harassment and Anti-Bullying Policies and Procedures
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FRCS will be committed to providing a school that is free from bullying, including cyberbullying,
discrimination and sexual harassment as well as any harassment based upon such factors as race,
religion, creed, color, national origin, immigration status, ancestry, age, medical condition, marital
status, sexual orientation, or disability. FRCS will maintain a comprehensive policy to prevent and
immediately remediate any concerns about bullying (including cyberbullying), discrimination or
harassment at FRCS (including employee to employee, employee to student, and student to employee
misconduct). Misconduct of this nature is very serious and will be addressed in accordance with
FRCS’s anti-bullying (including cyberbullying), discrimination and harassment policies. FRCS will
make available online training relating to preventing acts of bullying, including cyberbullying, to all
certificated employees and all employees who have regular interaction with students.

These policies shall be readily accessible in a prominent location on FRCS’s internet website in a
manner that is easily accessible to parents/guardians/pupils. The policies shall include specific
policies created by the California Department of Education, and the policies shall include prevention
of hate violence, bullying, harassment, discrimination and suicide prevention and resources relating
to these topics.

To the extent the school has an orientation program conducted for continuing pupils, these policies
will be provided as a part of that program.

Human Trafficking Prevention Resources

FRCS will identify the most appropriate methods of informing students in grades 6 through 12,
parents, and guardians of human trafficking prevention resources and implement the identified
methods consistent with Education Code Section 49381.

Bullying Prevention

FRCS shall adopt procedures for preventing acts of bullying, including cyberbullying. The Charter
School shall annually make available the online training module developed by the CDE pursuant to
Education Code Section 32283.5(a) to certificated school site employees and all other school site
employees who have regular interaction with children.

Information about Health Care Coverage Options

In accordance with AB 2308 (2016), FRCS shall include an informational item in its enrollment forms,
or amend an existing enrollment form, in order to provide the parent or legal guardian information
about health care coverage options and enrollment assistance consistent with Education Code
Section 49452.9.

Policies Accessible on the School’s Internet Website

FRCS shall ensure that the following information is readily accessible in a prominent location on the
Charter School’s internet website in a manner that it easily accessible to parents/guardians/pupils:
1) Policy on pupil suicide prevention; 2) The definition of discrimination and harassment based on
sex as described in Education Code Section 230 and shall include the rights set forth in Education
Code Section 221.8; 3) The Title IX information required by Education Code Section 221.61; 4) A link
to the Title IX information included on the California Department of Education’s internet website; 5)
The Charter School’s policy on sexual harassment as it pertains to students; 6) If it exists, the School’s
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policy preventing and responding to hate violence; 7) The Charter School’s anti-discrimination, anti-
harassment, anti-intimidation and anti-bullying policies; 8) The School’s anti-cyberbullying
procedures; 9) A section on social media bullying that includes all of the following references to
possible forums for social media bullying: a) internet websites with free registration and ease of
registration; b) internet websites offering peer-to-peer instant messaging; c) internet websites
offering comment forums or sections; d) internet websites offering image or video posting platforms;
10) A link to statewide resources, including community-based organizations, compiled by the
California Department of Education; 11) Any additional information the Charter School deems
important for preventing bullying and harassment.
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ELEMENT SEVEN: STUDENT POPULATION BALANCE

Governing Law: The means by which the charter school will achieve a balance of racial and ethnic pupils,
special education pupils, and English learner pupils, including redesignated fluent English proficient
pupils, as defined by the evaluation rubrics in Section 52064.5, that is reflective of the general population
residing within the territorial jurisdiction of the school district to which the charter petition is
submitted. Upon renewal, for a charter school not deemed to be a local educational agency for purposes
of special education pursuant to Section 47641, the chartering authority may consider the effect of
school placements made by the chartering authority in providing a free and appropriate public
education as required by the federal Individuals with Disabilities Education Act (Public Law 101-476),
on the balance of pupils with disabilities at the charter school. --Education Code Section 47605 (c)(5)(G)

FRCS shall not discriminate on the basis of the characteristics listed in Section 220 (actual or
perceived disability, gender, gender expression, gender identity, nationality, race or ethnicity,
religion, sexual orientation, or any other characteristic that is contained in the definition of hate
crimes set forth in Section 422.55 of the Penal Code, or immigration status or association with an
individual who has any of the aforementioned characteristics).

FRCS will implement a student enrollment strategy that includes but is not necessarily limited to the
following elements or strategies to seek to achieve a racial and ethnic, special education, and EL
student balance among students that is reflective of the territorial jurisdiction of the District:

¢ An enrollment process that is scheduled and adopted to include a timeline that allows for a
broad-based recruiting and application process

¢ The development of promotional and informational material that appeals to all of the various
racial and ethnic groups represented in the District and surrounding areas of the Charter
School, including special education and English learners;

¢ Student enrollment efforts may include, but are not limited to, direct mail, print advertising,
and informational meetings directed toward targeted student populations to increase
student enrollments from the various racial and ethnic groups represented in the District

¢ FRCS will utilize new enrollments strategies such as: social media, website, community
events; materials will be translated, as needed

FRCS intends to conduct its student enrollment efforts throughout Sutter County and adjacent

counties.

FRCS complies with IDEA’s non-discriminatory assessment and service requirements when
completing special education eligibility assessments and services. FRCS also complies with the
Americans with Disabilities Act requirements when assessing and writing section 504 plans.
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ELEMENT EIGHT: ADMISSION POLICIES AND PROCEDURES

Governing Law: Admission policies and procedures, consistent with [Education Code Section 47605]
subdivision (e)--Education Code Section 47605(c)(5)(H)

FRCS will be nonsectarian in its programs, admission policies, and all other operations, and will not
charge tuition nor discriminate against any student based upon any of the characteristics listed in
Education Code Section 220 (actual or perceived disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that
is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code, including
immigration status, or association with an individual who has any of the aforementioned
characteristics).

FRCS shall admit all pupils who wish to attend FRCS. No test or assessment shall be administered to
students prior to acceptance and enrollment into FRCS. In accordance with Education Code Sections
49011 and 47605(e)(2)(B)(iv), admission preference shall not require mandatory parental
volunteer hours as a criterion for admission or continued enrollment.

In accordance with Education Code Section 47605(e)(4)(A), the Charter School shall not discourage
a pupil from enrolling or seeking to enroll in the charter school for any reason, including, but not
limited to, academic performance of the pupil or because the pupil exhibits any of the characteristics
described in Education Code Section 47605(e)(2)(B)(iii), including pupils with disabilities,
academically low-achieving pupils, English learners, neglected or delinquent pupils, homeless pupils,
or pupils who are economically disadvantaged, as determined by eligibility for any free or reduced-
price meal program, foster youth, or pupils based on nationality, race, ethnicity, or sexual orientation.
Similarly, in accordance with Section 47605(e)(4)(C), the Charter School shall not encourage a pupil
currently attending the Charter School to disenroll from the Charter School or transfer to another
school for any reason, including, but not limited to the academic performance of the pupil or because
the pupil exhibits any of the characteristics described in Education Code Section 47605(e)(2)(B)(iii),
as listed above.

Pursuant to Education Code Section 47605(e)(4)(D), the Charter School shall post a notice developed
by the CDE on the Charter School website, outlining the requirements of Section 47605(e)(4), and
make this notice available to parents.

FRCS will comply with all laws establishing minimum and maximum age for public school attendance
in charter schools. Admission, except in the case of a public random drawing, shall not be determined
by the place of residence of the pupil or the pupil’s parent or legal guardian within the state, unless
required by Education Code Section 51747.3.

Application Process
FRCS’s application process is comprised of the following:
1. Admission: Application Form during the Open Enrollment Period
o (If Applicable) Public Random Drawing / Lottery

o (After Open Enrollment) Waitlist
2. Registration: Reg-Online (or other online enrollment program) Application
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Online Application for students who are admitted will also gather the following:

Completion of Student Enrollment Form

Proof of Minimum Age Requirements

Proof of Immunization

Proof of Residency (within a county the school is authorized to serve)
Home Language Survey

Completion of Emergency Medical Information Form

Release of Student Records!

High School Transcript

Special Education / 504 Agreement

FRCS reserves the right to request supplemental documentation including but not limited to:

e Legal Documentation: Custody / Educational Rights
e Proof of Withdrawal

Pursuant to Education Code Section 49076.7, FRCS shall not collect or solicit social security numbers
or the last four digits of social security numbers from pupils or their parents or guardians unless

otherwise required to do so by state or federal law.

Lottery Procedures

Applications will be accepted during a publicly advertised open enrollment period each year for
enrollment in the following school year. Following the open enrollment lottery each year,
applications shall be counted to determine whether FRCS has received more applications than
availability. In the event that this happens, FRCS will hold a public random drawing to determine
admission for the impacted grade level, with the exception of existing students,?, 3 who are
guaranteed admission in the following school year.

Admission preferences in the case of a public random drawing shall be given to students in the
following order follows:

1. Students who are enrolled in 8th grade at Winship Community School as of the date of
the close of the open enrollment period;
2. Siblings of students admitted to or attending FRCS;

3. Students who are the children of teachers and staff of FRCS; and
4. Students who reside within the Winship-Robbins Elementary School District boundaries.

FRCS will not consider factors that result in limiting enrollment access for pupils with disabilities,
academically low-achieving pupils, English Learners, neglected or delinquent pupils, homeless
pupils, economically disadvantaged pupils, foster youth, or other disadvantaged students, or pupils

1 FRCS shall not request a pupil’s records or require a parent, guardian, or pupil to submit the pupil’s records to the
Charter School before enrollment.

2All students who are assigned to the caseload of any teacher contracted for employment by FRCS , and who reside in
Sutter County or an adjacent county, at the time of admission lottery shall be deemed “existing students.”

3 Students who are enrolled in Lake View Charter or Clarksville Charter and who move during the course of an
academic year into Sutter County or an adjacent county and wish to attend FRCS, shall be deemed “existing students.”
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based on nationality, race, ethnicity, or sexual orientation. Mandatory Parental Volunteer Hours shall
not be used as a criterion for admission or continued enrollment in FRCS.

The Board of Directors will take all necessary efforts to ensure lottery procedures are fairly executed.
Admission spaces are pulled by the designated lottery official (appointed by the Executive Director).
If multiple children from the same family apply, the family will be assigned one number total, to
ensure equity with other applicants. If the family number is pulled, all siblings will be admitted.
There is no weighted priority assigned to most preference categories; rather, students will be drawn
from pools beginning with all applicants who qualify for the first preference category, and shall
continue with that preference category until all vacancies have been filled. If there are more students
in a preference category than there are spaces available, a random drawing will be held from within
that preference category until all available spaces are filled. If all students from the preference
category have been selected and there are remaining spaces available, students from the second
preference category will be drawn in the lottery, and the drawing shall continue until all spaces are
filled and preference categories are exhausted in the order provided above. Students who reside in
the District will be grouped with students who reside outside the District, and the former will be
given a weighted priority in that drawing.

At the conclusion of the public random drawing, all students who were not granted admission due to
capacity shall be given the option to put their name on a waitlist according to their draw in the lottery.
This waitlist will allow students the option of enrollment in the case of an opening during the current
school year. In no circumstance will a waitlist carry over to the following school year.

Public random drawing rules, deadlines, dates and times will be communicated in the enrollment
applications and on FRCS’s website. Public notice for the date and time of the public random drawing
will also be posted once the application deadline has passed. FRCS will also inform parents/guardians
of all applicants and all interested parties of the rules to be followed during the public random
drawing process via mail or email at least two weeks prior to the lottery date.

FRCS will conduct the lottery in the Spring for enrollment in Fall of that year.

Military Duty Residency

Pursuant to Senate Bill 1455 (2016), for purposes of determining admission preferences, a student
will be deemed to meet district residency requirements if his or her parent/guardian is transferred
or is pending transfer to a military installation (i.e., a base, camp, post, station, yard, center, homeport

facility for any ship, or other activity under the jurisdiction of the U.S. Department of Defense or the
U.S. Coast Guard) within District boundaries.
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ELEMENT NINE: INDEPENDENT FINANCIAL AUDITS

Governing Law: The manner in which annual, independent, financial audits shall be conducted, which
shall employ generally accepted accounting principles, and the manner in which audit exceptions and
deficiencies shall be resolved to the satisfaction of the chartering authority.

-- Education Code Section 47605 (c)(5)(1)

An annual independent financial audit of the books and records of FRCS will be conducted as required
by Education Code Sections 47605(c)(5)(I) and 47605(m). The books and records of FRCS will be
kept in accordance with generally accepted accounting principles, and as required by applicable law,
the audit will employ generally accepted accounting procedures. The audit shall be conducted in
accordance with applicable provisions within the California Code of Regulations governing audits of
charter schools as published in the State Controller’s K-12 Audit Guide.

The Board of Directors will select an independent auditor through a request for proposal format. The
auditor will have, at a minimum, a CPA and educational institution audit experience and will be
approved by the State Controller on its published list as an educational audit provider. To the extent
required under applicable federal law, the audit scope will be expanded to include items and
processes specified in applicable Office of Management and Budget Circulars.

The annual audit will be completed and forwarded to the District, the County Superintendent of
Schools, the State Controller, and the CDE by the 15th of December of each year. The Executive
Director, along with the audit committee, will review any audit exceptions or deficiencies and report
to the FRCS Board of Directors with recommendations on how to resolve them. The Board will submit
areport to the District describing how the exceptions and deficiencies have been or will be resolved
to the satisfaction of the District along with an anticipated timeline for the same. Audit appeals or
requests for summary review shall be submitted to the Education Audit Appeals Panel (EAAP) in
accordance with applicable law.

The independent financial audit of FRCS is a public record to be provided to the public upon request.
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ELEMENT TEN: SUSPENSION AND EXPULSION PROCEDURES

Governing Law: The procedures by which pupils can be suspended or expelled from the charter school
for disciplinary reasons or otherwise involuntarily removed from the charter school for any reason.
These procedures, at a minimum, shall include an explanation of how the charter school will comply
with federal and state constitutional procedural and substantive due process requirements that is
consistent with all of the following:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil
and, if the pupil denies the charges, an explanation of the evidence that supports the charges and an
opportunity for the pupil to present the pupil’s side of the story.

(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the
following:

(1) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic
rights.

(11) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the
pupil has a fair opportunity to present testimony, evidence, and witnesses and confront and cross-
examine adverse witnesses, and at which the pupil has the right to bring legal counsel or an advocate.
(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any
reason unless the parent or guardian of the pupil has been provided written notice of intent to remove
the pupil no less than five schooldays before the effective date of the action. The written notice shall be
in the native language of the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or
youth or a homeless child or youth, the pupil’s educational rights holder, and shall inform the pupil, the
pupil’s parent or guardian, or the pupil’s educational rights holder of the right to initiate the procedures
specified in clause

(ii) before the effective date of the action. If the pupil’s parent, guardian, or educational rights holder
initiates the procedures specified in clause

(ii), the pupil shall remain enrolled and shall not be removed until the charter school issues a final
decision. For purposes of this clause, “involuntarily removed” includes disenrolled, dismissed,
transferred, or terminated, but does not include suspensions specified in clauses (i) and (ii). -- Education
Code Section 47605(c)(5)(]).

Policy

The Suspension and Expulsion Policy and Procedures have been established in order to promote
learning and protect the safety and well-being of all students at FRCS. In creating this policy, FRCS
has reviewed Education Code Section 48900 et seq. which describes the offenses for which students
at non-charter schools may be suspended or expelled and the procedures governing those
suspensions and expulsions in order to establish its list of offenses and procedures for suspensions,
expulsions, and involuntary removal. The language that follows is largely consistent with the
language of Education Code Section 48900 et seq. FRCS is committed to an annual review of policies
and procedures surrounding suspensions, expulsions, and involuntary removals, and, as necessary,
modification of the lists of offenses for which students are subject to suspension or expulsion.

Consistent with this policy, it may be necessary to suspend or expel a student from FRCS. This shall
serve as FRCS’s policy and procedures for student suspension, expulsion, and involuntary removal,
and it may be amended from time to time without the need to seek a material revision of the charter
so long as the amendments comport with legal requirements. Compliance with the procedures set
forth in this section of this Charter shall be the only processes for FRCS to involuntarily dismiss,
remove, or otherwise exclude a student who attends FRCS from further attendance for any reason,
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including but not limited to, disciplinary causes. Charter School staff shall enforce disciplinary
policies and procedures fairly and consistently among all students. This Policy and its Procedures
will be printed and distributed annually as part of the Student Handbook which will clearly describe
discipline expectations. Corporal punishment shall not be used as a disciplinary measure against any
student. Corporal punishment includes the willful infliction of or willfully causing the infliction of
physical pain on a student. For purposes of the Policy, corporal punishment does not include an
employee’s use of force that is reasonable and necessary to protect the employee, students, staff or
other persons or to prevent damage to school property.

FRCS administration shall ensure that students and their parents/guardians are notified in writing
upon enrollment of all discipline and involuntary removal policies and procedures. The notice shall
state that this Policy and its Procedures are available upon request at the Executive Director’s office.

Suspended or expelled students shall be excluded from all school and school-related activities unless
otherwise agreed during the period of suspension or expulsion.

A student identified as an individual with disabilities or for whom FRCS has a basis of knowledge of
a suspected disability pursuant to the IDEA or who is qualified for services under Section 504 is
subject to the same grounds for suspension and expulsion and is accorded the same due process
procedures applicable to general education students except when federal and state law mandates
additional or different procedures. FRCS will follow all applicable federal and state laws including,
but not limited to, the applicable provisions of the California Education Code when imposing any form
of discipline on a student identified as an individual with disabilities or for whom FRCS has a basis of
knowledge of a suspected disability or who is otherwise qualified for such services or protections in
according due process to such students. Additional details follow below.

No student shall be involuntarily removed by the Charter School for any reason unless the parent or
guardian of the student has been provided written notice of intent to remove the student no less than
five (5) schooldays before the effective date of the action. The written notice shall be in the native
language of the student or the student's parent/guardian or, if the student is a foster child or youth
or a homeless child or youth, the student's educational rights holder, and shall inform the student,
the student's parent/guardian, or educational rights holder of the basis for which the student is being
involuntary removed and the student’s parent/guardian, or educational rights holder’s right to
request a hearing to challenge the involuntary removal. If a student’s parent, guardian, or educational
rights holder requests a hearing, the Charter School shall utilize the same hearing procedures
specified below for expulsions, before the effective date of the action to involuntarily remove the
student.. If the student's parent, guardian, or educational rights holder requests a hearing, the student
shall remain enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this paragraph, “involuntarily removed” includes disenrolled, dismissed, transferred, or
terminated, but does not include removals for misconduct which may be grounds for suspension or
expulsion as enumerated below. Students may be involuntarily removed for reasons including, but
not limited to, failure to comply with the terms of the student’s independent study Master Agreement
pursuant to Education Code Section 51747(c)(4).

A. Grounds for Suspension and Expulsion of Students

A student may be suspended or expelled for prohibited misconduct if the act is related to school
activity or school attendance occurring at any time including but not limited to: a) while on school
grounds; b) while going to or coming from school; ¢) during the lunch period, whether on or off
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the school campus; or d) during, going to, or coming from a school-sponsored activity.

B. Enumerated Offenses

1. Discretionary Suspension Offenses. Students may be suspended when it is determined the
student:

a)

b)

<)

d)

g)

h)

k)

D

Caused, attempted to cause, or threatened to cause physical injury to another person.
Willfully used force or violence upon the person of another, except self-defense.

Unlawfully possessed, used, or otherwise furnished, or was under the influence of any
controlled substance, as defined in Health and Safety Code 11053-11058, alcoholic
beverage, or intoxicant of any kind.

Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in
Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of any
kind, and then sold, delivered or otherwise furnished to any person another liquid
substance or material and represented the same as controlled substance, alcoholic
beverage or intoxicant.

Committed or attempted to commit robbery or extortion.

Caused or attempted to cause damage to school property or private property, which
includes but is not limited to, electronic files and databases.

Stole or attempted to steal school property or private property, which includes but is not
limited to, electronic files and databases.

Possessed or used tobacco or products containing tobacco or nicotine products, including
but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco,
snuff, chew packets and betel. This section does not prohibit the use of a student’s own
prescription products by a student.

Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code Section 11014.5.

Disrupted school activities or otherwise willfully defied the valid authority of
supervisors, teachers, administrators, other school officials, or other school personnel
engaged in the performance of their duties. This section shall only apply to students in
any of grades 9-12, inclusive

Knowingly received stolen school property or private property, which includes but is not
limited to, electronic files and databases.
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m) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar
in physical properties to an existing firearm as to lead a reasonable person to conclude
that the replica is a firearm.

n) Harassed, threatened, or intimidated a student who is a complaining witness or witness
in a school disciplinary proceeding for the purpose of preventing that student from being
a witness and/or retaliating against that student for being a witness.

0) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug Soma.

p) Engaged in, or attempted to engage in hazing. For the purposes of this subdivision,
“hazing” means a method of initiation or preinitiation into a student organization or body,
whether or not the organization or body is officially recognized by an educational
institution, which is likely to cause serious bodily injury or personal degradation or
disgrace resulting in physical or mental harm to a former, current, or prospective
student. For purposes of this section, “hazing” does not include athletic events or school-
sanctioned events.

q) Made terrorist threats against school officials and/or school property, which includes but
is not limited to, electronic files and databases. For purposes of this policy, “terroristic
threat” shall include any statement, whether written or oral, by a person who willfully
threatens to commit a crime which will result in death, great bodily injury to another
person, or property damage in excess of one thousand dollars ($1,000), with the specific
intent that the statement is to be taken as a threat, even if there is no intent of actually
carrying it out, which, on its face and under the circumstances in which it is made, is so
unequivocal, unconditional, immediate, and specific as to convey to the person
threatened, a gravity of purpose and an immediate prospect of execution of the threat,
and thereby causes that person reasonably to be in sustained fear for their own safety or
for their immediate family’s safety, or for the protection of school property, which
includes but is not limited to, electronic files and databases, or the personal property of
the person threatened or their immediate family.

r) Committed sexual harassment, as defined in Education Code Section 212.5. For the
purposes of this policy, the conduct described in Section 212.5 must be considered by a
reasonable person of the same gender as the victim to be sufficiently severe or pervasive
to have a negative impact upon the individual’s academic performance or to create an
intimidating, hostile, or offensive educational environment. This provision shall apply to
students in any of grades 4 to 12, inclusive.

s) Caused, attempted to cause, threaten to cause or participated in an act of hate violence,
as defined in Education Code Section 233(e). This provision shall apply to students in any
of grades 4 to 12, inclusive.

t) Intentionally harassed, threatened or intimidated school personnel or volunteers and/or
a student or group of students to the extent of having the actual and reasonably expected
effect of materially disrupting class work, creating substantial disorder and invading the
rights of either school personnel or volunteers and/or student(s) by creating an
intimidating or hostile educational environment. This provision shall apply to students in
any of grades 4 to 12, inclusive.
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u) Engaged in an act of bullying, including, but not limited to, bullying committed by means
of an electronic act.

iy

2)
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“Bullying” means any severe or pervasive physical or verbal act or conduct, including
communications made in writing or by means of an electronic act, and including acts
one or more acts committed by a student or group of students which would be
deemed hate violence or harassment, threats, or intimidation, which are directed
toward one or more students that has or can be reasonably predicted to have the
effect of one or more of the following:

i.  Placing a reasonable student (defined as a student, including, but is not limited
to, a student with exceptional needs, who exercises average care, skill, and
judgment in conduct for a person of their age, or for a person of their age with
exceptional needs) or students in fear of harm to that student’s or those
students’ person or property.

ii.  Causing a reasonable student to experience a substantially detrimental effect
on their physical or mental health.

iii. = Causing a reasonable student to experience substantial interference with their
academic performance.

iv.  Causing a reasonable student to experience substantial interference with their
ability to participate in or benefit from the services, activities, or privileges
provided by FRCS.

“Electronic Act” means the creation or transmission originated on or off the school
site by means of an electronic device, including, but not limited to, a telephone,
wireless telephone, or other wireless communication device, computer, or pager, of a
communication, including, but not limited to, any of the following:

1) A message, text, sound, video or image.
2) A poston asocial networking Internet Web site including, but not limited to:

(a) Posting to or creating a burn page. A “burn page” means an Internet Web
site created for the purpose of having one or more of the effects as listed in
subparagraph (1) above.

(b) Creating a credible impersonation of another actual student for the purpose
of having one or more of the effects listed in subparagraph (1) above.
“Credible impersonation” means to knowingly and without consent
impersonate a student for the purpose of bullying the student and such that
another student would reasonably believe, or has reasonably believed, that
the student was or is the student who was impersonated.

(c) Creating a false profile for the purpose of having one or more of the effects
listed in subparagraph (1) above. “False profile” means a profile of a
fictitious student or a profile using the likeness or attributes of an actual
student other than the student who created the false profile.

iii.  An act of cyber sexual bullying. a) For purposes of this policy, “cyber sexual
bullying” means the dissemination of, or the solicitation or incitement to
disseminate, a photograph or other visual recording by a student to another
student or to school personnel by means of an electronic act that has or can be
reasonably predicted to have one or more of the effects described in



subparagraphs (i) to (iv), inclusive, of paragraph (1). A photograph or other
visual recording, as described above, shall include the depiction of a nude, semi-
nude, or sexually explicit photograph or other visual recording of a minor where
the minor is identifiable from the photograph, visual recording, or other
electronic act.
(b) For purposes of this policy, “cyber sexual bullying” does not include a depiction,
portrayal, or image that has any serious literary, artistic, educational, political, or
scientific value or that involves athletic events or school-sanctioned activities.

3) Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been transmitted on the
Internet or is currently posted on the Internet.

A student who aids or abets, as defined in Section 31 of the Penal Code, the infliction or
attempted infliction of physical injury to another person may be subject to suspension,
but not expulsion, except that a student who has been adjudged by a juvenile court to
have committed, as an aider and abettor, a crime of physical violence in which the victim
suffered great bodily injury or serious bodily injury shall be subject to discipline pursuant
to subdivision (1)(a)-(b).

Possessed, sold, or otherwise furnished any knife or other dangerous object of no
reasonable use to the student unless, in the case of possession of any object of this type,
the student had obtained written permission to possess the item from a certificated
school employee, with the Executive Director or designee’s concurrence.

2. Non-Discretionary Suspension Offenses: Students must be suspended and recommended for
expulsion when it is determined the student:

a)

b)
<)

d)

Possessed, sold, or otherwise furnished any firearm, explosive, or other destructive
device unless, in the case of possession of any device of this type, the students had
obtained written permission to possess the item from a certificated school employee,
with the Director or designee’s concurrence.

Brandished a knife at another person.

Unlawfully sold a controlled substance listed in Health and Safety Code Section 11053, et
seq.

Committed or attempted to commit a sexual assault or committed a sexual battery as
defined in Penal Code Sections 261, 266c, 286, 287, 288, or 289 or former Section 288a
of the Penal Code or committed a sexual battery as defined in Penal Code Section 243.4.

3. Discretionary Expellable Offenses: Students may be recommended for expulsion when it is
determined the student:

a)
b)

<)

Caused, attempted to cause, or threatened to cause physical injury to another person.
Willfully used force of violence upon the person of another, except self-defense.
Unlawfully possessed, used, or otherwise furnished, or was under the influence of any

controlled substance, as defined in Health and Safety Code Sections 11053-11058,
alcoholic beverage, or intoxicant of any kind.
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d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in
Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of any
kind, and then sold, delivered or otherwise furnished to any person another liquid
substance or material and represented the same as controlled substance, alcoholic
beverage or intoxicant.

e) Committed or attempted to commit robbery or extortion.

f) Caused or attempted to cause damage to school property or private property, which
includes but is not limited to, electronic files and databases.

g) Stole or attempted to steal school property or private property, which includes but is not
limited to, electronic files and databases.

h) Possessed or used tobacco or products containing tobacco or nicotine products, including
but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco,
snuff, chew packets and betel. This section does not prohibit the use of a student’s own
prescription products by a student.

i) Committed an obscene act or engaged in habitual profanity or vulgarity.

i) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code Section 11014.5.

k) Knowingly received stolen school property or private property, which includes but is not
limited to, electronic files and databases.

1) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar
in physical properties to an existing firearm as to lead a reasonable person to conclude
that the replica is a firearm.

m) Harassed, threatened, or intimidated a student who is a complaining witness or witness
in a school disciplinary proceeding for the purpose of preventing that student from being
a witness and/or retaliating against that student for being a witness.

n) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug Soma.

o) Engaged in or attempted to engage in hazing. For the purposes of this policy, “hazing”
means a method of initiation or pre-initiation into a student organization or body,
whether or not the organization or body is officially recognized by an educational
institution, which is likely to cause serious bodily injury or personal degradation or
disgrace resulting in physical or mental harm to a former, current, or prospective
student. For purposes of this policy, “hazing” does not include athletic events or school-
sanctioned events.

p) Made terrorist threats against school officials and/or school property, which includes but
is not limited to, electronic files and databases. For purposes of this policy, “terroristic
threat” shall include any statement, whether written or oral, by a person who willfully
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threatens to commit a crime which will result in death, great bodily injury to another
person, or property damage in excess of one thousand dollars ($1,000), with the specific
intent that the statement is to be taken as a threat, even if there is no intent of actually
carrying it out, which, on its face and under the circumstances in which it is made, is so
unequivocal, unconditional, immediate, and specific as to convey to the person
threatened, a gravity of purpose and an immediate prospect of execution of the threat,
and thereby causes that person reasonably to be in sustained fear for their own safety or
for their immediate family’s safety, or for the protection of school property, which
includes but is not limited to, electronic files and databases, or the personal property of
the person threatened or their immediate family.

q) Committed sexual harassment, as defined in Education Code Section 212.5. For the
purposes of this policy, the conduct described in Section 212.5 must be considered by a
reasonable person of the same gender as the victim to be sufficiently severe or pervasive
to have a negative impact upon the individual’s academic performance or to create an
intimidating, hostile, or offensive educational environment. This provision shall apply to
students in any of grades 4 to 12, inclusive.

r) Caused, attempted to cause, threaten to cause or participated in an act of hate violence,
as defined in Education Code Section 233(e). This section shall apply to students in any
of grades 4 to 12, inclusive.

s) Intentionally harassed, threatened or intimidated school personnel or volunteers and/or
a student or group of students to the extent of having the actual and reasonably expected
effect of materially disrupting class work, creating substantial disorder and invading the
rights of either school personnel or volunteers and/or student(s) by creating an
intimidating or hostile educational environment. This provision shall apply to students in
any of grades 4 to 12, inclusive.

t) Engaged in an act of bullying, including, but not limited to, bullying committed by means
of an electronic act.

1) “Bullying” means any severe or pervasive physical or verbal act or conduct, including
communications made in writing or by means of an electronic act, and including acts
one or more acts committed by a student or group of students which would be
deemed hate violence or harassment, threats, or intimidation, which are directed
toward one or more students that has or can be reasonably predicted to have the
effect of one or more of the following:

i.  Placing a reasonable student (defined as a student, including, but is not limited
to, a student with exceptional needs, who exercises average care, skill, and
judgment in conduct for a person of their age, or for a person of their age with
exceptional needs) or students in fear of harm to that student’s or those
students’ person or property.

ii.  Causing a reasonable student to experience a substantially detrimental effect
on their physical or mental health.

iii.  Causing a reasonable student to experience substantial interference with their
academic performance.
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2)

3)

iv.  Causing a reasonable student to experience substantial interference with their
ability to participate in or benefit from the services, activities, or privileges
provided by FRCS.

“Electronic Act” means the creation or transmission originated on or off the school
site, by means of an electronic device, including, but not limited to, a telephone,
wireless telephone, or other wireless communication device, computer, or pager, of a
communication, including, but not limited to, any of the following:

i. A message, text, sound, video or image.
ii. A poston asocial networking Internet Web site including, but not limited to:

(a) Posting to or creating a burn page. A “burn page” means an Internet Web
site created for the purpose of having one or more of the effects as listed in
subparagraph (1) above.

(b) Creating a credible impersonation of another actual student for the purpose
of having one or more of the effects listed in subparagraph (1) above.
“Credible impersonation” means to knowingly and without consent
impersonate a student for the purpose of bullying the student and such that
another student would reasonably believe, or has reasonably believed, that
the student was or is the student who was impersonated.

(c) Creating a false profile for the purpose of having one or more of the effects
listed in subparagraph (1) above. “False profile” means a profile of a
fictitious student or a profile using the likeness or attributes of an actual
student other than the student who created the false profile.

iii. An act of cyber sexual bullying.

a) For purposes of this policy, “cyber sexual bullying” means the dissemination
of, or the solicitation or incitement to disseminate, a photograph or other visual
recording by a student to another student or to school personnel by means of
an electronic act that has or can be reasonably predicted to have one or more of
the effects described in subparagraphs (i) to (iv), inclusive, of paragraph (1). A
photograph or other visual recording, as described above, shall include the
depiction of a nude, semi-nude, or sexually explicit photograph or other visual
recording of a minor where the minor is identifiable from the photograph,
visual recording, or other electronic act.

b) For purposes of this policy, “cyber sexual bullying” does not include a
depiction, portrayal, or image that has any serious literary, artistic, educational,
political, or scientific value or that involves athletic events or school-sanctioned
activities.

Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not

constitute pervasive conduct solely on the basis that it has been transmitted on the
Internet or is currently posted on the Internet

u) A student who aids or abets, as defined in Section 31 of the Penal Code, the infliction or
attempted infliction of physical injury to another person may be subject to suspension,
but not expulsion, except that a student who has been adjudged by a juvenile court to
have committed, as an aider and abettor, a crime of physical violence in which the victim
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suffered great bodily injury or serious bodily injury shall be subject to discipline pursuant
to subdivision (3)(a)-(b)

Possessed, sold, or otherwise furnished any knife or other object of no reasonable use to
the student unless, in the case of possession of any object of this type, the student had
obtained written permission to possess the item from a certificated school employee,
with the Executive Director or designee’s concurrence

4. Non-Discretionary Expellable Offenses: Students must be recommended for expulsion for any
of the following acts when it is determined pursuant to the procedures below that the student:

a)

b)
<)

d)

Possessed, sold, or otherwise furnished any firearm, explosive, or other destructive
device unless, in the case of possession of any device of this type, the students had
obtained written permission to possess the item from a certificated school employee,
with the Executive Director or designee’s concurrence

Brandished a knife at another person.

Unlawfully sold a controlled substance listed in Health and Safety Code Section 11053, et
seq.

Committed or attempted to commit a sexual assault or committed a sexual battery as
defined in Penal Code Sections 261, 266c¢, 286, 287, 288, or 289 or former Section 288a
of the Penal Code or committed a sexual battery as defined in Penal Code Section 243.4.

If it is determined by the Administrative Panel and/or Board of Directors that a student has
brought a firearm or destructive device, as defined in Section 921 of Title 18 of the United States
Code, on to campus or to have possessed a firearm or destructive device on campus, the student
shall be expelled for one year, pursuant to the Federal Gun Free Schools Act of 1994. In such
instances, the student shall be provided due process rights of notice and a hearing as required in
this policy.

FRCS will use the following definitions:

The term “knife” means (A) any dirk, dagger, or other weapon with a fixed, sharpened
blade fitted primarily for stabbing; (B) a weapon with a blade fitted primarily for
stabbing; (C) a weapon with a blade longer than 3% inches; (D) a folding knife with a
blade that locks into place; or (E) a razor with an unguarded blade.

The term “firearm” means (A) any weapon (including a starter gun) which will or is
designed to or may readily be converted to expel a projectile by the action of an explosive;
(B) the frame or receiver of any such weapon; (C) any firearm muffler or firearm silencer;
or (D) any destructive device. Such term does not include an antique firearm.

The term “destructive device” means any explosive, incendiary, or poison gas, including
but not limited to: (A) bomb, (B) grenade, (C) rocket having a propellant charge of more
than four ounces, (D) missile having an explosive or incendiary charge of more than one-
quarter ounce, (E) mine, or (F) device similar to any of the devices described in the
preceding clauses.
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C. Suspension Procedure
Suspensions shall be initiated according to the following procedures:
1. Conference

Suspension shall be preceded by a conference conducted by the Executive Director or designee with
the student and, when possible, the student’s parent/guardian and, whenever practical, the teacher,
supervisor or Charter School employee who referred the student to the Executive Director or
designee.

The conference may be delayed only if the Executive Director or designee determines that an
emergency situation exists. An “emergency situation” involves a clear and present danger to the lives,
safety or health of students or Charter School personnel. If a student is suspended without this
conference, both the parent/guardian and student shall be notified of the student’s right to return to
school for the purpose of a conference.

For suspensions of fewer than 10 days, FRCS shall provide oral or written notice of the charges
against the student and, if the student denies the charges, an explanation of the evidence that
supports the charges and an opportunity for the student to present the student’s side of the story.

At the conference, the student shall be informed of the reason for the disciplinary action, including
the other means of correction that were attempted before the suspension as required under
Education Code Section 48900.5, and the evidence against the student and shall be given the
opportunity to present their version and evidence in their defense, in accordance with Education
Code Section 47605(c)(5)(J)(i) consistent with Education Code Section 48911. This conference shall
be held within two (2) school days, unless the student waives this right or is physically unable to
attend for any reason including, but not limited to, incarceration or hospitalization. No penalties may
be imposed on a student for failure of the student’s parent or guardian to attend a conference with
Charter School officials. Reinstatement of the suspended student shall not be contingent upon
attendance by the student’s parent or guardian at the conference.

For suspensions of 10 days or more, FRCS shall do both of the following:

a) Provide timely written notice of the charges against the student and an explanation of
the student’s basic rights. The notice shall contain a clear statement that no student shall
be involuntarily removed by FRCS for any reason unless the parent/guardian of the student
has been provided written notice of intent to remove the student no less than five (5) school
days before the effective date of the action. The written notice shall be in the native
language of the student or the student’s parent/guardian or, if the student is a foster child
or youth or a homeless child or youth, the student's educational rights holder, and shall
inform him or her of the right to request the expulsion hearing procedures before the
effective date of the action. If the student's parent/guardian or educational rights holder
requests the hearing procedures, the student shall remain enrolled and shall not be
removed until FRCS issues a final decision on the matter. For purposes of this clause,
“involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but
does not include suspensions for fewer than 10 days.
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b) Provide a hearing adjudicated by a neutral and impartial officer within a reasonable number
of days at which the student has a fair opportunity to present testimony, evidence, and
witnesses and confront and cross-examine adverse witnesses, and at which the student has the
right to bring legal counsel or an advocate.

2. Notice to Parents/Guardians

At the time of the suspension, an administrator or designee shall make a reasonable effort to contact
the parent/guardian by telephone or in-person. Whenever a student is suspended, the
parent/guardian shall be notified in writing of the suspension and the date of return following
suspension. This notice shall state the specific offense(s) committed by the student as well as the date
the student may return to school following the suspension. In addition, the notice may also state the
time when the student may return to school. If Charter School officials wish to ask the
parent/guardian to confer regarding matters pertinent to the suspension, the notice may request that
the parent/guardian respond to such requests without delay.

For suspension of fewer than 10 days, the Charter School shall provide oral or written notice of the
charges against the student and, if the student denies the charges, an explanation of the evidence that
supports the charges and an opportunity for the student to present the student’s side of the story.
For suspensions of 10 days or more and all other expulsions for disciplinary reasons, the Charter
School shall: (1) provide timely, written notice of the charges against the student and an explanation
of the student’s basic rights consistent with this policy; and (2) provide a hearing adjudicated by a
neutral hearing officer consistent with this policy.

3. Suspension Time Limits/Recommendation for Expulsion

Suspensions, when not including a recommendation for expulsion, shall not exceed five (5)
consecutive school days per suspension. Upon a recommendation of Expulsion by the Executive
Director or designee, the student and the student’s parent/guardian or representative will be invited
to a conference to determine if the suspension for the student should be extended pending an
expulsion hearing. In such instances when the Charter School has determined a suspension period
shall be extended, such extension shall be made only after a conference is held with the student or
the student’s parent/guardian, unless the student and the student’s parent/guardian fail to attend
the conference.

This determination will be made by the Director or designee upon either of the following: 1) the
student’s presence will be disruptive to the education process; or 2) the student poses a threat or
danger to others. Upon either determination, the student’s suspension will be extended pending the
results of an expulsion hearing.

4. Homework Assignments During Suspension

In accordance with Education Code Section 47606.2(a), upon the request of a parent, a legal guardian
or other person holding the right to make education decisions for the student, or the affected student,
a teacher shall provide to a student in any of grades 1 to 12, inclusive, who has been suspended from
school for two (2) or more school days, the homework that the student would otherwise have been
assigned. In accordance with Education Code Section 47606.2(b), if a homework assignment that is
requested pursuant to Section 47606.2(a) and turned into the teacher by the student either upon the
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student’s return to school from suspension or within the timeframe originally prescribed by the
teacher, whichever is later, is not graded before the end of the academic term, that assignment shall
not be included in the calculation of the student’s overall grade in the class.

D. Authority to Expel

As required by Education Code Section 47605(c)(5)(J)(ii), students recommended for expulsion are
entitled to a hearing adjudicated by a neutral officer to determine whether the student should be
expelled. The procedures herein provide for such a hearing and the notice of said hearing, as required
by law.

A student may be expelled by the neutral and impartial FRCS Board following a hearing before it or
by the FRCS Board upon the recommendation of a neutral and impartial Administrative Panel to be
assigned by the Board as needed. The Administrative Panel shall consist of at least three (3) members
who are certificated and neither a teacher of the student nor a Board member of FRCS’s governing
board. Each entity shall be presided over by a designated neutral hearing chairperson. The
Administrative Panel may recommend expulsion of any student found to have committed an
expellable offense, and the Board of Directors shall make the final determination.

E. Expulsion Procedures

Students recommended for expulsion are entitled to a hearing adjudicated by a neutral officer to
determine whether the student should be expelled. Unless postponed for good cause, the hearing
shall be held within thirty (30) school days after the Director or designee determines that the Student
has committed an expellable offense and recommends the student for expulsion.

In the event an Administrative Panel hears the case, it will make a recommendation to the Board for
a final decision whether to expel. The hearing shall be held in closed session (complying with all
student confidentiality rules under the Family Educational Rights and Privacy Act (FERPA)) unless
the student makes a written request for a public hearing in open session three (3) days prior to the
date of the scheduled hearing.

Written notice of the hearing shall be forwarded to the student and the student’s parent/guardian at
least ten (10) calendar days before the date of the hearing. Upon mailing the notice, it shall be deemed
served upon the student. The notice shall include:

1. The date and place of the expulsion hearing;

2. A statement of the specific facts, charges and offenses upon which the proposed expulsion is
based;

3. A copy of FRCS’s disciplinary rules which relate to the alleged violation;

4. Notification of the student’s or parent/guardian’s obligation to provide information about the
student’s status at FRCS to any other school district or school to which the student seeks
enrollment;

5. The opportunity for the student and/or the student’s parent/guardian to appear in person or
to employ and be represented by counsel or an advocate;

6. The right to inspect and obtain copies of all documents to be used at the hearing;

The opportunity to confront and question all witnesses who testify at the hearing;

8. The opportunity to question all evidence presented and to present oral and documentary
evidence on the student’s behalf including witnesses.

N
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F. Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery Offenses

FRCS may, upon a finding of good cause, determine that the disclosure of either the identity of the
witness or the testimony of that witness at the hearing, or both, would subject the witness to an
unreasonable risk of psychological or physical harm. Upon this determination, the testimony of the
witness may be presented at the hearing in the form of sworn declarations that shall be examined
only by FRCS or the hearing officer. Copies of these sworn declarations, edited to delete the name and
identity of the witness, shall be made available to the student.

1.

The complaining witness in any sexual assault or battery case must be provided with a copy
of the applicable disciplinary rules and advised of their right to (a) receive five (5) days’ notice
of their scheduled testimony; (b) have up to two (2) adult support persons of their choosing
present in the hearing at the time the complaining witness testifies, which may include a
parent, guardian, or legal counsel; and (c) elect to have the hearing closed while testifying.

FRCS must also provide the victim a room separate from the hearing room for the
complaining witness’ use prior to and during breaks in testimony.

Atthe discretion of the entity conducting the expulsion hearing, the complaining witness shall
be allowed periods of relief from examination and cross-examination during which the
complaining witness may leave the hearing room.

The entity conducting the expulsion hearing may also arrange the seating within the hearing
room to facilitate a less intimidating environment for the complaining witness.

The entity conducting the expulsion hearing may also limit time for taking the testimony of
the complaining witness to the hours the complaining witness is normally in school, if there
is no good cause to take the testimony during other hours.

Prior to a complaining witness testifying, the support persons must be admonished that the
hearing is confidential. Nothing in the law precludes the entity presiding over the hearing
from removing a support person whom the presiding person finds is disrupting the hearing.
The entity conducting the hearing may permit any one of the support persons for the
complaining witness to accompany the complaining witness to the witness stand.

If one or both of the support persons is also a witness, FRCS must present evidence that the
witness’ presence is both desired by the witness and will be helpful to FRCS. The person
presiding over the hearing shall permit the witness to stay unless it is established that there
is a substantial risk that the testimony of the complaining witness would be influenced by the
support person, in which case the presiding official shall admonish the support person or
persons not to prompt, sway, or influence the witness in any way. Nothing shall preclude the
presiding officer from exercising their discretion to remove a person from the hearing whom
they believe is prompting, swaying, or influencing the witness.

The testimony of the support person shall be presented before the testimony of the
complaining witness and the complaining witness shall be excluded from the courtroom
during that testimony.
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9. Especially for charges involving sexual assault or battery, if the hearing is to be conducted in
public at the request of the student being expelled, the complaining witness shall have the
right to have their testimony heard in a closed session when testifying at a public meeting
would threaten serious psychological harm to the complaining witness and there are no
alternative procedures to avoid the threatened harm. The alternative procedures may include
videotaped depositions or contemporaneous examination in another place communicated to
the hearing room by means of closed-circuit television.

10. Evidence of specific instances of a complaining witness’ prior sexual conduct is presumed
inadmissible and shall not be heard absent a determination by the entity conducting the
hearing that extraordinary circumstances exist requiring the evidence be heard. Before such
a determination regarding extraordinary circumstances can be made, the witness shall be
provided notice and an opportunity to present opposition to the introduction of the evidence.
In the hearing on the admissibility of the evidence, the complaining witness shall be entitled
to be represented by a parent, legal counsel, or other support person. Reputation or opinion
evidence regarding the sexual behavior of the complaining witness is not admissible for any
purpose.

G. Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including electronic
recording, as long as a reasonably accurate and complete written transcription of the proceedings
can be made.

H. Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted and
used as proof only if it is the kind of evidence on which reasonable persons can rely in the conduct of
serious affairs. A recommendation by the Administrative Panel to expel must be supported by
substantial evidence that the student committed an expellable offense. Findings of fact shall be based
solely on the evidence at the hearing. While hearsay evidence is admissible, no decision to expel shall
be based solely on hearsay. Sworn declarations may be admitted as testimony from witnesses of
whom the Board or Administrative Panel determines that disclosure of their identity or testimony at
the hearing may subject them to an unreasonable risk of physical or psychological harm.

If, due to a written request by the expelled student, the hearing is held at a public meeting, and the
charge is committing or attempting to commit a sexual assault or committing a sexual battery as
defined in Education Code Section 48900, a complaining witness shall have the right to have their
testimony heard in a session closed to the public.

I. Expulsion Decision

The decision of the Administrative Panel shall be in the form of written findings of fact and a written
recommendation to the Board who will make a final determination regarding the expulsion. The
Board of Directors shall make the final determination regarding the expulsion within ten (10) school
days following the conclusion of the hearing. The decision of the Board is final.

If the Administrative Panel decides not to recommend expulsion, or the Board of Directors ultimately
decides not to expel, the student shall immediately be returned to their previous educational
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program.

The Board of Directors may also determine to suspend the enforcement of the expulsion order for a
period of not more than one (1) calendar year from the date of the expulsion hearing and return the
student to the student’s previous educational program under a probationary status and
rehabilitation plan to be determined by the Board. During the period of the suspension of the
expulsion order, the student is deemed to be on probationary status. The Board of Directors may
revoke the suspension of an expulsion order under this section if the student commits any of the
enumerated offenses listed above or violates any of the Charter School’s rules and regulations
governing student conduct. If the Board revokes the suspension of an expulsion order, the student
may be expelled under the terms of the original expulsion order. The Board of Directors shall apply
the criteria for suspending the enforcement of the expulsion order equally to all students, including
individuals with exceptional needs as defined in Education Code Section 56026. The Board of
Directors shall further comply with the provisions set forth under Education Code Section 48917,
except as otherwise expressly set forth herein.

J. Written Notice to Expel

The Executive Director or designee, following a decision of the Board to expel, shall send written
notice of the decision to expel, including the Board’s adopted findings of fact, to the student and/or
the student’s parent/guardian. This notice shall also include the following: (a) Notice of the specific
offense committed by the student; and (b) Notice of the student’s or parent/guardian’s obligation to
inform any new district in which the student seeks to enroll of the student’s status with FRCS.

The Executive Director or designee shall send a copy of the written notice of the expulsion decision
to the chartering authority. This notice shall include the following: (a) The student’s name; and (b)
The specific expellable offense committed by the student.

K. Disciplinary Records

FRCS shall maintain records of all student suspensions and expulsions at FRCS. Such records shall be
made available to the chartering authority upon request.

L. Right to Appeal

In accordance with Education Code Section 47605(c)(5)(J)(iii), a student being expelled or
suspended will be provided “oral or written notice of the charges against the student,” “an
explanation of the evidence that supports the charges and an opportunity for the student to present
his or her side of the story,” and/or the opportunity for “a hearing adjudicated by a neutral officer
within a reasonable number of days at which the student has a fair opportunity to present testimony,
evidence, and witnesses and confront and cross-examine adverse witnesses, and at which the student
has the right to bring legal counsel or an advocate.” Moreover, for any non-voluntary removal, the
student’s parent/guardian will be given written notice of intent to remove the student no less than
five (5) school days in advance, and the parent/guardian will be given the right to challenge the non-

voluntary removal under the same procedures as an expulsion.
M. Expelled Students/Alternative Education

Parents/guardians of students who are expelled shall be responsible for seeking alternative
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education programs including, but not limited to, programs within the County or their school district
of residence. FRCS shall work cooperatively with parents/guardians as requested by
parents/guardians or by the school district of residence to assist with locating alternative placements
during expulsion.

N. Rehabilitation Plans

Students who are expelled from FRCS shall be given a rehabilitation plan upon expulsion as
developed by the Board at the time of the expulsion order, which may include, but is not limited to,
periodic review as well as assessment at the time of review for readmission. The rehabilitation plan
should include a date not later than one (1) year from the date of expulsion when the student may
reapply to FRCS for readmission.

0. Readmission or Admission of Previously Expelled Student

The decision to readmit a student after the end of the student’s expulsion term or to admit a
previously expelled student from another school district or charter school who has not been
readmitted/admitted to another school or school district after the end of the student’s expulsion
term, shall be in the sole discretion of the Board following a meeting with the Executive Director or
designee and the student and guardian or representative to determine whether the student has
successfully completed the rehabilitation plan and to determine whether the student poses a threat
to others or will be disruptive to the school environment. The Executive Director or designee shall
make a recommendation to the Board following the meeting regarding his or her determination. The
Board shall then make a final decision regarding readmission or admission of the student during the
closed session of a public meeting, reporting out any action taken during closed session consistent
with the requirements of the Brown Act. The student’s readmission is also contingent upon FRCS’s
capacity at the time the student seeks readmission or admission to FRCS.

P. Notice to Teachers

The Charter School shall notify teachers of each student who has engaged in or is reasonably
suspected to have engaged in any of the acts listed in Education Code Section 49079 and the
corresponding enumerated offenses set forth above.

Q. Involuntary Removal for Truancy

In accordance with Education Code Section 51747 and the Charter School’s Board policy on
independent study, after two (2) missed assignments, an evaluation is held to determine whether it
is in the best interest of the student to remain in independent study. If it is determined that it is not
in the student’s best interest to remain in independent study, the Charter School may involuntarily
remove the student after the Charter School follows the requirements of the Missed Assignment
Policy and only after providing notice and an opportunity for a parent/guardian or educational rights
holder to request a hearing prior to any involuntary removal as forth herein. Students who are
involuntarily removed for truancy shall be given a rehabilitation plan and shall be subject to the
readmission procedures set forth herein.

R. Special Procedures for the Consideration of Suspension and Expulsion or Involuntary
Removal of Students with Disabilities
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1. Notification of SELPA

The Charter School shall immediately notify the SELPA and coordinate the procedures in this policy
with the SELPA of the discipline of any student with a disability or student who the Charter School or
SELPA would be deemed to have knowledge that the student had a disability.

2. Services During Suspension

Students suspended for more than ten (10) school days in a school year shall continue to receive
services so as to enable the student to continue to participate in the general education curriculum,
although in another setting (which could constitute a change of placement and the student’s IEP
would reflect this change), and to progress toward meeting the goals set out in the child’s IEP/504
Plan; and receive, as appropriate, a functional behavioral assessment, and behavioral intervention
services and modifications, that are designed to address the behavior violation so that it does not
recur. These services may be provided in an interim alternative educational setting.

3. Procedural Safeguards/Manifestation Determination

Within ten (10) school days of a recommendation for expulsion or any decision to change the
placement of a child with a disability because of a violation of a code of student conduct, the Charter
School, the parent, and relevant members of the IEP/504 Team shall review all relevant information
in the student’s file, including the child’s I[EP/504 Plan, any teacher observations, and any relevant
information provided by the parents to determine:

a. Ifthe conduct in question was caused by, or had a direct and substantial relationship to, the
child’s disability; or

b. If the conduct in question was the direct result of the local educational agency’s failure to
implement the IEP/504 Plan.

If the Charter School, the parent, and relevant members of the [EP/504 Team determine that either
of the above is applicable for the child, the conduct shall be determined to be a manifestation of the
child’s disability.

Ifthe Charter School, the parent, and relevant members of the IEP/504 Team make the determination
that the conduct was a manifestation of the child’s disability, the [EP/504 Team shall:

a. Conduct a functional behavioral assessment, and implement a behavioral intervention plan
for such child, provided that the Charter School had not conducted such assessment prior to
such determination before the behavior that resulted in a change in placement;

b. Ifabehavioral intervention plan has been developed, review the behavioral intervention plan
if the child already has such a behavioral intervention plan, and modify it, as necessary, to
address the behavior; and

C. Return the child to the placement from which the child was removed, unless the
parent/guardian and the Charter School agree to a change of placement as part of the
modification of the behavioral intervention plan.

If the Charter School, the parent, and relevant members of the IEP/504 Team determine that the
behavior was not a manifestation of the student’s disability and that the conduct in question was not
a direct result of the failure to implement the IEP/504 Plan, then the Charter School may apply the
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relevant disciplinary procedures to children with disabilities in the same manner and for the same
duration as the procedures would be applied to students without disabilities.

4. Due Process Appeals

The parent/guardian of a child with a disability who disagrees with any decision regarding
placement, or the manifestation determination, or the Charter School believes that maintaining the
current placement of the child is substantially likely to result in injury to the child or to others, may
request an expedited administrative hearing through the Special Education Unit of the Office of
Administrative Hearings or by utilizing the dispute provisions of the 504 Policy and Procedures.

When an appeal relating to the placement of the student or the manifestation determination has
been requested by either the parent/guardian or the Charter School, the student shall remain in the
interim alternative educational setting pending the decision of the hearing officer in accordance with
state and federal law including 20 U.S.C. Section 1415(k) until the expiration of the forty- five (45)
day time period provided for in an interim alternative educational setting, unless the
parent/guardian and the Charter School agree otherwise.

In accordance with 20 U.S.C. Section 1415(k)(3), if a parent/guardian disagrees with any decision
regarding placement, or the manifestation determination, or if the Charter School believes that
maintaining the current placement of the child is substantially likely to result in injury to the child or
to others, the parent/guardian or Charter School may request a hearing.

In such an appeal, a hearing officer may: (1) return a child with a disability to the placement from
which the child was removed; or (2) order a change in placement of a child with a disability to an
appropriate interim alternative educational setting for not more than 45 school days if the hearing
officer determines that maintaining the current placement of such child is substantially likely to
result in injury to the child or to others.

5. Special Circumstances

Charter School personnel may consider any unique circumstances on a case-by-case basis when
determining whether to order a change in placement for a child with a disability who violates a code
of student conduct.

The Principal or designee may remove a student to an interim alternative educational setting for not
more than forty-five (45) school days without regard to whether the behavior is determined to be a
manifestation of the student’s disability in cases where a student:

a. Carries or possesses a weapon, as defined in 18 U.S.C. Section 930, to or at school, on school
premises, or to or at a school function;

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled
substance, while at school, on school premises, or at a school function; or

C. Has inflicted serious bodily injury, as defined by 20 U.S.C. Section 1415(k)(7)(D), upon a
person while at school, on school premises, or at a school function.

6. Interim Alternative Educational Setting
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The student’s interim alternative educational setting shall be determined by the student’s I[EP/504
Team.

7. Procedures for Students Not Yet Eligible for Special Education Services

A student who has not been identified as an individual with disabilities pursuant to IDEA and who
has violated the Charter School’s disciplinary procedures may assert the procedural safeguards
granted under this administrative regulation only if the Charter School had knowledge that the
student was disabled before the behavior occurred.

The Charter School shall be deemed to have knowledge that the student had a disability if one of the
following conditions exists:

a. The parent/guardian has expressed concern in writing, or orally if the parent/guardian does
not know how to write or has a disability that prevents a written statement, to Charter School
supervisory or administrative personnel, or to one of the child’s teachers, that the student is
in need of special education or related services.

The parent/guardian has requested an evaluation of the child.

c. The child’s teacher, or other Charter School personnel, has expressed specific concerns about
a pattern of behavior demonstrated by the child, directly to the director of special education
or to other Charter School supervisory personnel.

If the Charter School knew or should have known the student had a disability under any of the three
(3) circumstances described above, the student may assert any of the protections available to IDEA-
eligible children with disabilities, including the right to stay-put.

If the Charter School had no basis for knowledge of the student’s disability, it shall proceed with the
proposed discipline. The Charter School shall conduct an expedited evaluation if requested by the
parents; however, the student shall remain in the education placement determined by the Charter
School pending the results of the evaluation.

The Charter School shall not be deemed to have knowledge that the student had a disability if the

parent/guardian has not allowed an evaluation, refused services, or if the student has been evaluated
and determined to not be eligible.
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ELEMENT ELEVEN: RETIREMENT SYSTEMS

Governing Law: The manner by which staff members of the charter school will be covered by the State
Teachers' Retirement System, the Public Employees’ Retirement System, or federal social security. --
Education Code Section 47605 (c)(5)(K)

FRCS will structure its employee compensation plan in a manner that will attract candidates with the
necessary skills and experience. Credentialed Charter School employees shall participate in the
California State Teachers’ Retirement System (STRS). Non-credentialed employees shall participate
in federal Social Security. The Executive Director is responsible for ensuring that appropriate
arrangements for coverage are made.
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ELEMENT TWELVE: PUBLIC SCHOOL ATTENDANCE ALTERNATIVES

Governing Law: The public school attendance alternatives for pupils residing within the school district
who choose not to attend charter schools. -- Education Code Section 47605 (c)(5)(L)

No student may be required to attend FRCS. Students who reside within the District who choose not
to attend FRCS may attend school within the District according to District policy or at another school
district or school within the District through the District's intra and inter-district policies.
Parents/guardians of each student enrolled in FRCS will be informed on admissions forms that the
students have no right to admission in a particular school or program of a local education agency as
a consequence of enrollment in FRCS, except to the extent that such a right is extended by the local
education agency.
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ELEMENT THIRTEEN: EMPLOYEE RETURN RIGHTS

Governing Law: The rights of an employee of the school district upon leaving the employment of the
school district to work in a charter school and of any rights of return to the school district after
employment at a charter school. -- Education Code Section 47605 (c)(5)(M)

No non-charter school district employee shall be required to work at FRCS. Employees of the District
who choose to leave the employment of the District to work at FRCS will have no automatic rights of
return to the District after employment by FRCS unless specifically granted by the District through a
leave of absence or other agreement. Charter School employees shall have any right upon leaving the
District to work in FRCS that the District may specify, any rights of return to employment in a school
district after employment in FRCS that the District may specify, and any other rights upon leaving
employment to work in FRCS that the District determines to be reasonable and not in conflict with
any law.

Sick or vacation leave or years of service credit at the District or any other school district will not be

transferred to FRCS. Employment by FRCS provides no rights of employment at any other entity,
including any rights in the case of closure of FRCS.
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ELEMENT FOURTEEN: DISPUTE RESOLUTION

Governing Law: The procedures to be followed by the charter school and the chartering authority to
resolve disputes relating to provisions of the charter. -- Education Code Section 47605 (c)(5)(N)

The intent of this dispute resolution process is to (1) resolve disputes within the charter school
pursuant to the charter school’s policies, (2) minimize the oversight burden on the District, (3)
ensure a fair and timely resolution of disputes, and (4) frame a charter oversight and renewal process
and timeline so as to avoid disputes regarding oversight and renewal matters.

The following procedure is proposed language to be discussed by the members of the Board of
Directors and the staff of Feather River Charter School and the District in the negotiation of a mutually
agreed-upon procedure to resolve all disputes regarding FRCS including disputes related to
provisions of the charter and including disputes between FRCS and the Board of Trustees of the
District pursuant to the terms of this section. Both shall refrain from public commentary regarding
any disputes until the matter has progressed through the dispute resolution process, with the
exception of public board meetings as needed to conform to the Ralph M. Brown Act.

Disputes arising from within the school, including all disputes among and between students, staff,
parents/guardians, volunteers, advisors, and partner organizations and Board of Directors of the
school, shall be resolved by FRCS and the Board of Directors pursuant to policies and procedures
developed Feather River Charter School Board of Directors. FRCS shall have an internal dispute
resolution process to be used for all internal disputes related to the Charter School’s operations. FRCS
shall also maintain a Uniform Complaint Policy and Procedures, as required by law.

The District shall not intervene in any such internal disputes without the consent of the

Board of Directors of Feather River Charter School and shall refer any complaints or reports
regarding such disputes to the chairperson of the Board of Directors or the Executive Director of
FRCS for resolution pursuant to FRCS’s policies.

The District agrees not to intervene or become involved in the dispute unless the dispute has given
the District reasonable cause to believe that a violation of this charter or related laws or agreements
has occurred, or unless the Board of Directors of Feather River Charter School has requested the
District to intervene in the dispute.

Disputes between FRCS and the District

In the event that FRCS and the District have disputes regarding the terms of this charter or any other
issue regarding FRCS, both parties agree to follow the process outlined below. However, this dispute
resolution process will not apply to those issues identified as possible grounds for revocation of the
charter petition as outlined in Education Code Section 47607(f) unless the District chooses to have
this process apply.

In the event of a dispute between FRCS and the District, the staff and Board of Directors members of
the school and District agree to first frame the issue in written format and refer the issue to the
District Superintendent or designee, and FRCS Executive Director or designee. In the event that the
District Superintendent believes that the dispute relates to an issue that could lead to revocation of
the charter, this shall be specifically noted in the written dispute statement.
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FRCS’s Executive Director and the District Superintendent, or their respective designees, shall
informally meet and confer in a timely fashion to attempt to resolve the dispute. In the event that this
informal meeting fails to resolve the dispute, both parties shall identify two board members from
their respective boards who shall jointly meet with the Superintendent of the District and the
Executive Director of FRCS, or their designees, and attempt to resolve the dispute. If this joint meeting
fails to resolve the dispute, the Superintendent and the Executive Director, or their designees, shall
jointly identify a neutral, third-party mediator by mutual agreement. The format of the mediation
session shall be developed jointly.

The Superintendent and Executive Director, or their designees, shall incorporate informal rules of
evidence and procedure into the mediation format unless both parties agree otherwise. FRCS and the
school District shall each bear its own costs incurred as a result of its compliance with this dispute
resolution process. Upon failure of mediation, all remedies should be available.
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ELEMENT FIFTEEN: CLOSURE PROCEDURES

Governing Law: The procedures to be used if the charter school closes. The procedures shall ensure a
final audit of the charter school to determine the disposition of all assets and liabilities of the charter
school, including plans for disposing of any net assets and for the maintenance and transfer of pupil
records. --Education Code Section 47605(c)(5)(0)

Closure of FRCS will be documented by official action of the Board of Directors. The action will
identify the reason for closure. The official action will also identify an entity and person or persons
responsible for closure-related activities.

FRCS will promptly notify parents/guardians and students of FRCS, the District, the Sutter County
Office of Education, FRCS’s SELPA, the retirement systems in which FRCS’s employees participate
(e.g. State Teachers’ Retirement System, and federal social security), and the California Department
of Education of the closure as well as the effective date of the closure. This notice will also include the
name(s) of and contact information for the person(s) to whom reasonable inquiries may be made
regarding the closure; the pupils’ school districts of residence; and the manner in which
parents/guardians may obtain copies of pupil records, including specific information on completed
courses and credits that meet graduation requirements.

FRCS will ensure that the notification to the parents/guardians and students of FRCS of the closure
provides information to assist parents/guardians and students in locating suitable alternative
programs. This notice will be provided promptly following the Board's decision to close FRCS.

FRCS will also develop a list of pupils in each grade level and the classes they have completed,
together with information on the pupils’ districts of residence, which they will provide to the entity
responsible for closure-related activities.

As applicable, FRCS will provide parents/guardians, students and the District with copies of all
appropriate student records and will otherwise assist students in transferring to their next school.
All transfers of student records will be made in compliance with FERPA 20 U.S.C. § 1232g. The records
of Feather River Charter School should remain with the non-profit entity, at least until the non-profit
closes, in which case the records should be maintained by other Charter School-related agencies. If
all the aforementioned agencies have closed, FRCS will ask the District to store original records of
Charter School students. All records of FRCS shall be transferred to the District upon Charter School
closure. If the District will not or cannot store the records, FRCS shall work with the County Office of
Education to determine a suitable alternative location for storage.

All state assessment results, special education records, and personnel records will be transferred to
and maintained by the entity responsible for closure-related activities in accordance with applicable
law.

As soon as reasonably practical, Feather River Charter School will prepare final financial records.
FRCS will also have an independent audit completed within six months after closure. FRCS will pay
for the final audit. The audit will be prepared by a qualified Certified Public Accountant selected by
FRCS and will be provided to the District promptly upon its completion. The final audit will include
an accounting of all financial assets, including cash and accounts receivable and an inventory of
property, equipment, and other items of material value, an accounting of the liabilities, including
accounts payable and any reduction in apportionments as a result of audit findings or other
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investigations, loans, and unpaid staff compensation, and an assessment of the disposition of any
restricted funds received by or due to FRCS.

FRCS will complete and file any annual reports required pursuant to Education Code Section
47604.33.

On closure of FRCS, all assets of FRCS, including but not limited to all leaseholds, personal property,
intellectual property and all ADA apportionments and other revenues generated by students
attending FRCS, remain the sole property of FRCS and upon the dissolution of the non-profit public
benefit corporation shall return to the non-profit corporation to be used within the state of California
only. Any assets acquired from the District or District property will be promptly returned upon
Charter School closure to the District. The distribution shall include return of any grant funds and
restricted categorical funds to their source in accordance with the terms of the grant or state and
federal law, as appropriate, which may include submission of final expenditure reports for
entitlement grants and the filing of any required Final Expenditure Reports and Final Performance
Reports, as well as the return of any donated materials and property in accordance with any
conditions established when the donation of such materials or property was accepted.

On closure, FRCS shall remain solely responsible for all liabilities arising from the operation of FRCS.
As FRCS is operated by a non-profit public benefit corporation, should the corporation dissolve with
the closure of FRCS, the Board will follow the procedures set forth in the California Corporations Code
for the dissolution of a non-profit public benefit corporation and file all necessary filings with the

appropriate state and federal agencies.

FRCS will utilize the school’s budgeted reserve fund to undertake any expenses associated with the
closure procedures identified above.
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MISCELLANEOUS PROVISIONS

Budgets

Budgets and Cash Flow

Governing Law: The petitioner or petitioners also shall be required to provide financial statements that
include a proposed first year operational budget, including startup costs, and cash flow and financial
projections for the first three years of operation. --Education Code Section 47605(h)

Attached as Appendix D, please find the following documents:

1. Five Year Budget
2. Three Year Cash Flow

3. Budget/Revenue Assumptions

Financial Reporting

FRCS has elected to be direct-funded from the State, pursuant to Education Code Section 47651.

FRCS shall provide reports to District and the County Superintendent of Schools in accordance with
Education Code Section 47604.33 as follows and shall provide additional fiscal reports as requested
by the District or County Superintendent of Schools:

1. By ]July 1, a preliminary budget for the current fiscal year.
2. By]July 1, an annual update required pursuant to Section 47606.5

3. By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, on December 15, a copy of FRCS's annual, independent
financial audit report for the preceding fiscal year shall be delivered to the District, State
Controller, State Department of Education and County Superintendent of Schools.

4. By March 15, a second interim financial report for the current fiscal year reflecting changes
through January 31.

5. By September 15, a final non-audited report from the full prior year. The report submitted to
the District shall include an annual statement of all FRCS's receipts and expenditures for the
preceding fiscal year.

The school’s contracted service provider shall provide a monthly report of FRCS's current and
projected financial viability to the Feather River Charter School Board of Directors. These reports
shall, at a minimum, have the same format and content as the legally required Interim Reports
identified above.

Insurance

FRCS shall acquire and finance general liability, workers’ compensation, and other necessary
insurance of the types and in the amounts required for an enterprise of similar purpose and
circumstance using recommendations from the District insurers. The District Board of Education
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shall be named as an additional insured on all policies of FRCS. Prior to the new charter term, FRCS
shall provide evidence of the above insurance coverage to the District.

The District shall not be required to provide coverage to Feather River Charter School under any of
the District's self-insured programs or commercial insurance policies. FRCS shall secure and
maintain, as a minimum, insurance as set forth below to protect Feather River Charter School from
claims that may arise from its operations. FRCS shall maintain the following insurance policies:

e Workers' Compensation Insurance, with a limit of liability no less than $500,000, and that
extends coverage and protection to Charter school employees and volunteers in accordance
with provisions of the California Labor Code, adequate to protect Feather River Charter
School from claims under Workers' Compensation Acts, which may arise from its operations.

e General Liability, including Fire Legal Liability, Comprehensive Bodily Injury, and Property
Damage Liability for combined single limit coverage of not less than $5,000,000 for each
occurrence. The policy shall be endorsed to name the District as additional insured.
Commercial Auto Liability, including Owned, Leased, Hired, and Non-owned, coverage with
limits of $1,000,000 Combined Single Limit per Occurrence.

e Fidelity Bond coverage shall be maintained by Feather River Charter School to cover all
charter school employees who handle, process, or otherwise have responsibility for charter
school funds, supplies, equipment or other assets. Minimum amount of coverage shall be
$50,000 per occurrence, with no self-insured retention. Professional Educators Errors and
Omissions liability coverage with minimum limits of $3,000,000 per occurrence and
$3,000,000 general aggregate.

e Sexual Molestation and Abuse coverage with minimum limits of $3,000,000 per occurrence
and $3,000,000 general aggregate. Coverage may be held as a separate policy or included by
endorsement in the Commercial General Liability or the Errors and Omissions Policy.

e Employment Practices Legal Liability coverage with limits of $3,000,000 per occurrence and
$3,000,000 general aggregate.

Insurance Certificates

Feather River Charter School shall maintain on file certificates signed by an authorized
representative of the insurance carrier. Certificates shall be endorsed as follows: The insurance
afforded by this policy shall not be suspended, cancelled, reduced in coverage or limits or non-
renewed except after thirty (30) days prior written notice by certified mail, return receipt requested,
has been given to the District.

Administrative Services

Governing Law: The manner in which administrative services of the charter school are to be provided.
--Education Code Section 47605(h)

The Executive Director and Directors will assume the lead responsibility for administering FRCS
under the policies adopted by FRCS's Board of Directors. FRCS will contract with an appropriate
third-party for all "back-office" administrative services, including, but not limited to, financial
management, personnel, operational, instructional support, enrichment services, student services
support, vendor services, human resources and instructional program development. FRCS intends to
contract with a business management company to provide financial management, accounting, and
payroll services by providing budget development, implementation of the adopted budget, and
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monitoring expenses to ensure that FRCS Board remains informed about the continuing fiscal
solvency of FRCS.

Governing Law: The facilities to be used by the charter school. The description of facilities to be used by
the charter school shall specify where the charter school intends to locate. --Education Code Section
47605(h)

FRCS intends to operate an administrative office and resource center inside the District boundaries
within Sutter County at 4305 S. Meridian Road, Meridian, CA. The Charter School may operate
administrative office(s) in adjacent counties. Out of District office(s) will be used for clerical staff to
work and where families can pick up instructional materials; they will not operate as a resource
center, meeting space, or other satellite facility for the Charter School.

FRCS students will have the option to attend classes and participate in enrichment opportunities at
the in-District location, 4305 S. Meridian Road, Meridian, CA (Winship Community School Resource

Center).

Civil Liability Impact

Governing Law: Potential civil liability effects, if any, upon the charter school and upon the school
district.
--Education Code Section 47605(h)

FRCS shall be operated by a California nonprofit public benefit corporation. This corporation is
organized and operated exclusively for charitable purposes within the meaning of Section 501(c)(3)
of the Internal Revenue Code and the California Revenue and Taxation Code Section 23701(d).

Pursuant to Education Code Section 47604(d), an entity that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or
obligations of FRCS or for claims arising from the performance of acts, errors or omissions by FRCS
if the authority has complied with all oversight responsibilities required by law. FRCS shall work
diligently to assist the District in meeting any and all oversight obligations under the law, including
monthly meetings, reporting, or other District-requested protocol to ensure the District shall not be
liable for the operation of FRCS.

Further, FRCS and the District shall enter into a memorandum of understanding, wherein FRCS shall
indemnify the District for the actions of FRCS under this charter.

The corporate bylaws of FRCS shall provide for indemnification of FRCS’s Board, officers, agents, and
employees, and FRCS will purchase general liability insurance, Board Members and Officers

insurance, and fidelity bonding to secure against financial risks.

FRCS Board will institute appropriate risk management practices as discussed herein, including
screening of employees, establishing codes of conduct for students, and dispute resolution.

District Reports
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The District agrees to file all reports specifically required by law to be filed with the California
Department of Education or any other State or federal agency by a local educational agency on behalf
of the District and/or Charter School. The Charter School shall promptly provide the District with any
information, data, or documentation necessary for the District to timely file such reports in
accordance with law. The Charter School shall be solely responsible for the accuracy of all data
submitted to the District. The Charter School shall be responsible for filing all other reports as may
be required by law.

Upon request, the Charter School shall promptly respond to all District requests for documentation,
including any financial records, pursuant to Education Code Section 47604.3.

The Charter School agrees to and submits to the right of the District to make random visits and
inspections in order to carry out its statutorily required oversight in accordance with Education Code
Section 47604.32. The Charter School recognizes and shall comply with the District
Superintendent’s authority to monitor and investigate the Charter School in accordance with
Education Code Section 47604.4.

Attendance Reporting, School Calendar, and Other Data

The Charter School shall provide the District with a copy of the Charter School’s annual attendance
calendar for the upcoming school year no later than July 1 of each year for which it is in existence.
The Charter School shall maintain no less than the minimum number of instructional days and
minutes required by the Education Code and/or the California Code of Regulations for each grade
level served. FRCS’s proposed academic calendar is attached in Appendix A. Subject to District
approval, the Charter School shall establish and maintain an attendance reporting system to record
and account for the Charter School’s ADA, as defined in Title 5, California Code of Regulations Section
11960. The Charter School shall timely report ADA figures to the District per regulatory timelines for
period one, period two and annual attendance. The Charter School shall provide the District with a
monthly enrollment report no later than the 15th calendar day of the following attendance month.

The Charter School shall provide all data and reports required by the District in hard copy and
electronic data files. The Charter School shall submit enrollment and demographic information to the
California Basic Educational Data System (CBEDS), and the California Longitudinal Pupil
Achievement Data System (CALPADS), to the extent and in the manner specifically required by law
or regulations applicable to charter schools. Upon request, the Charter School shall provide the
District with documentation of the teacher/student ratio for the Charter School.

MOU and Severability

Details of any District-provided services, costs and funding between the District and Feather River
Charter School shall be detailed in an MOU. In the event of changes to state law or regulations
applicable to charter schools enacted subsequent to granting this Charter, which are inconsistent
with the terms of this Charter, the parties agree to work cooperatively to amend this Charter and any
applicable MOU provisions to accord with any such changes. The terms of this Charter contract are
severable.
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In the event that any provisions are determined to be unenforceable or invalid for any reason, the
remainder of the Charter shall remain in effect, unless mutually agreed otherwise by the District and
the governing board of FRCS.

Services for Homeless and Foster Youth

Education Code Section 48850 et seq.: Requires provision of certain services for homeless and foster
students and clarifies that “local educational agency” includes all charter schools.

The Charter School is committed to meeting the unique needs of all students. Through the various
staff positions and administration, the Charter School will ensure that students protected by this
requirement receive all required services. Furthermore, the Charter School will make efforts to
provide any additional assistance identified by the student or the school community.

Foster Family Agencies and Group Homes right to review pupil records as indicated by SB 233 and is
included in FRCS Educational Records and Student Information Policy under Section six (6).
Disclosure of education records and directory information: An agency caseworker or other
representative of a State or local child welfare agency or tribal organization who has the right to
access a student’s case plan, when such agency or organization is legally responsible, in accordance
with State law, for the care and protection of the student, provided those records will not be disclosed
by such agency or organization, except as required by law.

Resources and Support to LGBT+ Students

Education Code Section 234.1: Requires charter schools serving grades 7-12 to provide certificated
employees with information regarding school site/community resources providing support to LGBT+
students.

The Charter School’s staff will receive this information annually during the five (5) Staff Work Days
that precede the first day of instruction. The Charter School’s Parent Liaison, counseling team,
Advisory structure, staff, and administration will also work to assist these students with any
necessary supports.

Protecting Children who are Immigrants
FRCS has policies and procedures for gathering and handling sensitive student information during
enrollment and shall establish training regarding immigration issues for teachers, school

administrators, and school staff, including information on responding to a request from an officer
enforcing immigration law to visit a school site or have access to a student.
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CONCLUSION

By approving this charter, the Winship-Robbins Elementary School District will be fulfilling the intent
of Charter School Act of 1992 to:

(a) Improve pupil learning

(b) Increase learning opportunities for all pupils, with special emphasis on expanded learning
experiences for pupils who are identified as academically low achieving

(c) Encourage the use of different and innovative teaching methods

(d) Create new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site

(e) Provide parents and pupils with expanded choices in the types of educational opportunities
that are available within the public school system

(f) Hold the schools established under this part accountable for meeting measurable pupil
outcomes and provide the schools with a method to change from rule-based to performance-
based accountability systems

The Petitioners are eager to work independently, yet cooperatively with the District to set the highest
standard for what a charter school should and can be. To this end, the Petitioners pledge to work
cooperatively with the District to answer any concerns over this document and to present the District
with the strongest possible proposal for approval. Feather River Charter School shall be considered
approved as of the date of charter approval. The term of the charter shall be from July 1, 2021 through
June 30, 2026.

The standards and criteria in Education Code Sections 47605, 47607, and 47607.2 shall govern
renewal of the charter as applicable.
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Appendix A:
2021-2022 Draft School Calendar



2021-2022 Draft School Calendar
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Appendix B:
LCAP and LCP



LCAP Year (select from 2017-18, 2018-19, 2019-20)
2019-20

Loca I C o n t ro I Addendum: General instructions & regulatory requirements.
ACCO u nta bi I ity P I Q) Aewendix A Priortes 5 and 6 Rate Calculatons

Appendix B: Guiding Questions: Use as prompts (not limits)

a n d An n u al U pd ate California School Dashboard: Essential data to support completion of

this LCAP. Please analyze the LEA’s full data set; specific links to the

( LC A P) T em p I ate rubrics are also provided within the template.

LEA Name Contact Name and Title Email and Phone
Inspire Charter School - North Heather Stokhaug heatherst@inspireschools.org
Principal (916) 397-2474

2017-20 Plan Summary
The Story

Describe the students and community and how the LEA serves them.

Inspire Charter School - North is a tuition-free public charter school offering personalized student
learning in grades TK through 12 . We offer multiple educational programs and encourages parents
to customize their child's learning experience to help address individual learning needs. Under the
direction of caring, appropriately credentialed teachers, students complete an independent study
and small group instruction online programs. Students can choose to complete their educational
experience completely online, participate in a blended model of online coursework with some direct
instruction, complete some offline textbook work, participate in homeschool curriculum, enroll in
project-based courses, and enjoy enrichment opportunities.

LCAP Highlights

Identify and briefly summarize the key features of this year’'s LCAP.

This year, we are adding Actions/Services intended to help improve our high school graduation
rates and to increase our student performance including:
¢ Implement four-year graduation rate needs assessment and root cause analysis including
related professional development (Goal 4, Action1)
¢ Implement Project Recovery for students, particularly for unduplicated students including
those who are English Learners, Foster Youth, or have a low socio-economic background.
(Goal 4, Action 4); and
e Targeted Professional Development for teachers to support students who are performing
below grade level standard on the Smarter Balance Assessment or STAR360 (Goal 2,
Action 4)
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Review of Performance

Based on a review of performance on the state indicators and local performance indicators included in the
California School Dashboard, progress toward LCAP goals, local self-assessment tools, stakeholder input, or
other information, what progress is the LEA most proud of and how does the LEA plan to maintain or build
upon that success? This may include identifying any specific examples of how past increases or improvements
in services for low-income students, English learners, and foster youth have led to improved performance for
these students.

Greatest Progress

We've implemented an RTI model, English Language Development instructional program, and
Specialized Academic Instruction services to support students, as well as wet labs for science
classes. Additionally, we are emphasizing a data-informed culture as evidenced by the hiring of a
Dean of Academics, Director of Student Achievement and Accountability, and Coordinator of
Professional Development. Further, we have implemented a schoolwide benchmark assessment
window after which teachers analyze results and create individualized student goals.

When reviewing the 2018 California Schools Dashboard results, our Graduation Rate Indicator score
improved by 21.7% (95%). Further, our Chronic Absenteeism Indicator improved by 1.3% (0.3%)
scoring at the blue performance color. We maintained a 0% Suspension Rate Indicator.
Additionally, the number of students who scored at "Prepared" on the College Career Indicator
increased by 13.3% (20%).

Referring to the California School Dashboard, identify any state indicator or local performance indicator for
which overall performance was in the “Red” or “Orange” performance category or where the LEA received a
“Not Met” or “Not Met for Two or More Years” rating. Additionally, identify any areas that the LEA has
determined need significant improvement based on review of local performance indicators or other local
indicators. What steps is the LEA planning to take to address these areas with the greatest need for
improvement?

Greatest Needs

When reviewing the 2018 California Schools Dashboard results, our Math Indicator overall score is
“Orange.” Additionally, the Hispanic and SES (socio-economically disadvantaged) subgroups scored
at “Red” in the same indicator. Further, we are reviewing our CTE course pathways and codes within
our Student Information System to track student completion better CTE course sequences. We are
also collaborating with local colleges to increase the number of Dual Enrollment and Career
Technical Education (CTE) courses we offer to students.

Page 9 of 134
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LEARM MORE
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EQUITY REPORT
Number of Student Groups in Each Colar
I L ]
0 3 1 0 0

Red Orange ‘Yellow Green  Bloe

LEARM MORE

Chronic Absenteeism

!4" "\I

Blue
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Referring to the California School Dashboard, identify any state indicator for which performance for any student

group was two or more performance levels below the “all student” performance. What steps is the LEA
planning to take to address these performance gaps?

Performance Gaps

When reviewing the 2018 California Schools Dashboard results, our student performance displayed
no performance gaps. Our schoolwide learning objectives (SLOs) were revised through an inclusive
process that involved all stakeholder groups to ensure alignment to standards, curriculum,
instruction, assessment, and school culture. We have implemented an RTI model, English Language
Development instructional program, and Specialized Academic Instruction services to support
students. To increase our review of and decisions based on student performance data, we added a
Dean of Academics, Director of Student Achievement and Accountability, and Coordinator of
Professional Development. We have also introduced a schoolwide benchmark assessment window
after which teachers analyze results and create individualized student goals.
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Student Group Report for 2018

Student Group

LASINE Ay i

Chronic Absenteeism Suspension Rate Graduation Rate College/Career English Language Arts Mathematics

All Students Mone MNone Yellow Orange

English Leamers MNone None Orange Orange

Foster Youth None None Mone None

Homeless MNane Mone MNane MNone Nane MNane
Sociceconomically Disadvantaged Mone MNone Qrange m

Students with Disabilities None None Mone Naone

African American MNone Mone MNone None MNone Mane
American Indian or Alaska Native None ‘ None None None l MNone ‘ Nnnel

Asian MNone Mone Mone MNone None Mone

Filipino MNone Mone Mone MNone MNone Mone

MNative Hawaiian or Pacific Islander MNone None MNone Mane

White Mone None Yellow ‘ Yellow

Two or More Races MNone MNone .

Comprehensive Support and Improvement

MNone Mone

An LEA with a school or schools identified for comprehensive support and improvement (CSl) under the Every

Student Succeeds Act must respond to the following prompts.

Schools Identified

Identify the schools within the LEA that have been identified for CSI.

N/A

Support for Identified Schools

Describe how the LEA supported the identified schools in developing CSI plans that included a school-level
needs assessment, evidence-based interventions, and the identification of any resource inequities to be

addressed through the implementation of the CSI plan.
N/A

Monitoring and Evaluating Effectiveness

Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSlI plan to

support student and school improvement.
N/A

Page 11 of 134
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Annual Update

LCAP Year Reviewed: 2018-19

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed.

Goal 1

Appropriately assigned and credential teachers will develop, implement, and assess standards-based academic content supported by
Professional Development Plan consistent with our mission and objectives, focusing first on personalized learning, critical thinking
strategies, data analysis, and Common Core State Standards.

State and/or Local Priorities addressed by this goal:

State Priorities: Priority 1: Basic (Conditions of Learning)
Priority 2: State Standards (Conditions of Learning)
Priority 7: Course Access (Conditions of Learning)

Local Priorities:

Annual Measurable Outcomes

Expected Actual
Metric/Indicator 100% of the teachers are appropriately assigned and fully credentialed.
100% of teachers appropriately assigned and fully credentialed.
Baseline
100%
Metric/Indicator The baseline data 2017-2018 was 30% students participated in teacher led
Increase number of students participating in Enrichment opportunities as field trips. In 2018-2019, there were 70% students who participated in
measured by student enrollment. teacher led field trips.
Baseline

New program and Baseline data will be available in 2017-18

Metric/Indicator We had over 80% families participate in our back to school event, curriculum
Increase opportunities for parent participation in various school activities. showcase and enrichment adventures. All families participate in monthly
. meetings with their child's home school
Baseline , , _ _ teacher (HST).
New program and Baseline data will be available in 2017-18
Metric/Indicator 72% parents returned the LCAP parent survey. While we
Increase parent participation rate for the school climate survey by 10%. did increase the number of parents participating in the survey, we will

Page 12 of 134
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Expected Actual

. continue to encourage more parents to participate.
Baseline 9 P P P

222 surveys were returned

Metric/Indicator Our attendance rate remains steady at 95% or higher for each month.

Maintain current attendance rates of 95% or higher by ensuring the timely
completion of assignments.

Baseline
95%
Metric/Indicator Our chronic absenteeism rate is 0.3%; a decline of 1.3% (California Schools
Maintain chronic absenteeism rate at 0%. Dashboard)
Baseline
0%
LEARN MORE
Chronic Absenteeism
All Students State
Blue
0.3% chronically absent
Declined 1.3% @
Metric/Indicator Our pupil suspension and expulsion rates remain steady at 0% California
Maintain the rate of pupil suspension and expulsions rates. School Dashboard)
Baseline
0%

Page 13 of 134
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Expected

Metric/Indicator

Maintain safe facilities as demonstrated in the Facilities Inventory (FIT)
Report.

Baseline
100%

Actions / Services

Actual

LEARN MORE
Suspension Rate

£ D

Blue

0% suspended at least once

Maintained 0%

100% of our facilities are considered safe according to the Facilities Inventory
(FIT) Report.

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 1

Planned
Actions/Services
e Ensure teachers are

subject matter
competent:

Actual
Actions/Services
After conducing a performance
review process, we determined
that 100% of certificated staff are
subject matter competent and
appropriately assigned.

Page 14 of 134

Estimated Actual
Expenditures

Certificated Staff 1000-1999:
Certificated Personnel Salaries
LCFF $5,979,515

Budgeted
Expenditures

Certificated Staff 1000-1999:
Certificated Personnel Salaries
LCFF 6,289,591
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e Annual teacher credential
review, including CLAD
or equivalent

o Audit Highly Qualified
Teacher assignments

e Implement a performance
review process that
nevaluates teacher
implementation of CCSS
effectively

Action 2

Planned
Actions/Services

Actual
Actions/Services

Focused Professional development We made a concerted effort to

and parent engagement:

e Create and implement
school-wide and
department professional
development calendar
and data meetings for
staff and parents.

e Conduct ongoing in-
service days and monthly
professional
development, informed
by staff & parent input
and needs analysis.

e Provide opportunities for
families to support their
students’ educations and
provide input in
decisions, feel welcomed
and comfortable
accessing school
resources, including

Page 15 of 134

facilitate opportunities for families
to provide input in decision and to
provide access to school
resources and training to support
their child's academic success.
We were also successful in
implementing PD for staff.

Budgeted
Expenditures

Professional Development
5800: Professional/Consulting

Services And Operating
Expenditures LCFF 31,100

Page 11 of 93

Estimated Actual
Expenditures

Professional Development 5800:
Professional/Consulting Services
And Operating Expenditures
LCFF $7,098



parents of ELL students
and unduplicated pupils.

Action 3

Planned
Actions/Services

Monitor and intervene on
attendance and
behavior:

e Monthly analysis of
attendance and behavior
data by subgroup.

e Special education
services to students with
emotional and behavioral
challenges as required
by IEP.

» Notify parent/guardian of
attendance concerns and
intervene according to
attendance and
enrollment compliancy
procedures.

e Administer, analyze, and
respond to results of
annual student and staff
satisfaction surveys.

e Refine intensive targeted

interventions for students

with behaviors indicating

a likelihood of dropping

out or in danger of failing.

Action 4

Planned
Actions/Services

Page 16 of 134

Actual
Actions/Services

All sub-Actions/Services were met.
We met all IEP
goals/requirements, administered
stakeholder surveys, and refined
interventions for students in need
of attendance support. For
example, we added staff members
whose primary jobs is monitoring
student attendance and transitions.

Budgeted
Expenditures

Included in Goal 1, Action 1 1000-
1999: Certificated Personnel
Salaries LCFF 0

Actual
Actions/Services

Budgeted
Expenditures

Page 12 of 93

Estimated Actual
Expenditures

4000-4999: Books And Supplies
LCFF $456,725

Estimated Actual
Expenditures



e Continue the use of
Parent Portal:

e Continue to train staff in
how to post
communications,
progress reports,
assessment data to
Parent Portal

o Continue to engage
parents in use of parent
portal (demonstration
sessions, how to guides)

o Continue to have
teachers engage parents
through weekly class
newsletters and progress
reports (viewable through
Parent Portal) and
monthly check-in
conferences.

Analysis

We successfully used our Parent
Portal to proactively communicate
with parents regarding student
progress. All parents and staff
were provided with training and
access to the Parent Portal.

Included in Goal 2, Action 2 4000-
4999: Books And Supplies LCFF
0

No additional costs, services
provided by district office. 5800:
Professional/Consulting Services
And Operating Expenditures
LCFF O

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use actual annual
measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

After analyzing the results of our expected annual outcomes, this goal is successful. For example, we were able to conduct a
performance review of our credentialed staff, facilitate opportunities for meaningful parent contributions, and to proactively
communicate student progress with parents.

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

Overall this goal was effective. For example, out of approximately 2,612 students, 1,500 participated in teacher-led field trips. Further,
over 500 families participated in our Back to School and Makers Fair. Further, our attendance rate remains steady at 95% while our
chronic absenteeism declined 1.3% to 0.3% while our suspension/expulsion rate is 0%. While we facilitated opportunities for
meaningful parent contributions and all families met with their students HST every month, we are hoping to increase the number of
parents who complete the stakeholder surveys. This year, 248 parents participated in our stakeholder survey.

Page 17 of 134
Page 13 of 93



Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

The significant decrease in Action 1 expenditures reflects a miscalculation in expected costs. Reduced Action 2 expenditures are
significantly reduced because costs are subsumed within Action 1, Goal 1. Increased costs within Action 3 reflects an increased
number of students participating in our intervention protocol.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and
analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

Based on the need to ensure student engagement and attendance, we determined the need to add additional staff to focus on
monitoring of student enrollment and transfers to increase the accuracy of information/data.

Page 18 of 134
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Annual Update

LCAP Year Reviewed: 2018-19

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed.

Goal 2

Create systems and structures that provide multiple pathways of personalized learning and increase College and Career Readiness of
our students to close the achievement gap for all subgroups.

State and/or Local Priorities addressed by this goal:

State Priorities: Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 7: Course Access (Conditions of Learning)
Priority 8: Other Pupil Outcomes (Pupil Outcomes)

Local Priorities:

Annual Measurable Outcomes

Expected Actual
Metric/Indicator Our CAASPP participation rate is 87% (California Schools Dashboard) which
CAASPP participation rate will be at least 95% is an increase from previous years but still is a focus for the school.
Baseline
85%
Metric/Indicator 39.9% of our students scored at Standard Met or Standard Exceeded on the
CAASPP ELA assessments, including all subgroups, will meet or exceed an almost 4% increase from the baseline.
the statewide average
Baseline
36%
Metric/Indicator 21.2% of our students scored at Standard Met or Standard Exceeded on the
CAASPP Mathematics assessments, including all subgroups, will meet or which is a 3% increase from the baseline.
exceed the statewide average
Baseline
24%

Page 19 of 134
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Expected

Metric/Indicator
10% of English learners will increase one level of proficiency on the ELPAC
annually

Baseline
50%

Page 20 of 134

Actual

The ELPAC was phased in during the 2017-18 school year. Districts
administered the CELDT in fall of 2017-18 while the ELPAC was
administered in the spring. The 2018 English Learner Progress Indicator
(California Schools Dashboard) scores are based on the results of the
ELPAC only. As a result, measuring the increase in the percentage of
English Learners (EL) who increased by one level of proficiency from 2017 to
2018 is indeterminable.

With this context in mind, 92.7% of our students increased by one level of
proficiency 2017 English Learner Progress Indicator while the 2018 results
are:

Level 4- 47.4%

Level 3- 25%

Level 2- 10.5%

Level 1- 17.1%

As a result of the English Learner Progress Indicator calculation change, we
plan to modify the expected percentages on the Expected Annual
Measurable Outcomes for this metric.
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Expected Actual

LEARN MORE
English Learner Progress

-

English Language Proficiency
Assessments for California Results

Level 4 - Well Developed
47.4%

Level 3 - Moderately Developed
25%

Level 2 - Somewhat Developed
10.5%

Level 1 - Beginning Stage

17.1%
Metric/Indicator 23.1% of English Learners (ELs) reclassified to RFEP. Although last year's
At least 10% of EL students will demonstrate eligibility for reclassification reclassification rate is 23.9%, it was based on the CELDT.
Baseline
13%
Metric/Indicator 85% of our students participated in the fall quarterly interim benchmark

assessment, an increase of 7% from last year (78%)
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Expected

95% of all students will participate in quarterly interim benchmark
assessments to show mastery of standards taught.

Baseline
80%

Metric/Indicator
A professional development calendar will be created to include specific
CCSS PD

Baseline
100% of teachers will engage in >15 hours of curriculum training and CCSS
PD during the school year.

Actions / Services

Actual

100% of our teachers participated in 15 hours or more of curriculum training
for common core state standards (CCSS).

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 1

Actual
Actions/Services

Benchmark assessments were
administered once per semester.
Teachers reviewed the benchmark
assessment results with with
families and students and created
an intervention plan as needed,
particularly for students who
scored below grade level
proficiency.

Planned
Actions/Services

Administer interim benchmark
assessments (Star360) to identify
the standards not yet mastered
and prepare for state testing.

Action 2

Actual
Actions/Services

An RTI model was used to support
students who are not making
academic progress. There were
335 students identified for and
received reading intervention and
another 297 for math intervention.

Planned
Actions/Services

e Continue to Implement
RTI model:

o Identify at-risk students

o Continue to use RTI tiers
to determine each
student’s level of need

Page 22 of 134

Estimated Actual
Expenditures

Budgeted
Expenditures

Included in Goal 1, Action 1 1000-
1999: Certificated Personnel
Salaries LCFF 0

Expenditures included in Goal 1,
Action 1 1000-1999: Certificated
Personnel Salaries LCFF O

Estimated Actual
Expenditures

4000-4999: Books And Supplies
LCFF $456,725

Budgeted
Expenditures

Software 4000-4999: Books And
Supplies LCFF 833,014
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e Continue to Implement
interventions for at risk
students, such as
targeted online virtual
instruction, supplemental
instructional license
assignments, enrichment
tutoring services,
SAT/ACT prep classes

Action 3

Planned
Actions/Services

Identify, assess, and instruct
English Language Learners:

Systematically collect home
language survey and identify ELs
upon enroliment into SIS

Administer the ELPAC annually to
all EL students during the
appropriate testing window

ELD teacher to conduct designated
EL instruction

Page 23 of 134

These Student Study Team (SST)
established 6 week goals for these
students and regularly monitored
progress and recommended
additional support as needed
including online or in person
support. The SST includes
teachers, parents, intervention
specialists, curriculum specialists,
and a member of the special
education team (psychologist or
resource specialist).

Through our RTI model, we
identified 29 students in need of
speech support, 14 were referred
for Tier Il support, while 8 received
Tier 1l support. Our Student Study
Team (SST) established 6 week
goals for all identified students and
regularly monitored progress and
adjusted support as needed
including including online or in
person.

Actual
Actions/Services

We implemented actions/services
related to English Learners (ELs)
with fedility and administered the
ELPAC to 76 students. We
supported ELs academic progress
with designated ELD instruction
provided through online video
conference platforms.

Budgeted
Expenditures

Included in Goal 1, Action 1 1000-
1999: Certificated Personnel
Salaries LCFF 0

Page 19 of 93

Estimated Actual
Expenditures

Expenditures included in Goal 1,
Action 1 1000-1999: Certificated
Personnel Salaries LCFF O



Form an EL committee to monitor
EL progress on core courses and
provide interventions three times a
year.

Action 4

Planned
Actions/Services

Continue to build up course lists
and pathways that promote
College & Career Readiness and
encourage enrollment in
appropriate personalized learning
plan of students.

Committee to review and approve
new curriculum and courses

Counselors and HST teachers
meet with students to support
student enrollment in appropriate
track, conduct info sessions and
orientations in personalized
learning plans.

Analysis

Actual Budgeted
Actions/Services Expenditures
This year, we offered 181 A-G Included in Goal 1, Action 1 1000-

approved courses, an increase of 1999: Certificated Personnel
47 as compared to last year (note:  gg|aries LCFF 0

the number listed last year, 234, is
incorrect and should be 134).
Additionally, we added three VAPA
based CTE pathways. Counselors
and HST teachers met with
students and families to create
personalized student learning
plans including informing them of
the availability of dual enrollment
courses. Also, our curriculum
committee met to review and
approve new curriculum.

Estimated Actual
Expenditures

Expenditures included in Goal 1,
Action 2 5000-5999: Services
And Other Operating
Expenditures LCFF 0

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use actual annual
measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.
We were able to implement all Actions/Services including our RTI model, support of ELs, and offering A-G approved courses.
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Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

The effectiveness of actions 2 and 4 less is less than expected. For action 2, we want to see an increase in the number of students
who meet grade-level proficiency after participating in assigned interventions. For action 4, we are focusing on increasing the number
of CTE pathways. For example, this year we began to meet with representatives from Palomar Community College to explore
available CTE pathways for our students. Also, while our CAASPP participation and performance improved as compared to last year,
we are aware of the need to continue our progress. However, nearly 75% (72.4%) of our students scored at Level 3 or 4 on the
English Learner Progress.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.
The reduction of Action 2 expenditures reflects a decrease is software costs.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and
analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

We did not make any substantive changes to this goal, expected outcomes, or metrics, but we did form an EL Committee and
proactively reached to community colleges regarding CTE courses/pathways.
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Annual Update

LCAP Year Reviewed: 2018-19

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed.

Goal 3

Increase student, parent, staff, and community engagement through collaboration, transparency, and communication.

State and/or Local Priorities addressed by this goal:

State Priorities: Priority 3: Parental Involvement (Engagement)
Priority 5: Pupil Engagement (Engagement)
Priority 6: School Climate (Engagement)

Local Priorities:

Annual Measurable Outcomes

Expected Actual
Metric/Indicator Our projected graduation rate is 94%. Based on the dashboard, the four-year
Increase High School Cohort graduation rate cohort graduation rate for 2018 is 95%, which is an increase of 21.7% from
. 2017. Based on our initiatives, we anticipate an increase in our four-year
Baseline graduation rate for the 2018-19 school year.
New high school program and baseline will be established 2017-2016
school year.
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Expected

Metric/Indicator
Increase the number of students taking Career Technical Education
sequences or programs

Page 27 of 134

Actual

LEARN MORE
Graduation Rate

[

No Performance Color (

95% graduated
Increased 21.7% ®

EQUITY REPORT
Number of Student Groups in Each Color
G G
0 0 0 0 0
Red Orange VYellow Green Blue

/

This year, 74 students have enrolled in CTE Pathways. We plan to modify
this metric to reflect progress on the College Career Indicator (California
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Expected

Baseline
New high school program and baseline will be established 2017-2016
school year.

Metric/Indicator
Decrease the high school cohort dropout rate

Baseline
100%

Metric/Indicator
Increase the number of students participating in the SAT /ACT/ PSAT.

Baseline
New high school program and baseline will be established 2017-2016
school year.

Metric/Indicator

Actual

Schools Dashboard). The College Readiness Indicator reports results in three

levels: Prepared, Approaching Prepared, and Not
Prepared. As measured by the College Career Indicator, 20% of our
students scored at Prepared, 17.5% scored at Approaching Prepared, and

62.5% scored at Not Prepared.

We are working to increase the number of vertically aligned CTE pathways.
For example, this year we added a CTE performing arts pathway. Since
2016, the percentage of students scoring at Approaching Prepared and

Prepared has increased by 24.1%.

College/Career
Inspire North

2017

4

Prepared

6.7%

Approaching Prepared

6.7%

Not Prepared

86.7%

Our 2017-18 high school cohort dropout rate is 2.5% (according to CDE
EDGO). When compared to 2016-17, our cohort dropout rate decreased by

4.2% (down from 6.7%).

We are making a concerted effort to decrease our high school drop out rate
including increasing communication with students/families and appropriately
entering exit/transfer/enrollment codes into our student information system.

As a result, we expect our 2018-19 high school cohort dropout rate to

decrease.

DATA NOT RELEASED BY CDE

This year, our students enrolled in 103 (fall 54, spring 49) dual enroliment

Increase the number of students taking college level course through AP or courses.

with concurrent enrollment in community colleges.
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Expected

Baseline
New metric

Metric/Indicator
40% of high school students will be on track to graduate with A-G
requirements fulfilled

Baseline
22% of the students on track to meet a-g requirements.

Metric/Indicator
Maintain 100% of high school students with 4-Year Plans created by a
Guidance Counselor

Baseline
100%

Metric/Indicator
Decrease the middle school dropout rate.

Baseline
New action and Baseline data is pending

Actions / Services

Actual

30% of our high school students are on track to graduate with A-G
requirements fulfilled.

100% of our students have a 4-Year Plan created by a HST and Guidance
Counselor.

Our SIS does not identify any middle school students as dropouts.

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 1
Planned Actual Budgeted Estimated Actual
Actions/Services Actions/Services Expenditures Expenditures
Implement Project Recovery for ~ We successfully implemented this  |ncluded in Goal 1, Action 1 1000- Expenditures Included in Goal 1,
students who did not continue with ~ Action. Our four-year cohort 1999: Certificated Personnel Action 1 1000-1999: Certificated
Inspire the following school year to graduation rate is 95%, an Salaries LCFF 0 Personnel Salaries LCFF 0
decrease the dropout rates in increase of 21.7% as compared to
middle and high school. last year.
Action 2
Planned Actual Budgeted Estimated Actual
Actions/Services Actions/Services Expenditures Expenditures
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Continue to provide all required
classes for students within their
selected High school course plans
to ensure all students are prepared
for their selected college/career
pathway.

Action 3

Planned
Actions/Services
Continue to provide targeted,

research-based math & ELA
support for struggling students.

Action 4

Planned
Actions/Services

Continue to support and provide
internal PD to administrators and
teachers to ensure students are
prepared for their selected college
& career pathway. (i.e. CTE,
CSU/UC, Community Colleges)

Analysis

We provided college preparatory
and CTE classes to all students.
We continue to increase the
number of CTE courses and
vertically aligned pathways.

Actual
Actions/Services

Our HSTs and counselors work
closely with students and families
to ensure student academic needs
are met through a variety of
supports.

Actual
Actions/Services

Teachers and administrators
participated in regular professional
development to support students
with with college and career
readiness including available CTE
and dual enrollment courses.

Included in Goal 1, Action 1 1000-
1999: Certificated Personnel
Salaries LCFF 0

Budgeted
Expenditures

Included in Goal 1, Action 1 1000-
1999: Certificated Personnel
Salaries LCFF 0

Budgeted
Expenditures

Included in Goal 1, Action 1 1000-
1999: Certificated Personnel
Salaries LCFF 0

Expenditures included in Goal 1,
Action 2 5800:
Professional/Consulting Services
And Operating Expenditures
LCFF O

Estimated Actual
Expenditures

Expenditures included in Goal 1,
Action 1 1000-1999: Certificated
Personnel Salaries LCFF O

Estimated Actual
Expenditures

Expenditures included in Goal 1,
Action 1 1000-1999: Certificated
Personnel Salaries LCFF O

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use actual annual
measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

ICS North successfully implemented actions and services related to this goal including providing regular professional development to
administrators and teachers, offering CTE and dual enroliment courses, and working closely with students and families to support

academic success.
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Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

As a result of the implementation of actions/services, our four-year cohort graduation rate for 2018 is 95%, which is an increase of
21.7% from 2017. Further, 2018 high school cohort dropout rate is 2.5%. WWhen compared to 2017, our cohort dropout rate decreased
by 4.2%. Additionally, 100% of our students received an individualized four-year plan from their counselor and 103 enrolled in dual
enrollment courses. However, our College Career Indicator results clearly suggest the need to improve in CTE courses and pathways.
As measured by the College Career Indicator, 20% of our students scored at Prepared, 17.5% scored at Approaching Prepared, and
62.5% scored at Not Prepared. We are working to increase the number of vertically aligned CTE pathways. For example, this year we

added a CTE performing arts pathway. Since 2016, the percentage of students scoring at Approaching Prepared and Prepared has
increased by 24.1%.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.
There are no material differences in expenditures

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and
analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

There were no substantive changes to this goal, expected outcomes, metrics, or actions and services to achieve this goal. We are,
however, focusing on improving our performance on the College Readiness Indicator.
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Annual Update

LCAP Year Reviewed: 2018-19

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed.

Goal 10

State and/or Local Priorities addressed by this goal:
State Priorities:
Local Priorities:

Annual Measurable Outcomes
Expected Actual

Actions / Services
Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 1

Analysis

Complete a copy of the following table for each of the LEA’s goals from the prior year LCAP. Duplicate the table as needed. Use actual annual
measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.
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Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and
analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.
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Stakeholder Engagement

LCAP Year: 2019-20

Involvement Process for LCAP and Annual Update

How, when, and with whom did the LEA consult as part of the planning process for this LCAP/Annual Review and Analysis?

July 24, 2018: Home School Teacher (HST) training

August 2 — 4, 2018: Teacher in-service training regarding homeschool curriculum, pedagogies, and monitoring student
progress towards CCSS.

August 20-21, 2018: High school orientation meeting

August 22, 2018: Virtual teacher professional development (PD) focusing on College Career Indicator (Dashboard).
September 1, 2018: In-person family training regarding LCAP goals, particularly how to increase family engagement and
support.

September 3, 2018: Monthly parent connection online focusing on understanding STAR360 and CAASPP Scores.
September 4, 2018: Staff training regarding CAASPP scores, CCSS (I Can statements), Dashboard, curriculum alignment,
and Star 360 diagnostic data.

September 10, 2018: Presentation regarding Intervention programs for students academically at risk (Pathblazer, Reading
Horizons, Learning Ally)

September 19, 2018: Lending library grand opening for families and students.

September 21, 2018: Back to school family information day. Staff presented the curriculum, testing, clubs, leadership
opportunities, parent portal, and accountability data.

September 28, 2018: Training focusing on supporting high school students with IGP’s.

October 1, 2018: Monthly parent connection online meeting focusing on the California Department of Education Smarter
Balance Resources.

October 3, 2018: Staff training regarding curriculum opportunities for high school students: eDynamic and Naviance
October 5, 2018: In-person parent focus group meeting led by Director of Curriculum to discuss school progress, areas of
improvement, and priorities.

October 5, 2018: North Regional Coordinator (RC) Training Meeting

October 20, 2018: Kids Expo—Families invited to meet learn more about enrichment and intervention opportunities for
students.

November 1, 2018: Monthly online parent connection led by Senior Director.

November 2, 2018: North RC Training Meeting

December 2, 2018: Inspire staff video conference and discussion led by Director of Curriculum focusing progress of LCAP
goals.
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December 3, 2018: Board meeting- Director of Curriculum provided the Board with an LCAP goals progress report and new
accountability system including the Dashboard.

December 6, 2018: Monthly online parent meeting led by senior director focusing on progress toward LCAP goals.
January 18, 2019: Mid-Year HST Training.

January 25, 2019: Coffee and Conversation

February 4, 2019: Staff in-service focusing on Physical Fitness Test, CAASPP, SAT, ACT, and AP

February 5, 2019: Virtual Family Meetings

February 6, 2019: Staff meeting focusing on enrichment Academies

February 7, 2019: Monthly online parent meeting led by senior director focusing on testing.

February 22, 2019: Coffee and Conversation

February-May 2019 Weekly parent webinar led by Director of Testing & Assessment focusing on student achievement goals,
assessment goals, and participation in CAASPP.

March 6, 2019: Staff Meeting

March 7, 2019: Monthly online parent meeting focusing on Smarter Balance Assessment tools and resources.

March 19, 2019: College and Career Presentation

April 2, 2019: High School Expo focusing on college and career readiness

April 3: Staff Meeting

April 3 —June 5, 2019: Parent meeting focusing on support for Brave Writer curriculum.

April 4, 2019: Monthly online parent meeting focusing on 2019-2020 LCAP goals.

April 5, 2019: Staff meeting focused on LCAP goals for 2019-2020. All staff encouraged to contribute.

April 8, 2019: LCAP Parent and Student Surveys sent out via email.

April 8, 2019: Presentation to parents focusing on high school curriculum.

April 9, 2019: CLEP Presentation

April 10, 2019: Parent Inspiration Day. HST’s host parent inspiration day where students practice presenting poems,
research or dance to parents.

April 12, 2019: LCAP Staff Surveys sent out via email

April 15 & 18, 2019: Professional development for Parents focusing on supporting/preparing students for testing.

April 16, 2019: CLEP Presentation

April 22, 2019: Parent presentation focusing on involvement and the California Homeschool Parent Association

April 22, 2019: Coffee and Conversation

April 29, 2019: Virtual parent information meeting

April 30, 2019: CLEP Presentation

May 1-2, 2019: District and site administrator meeting focused on the progress of LCAP goals and adjustment for next year.
May 7, 2019: HST’s assisted parents and students to complete LCAP questionnaire as needed.

May 8 & 9, 2019: Online LCAP community feedback forum led by Director of Curriculum focused on the progress of LCAP
goals and to encourage parent input.

May 15, 2019: Presentation to parents regarding the Academic Decathlon

May 31, 2019: Homeschool Showcase
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e June 8, 2019: Public hearing was held at regularly scheduled Board Meeting

Impact on LCAP and Annual Update

How did these consultations impact the LCAP for the upcoming year?

1. Enrichment Opportunities- Both parents and students indicate they enjoy field trips because they help contextualize learning
and would like more of them. In particular, students are interested in more science and local history based field trips. Also, parents
indicate they enjoy hands-on enrichment academies and believe they would be even more beneficial if enrollment in academies were
based on grade-level. LCAP Goal 1, Action 3 is intended to support enrichment opportunities. We will embed parent and students
suggestions regarding enrichment opportunities within this Action.

2. Communication- Parents indicate they enjoy regular communication with staff/teachers, including monthly online meetings
called Live with Parents, the parent portal, and emails. A few parents recommended consolidating the number of hyperlinks on the
school website, making it easier for parents to access information. LCAP Goal 4, Action 6 focuses on online communication with
parents. We will embed parent suggestions regarding hyperlinks within this Action.

3. Curriculum Training- Both parents and staff commented on curriculum training. Teachers indicate they enjoy the current
professional development format, including in-person monthly meetings with peers, and want an increased number of workshops
focused on supporting high school students and with the math achievement. LCAP Goal 1, Action 2 and Goal 2, Actions 3 and 4
support staff professional development. We will embed an increased number of workshops focused on supporting high school
students and math achievement within these Actions. Parents indicate they enjoy meetings with teachers to obtain guidance and
support as well as parent workshops and want an increased number of workshops focused on the mathematics curriculum and
literacy strategies enabling them to support their children at home better. LCAP Goal 2, Actions 3 and 6, and Goal 4, Actions 2 and 3
focus on supporting parents with the curriculum. We will increase the number of parent workshops focused on mathematics and
literacy strategies within these Actions.

4, Instructional Materials- Parents indicate they enjoy the Lending Library. A few parents also indicated a desire for increased
opportunities to review textbooks and/or curriculums before ordering them. Further, a few parents indicated a desire to increase the
number of instructional materials available for gifted students. LCAP Goal 2, Action 6 and Goal 3, Action 2 focus on staff meetings
with parents to create a personalized learning plan. We will embed parent suggestions regarding instructional materials within these
Actions.

5. In Person Socializing- Both parents and students indicate a desire for increased opportunities to socialize with peers. LCAP
Goal 4, Action 5 focuses on facilitating opportunities to improve confidence and leadership skills. We will embed parent and students
suggestions regarding opportunities to socialize within this Action.
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6. Celebration of Students- Parents indicate they would like an increased number of in-person events that celebrate their
children, including plays, dances, and recognition events. LCAP Goal 4, Action 5 focuses on facilitating opportunities to improve
confidence and leadership skills. We will embed parent suggestions regarding celebrating students within this Action.
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Goals, Actions, & Services

Strategic Planning Details and Accountability
Complete a copy of the following table for each of the LEA’s goals. Duplicate the table as needed.

(Select from New Goal, Modified Goal, or Unchanged Goal)
Modified Goal

Goal 1

Provide high-quality teaching and learning that promotes opportunity for applying knowledge within an independent study/online
curriculum structure.

State and/or Local Priorities addressed by this goal:

State Priorities: Priority 1: Basic (Conditions of Learning)
Priority 7: Course Access (Conditions of Learning)

Local Priorities: Basic Conditions

Identified Need:

As an independent study school, students need a variety of ways to engage with the school community to positively impact their
educational experience. Focused professional development for parents/learning coaches continues to be a need because they provide
daily instructional support to students

Expected Annual Measurable Outcomes
Metrics/Indicators Baseline 2017-18 2018-19 2019-20

Percent of teachers 100% 100% 100%
appropriately

credentialed and

assigned.

Percent of facilities 100% 100%. 100%
considered safe as

demonstrated in the

Facilities Inventory (FIT)

Report.
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Metrics/Indicators Baseline 2017-18 2018-19 2019-20

Percent of student with 100% 100% 100%
access to CA state

standards-aligned

instructional materials

(text and e-text) for all

core subject areas.

Percent of students who 100% 100% 100%
have access to a

computer.

Percent of students who 100% 100% 100%

have a broad course of
study through vendor
lobby electives and
enrichment
opportunities.

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 1

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans)

All All Schools

Specific Grade Spans: K-12
OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

[Add Students to be Served selection here] [Add Scope of Services selection here] [Add Location(s) selection here]
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Actions/Services

Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged

for 2017-18 for 2018-19 for 2019-20

New Action Unchanged Action Unchanged Action
2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services
Ensure teachers are subject matter Ensure teachers are subject matter Ensure teachers are appropriate
competent: Annual teacher credential competent: Annual teacher credential credentialed and assigned.
review, including CLAD or equivalent Audit review, including CLAD or equivalent Audit
Highly Qualified Teacher assignments Highly Qualified Teacher assignments

Implement a performance review process  Implement a performance review process
that evaluates teacher implementation of that evaluates teacher implementation of
CCSS effectively. CCSS effectively.

Budgeted Expenditures

Year 2017-18 2018-19 2019-20
Amount $9,167,500 $9,350,850 $5,516,000
Source LCFF LCFF LCFF
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries Salaries
Certificated Teachers Certificated Teachers Certificated Teachers
Action 2
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans)
All All Schools
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
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[Add Students to be Served selection here]

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

2017-18 Actions/Services

Budgeted Expenditures

[Add Scope of Services selection here]

Select from New, Modified, or Unchanged
for 2018-19

2018-19 Actions/Services

Year 2017-18 2018-19
Amount $80,000 $81,600
Source LCFF LCFF
Budget 5800: Professional/Consulting 5800: Professional/Consulting
Reference Services And Operating Services And Operating
Expenditures Expenditures
Professional Development Professional Development
Action 3

[Add Location(s) selection here]

Select from New, Modified, or Unchanged
for 2019-20

New Action

2019-20 Actions/Services

Staff will meet in monthly PLNs to share
and discuss best practices and resources
for supporting learning in a virtual
environment.

2019-20
$5,567

LCFF

5800: Professional/Consulting
Services And Operating
Expenditures

Professional Development

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All

Location(s):

All Schools
OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans)

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)
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(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))
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[Add Students to be Served selection here]

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action

2017-18 Actions/Services

Facilitate student groups that promote
collaboration and communication among
students in person and online

Budgeted Expenditures

Year 2017-18 2018-19
Amount $757,566 $772,717
Source LCFF LCFF
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries
Certificated Administrators Certificated Administrators
Action 4

[Add Scope of Services selection here]

Select from New, Modified, or Unchanged
for 2018-19

Unchanged Action

2018-19 Actions/Services

Students are provided with funds to use
toward broad course of study such as
VAPA courses and enrichment
opportunities.

[Add Location(s) selection here]

Select from New, Modified, or Unchanged
for 2019-20

Modified Action

2019-20 Actions/Services

Provide access to broad course of study
such as VAPA courses and enrichment
opportunities

2019-20
$2,774,607

LCFF

1000-1999: Certificated Personnel
Salaries
certificated teachers

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

Location(s):

OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans)

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

Actions/Services
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(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))
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Specific Grade Spans)



Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged

for 2017-18 for 2018-19 for 2019-20
2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services
Budgeted Expenditures
Year 2017-18 2018-19 2019-20
Source LCFF LCFF LCFF
Budget 4000-4999: Books And Supplies 4000-4999: Books And Supplies 4000-4999: Books And Supplies
Reference
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Goals, Actions, & Services

Strategic Planning Details and Accountability
Complete a copy of the following table for each of the LEA’s goals. Duplicate the table as needed.

(Select from New Goal, Modified Goal, or Unchanged Goal)
Modified Goal

Goal 2

Provide appropriate tiered supports that promote and sustain positive social/emotional development as well increased academic
achievement for all students.

State and/or Local Priorities addressed by this goal:

State Priorities: Priority 2: State Standards (Conditions of Learning)
Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 7: Course Access (Conditions of Learning)

Local Priorities: Implementation of Academic Standards

Identified Need:

Our analysis includes the California dashboard as well as local measures. There is a need to increase our participation rates and
performance on the Smarter Balanced Assessments. Administration and staff need to create and implement a formal system to
quickly identify and support students in danger of failing.

Expected Annual Measurable Outcomes
Metrics/Indicators Baseline 2017-18 2018-19 2019-20

CAASPRP participation ELA: 73.1% 87% TBD in Fall 2019
rate will be at least 95%
Math: 72.9%

The percentage of 40% 39.9% TBD in Fall 2019
Inspire students meeting

or exceeding standards

on CAASPP ELA
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Metrics/Indicators

assessments, including

all subgroups

The percentage of
Inspire students meeting
or exceeding standards

on CAASPP
Mathematics

assessments, including

all subgroups

10% of English Learners
will increase one level of
proficiency on the

English Learner

Progress Indicator

annually

At least 10% of EL
students will reclassify

100% of teachers will
engage in >15 hours of
curriculum training and
CCSS PD during the

school year

95% of all students will
participate in quarterly
interim benchmark
assessments to show
mastery of standards

taught

Baseline

24%

Level 4- 48%
Level 3- 29%
Level 2- 11%
Level 1- 13%

16%

100%

75%

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 1

Page 45 of 134

2017-18

21.2%

Level 4- 47.4%
Level 3- 25%

Level 2- 10.5%
Level 1-17.1%

23.1%

100%

78%
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TBD in Fall 2019

TBD in Fall 2019

TBD

100%

TBD

2019-20



For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans)
All All Schools
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
[Add Students to be Served selection here] [Add Scope of Services selection here] [Add Location(s) selection here]

Actions/Services

Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged

for 2017-18 for 2018-19 for 2019-20
New Action Unchanged Action Unchanged Action
2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services
Administer interim benchmark Administer interim benchmark Administer interim benchmark
assessments to identify the standards not  assessments (Star360) to identify the assessments to identify the standards not
yet mastered and prepare for state testing. standards not yet mastered and prepare yet mastered and prepare for state testing
for state testing. in ELA and Math.
Budgeted Expenditures
Year 2017-18 2018-19 2019-20
Amount $1,156,480 $1,179,610 $1,203,202
Source LCFF LCFF LCFF
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries Salaries
Included in Goal 1, Action 1 Included in Goal 1, Action 1 Included in Goal 1, Action 1
Action 2

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
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Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All
Students with Disabilities

Location(s):

All Schools

OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans)

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

[Add Students to be Served selection here]

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action

2017-18 Actions/Services

Implement RTI model: Identify at-risk
students

Use RTI tiers to determine each student’s
level of need

Implement interventions for at-risk
students, such as targeted online virtual
instruction, supplemental instructional
license assignments, enrichment tutoring
services, SAT/ACT prep classes

Budgeted Expenditures
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Scope of Services:
(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

[Add Scope of Services selection here]

Select from New, Modified, or Unchanged
for 2018-19

Unchanged Action

2018-19 Actions/Services

Continue to Implement RTI model:
Identify at-risk students

Continue to use RTI tiers to determine
each student’s level of need

Continue to Implement interventions for at-
risk students, such as targeted online
virtual instruction, supplemental
instructional license assignments,
enrichment tutoring services, SAT/ACT
prep classes
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Location(s):
(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

[Add Location(s) selection here]

Select from New, Modified, or Unchanged
for 2019-20

Modified Action

2019-20 Actions/Services

Continue Multi-Tiered Systems of
Supports to identify student attendance
and academic/social needs, or exceptional
needs and to individualize support
including online virtual instruction license
assignments, and enrichment tutoring
services



Year 2017-18 2018-19
Amount 313,669 833,014
Source LCFF LCFF
Budget 4000-4999: Books And Supplies 4000-4999: Books And Supplies
Reference  See software costs listed in goal 1 See software costs listed in goal 1
action 4 action 4
Action 3

2019-20
$358,213

LCFF
4000-4999: Books And Supplies

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)
[Add Students to be Served selection here]

Location(s):

OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans)

[Add Location(s) selection here]

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action

2017-18 Actions/Services
Identify, assess, and instruct English
Language Learners:

Systematically collect home language
survey and identify ELs upon enrollment
into SIS
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Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to

Unduplicated Student Group(s))

Schoolwide
Limited to Unduplicated Student Group(s)

Select from New, Modified, or Unchanged

for 2018-19
Modified Action

2018-19 Actions/Services
Identify, assess, and instruct English
Language Learners:

Systematically collect home language
survey and identify ELs upon enrollment
into SIS
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Location(s):
(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Select from New, Modified, or Unchanged
for 2019-20

Modified Action

2019-20 Actions/Services

Provide professional development to help
guide and support administrators,
counselors, and teachers in addressing
the academic needs of ELs and their
families including administering ELPAC,
identifying ELs, administering language
surveys, and coordinating ELD instruction.



Administer the CELDT annually to all EL Administer the ELPAC annually to all EL

students during the appropriate testing students during the appropriate testing
window window

Hire ELD teacher to conduct designated ELD teacher to conduct designated EL
EL instruction instruction

Track student progress toward meeting EL  Form an EL committee to monitor EL
proficiency requirements progress on core courses and provide
interventions three times a year.

Budgeted Expenditures

Year 2017-18 2018-19 2019-20
Amount 0 0 $156,000
Source LCFF LCFF Supplemental and Concentration
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries Salaries
Included in 1100 salary costs listed Included in 1100 salary costs listed
in goal 1, action 1 in goal 1, action 1
Action 4
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans)
All All Schools
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
[Add Students to be Served selection here] [Add Scope of Services selection here] [Add Location(s) selection here]
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Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action

2017-18 Actions/Services

Focused Professional development and
parent engagement:

Create and implement school-wide and
department professional development
calendar and data meetings for staff and
parents.

Conduct ongoing in-service days and
monthly professional development,
informed by staff & parent input and needs
analysis.

Provide opportunities for families to
support their students’ educations and
provide input in decisions, feel welcomed
and comfortable accessing school
resources, including parents of ELL
students and unduplicated pupils.

Budgeted Expenditures
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Select from New, Modified, or Unchanged
for 2018-19

Unchanged Action

2018-19 Actions/Services

Focused Professional development and
parent engagement:

Create and implement school-wide and
department professional development
calendar and data meetings for staff and
parents.

Conduct ongoing in-service days and
monthly professional development,

informed by staff & parent input and needs

analysis.

Provide opportunities for families to
support their students’ educations and
provide input in decisions, feel welcomed
and comfortable accessing school
resources, including parents of ELL
students and unduplicated pupils.
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Select from New, Modified, or Unchanged
for 2019-20

Modified Action

2019-20 Actions/Services

Targeted Professional Development for
teachers to support students who are
performing below grade level standard on
the Smarter Balance Assessment or
STAR360 in ELA and Mathematics



Year 2017-18 2018-19 2019-20

Amount 0 0 42,814
Source LCFF LCFF Low Performing Student Block Grant
(LPSBG)
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel 5000-5999: Services And Other
Reference Salaries Salaries Operating Expenditures
Included in 1100 salary costs listed Included in 1100 salary costs listed
in goal 1, action 1 in goal 1, action 1
Action 5
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans)
All All Schools
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
[Add Students to be Served selection here] [Add Scope of Services selection here] [Add Location(s) selection here]

Actions/Services

Select from New, Modified, or Unchanged  Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged

for 2017-18 for 2018-19 for 2019-20
New Action Unchanged Action Unchanged Action
2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services
Continue to provide targeted, research- Continue to provide targeted, research- This action is embedded within Action 4 of

based math & ELA support for struggling based math & ELA support for struggling this Goal and thus discontinued.
students students

Budgeted Expenditures
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Year 2017-18

Action 6

2018-19

2019-20

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All

Location(s):

All Schools
OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans)

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

[Add Students to be Served selection here]

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action

2017-18 Actions/Services

Monitor and intervene on attendance and
behavior:

Monthly analysis of attendance and
behavior data by subgroup.

Special education services to students
with emotional and behavioral challenges
as required by IEP.

Notify parent/guardian of attendance
concerns and intervene according to
attendance and enrollment compliancy
procedures.
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Scope of Services:
(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

[Add Scope of Services selection here]

Select from New, Modified, or Unchanged
for 2018-19

Unchanged Action

2018-19 Actions/Services

Monitor and intervene on attendance and
behavior:

Monthly analysis of attendance and
behavior data by subgroup.

Special education services to students
with emotional and behavioral challenges
as required by IEP.

Notify parent/guardian of attendance
concerns and intervene according to
attendance and enrollment compliancy
procedures.
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Location(s):
(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

[Add Location(s) selection here]

Select from New, Modified, or Unchanged
for 2019-20

Modified Action

2019-20 Actions/Services

This Action is embedded within Action 2 of
this Goal and thus discontinued.



Administer, analyze, and respond to
results of annual student and staff
satisfaction surveys.

Refine intensive targeted interventions for
students with behaviors indicating a
likelihood of dropping out or in danger of
failing.

Budgeted Expenditures
Year 2017-18
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Administer, analyze, and respond to
results of annual student and staff
satisfaction surveys.

Refine intensive targeted interventions for
students with behaviors indicating a

likelihood of dropping out or in danger of
failing.

2018-19
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2019-20



Goals, Actions, & Services

Strategic Planning Details and Accountability
Complete a copy of the following table for each of the LEA’s goals. Duplicate the table as needed.

(Select from New Goal, Modified Goal, or Unchanged Goal)
Unchanged Goal

Goal 3

Create systems and structures that provide multiple personalized learning paths to increase cohort graduation rate and College and
Career Readiness of students to close the achievement gap

State and/or Local Priorities addressed by this goal:

State Priorities: Priority 4: Pupil Achievement (Pupil Outcomes)
Priority 8: Other Pupil Outcomes (Pupil Outcomes)

Local Priorities:

Identified Need:

Our analysis includes the California dashboard and local measures. There is a need to increase our College and Career Readiness by
increasing the number of vertically aligned CTE pathways, college-level courses, and completion of A-G course sequences. The
school needs to establish community partnerships and connections to provide students with more college and career resources and/or
internship opportunities for students

Expected Annual Measurable Outcomes

Metrics/Indicators Baseline 2017-18 2018-19 2019-20
The number of students 100 students will enroll 100 students enrolled in 103 students enrolled in
taking college level in college level courses. college level courses. college level courses.

courses (concurrent
enrollment or within
community colleges)

Counselors and HST 100% 100% 100%
teachers will meet with
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Metrics/Indicators Baseline

each student and family
to a create personalized
learning plan

Establish at least one
CTE Pathways

Increase the number of
Career Technical
Pathways

20% of our students
scored at Prepared,
17.5% scored at
Approaching Prepared,
and 62.5% scored at
Not Prepared

Increase the percentage
of students scoring at
Prepared and
Approaching Prepared
on the College Career
Indicator

This will be based on
2017-18 test results

Percent of students that
pass AP examination
with a score of 3 or
higher

Planned Actions / Services

2017-18 2018-19 2019-20

2 Pathways 3 Pathways

20% of our students TBD
scored at Prepared,

17.5% scored at

Approaching Prepared,

and 62.5% scored at

Not Prepared

TBD TBD

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 1

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All

Location(s):
(Select from All Schools, Specific Schools, and/or Specific Grade Spans)

All Schools
OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

[Add Students to be Served selection here]
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Scope of Services:
(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

[Add Scope of Services selection here]

Location(s):
(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

[Add Location(s) selection here]
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Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action
Unchanged Action

2017-18 Actions/Services

Research, pilot and evaluate Career
Technical Education sequences and
PD/training resources for CTE/College &
Career

Budgeted Expenditures

Year 2017-18 2018-19
Amount 0 0
Source LCFF LCFF
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries
No additional expenses No additional expenses
Action 2

Select from New, Modified, or Unchanged
for 2018-19

Unchanged Action

2018-19 Actions/Services

Implement Project Recovery for students
who did not continue with Inspire the
following school year to decrease the
dropout rates in middle and high school.

Select from New, Modified, or Unchanged
for 2019-20

Modified Action

2019-20 Actions/Services

Increase number of vertically aligned CTE
Pathways

2019-20
0

LCFF

1000-1999: Certificated Personnel
Salaries
Costs included in Goal 1, Action 1

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All

Location(s):

All Schools
OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans)

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

[Add Students to be Served selection here]
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Scope of Services:
(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

[Add Scope of Services selection here]
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Location(s):
(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

[Add Location(s) selection here]



Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action

2017-18 Actions/Services

Continue to support and provide internal
PD to administrators and teachers to
ensure students are prepared for their
selected college & career pathway. (i.e.
CTE, CSU/UC, Community Colleges)

Budgeted Expenditures

Year 2017-18 2018-19
Amount 0 0
Source LCFF LCFF
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries
No additional expenses No additional expenses
Action 3
All All Schools

[Add Students to be Served selection here]

Actions/Services

Unchanged Action
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Select from New, Modified, or Unchanged
for 2018-19

Unchanged Action

2018-19 Actions/Services

Continue to support and provide internal
PD to administrators and teachers to
ensure students are prepared for their
selected college & career pathway. (i.e.
CTE, CSU/UC, Community Colleges)

OR

[Add Scope of Services selection here]
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Select from New, Modified, or Unchanged
for 2019-20

Unchanged Action

2019-20 Actions/Services

Continue to support and provide
professional development to
administrators and teachers to ensure
students demonstrate preparedness as
measured by the College Career Indicator.

2019-20
0

LCFF

5800: Professional/Consulting
Services And Operating
Expenditures
Professional/consulting services and
operating expenditures/costs
included in Goal 1, Action 2

[Add Location(s) selection here]

New Action



The school will establish an IGPS
review/adjustment procedure that includes
reviewing individual student grades after
every grading period. Counselors and
HSTs will identify, create a plan and
monitor for students at risk.

Budgeted Expenditures

Amount 0 0 0
Source LCFF LCFF General Fund — LCFF Base
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries Salaries
No additional expense No additional expense Costs included in Goal 1, Action 1
Action 4
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans)
All All Schools
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
[Add Students to be Served selection here] [Add Scope of Services selection here] [Add Location(s) selection here]

Actions/Services

Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged

for 2017-18 for 2018-19 for 2019-20
New Action
2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services

Page 58 of 134
Page 54 of 93



Budgeted Expenditures

Year 2017-18 2018-19 2019-20
Action 5
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans)
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)

Actions/Services

Select from New, Modified, or Unchanged  Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged
for 2017-18 for 2018-19 for 2019-20

2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services

Budgeted Expenditures
Year 2017-18 2018-19 2019-20
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Goals, Actions, & Services

Strategic Planning Details and Accountability
Complete a copy of the following table for each of the LEA’s goals. Duplicate the table as needed.

(Select from New Goal, Modified Goal, or Unchanged Goal)

Modified Goal
Unchanged Goal

Goal 4

Increase student, parent, staff, and community engagement through collaboration, transparency, and communication and provide
broad course of study.

State and/or Local Priorities addressed by this goal:
State Priorities: Priority 3: Parental Involvement (Engagement)
Priority 5: Pupil Engagement (Engagement)
Priority 6: School Climate (Engagement)
Priority 7: Course Access (Conditions of Learning)

Local Priorities: * Parent Involvement and Engagement « School Climate Survey

Identified Need:

Our analysis includes the California dashboard and local measures. There is a need to increase our four-year cohort high school
graduation rates. Additionally, by virtue of our online/independent study platform, it is important to maintain engagement of student,
parent, staff, and community engagement

Expected Annual Measurable Outcomes

Metrics/Indicators Baseline 2017-18 2018-19 2019-20
Increase number of 24% 24% students 50% students
students participating in participated in participated in
Enrichment Enrichment academies. Enrichment academies.

opportunities as
measured by student
enrollment
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Metrics/Indicators

Increased student
participation academic
and leadership
opportunities such as
Yearbook Committee,
Student Council, Meet
the Masters based on
student sign in

Increase use of school
website and provide
parents with updated
FAQs, policies, and
program descriptions as
monitored by Google
Analytics

Maintain chronic
absenteeism rate at 0%.

Maintain the rate of pupil
suspension and
expulsions rates.
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Baseline

Baseline data will be
created in 2017-18

100%

0%

0%

2017-18

We began to increase
academic and
leadership opportunities
including Yearbook
Committee.

100%

0.3%

0%
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2018-19

In 2018-2019 school
year, students
participated in the
Yearbook Committee,
Student Council, Meet
the Masters, National
Honor Society (10th -
12th), National Jr. Honor
Society (7th - 9th)
Inventors Fair and two
new programs:
Academic Decathlon
and a Robotics.
Students from Academic
Decathlon are going to
national competition and
The Robotics will be
participating in the world
competition. There was
one student who is
going to the National for
Spelling Bee
competition.

100%

TBD

TBD

2019-20



Metrics/Indicators

Increase high school
cohort graduation rate

Decrease the high
school cohort dropout
rate

Decrease the middle
school dropout rate

Increase parent
participation rate for the
school climate survey by
10%

Maintain current
attendance rates of 95%
or higher by ensuring
the timely completion of
assignments

Baseline

27.8%

6.7%

Our SIS does not
identify any middle
school students as
dropouts.

14%

95%

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 1
All

[Add Students to be Served selection here]

Actions/Services
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2017-18
95%

2.5%

Our SIS does not
identify any middle
school students as
dropouts.

14%

95% or higher for each
month.

2018-19
TBD

TBD

Our SIS does not
identify any middle
school students as
dropouts.

72% parents returned

the LCAP parent survey.

While we did increase
the number of parents
participating in the
survey, we will continue
to encourage more
parents to participate.

Our attendance rate
remains steady at 95%
or higher for each
month.

All Schools

OR

[Add Scope of Services selection here]
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2019-20

[Add Location(s) selection here]



Modified Action New Action

Implement four-year graduation rate needs
assessment and root cause analysis
including related professional development

Budgeted Expenditures

Amount 0
Source LCFF LCFF LCFF
Budget Not Applicable Not Applicable 1000-1999: Certificated Personnel
Reference Salaries
Action 2

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served:

Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans)
All

All Schools
[Add Location(s) selection here]
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,

[Add Students to be Served selection here]

Scope of Services: Location(s):

(Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
English Learners Schoolwide All Schools
Foster Youth [Add Scope of Services selection here] Specific Grade Spans: K-12
Low Income [Add Location(s) selection here]
[Add Students to be Served selection here]

Actions/Services

Select from New, Modified, or Unchanged

Select from New, Modified, or Unchanged
for 2017-18

Select from New, Modified, or Unchanged
for 2018-19

for 2019-20
Page 63 of 134
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New Action

2017-18 Actions/Services

Identify, assess, and instruct English
Language Learners:

Systematically collect home language
survey and identify ELs upon enrollment
into SIS

Administer the CELDT annually to all EL
students during the appropriate testing
window

Hire ELD teacher to conduct designated
EL instruction

Track student progress toward meeting EL
proficiency requirements

Budgeted Expenditures

2018-19 Actions/Services

Modified Action

Identify, assess, and instruct English
Language Learners:

Systematically collect home language
survey and identify ELs upon enrollment
into SIS

Administer the ELPAC annually to all EL
students during the appropriate testing
window

ELD teacher to conduct designated EL
instruction

Form an EL committee to monitor EL
progress on core courses and provide
interventions three times a year.

Year 2017-18 2018-19
Amount 0 0
Source LCFF LCFF
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries
No additional expense No additional expense
Action 3

Modified Action

2019-20 Actions/Services

Fund parent liaison position to address
specific needs of unduplicated students
including augmented communication with
their families

2019-20
$156,000

Supplemental and Concentration

1000-1999: Certificated Personnel
Salaries

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)
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Location(s):
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(Select from All Schools, Specific Schools, and/or Specific Grade Spans)



[Add Students to be Served selection here]

All Schools

[Add Location(s) selection here]

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

Foster Youth

Low Income
[Add Students to be Served selection here]

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action
Unchanged Action

2017-18 Actions/Services

Monitor and intervene on attendance and
behavior:

Monthly analysis of attendance and
behavior data by subgroup.

Special education services to students
with emotional and behavioral challenges
as required by IEP.

Notify parent/guardian of attendance
concerns

and intervene according to attendance and
enrollment compliancy procedures.
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Scope of Services:
(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

Schoolwide
[Add Scope of Services selection here]

Select from New, Modified, or Unchanged
for 2018-19

Modified Action

2018-19 Actions/Services

Staff monitored attendance and behavior
monthly to ensure students were engaged
in academic work daily as required.

We have added staff members whose
primary jobs is project recovery including a
Director of Secondary Services and his
team monitor to increase monitoring of
student transitions including the entering
of correct exit/transfer codes on our SIS.
We have noticed a spike in enroliment at
the high school with students who were
credit deficit and on the verge of turning
18, making them a high risk for dropping
out. This year, we follow up with every
student who is not enrolled at another
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Location(s):
(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools
Specific Grade Spans: K-12
[Add Location(s) selection here]

Select from New, Modified, or Unchanged
for 2019-20

New Action
Modified Action

2019-20 Actions/Services

Fund Foster/homeless youth liaison
position to address the specific needs of
foster/homeless youth including proactive
monitoring of socio-emotional needs



Administer, analyze, and respond to
results of annual student and staff
satisfaction surveys.

Refine intensive targeted interventions for
students with behaviors indicating a
likelihood of dropping out or in danger of
failing

Budgeted Expenditures

school to encourage them to re- enroll with
us to ensure they continue their education

Year 2017-18 2018-19

Amount 0 0

Source LCFF LCFF

Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries

No additional expense
Action 4

No additional expense

2019-20
$156,000
Supplemental and Concentration

1000-1999: Certificated Personnel
Salaries

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

All

[Add Students to be Served selection here]

Location(s):

All Schools

(Select from All Schools, Specific Schools, and/or Specific Grade Spans)

[Add Location(s) selection here]

OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners

Foster Youth

Low Income

[Add Students to be Served selection here]
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Scope of Services:
(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

Schoolwide
[Add Scope of Services selection here]
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Location(s):
(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Specific Grade Spans: K-12
[Add Location(s) selection here]



Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action

2017-18 Actions/Services

Monitor and intervene on attendance and
behavior:

Monthly analysis of attendance and
behavior data by subgroup.

Special education services to students
with emotional and behavioral challenges
as required by IEP.

Notify parent/guardian of attendance
concerns

and intervene according to attendance and
enroliment compliancy procedures.
Administer, analyze, and respond to
results of annual student and staff
satisfaction surveys.

Refine intensive targeted interventions for
students with behaviors indicating a

likelihood of dropping out or in danger of
failing

Budgeted Expenditures
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Select from New, Modified, or Unchanged
for 2018-19

Modified Action

2018-19 Actions/Services

Staff monitored attendance and behavior
monthly to ensure students were engaged
in academic work daily as required.

We have added staff members whose
primary jobs is project recovery including a
Director of Secondary Services and his
team monitor to increase monitoring of
student transitions including the entering
of correct exit/transfer codes on our SIS.
We have noticed a spike in enroliment at
the high school with students who were
credit deficit and on the verge of turning
18, making them a high risk for dropping
out. This year, we follow up with every
student who is not enrolled at another
school to encourage them to re- enroll with
us to ensure they continue their education.
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Select from New, Modified, or Unchanged
for 2019-20

Modified Action

2019-20 Actions/Services

Implement Project Recovery for students,
particularly those with an EL, FY, or SED
background, who did not re-enroll with
Inspire the following school year as well as
those that leave during a school year to
decrease the dropout rates in middle and
high school.



Year 2017-18 2018-19
Amount 0 0
Source LCFF LCFF
Budget 1000-1999: Certificated Personnel 1000-1999: Certificated Personnel
Reference Salaries Salaries
Action 5

2019-20
$300,000

Supplemental and Concentration

1000-1999: Certificated Personnel
Salaries
No additional costs

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)
[Add Students to be Served selection here]

Location(s):

OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans)

[Add Location(s) selection here]

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners
Foster Youth
Low Income

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

New Action

2017-18 Actions/Services

Enrichment Academy syllabi will include at
least 1 student project presentation per
term
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Scope of Services:
(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-wide

Select from New, Modified, or Unchanged
for 2018-19

Unchanged Action

2018-19 Actions/Services

Increase opportunities for students to
participate in leadership and academic
events to develop confidences and
leadership skills.
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Location(s):
(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Select from New, Modified, or Unchanged
for 2019-20

Unchanged Action

2019-20 Actions/Services

Increase opportunities for students to
participate in leadership and academic
events to development confidence and
leadership skills.



Utilize small group break-out activities in
Blackboard web classroom sessions.

Budgeted Expenditures

Year 2017-18 2018-19 2019-20

Amount $700,413

Source Supplemental and Concentration
Budget 5800: Professional/Consulting
Reference Services And Operating

Expenditures

Action 6
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans)
All All Schools
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
[Add Students to be Served selection here] [Add Scope of Services selection here] [Add Location(s) selection here]

Actions/Services

Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged Select from New, Modified, or Unchanged

for 2017-18 for 2018-19 for 2019-20
New Action Unchanged Action Modified Action
2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services
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Maintain and update FAQs, policies, and Maintain and update FAQs, policies, and Maintain updated FAQs, policies, and
program descriptions on school website as  program descriptions on school website as program descriptions on school website
monitored monthly by staff log. monitored monthly by staff log.

Budgeted Expenditures

Year 2017-18 2018-19 2019-20

Amount $0

Source LCFF

Budget 5800: Professional/Consulting
Reference Services And Operating

Expenditures
Included in services provided by
district offices.
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Goals, Actions, & Services

Strategic Planning Details and Accountability
Complete a copy of the following table for each of the LEA’s goals. Duplicate the table as needed.

(Select from New Goal, Modified Goal, or Unchanged Goal)
New Goal

Goal 10

State and/or Local Priorities addressed by this goal:

State Priorities:
Local Priorities:

Identified Need:

Expected Annual Measurable Outcomes
Metrics/Indicators Baseline 2017-18

Planned Actions / Services

Complete a copy of the following table for each of the LEA’s Actions/Services. Duplicate the table, including Budgeted Expenditures, as needed.

Action 1
OR

Actions/Services

Budgeted Expenditures
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Demonstration of Increased or Improved Services for Unduplicated Pupils
LCAP Year: 2019-20

Estimated Supplemental and Concentration Grant Funds Percentage to Increase or Improve Services

$1,468,413 8.20%

Describe how services provided for unduplicated pupils are increased or improved by at least the percentage identified above, either
qualitatively or quantitatively, as compared to services provided for all students in the LCAP year.

Identify each action/service being funded and provided on a schoolwide or LEA-wide basis. Include the required descriptions
supporting each schoolwide or LEA-wide use of funds (see instructions).

We will use supplemental and concentration funds to augment supports and services to principally benefit targeted unduplicated
groups including English learners (EL), foster youth (FY), and socioeconomically disadvantaged (SED) students in a school-wide
manner.

We have made a concerted effort to analyze the unique academic, social, and emotional needs of students with an EL, FY, or SED
background. The supplemental and concentration funds identified in our LCAP effectively support the needs of our unduplicated
students by supporting/augmenting the following actions/services:

« Parent liaison position-this position addresses specific needs of unduplicated students including augmented communication
with their families (Goal 4,

Action 2)

o Foster/homeless youth liaison position- this position addresses the specific needs of foster/homeless youth including proactive
monitoring of socio-

emotional needs (Goal 4, Action 3)
o Provide professional development to help guide and support administrators, counselors, and teachers in addressing the
academic needs of ELs and their families including administering ELPAC, identifying ELs, administering language surveys,
and coordinating ELD instruction (Goal 2, Action 3)
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o Implement Project Recovery for students, particularly those with an EL, FY, or SED background, who did not re-enroll with
Inspire the following school year to decrease the dropout rates in middle and high school (Goal 4, Action 4)

e Increase opportunities for unduplicated students to participate in leadership and academic events to develop confidence and
skills (Goal 4, Action 5)

LCAP Year: 2018-19

Estimated Supplemental and Concentration Grant Funds Percentage to Increase or Improve Services

$1,611,455 8.38%

Describe how services provided for unduplicated pupils are increased or improved by at least the percentage identified above, either
qualitatively or quantitatively, as compared to services provided for all students in the LCAP year.

Identify each action/service being funded and provided on a schoolwide or LEA-wide basis. Include the required descriptions
supporting each schoolwide or LEA-wide use of funds (see instructions).

The supplemental funds will be used to support the development and implementation of support services for English Learners (EL),
Foster Youth and Low-Socio-Economic students charter-wide. We recognize the unique needs of low-income students, English
Learners, and foster youth. In support of our foster youth, English Learners and at-risk students, we will provide support through our
parent liaison and foster-homeless youth liaison. This team will monitor the progress of the identified students, connect students to
counseling as needed, and ensure that foster youth transition appropriately to independent study program environment both
academically and social-emotionally.

In addition, we will continue to provide Homeschool Teachers (HST) with the instructional support they need through professional
development, planning, data analysis, coaching, and knowledge building for teachers. The processing and planning time needed for
teachers to collaborate and plan for instruction will come through our monthly professional development with the Director. HSTs work
with parents at least every 20 days or more frequently as needed to support students academically and review enrichment activities
students are engaged in to ensure students are receiving a broad course of study.
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Target support will be provided to the subgroups. Dedicated staff members (Foster-Homeless Youth Liaison and Director of English
Language Development) monitored students who were foster youth and/or English Learners to ensure they were on-track
academically. In addition, Parent liaisons connected with the students and provided support in connecting with teachers to provide
academic support and connect students to local social-emotional services. English learner teacher provided daily ELD for all English
Learners. Students were provided opportunities to attend field trips and activities to build collaboration, language, and exposure to the
arts and science.

LCAP Year: 2017-18

Estimated Supplemental and Concentration Grant Funds Percentage to Increase or Improve Services

$1,087,251 3.35%

Describe how services provided for unduplicated pupils are increased or improved by at least the percentage identified above, either
qualitatively or quantitatively, as compared to services provided for all students in the LCAP year.

Identify each action/service being funded and provided on a schoolwide or LEA-wide basis. Include the required descriptions
supporting each schoolwide or LEA-wide use of funds (see instructions).

The supplemental funds were used to support the development and implementation of support services for English Learners (EL),
Foster Youth and Low-Socio-Economic students charter-wide. Target support will be provided to the subgroups. Dedicated staff
members (Foster-Homeless Youth Liaison and Director of English Language Development) monitored students who were foster youth
and/or English Learners to ensure they were on-track academically. In addition, Parent Liaisons connected with the students and
provided support in connecting with teachers to provide academic support and connect students to local social-emotional services. An
English learner teacher provided daily ELD for all English Learners. Students were provided opportunities to attend field trips and
activities to build collaboration, language, and exposure to the arts and science. Students were provided interventions such as
Pathblazer, Reading Horizons, designated ELD and English in a Flash so that all students have the necessary resources and
interventions to be successful. In addition, an Rtl model was utilized to support students who are not making academic progress.

Other action/service specifically aimed toward English Learners was the identification of EL curriculum and tools that will meet the
needs of our independent study students, specifically students who lack direct support due to the home language not being English
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and who, due to the nature of independent study, often do not receive the individual support they need. Another focus was to provide
intervention curriculum to support the subgroups who were falling behind and required intensive interventions. The regular student
load for supervising teachers does not allow for the time or focus needed to support the English Development of these students.
Curriculum and resources have been identified and a pilot will be used to gauge the effectiveness and appropriateness for all
independent study students. Other support services and resources will be offered Charter-wide providing access to ELD for all EL
students by a CLAD credential teacher, including tutors and/or small group teaching. Student advisors are assigned to foster youth to
ensure an adult is supporting and connecting with the student to keep them on track. All EL tools, support and resources will be
available Charter-wide for all students who need additional support in English language development.

Page 76 of 134
Page 72 of 93



Addendum

The Local Control and Accountability Plan (LCAP) and Annual Update Template documents and
communicates local educational agencies’ (LEAs) actions and expenditures to support student
outcomes and overall performance. The LCAP is a three-year plan, which is reviewed and updated
annually, as required. Charter schools may complete the LCAP to align with the term of the charter
school’s budget, typically one year, which is submitted to the school’s authorizer. The LCAP and
Annual Update Template must be completed by all LEAs each year.

For school districts, the LCAP must describe, for the school district and each school within the district,
goals and specific actions to achieve those goals for all students and each student group identified by
the Local Control Funding Formula (LCFF) (ethnic, socioeconomically disadvantaged, English
learners, foster youth, pupils with disabilities, and homeless youth), for each of the state priorities and
any locally identified priorities.

For county offices of education, the LCAP must describe, for each county office of education-
operated school and program, goals and specific actions to achieve those goals for all students and
each LCFF student group funded through the county office of education (students attending juvenile
court schools, on probation or parole, or expelled under certain conditions) for each of the state
priorities and any locally identified priorities. School districts and county offices of education may
additionally coordinate and describe in their LCAPs services funded by a school district that are
provided to students attending county-operated schools and programs, including special education
programs.

If a county superintendent of schools has jurisdiction over a single school district, the county board of
education and the governing board of the school district may adopt and file for review and approval a

single LCAP consistent with the requirements in Education Code (EC) sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county
superintendent of schools) all budgeted and actual expenditures are aligned.

Charter schools must describe goals and specific actions to achieve those goals for all students and
each LCFF subgroup of students including students with disabilities and homeless youth, for each of
the state priorities that apply for the grade levels served or the nature of the program operated by the
charter school, and any locally identified priorities. For charter schools, the inclusion and description
of goals for state priorities in the LCAP may be modified to meet the grade levels served and the
nature of the programs provided, including modifications to reflect only the statutory requirements
explicitly applicable to charter schools in the EC. Changes in LCAP goals and actions/services for
charter schools that result from the annual update process do not necessarily constitute a material
revision to the school’s charter petition.
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For questions related to specific sections of the template, please see instructions below:

Instructions: Linked Table of Contents
Plan Summary

Annual Update

Stakeholder Engagement

Goals, Actions, and Services

Planned Actions/Services

Demonstration of Increased or Improved Services for Unduplicated Students

For additional questions or technical assistance related to completion of the LCAP template, please
contact the local county office of education, or the CDE’s Local Agency Systems Support Office at:
916-319-0809 or by email at: Icff@cde.ca.gov.

Plan Summary

The LCAP is intended to reflect an LEA’s annual goals, actions, services and expenditures within a
fixed three-year planning cycle. LEAs must include a plan summary for the LCAP each year.

When developing the LCAP, enter the appropriate LCAP year, and address the prompts provided in
these sections. When developing the LCAP in year 2 or year 3, enter the appropriate LCAP year and
replace the previous summary information with information relevant to the current year LCAP.

In this section, briefly address the prompts provided. These prompts are not limits. LEAs may include
information regarding local program(s), community demographics, and the overall vision of the LEA.
LEAs may also attach documents (e.g., the California School Dashboard data reports) if desired
and/or include charts illustrating goals, planned outcomes, actual outcomes, or related planned and
actual expenditures.

An LEA may use an alternative format for the plan summary as long as it includes the information
specified in each prompt and the budget summary table.

The reference to California School Dashboard means the California School Dashboard adopted by
the State Board of Education under EC Section 52064.5.

Comprehensive Support and Improvement

An LEA with a school or schools identified for comprehensive support and improvement (CSl)
under the Every Student Succeeds Act must respond to the following prompts:

e Schools Identified: Identify the schools within the LEA that have been identified for CSI.

e Support for Identified Schools: Describe how the LEA supported the identified schools in
developing CSI plans that included a school-level needs assessment, evidence-based
interventions, and the identification of any resource inequities to be addressed through the
implementation of the CSI plan.

¢ Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate
the implementation and effectiveness of the CSI plan to support student and school
improvement.
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Annual Update

The planned goals, expected outcomes, actions/services, and budgeted expenditures must be copied
verbatim from the previous year’s* approved LCAP; in addition, list the state and/or local priorities
addressed by the planned goals. Minor typographical errors may be corrected.

* For example, for LCAP year 2017/18 of the 2017/18 — 2019/20 LCAP, review the goals in the
2016/17 LCAP. Moving forward, review the goals from the most recent LCAP year. For example,
LCAP year 2020/21 will review goals from the 2019/20 LCAP year, which is the last year of the
2017/18 — 2019/20 LCAP.

Annual Measurable Outcomes

For each goal in the prior year, identify and review the actual measurable outcomes as
compared to the expected annual measurable outcomes identified in the prior year for the
goal.

Actions/Services

Identify the planned Actions/Services and the budgeted expenditures to implement these
actions toward achieving the described goal. Identify the actual actions/services implemented
to meet the described goal and the estimated actual annual expenditures to implement the
actions/services. As applicable, identify any changes to the students or student groups served,
or to the planned location of the actions/services provided.

Analysis

Using actual annual measurable outcome data, including data from the California School
Dashboard, analyze whether the planned actions/services were effective in achieving the goal.
Respond to the prompts as instructed.

e Describe the overall implementation of the actions/services to achieve the articulated
goal. Include a discussion of relevant challenges and successes experienced with the
implementation process.

e Describe the overall effectiveness of the actions/services to achieve the articulated goal
as measured by the LEA.

e Explain material differences between Budgeted Expenditures and Estimated Actual
Expenditures. Minor variances in expenditures or a dollar-for-dollar accounting is not
required.

e Describe any changes made to this goal, expected outcomes, metrics, or actions and
services to achieve this goal as a result of this analysis and analysis of the data provided
in the California School Dashboard, as applicable. Identify where those changes can be
found in the LCAP.

Stakeholder Engagement

Meaningful engagement of parents, students, and other stakeholders, including those representing
the student groups identified by LCFF, is critical to the development of the LCAP and the budget
process. EC identifies the minimum consultation requirements for school districts and county offices
of education as consulting with teachers, principals, administrators, other school personnel, local
bargaining units of the school district, parents, and pupils in developing the LCAP. EC requires
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charter schools to consult with teachers, principals, administrators, other school personnel, parents,
and pupils in developing the LCAP. In addition, EC Section 48985 specifies the requirements for the
translation of notices, reports, statements, or records sent to a parent or guardian.

The LCAP should be shared with, and LEAs should request input from, school site-level advisory
groups, as applicable (e.g., school site councils, English Learner Advisory Councils, student advisory
groups, etc.), to facilitate alignment between school-site and district-level goals and actions. An LEA
may incorporate or reference actions described in other plans that are being undertaken to meet
specific goals.

Instructions: The stakeholder engagement process is an ongoing, annual process. The
requirements for this section are the same for each year of a three-year LCAP. When developing
the LCAP, enter the appropriate LCAP year, and describe the stakeholder engagement process
used to develop the LCAP and Annual Update. When developing the LCAP in year 2 or year 3,
enter the appropriate LCAP year and replace the previous stakeholder narrative(s) and describe
the stakeholder engagement process used to develop the current year LCAP and Annual
Update.

School districts and county offices of education: Describe the process used to consult
with the Parent Advisory Committee, the English Learner Parent Advisory Committee,
parents, students, school personnel, the LEA’s local bargaining units, and the community
to inform the development of the LCAP and the annual review and analysis for the
indicated LCAP year.

Charter schools: Describe the process used to consult with teachers, principals,
administrators, other school personnel, parents, and students to inform the development of
the LCAP and the annual review and analysis for the indicated LCAP year.

Describe how the consultation process impacted the development of the LCAP and annual
update for the indicated LCAP year, including the goals, actions, services, and expenditures.

Goals, Actions, and Services

LEAs must include a description of the annual goals, for all students and each LCFF identified group
of students, to be achieved for each state priority as applicable to type of LEA. An LEA may also
include additional local priorities. This section shall also include a description of the specific planned
actions an LEA will take to meet the identified goals, and a description of the expenditures required to
implement the specific actions.

School districts and county offices of education: The LCAP is a three-year plan, which is
reviewed and updated annually, as required.

Charter schools: The number of years addressed in the LCAP may align with the term of the
charter schools budget, typically one year, which is submitted to the school’s authorizer. If year
2 and/or year 3 is not applicable, charter schools must specify as such.

New, Modified, Unchanged

As part of the LCAP development process, which includes the annual update and stakeholder
engagement, indicate if the goal, identified need, related state and/or local priorities, and/or
expected annual measurable outcomes for the current LCAP year or future LCAP years are
modified or unchanged from the previous year's LCAP; or, specify if the goal is new.
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Goal

State the goal. LEAs may number the goals using the “Goal #’ box for ease of reference. A
goal is a broad statement that describes the desired result to which all actions/services are
directed. A goal answers the question: What is the LEA seeking to achieve?

Related State and/or Local Priorities

List the state and/or local priorities addressed by the goal. The LCAP must include goals that
address each of the state priorities, as applicable to the type of LEA, and any additional local
priorities; however, one goal may address multiple priorities. (Link to State Priorities)

Identified Need

Describe the needs that led to establishing the goal. The identified needs may be based on
quantitative or qualitative information, including, but not limited to, results of the annual update
process or performance data from the California School Dashboard, as applicable.

Expected Annual Measurable Outcomes

For each LCAP year, identify the metric(s) or indicator(s) that the LEA will use to track
progress toward the expected outcomes. LEAs may identify metrics for specific student
groups. Include in the baseline column the most recent data associated with this metric or
indicator available at the time of adoption of the LCAP for the first year of the three-year plan.
The most recent data associated with a metric or indicator includes data as reported in the
annual update of the LCAP year immediately preceding the three-year plan, as applicable. The
baseline data shall remain unchanged throughout the three-year LCAP. In the subsequent
year columns, identify the progress to be made in each year of the three-year cycle of the
LCAP. Consider how expected outcomes in any given year are related to the expected
outcomes for subsequent years.

The metrics may be quantitative or qualitative, but at minimum an LEA must use the applicable
required metrics for the related state priorities, in each LCAP year as applicable to the type of
LEA. For the student engagement priority metrics, as applicable, LEAs must calculate the
rates as described in the LCAP Template Appendix, sections (a) through (d).

Planned Actions/Services

For each action/service, the LEA must complete either the section “For Actions/Services not
included as contributing to meeting Increased or Improved Services Requirement” or the
section “For Actions/Services included as contributing to meeting the Increased or Improved
Services Requirement.” The LEA shall not complete both sections for a single action.

For Actions/Services Not Contributing to Meeting the Increased or Improved Services
Requirement

Students to be Served

The “Students to be Served” box is to be completed for all actions/services except for those
which are included by the LEA as contributing to meeting the requirement to increase or
improve services for unduplicated students. Indicate in this box which students will benefit from
the actions/services by entering “All”, “Students with Disabilities”, or “Specific Student
Group(s)”. If “Specific Student Group(s)” is entered, identify the specific student group(s) as
appropriate.
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Location(s)

Identify the location where the action/services will be provided. If the services are provided to
all schools within the LEA, the LEA must identify “All Schools”. If the services are provided to
specific schools within the LEA or specific grade spans only, the LEA must enter “Specific
Schools” or “Specific Grade Spans”. Identify the individual school or a subset of schools or
grade spans (e.g., all high schools or grades K-5), as appropriate.

Charter schools operating more than one site, authorized within the same charter
petition, may choose to distinguish between sites by entering “Specific Schools” and
identifying the site(s) where the actions/services will be provided. For charter schools
operating only one site, “All Schools” and “Specific Schools” may be synonymous and,
therefore, either would be appropriate. Charter schools may use either term provided they
are used in a consistent manner through the LCAP.

For Actions/Services Contributing to Meeting the Increased or Improved Services
Requirement:

Students to be Served

For any action/service contributing to the LEA’s overall demonstration that it has increased or
improved services for unduplicated students above what is provided to all students (see
Demonstration of Increased or Improved Services for Unduplicated Students section, below),
the LEA must identify the unduplicated student group(s) being served.

Scope of Service

For each action/service contributing to meeting the increased or improved services
requirement, identify the scope of service by indicating “LEA-wide”, “Schoolwide”, or “Limited
to Unduplicated Student Group(s)”. The LEA must identify one of the following three options:

e If the action/service is being funded and provided to upgrade the entire educational
program of the LEA, enter "LEA-wide."

e If the action/service is being funded and provided to upgrade the entire educational
program of a particular school or schools, enter “schoolwide”.

e If the action/service being funded and provided is limited to the unduplicated students
identified in “Students to be Served”, enter “Limited to Unduplicated Student Group(s)”.

For charter schools and single-school school districts, “LEA-wide” and “Schoolwide”
may be synonymous and, therefore, either would be appropriate. For charter schools
operating multiple schools (determined by a unique CDS code) under a single charter, use
“‘LEA-wide” to refer to all schools under the charter and use “Schoolwide” to refer to a
single school authorized within the same charter petition. Charter schools operating a
single school may use “LEA-wide” or “Schoolwide” provided these terms are used in a
consistent manner through the LCAP.

Location(s)

Identify the location where the action/services will be provided. If the services are provided to
all schools within the LEA, the LEA must indicate “All Schools”. If the services are provided to
specific schools within the LEA or specific grade spans only, the LEA must enter “Specific
Schools” or “Specific Grade Spans”. Identify the individual school or a subset of schools or
grade spans (e.g., all high schools or grades K-5), as appropriate.
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Charter schools operating more than one site, authorized within the same charter
petition, may choose to distinguish between sites by entering “Specific Schools” and
identify the site(s) where the actions/services will be provided. For charter schools
operating only one site, “All Schools” and “Specific Schools” may be synonymous and,
therefore, either would be appropriate. Charter schools may use either term provided they
are used in a consistent manner through the LCAP.

Actions/Services

For each LCAP year, identify the actions to be performed and services provided to meet the
described goal. Actions and services that are implemented to achieve the identified goal may
be grouped together. LEAs may number the action/service using the “Action #” box for ease of
reference.

New/Modified/Unchanged:

e Enter “New Action” if the action/service is being added in any of the three years of
the LCAP to meet the articulated goal.

e Enter “Modified Action” if the action/service was included to meet an articulated goal
and has been changed or modified in any way from the prior year description.

e Enter “Unchanged Action” if the action/service was included to meet an articulated
goal and has not been changed or modified in any way from the prior year
description.

o If a planned action/service is anticipated to remain unchanged for the
duration of the plan, an LEA may enter “Unchanged Action” and leave the
subsequent year columns blank rather than having to copy/paste the
action/service into the subsequent year columns. Budgeted expenditures
may be treated in the same way as applicable.

Note: The goal from the prior year may or may not be included in the current three-year
LCAP. For example, when developing year 1 of the LCAP, the goals articulated in year 3
of the preceding three-year LCAP will be from the prior year.

Charter schools may complete the LCAP to align with the term of the charter school’s budget
that is submitted to the school’s authorizer. Accordingly, a charter school submitting a one-year
budget to its authorizer may choose not to complete the year 2 and year 3 portions of the
“Goals, Actions, and Services” section of the template. If year 2 and/or year 3 is not
applicable, charter schools must specify as such.

Budgeted Expenditures

For each action/service, list and describe budgeted expenditures for each school year to
implement these actions, including where those expenditures can be found in the LEA’s
budget. The LEA must reference all fund sources for each proposed expenditure. Expenditures
must be classified using the California School Accounting Manual as required by EC sections
52061, 52067, and 47606.5.

Expenditures that are included more than once in an LCAP must be indicated as a duplicated
expenditure and include a reference to the goal and action/service where the expenditure first
appears in the LCAP.
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If a county superintendent of schools has jurisdiction over a single school district, and chooses
to complete a single LCAP, the LCAP must clearly articulate to which entity’s budget (school
district or county superintendent of schools) all budgeted expenditures are aligned.

Demonstration of Increased or Improved Services for
Unduplicated Students

This section must be completed for each LCAP year. When developing the LCAP in year 2 or year 3,
copy the “Demonstration of Increased or Improved Services for Unduplicated Students” table and
enter the appropriate LCAP year. Using the copy of the section, complete the section as required for
the current year LCAP. Retain all prior year sections for each of the three years within the LCAP.

Estimated Supplemental and Concentration Grant Funds

Identify the amount of funds in the LCAP year calculated on the basis of the number and
concentration of low income, foster youth, and English learner students as determined
pursuant to California Code of Regulations, Title 5 (5 CCR) Section 15496(a)(5).

Percentage to Increase or Improve Services

Identify the percentage by which services for unduplicated pupils must be increased or
improved as compared to the services provided to all students in the LCAP year as calculated
pursuant to 5 CCR Section 15496(a)(7).

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for
unduplicated pupils are increased or improved by at least the percentage calculated as compared to
services provided for all students in the LCAP year. To improve services means to grow services in
quality and to increase services means to grow services in quantity. This description must address
how the action(s)/service(s) limited for one or more unduplicated student group(s), and any
schoolwide or districtwide action(s)/service(s) supported by the appropriate description, taken
together, result in the required proportional increase or improvement in services for unduplicated
pupils.

If the overall increased or improved services include any actions/services being funded and provided
on a schoolwide or districtwide basis, identify each action/service and include the required
descriptions supporting each action/service as follows.

For those services being provided on an LEA-wide basis:

e For school districts with an unduplicated pupil percentage of 55% or more, and for charter
schools and county offices of education: Describe how these services are principally directed
to and effective in meeting its goals for unduplicated pupils in the state and any local priorities.

e For school districts with an unduplicated pupil percentage of less than 55%: Describe how these
services are principally directed to and effective in meeting its goals for unduplicated pupils in
the state and any local priorities. Also describe how the services are the most effective use of
the funds to meet these goals for its unduplicated pupils. Provide the basis for this
determination, including any alternatives considered, supporting research, experience or
educational theory.
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For school districts only, identify in the description those services being funded and provided on a
schoolwide basis, and include the required description supporting the use of the funds on a
schoolwide basis:

For schools with 40% or more enrollment of unduplicated pupils: Describe how these services
are principally directed to and effective in meeting its goals for its unduplicated pupils in the
state and any local priorities.

For school districts expending funds on a schoolwide basis at a school with less than 40%
enrollment of unduplicated pupils: Describe how these services are principally directed to and
how the services are the most effective use of the funds to meet its goals for English
learners, low income students and foster youth, in the state and any local priorities.
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State Priorities

Priority 1: Basic Services addresses the degree to which:

A.

B.
C.

Teachers in the LEA are appropriately assigned and fully credentialed in the subject area and for the
pupils they are teaching;

Pupils in the school district have sufficient access to the standards-aligned instructional materials; and
School facilities are maintained in good repair.

Priority 2: Implementation of State Standards addresses:

A.

B.

The implementation of state board adopted academic content and performance standards for all
students, which are:

English Language Arts — Common Core State Standards (CCSS) for English Language Arts
Mathematics — CCSS for Mathematics

English Language Development (ELD)

Career Technical Education

Health Education Content Standards

History-Social Science

Model School Library Standards

Physical Education Model Content Standards

Next Generation Science Standards

Visual and Performing Arts

World Language; and

How the programs and services will enable English learners to access the CCSS and the ELD
standards for purposes of gaining academic content knowledge and English language proficiency.

xXT T oQ ™m0 2000

Priority 3: Parental Involvement addresses:

A.

B.
C.

The efforts the school district makes to seek parent input in making decisions for the school district and
each individual school site;

How the school district will promote parental participation in programs for unduplicated pupils; and
How the school district will promote parental participation in programs for individuals with exceptional
needs.

Priority 4: Pupil Achievement as measured by all of the following, as applicable:

A
B.
C.

G.

Statewide assessments;

The Academic Performance Index;

The percentage of pupils who have successfully completed courses that satisfy University of California
(UC) or California State University (CSU) entrance requirements, or programs of study that align with
state board approved career technical educational standards and framework;

The percentage of English learner pupils who make progress toward English proficiency as measured
by the California English Language Development Test (CELDT);

The English learner reclassification rate;

The percentage of pupils who have passed an advanced placement examination with a score of 3 or
higher; and

The percentage of pupils who participate in, and demonstrate college preparedness pursuant to, the
Early Assessment Program, or any subsequent assessment of college preparedness.

Priority 5: Pupil Engagement as measured by all of the following, as applicable:

A.

School attendance rates;

B. Chronic absenteeism rates;
C.
D
E

Middle school dropout rates;

. High school dropout rates; and

High school graduation rates;
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Priority 6: School Climate as measured by all of the following, as applicable:
A. Pupil suspension rates;
B. Pupil expulsion rates; and
C. Other local measures, including surveys of pupils, parents, and teachers on the sense of safety and
school connectedness.
Priority 7: Course Access addresses the extent to which pupils have access to and are enrolled in:
A. S broad course of study including courses described under EC sections 51210 and 51220(a)-(i), as
applicable;
B. Programs and services developed and provided to unduplicated pupils; and
C. Programs and services developed and provided to individuals with exceptional needs.
Priority 8: Pupil Outcomes addresses pupil outcomes, if available, for courses described under EC sections
51210 and 51220(a)-(i), as applicable.
Priority 9: Coordination of Instruction of Expelled Pupils (COE Only) addresses how the county
superintendent of schools will coordinate instruction of expelled pupils.
Priority 10. Coordination of Services for Foster Youth (COE Only) addresses how the county
superintendent of schools will coordinate services for foster children, including:
A. Working with the county child welfare agency to minimize changes in school placement
B. Providing education-related information to the county child welfare agency to assist in the delivery of
services to foster children, including educational status and progress information that is required to be
included in court reports;
C. Responding to requests from the juvenile court for information and working with the juvenile court to
ensure the delivery and coordination of necessary educational services; and
D. Establishing a mechanism for the efficient expeditious transfer of health and education records and the
health and education passport.
Local Priorities address:
A. Local priority goals; and
B. Methods for measuring progress toward local goals.
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APPENDIX A: PRIORITIES 5 AND 6 RATE
CALCULATION INSTRUCTIONS

For the purposes of completing the LCAP in reference to the state priorities under EC sections 52060
and 52066, as applicable to type of LEA, the following shall apply:
(a) “Chronic absenteeism rate” shall be calculated as follows:
(1) The number of K-8 students who were absent 10 percent or more of the school days
excluding students who were:
(A) enrolled less than 31 days
(B) enrolled at least 31 days but did not attend at least one day

(C) flagged as exempt in the district attendance submission. K-8 students are considered to
be exempt if they:

(i) are enrolled in a Non-Public School
(i) receive instruction through a home or hospital instructional setting
(iif) are attending a community college full-time.

(2) The number of students who meet the enroliment requirements.

(3) Divide (1) by (2).

(b) “High school dropout rate” shall be calculated as follows:
(1) The number of cohort members who dropout by the end of year 4 in the cohort where
“cohort” is defined as the number of first-time grade 9 pupils in year 1 (starting cohort) plus

pupils who transfer in, minus pupils who transfer out, emigrate, or die during school years
1,2, 3, and 4.

(2) The total number of cohort members.
(3) Divide (1) by (2).
(c) “High school graduation rate” shall be calculated as follows:
(1) For a 4-Year Cohort Graduation Rate:
(A) The number of students in the cohort who earned a regular high school diploma by the
end of year 4 in the cohort.
(B) The total number of students in the cohort.
(C) Divide (1) by (2).
(2) For a Dashboard Alternative Schools Status (DASS) Graduation Rate:

(A) The number of students who either graduated as grade 11 students or who earned any
of the following:

(i) a regular high school diploma
(ii) a High School Equivalency Certificate
(iii) an adult education diploma
(iv) a Certificate of Completion and was eligible for the California Alternative
Assessment if under the age of 20.
(B) The number of students in the DASS graduation cohort.
(C) Divide (1) by (2).
(d) “Suspension rate” shall be calculated as follows:
(1) The unduplicated count of pupils involved in one or more incidents for which the pupil was
suspended during the academic year (July 1 — June 30).
(2) The unduplicated count of pupils with a primary, secondary, or short-term enrollment during
the academic year (July 1 — June 30).
(3) Divide (1) by (2).
(e) “Expulsion rate” shall be calculated as follows:
(1) The unduplicated count of pupils involved in one or more incidents for which the pupil was
expelled during the academic year (July 1 — June 30).
(2) The unduplicated count of pupils with a primary, secondary, or short-term enrollment during
the academic year (July 1 — June 30).
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(3) Divide (1) by (2).

NOTE: Authority cited: Sections 42238.07 and 52064, Education Code. Reference: Sections 2574,
2575, 42238.01, 42238.02, 42238.03, 42238.07, 47605, 47605.6, 47606.5, 48926, 52052, 52060,
52061, 52062, 52063, 52064, 52066, 52067, 52068, 52069, 52070, 52070.5, and 64001,; 20 U.S.C.
Sections 6312 and 6314.
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APPENDIX B: GUIDING QUESTIONS
Guiding Questions: Annual Review and Analysis

1)

2)

3)

4)

S)

6)

How have the actions/services addressed the needs of all pupils and did the provisions of
those services result in the desired outcomes?

How have the actions/services addressed the needs of all subgroups of pupils identified
pursuant to EC Section 52052, including, but not limited to, English learners, low-income
pupils, and foster youth; and did the provision of those actions/services result in the desired
outcomes?

How have the actions/services addressed the identified needs and goals of specific school
sites and were these actions/services effective in achieving the desired outcomes?

What information (e.g., quantitative and qualitative data/metrics) was examined to review
progress toward goals in the annual update?

What progress has been achieved toward the goal and expected measurable outcome(s)?
How effective were the actions and services in making progress toward the goal? What
changes to goals, actions, services, and expenditures are being made in the LCAP as a result
of the review of progress and assessment of the effectiveness of the actions and services?
What differences are there between budgeted expenditures and estimated actual annual
expenditures? What were the reasons for any differences?

Guiding Questions: Stakeholder Engagement

1)

2)

3)

4)

5)

6)

How have applicable stakeholders (e.g., parents and pupils, including parents of unduplicated
pupils and unduplicated pupils identified in EC Section 42238.01; community members; local
bargaining units; LEA personnel; county child welfare agencies; county office of education
foster youth services programs, court-appointed special advocates, and other foster youth
stakeholders; community organizations representing English learners; and others as
appropriate) been engaged and involved in developing, reviewing, and supporting
implementation of the LCAP?

How have stakeholders been included in the LEA’s process in a timely manner to allow for
engagement in the development of the LCAP?

What information (e.g., quantitative and qualitative data/metrics) was made available to
stakeholders related to the state priorities and used by the LEA to inform the LCAP goal setting
process? How was the information made available?

What changes, if any, were made in the LCAP prior to adoption as a result of written
comments or other feedback received by the LEA through any of the LEA’s engagement
processes?

What specific actions were taken to meet statutory requirements for stakeholder engagement
pursuant to EC sections 52062, 52068, or 47606.5, as applicable, including engagement with
representatives of parents and guardians of pupils identified in EC Section 42238.017

What specific actions were taken to consult with pupils to meet the requirements 5 CCR
Section 15495(a)?
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7) How has stakeholder involvement been continued and supported? How has the involvement
of these stakeholders supported improved outcomes for pupils, including unduplicated pupils,
related to the state priorities?

Guiding Questions: Goals, Actions, and Services

1) What are the LEA’s goal(s) to address state priorities related to “Conditions of Learning”: Basic
Services (Priority 1), the Implementation of State Standards (Priority 2), and Course Access
(Priority 7)?

2) What are the LEA’s goal(s) to address state priorities related to “Pupil Outcomes”: Pupil
Achievement (Priority 4), Pupil Outcomes (Priority 8), Coordination of Instruction of Expelled
Pupils (Priority 9 — COE Only), and Coordination of Services for Foster Youth (Priority 10 —
COE Only)?

3) What are the LEA’s goal(s) to address state priorities related to parent and pupil
‘Engagement”: Parental Involvement (Priority 3), Pupil Engagement (Priority 5), and School
Climate (Priority 6)?

4) What are the LEA’s goal(s) to address any locally-identified priorities?

5) How have the unique needs of individual school sites been evaluated to inform the
development of meaningful district and/or individual school site goals (e.g., input from site level
advisory groups, staff, parents, community, pupils; review of school level plans; in-depth
school level data analysis, etc.)?

6) What are the unique goals for unduplicated pupils as defined in EC Section 42238.01 and
groups as defined in EC Section 52052 that are different from the LEA’s goals for all pupils?

7) What are the specific expected measurable outcomes associated with each of the goals
annually and over the term of the LCAP?

8) What information (e.g., quantitative and qualitative data/metrics) was considered/reviewed to
develop goals to address each state or local priority?

9) What information was considered/reviewed for individual school sites?

10)What information was considered/reviewed for subgroups identified in EC Section 520527

11)What actions/services will be provided to all pupils, to subgroups of pupils identified pursuant
to EC Section 52052, to specific school sites, to English learners, to low-income pupils, and/or
to foster youth to achieve goals identified in the LCAP?

12)How do these actions/services link to identified goals and expected measurable outcomes?

13)What expenditures support changes to actions/services as a result of the goal identified?
Where can these expenditures be found in the LEA’s budget?

Prepared by the California Department of Education, January 2019
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LCAP Expenditure Summary

Total Expenditures by Funding Source

_ 2018-19 2018-19 tzr?gl;;ﬁ
Funding Source Annual Update | Annual Update 2017-18 2018-19 2019-20 2019-20
Budgeted Actual Total
All Funding Sources 7,415,004.00 12,901,379.00 | 11,475,215.00 | 12,217,791.00 | 11,368,816.00 | 35,061,822.00
General Fund — LCFF Base 0.00 0.00 0.00 0.00 0.00 0.00
LCFF 7,415,004.00 12,901,379.00 | 11,475,215.00 | 12,217,791.00 9,857,589.00 33,550,595.00
Low Performing Student Block Grant (LPSBG) 0.00 0.00 0.00 0.00 42,814.00 42,814.00
Supplemental and Concentration 0.00 0.00 0.00 0.00 1,468,413.00 1,468,413.00

* Totals based on expenditure amounts in goal and annual update sections.
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Operating Expenditures

Total Expenditures by Object Type
2018-19 2018-19 o175
Object Type Annual Update | Annual Update 2017-18 2018-19 2019-20 g
2019-20
Budgeted Actual
Total
All Expenditure Types 7,415,004.00 12,901,379.00 | 11,475,215.00 | 12,217,791.00 | 11,368,816.00 | 35,061,822.00
1000-1999: Certificated Personnel Salaries 6,550,890.00 5,979,515.00 11,081,546.00 | 11,303,177.00 | 10,261,809.00 | 32,646,532.00
4000-4999: Books And Supplies 833,014.00 1,709,235.00 313,669.00 833,014.00 358,213.00 1,504,896.00
5000-5999: Services And Other Operating 0.00 5,205,531.00 0.00 0.00 42,814.00 42,814.00
Expenditures
5800: Professional/Consulting Services And 31,100.00 7,098.00 80,000.00 81,600.00 705,980.00 867,580.00

* Totals based on expenditure amounts in goal and annual update sections.
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Total Expenditures by Object Type and Funding Source

Services And Operating
Expenditures

Concentration

2018-19 2018-19 2017-18
. . Annual Annual through
Object Type Funding Source Update Update 2017-18 2018-19 2019-20 2019-20
Budgeted Actual Total
All Expenditure Types All Funding Sources 7,415,004.00 | 12,901,379.00 | 11,475,215.00 | 12,217,791.00 | 11,368,816.00 | 35,061,822.00
1000-1999: Certificated General Fund — LCFF Base 0.00 0.00 0.00 0.00 0.00 0.00
Personnel Salaries
1000-1999: Certificated LCFF 6,550,890.00 | 5,979,515.00 | 11,081,546.00 | 11,303,177.00 | 9,493,809.00 | 31,878,532.00
Personnel Salaries
1000-1999: Certificated Supplemental and 0.00 0.00 0.00 0.00 768,000.00 768,000.00
Personnel Salaries Concentration
4000-4999: Books And LCFF 833,014.00 1,709,235.00 313,669.00 833,014.00 358,213.00 1,504,896.00
Supplies
5000-5999: Services And LCFF 0.00 5,205,531.00 0.00 0.00 0.00 0.00
Other Operating Expenditures
5000-5999: Services And Low Performing Student 0.00 0.00 0.00 0.00 42,814.00 42,814.00
Other Operating Expenditures | Block Grant (LPSBG)
5800: Professional/Consulting | LCFF 31,100.00 7,098.00 80,000.00 81,600.00 5,567.00 167,167.00
Services And Operating
Expenditures
5800: Professional/Consulting | Supplemental and 0.00 0.00 0.00 0.00 700,413.00 700,413.00

* Totals based on expenditure amounts in goal and annual update sections.
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Total Expenditures by Goal
2018-19 2018-19 201745
Goal Annual Update Annual Update 2017-18 2018-19 2019-20 g
2019-20
Budgeted Actual
Total
Goal 1 6,320,691.00 6,443,338.00 10,005,066.00 10,205,167.00 8,296,174.00 28,506,407.00
Goal 2 833,014.00 456,725.00 1,470,149.00 2,012,624.00 1,760,229.00 5,243,002.00
Goal 3 0.00 0.00 0.00 0.00 0.00 0.00
Goal 4 261,299.00 6,001,316.00 0.00 0.00 1,312,413.00 1,312,413.00

* Totals based on expenditure amounts in goal and annual update sections.
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All Funding Sources
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California Department of Education, July 2020

Learning Continuity and Attendance Plan Template (2020-21)

The instructions for completing the Learning Continuity and Attendance Plan is available at
https://www.cde.ca.gov/re/lc/documents/Irngcntntyatndncpln-instructions.docx.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
Feather River Charter School Jenell Sherman, Executive Director jenell.sherman@featherrivercharter.org, (916) 241-8653

General Information

[A description of the impact the COVID-19 pandemic has had on the LEA and its community.]

On March 20, 2020, our Board approved to physically close Feather River Charter School in response to the COVID-19 pandemic. We
transitioned to our emergency distance learning plan on April 20, 2020. Our emergency distance learning plan continued through the
end of the school year on June 19, 2020. We have provided staff and parents with ongoing updates and guidance from State and local
agencies over the past few months. We have worked to prepare for a safe and successful fall reopening that considers current
challenges. We are located within a Sutter County, a county that is on the State watch list due to its high COVID-19 rates. We
communicate regularly with the Sutter County Offices of Education and monitor the Sutter County Public Health Department (SCPHD)
health guidelines. The most recent SCPHD advisory for the operation of schools is dated August 22, 2020. It allows all public, charter,
and private schools to hold classes and other school activities if we adhere to State COVID-19 guidelines with the approval of a waiver.

As a non-classroom-based independent study charter school, we offer a variety of independent-study learning options, including online,
distance, and in person. (For more details, see Learning Continuity section) While we have been able to sustain most of our learning
options during the pandemic, its effects have impacted several approaches. For example, we emphasize Place-Based Learning that
immerses students in local cultures, landscapes, and resources to contextualize our curriculum. Because many museums, centers, and
other local resources remain closed during the pandemic, students and families have been unable to visit/use them. Additionally, our
students and families have confirmed in survey responses that the COVID-19 crises and societal unrest have directly affected them. To
mitigate the negative impact of COVID-19 and societal unrest on the education of our students, we have increased and refined various
services and approaches, including social-emotional support.

Stakeholder Engagement

[A description of the efforts made to solicit stakeholder feedback.]

Beginning in the spring of 2020, we communicated with our stakeholders about the impact of COVID-19 on our school. We engaged
them in assessing needs through a variety of mediums, including surveys administered in August 2020 and virtual meetings in August
and September 2020. We continue making a concerted effort to inform all stakeholders of opportunities to participate in the
development of our Learning Continuity Plan, including our September 4, 2020, public hearing. We translated questionnaires used in
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surveys into appropriate languages and provided translation services during virtual meetings. Since a substantive portion of our
curriculum occurs online, we know an overwhelming majority of our parents and students have access to and are knowledgeable about
using the internet. We work with new families to ensure they quickly have access to technology and the internet. Our communication
strategies with families include surveys, email, social media, and school websites. We also identify families who do not speak English at
home (based on Language Surveys) and translate communications in a language accessible to them. We want to ensure all

stakeholders have notice of opportunities to contribute to our Learning Continuity and Attendance Plan, including proposed actions and
expenditures. We encourage verbal and written comments.

[A description of the options provided for remote participation in public meetings and public hearings.]

Board meetings, public hearings, and stakeholder input meetings are open to the public via Zoom, ensuring transparency. We inform the
public or our Learning Continuity Plan public hearing through emails and our school website. We translate communications as
appropriate. We held our public hearing during a special board meeting September 4, 2020. The Board is scheduled to formally approve
the Learning Continuity and Attendance Plan on September 22, 2020. We publicize on our website notice of the Learning Continuity and
Attendance Plan public hearing (72-hour notice), as well as the separate meeting wherein the Board will decide whether to approve it.
We also make a draft of our Learning Continuity plan available for public review at least 72 hours before the public hearing. Members of
the public can participate in the public hearing via Zoom and submit comments during the public hearing via Zoom, telephone, or email.
Members of the public may also address the Board during the regularly scheduled meeting to approve the Learning Continuity Plan.

Members of the public who wish to provide public comment during a regularly scheduled meeting via Zoom or may call a designated
number.

[A summary of the feedback provided by specific stakeholder groups.]
We received feedback regarding our Learning Continuity and Attendance Plan from parents and teachers.

Teachers- Our teachers expressed a desire to learn more about mitigating the negative impact on our place-based-learning by exploring
and implementing virtual programs to contextualize the curriculum.

Parents-Given the closures of many community resources, including museums, our parents want access to a compendium of virtual
placed- based learning resources such as virtual tours of museums to help contextualize the curriculum. They also want to learn more
about how to support the social-emotional needs of their students better.

[A description of the aspects of the Learning Continuity and Attendance Plan that were influenced by specific stakeholder input.]

Our stakeholder feedback (outlined in the previous section) informed the final version of our Learning Continuity and Attendance Plan in
the following manner:

Teachers-Feedback informed various sections of this plan, areas related to professional development to support both potential
learning loss and aspects to address the social emotional components of our students.

Parents- Feedback informed various sections of this plan, particularly the Pupil Learning Loss Strategies and expenditures related to
social emotional resources and training.
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Continuity of Learning

In-Person Instructional Offerings

[A description of the actions the LEA will take to offer classroom-based instruction whenever possible, particularly for students who have
experienced significant learning loss due to school closures in the 2019-2020 school year or are at a greater risk of experiencing learning loss
due to future school closures.]

While we have been able to sustain most of our learning options during the pandemic, its effects have impacted several approaches.
For example, we emphasize Place-Based Learning that immerses students in local cultures, landscapes, and resources to
contextualize our curriculum. Because many museums, centers, and other local resources remain closed in our county, students and
families have been unable to visit/use them. We will adhere to all guidelines, including physical distancing, when State and county
guidelines allow us to re-open our in-person activities.

We are implementing trauma-informed practices to mitigate the effects of the COVID-19 pandemic and societal. We elaborate on
trauma- informed practices in subsequent sections. As an independent study school, we ensure students are engaged in appropriate
educational activities on instructional days, assess the time value of independent work, and the quality of contemporaneous work
samples. Additionally, some of our families/students choose conventional courses led by a credentialed teacher.

We provide homeschooling families with a variety of curriculum delivery options and instructional material aligned with California state
and Common Core standards. Curriculum delivery options include online instruction courses led by credentialed teachers, offline
courses, and virtual courses. Upon enroliment, we assign an appropriately certified home school teacher (HST) to a family to
collaboratively create an individualized education plan that reflects a combination of optimal learning approaches. The role of an HST is
similar to that of a case manager within and the exceptional needs education environment, including monitoring the academic progress
of students assigned to their caseload and supporting parents. During regularly scheduled meetings, HSTs collaborate with families to
provide needed support and to review student performance and progress to date. HSTs also schedule additional appointments and
support as needed. As we have done before the State and county in-person restrictions, we discuss with each family the curriculum
delivery options available during the COVID19 shelter in place restrictions. Below is a summary:

1) Teacher-Directed Instructional Model
» Teacher and families select materials (e.g.,district-adopted textbooks and placed-based-learning
resources)

 Students engage through asynchronous or on-demand approaches and synchronous or live
sessions using digital platforms such as Zoom and an online learning management system, such
as Schoology.

* Teacher prioritizes learning goals and determines full or partial credit

» Teacher communicates with students and families regarding academic progress through phone,
meetings (in-person or virtual), LMS such as Schoology.
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2) Online Instructional Model
* Instruction provided through district-licensed online content resources such as
Edgenuity.

« Students engage through asynchronous or on-demand approaches and synchronous
or live sessions using digital platforms such as Zoom and an online learning
management system called Schoology a school-licensed online program, phone,
meetings (in-person or virtual), and Schoology.

* Credentialed teacher communicates with students and families through the a school-
licensed online program, phone, meetings (in-person or virtual), and Schoology.

* Our online middle and high school models are called virtual academies

3) Blended Instructional Model

» Teacher and families select materials (e.g., digital links, digitized materials, district-
adopted textbooks, and placed-based-learning resources)

« Students engage through asynchronous or on-demand approaches, as well as
synchronous or live sessions using digital platforms such as Zoom and an online
learning management system called Schoology.

» Teacher enhances district-licensed online content resources (e.g., Edgenuity),
prioritizes learning goals, and determines full or partial credit

» Teacher communicates with students and families through a school-licensed online
program, phone, meetings (in-person or virtual), and Schoology

* Our online middle and high school models are called virtual academies

We do not attempt to recreate long, traditional school days at home. Instead, we focus on strategically combining synchronous (live) and on-
demand (asynchronous) approaches that leverage the full array of technology and online-based resources to individualize support for each
student, including the amount of time spent on a learning activity. We also make an effort to divide learning objectives into manageable
chunks to accommodate reduced attention spans resulting from home and societal level distractions.
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Actions Related to In-Person Instructional Offerings [additional rows and actions may be added as necessary]
Description Total Funds Contributing

Expenditures associated with researching and access to virtual and access to community resources, including $2,000 Y
museum, Nature program, STEM Experiences, Aerospace Museum, Virtual, Guided Learning Experiences
specifically for unduplicated students who have challenges paying for the programs

Provide instructional state standard aligned materials and ensure that we administer appropriate trauma- $100,000 Y
informed practice, training and materials

Distance Learning Program

Continuity of Instruction

[A description of how the LEA will provide continuity of instruction during the school year to ensure pupils have access to a full curriculum of
substantially similar quality regardless of the method of delivery, including the LEA’s plan for curriculum and instructional resources that will
ensure instructional continuity for pupils if a transition between in-person instruction and distance learning is necessary.]

Because we are a non-classroom-based independent study charter school, we have been able to sustain most of our learning options
during the pandemic. We are implementing trauma-informed practices to mitigate the effects of the COVID-19 pandemic and societal
challenges. We elaborate on trauma-informed practices in subsequent sections. We ensure students are engaged in appropriate
educational activities on instructional days, assess the time value of independent work, and the quality of contemporaneous work
samples. Additionally, some of our families/students choose conventional courses led by a credentialed teacher.

We provide homeschooling families with a variety of curriculum delivery options and instructional material aligned with California state
and Common Core standards. Curriculum delivery options include online instruction courses led by credentialed teachers, offline
courses, and virtual courses. Upon enrollment, we assign an appropriately certified home school teacher (HST) to a family to
collaboratively create an individual education that reflects a combination of optimal learning approaches. The role of an HST is similar
to that of a case manager teacher within and the exceptional needs education environment, including monitoring the academic progress
of students assigned to their caseload and supporting parents. During regularly scheduled meetings, HSTs collaborate with families to
provide needed support and to review student performance and progress to date. HSTs also schedule additional appointments and
support as needed. As we have done before the State and county in-person restrictions, we discuss with each family the curriculum
delivery options available during the COVID19 shelter in place restrictions. Below is a summary:

1) Teacher-Directed Instructional Model
» Teacher and families select materials (e.g.,district-adopted textbooks and placed-based-learning resources)

« Students engage through asynchronous or on-demand approaches and synchronous or live sessions using
digital platforms such as Zoom and an online learning management system called Schoology.
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* Teacher prioritizes learning goals and determines full or partial credit

» Teacher communicates with students and families regarding academic progress through phone, meetings (in-
person or virtual), and Schoology.

2) Online Instructional Model

» Students engage through asynchronous or on-demand approaches and synchronous or live sessions using
digital platforms such as Zoom and an online learning management system called Schoology

» Credentialed teacher communicates with students and families through a school-licensed online program,
phone, meetings (in-person or virtual), and Schoology.

* Our online middle and high school models are called virtual academies
* Instruction provided through district-licensed online content resources such as Edgenuity

3) Blended Instructional Model

» Teacher and families select materials (e.g., digital links, digitized materials, district-adopted textbooks, and
placed-based-learning resources)

» Students engage through asynchronous or on-demand approaches, as well as synchronous or live sessions
using digital platforms such as Zoom and an online learning management system called Schoology.

» Teacher enhances district-licensed online content resources (e.g., Edgenuity), prioritizes learning goals, and
determines full or partial credit

» Teacher communicates with students and families through a school-licensed online program, phone, meetings
(in-person or virtual), and Schoology
* Our online middle and high school models are called virtual academies

We do not attempt to recreate long, traditional school days at home. Instead, we focus on strategically combining synchronous (live)
and on- demand (asynchronous) approaches that leverage the full array of technology and online-based resources to individualize
support for each student, including the amount of time spent on a learning activity. We also make an effort to divide learning objectives
into manageable chunks to accommodate reduced attention spans resulting from home and societal level distractions.

Access to Devices and Connectivity

[A description of how the LEA will ensure access to devices and connectivity for all pupils to support distance learning.]
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As part of our emergency closure in March of 2020, we began administering surveys and holding planning meetings intended to identify
needed technology, particularly for students identified as English Learners (ELs), those with exceptional learning needs, and those living in
poverty or foster care, and those experiencing homeless. We have continued administering these surveys and meetings in August and
September 2020. Through surveys and discussions, we have made a concerted effort to identify families in need of technology devices or
access to the internet. Most importantly, each of our students and families meets with their designated HST regularly to focus on academic
progress and identify needs, including technology. When we learn of families in need of technology, the HST follows through immediately to
process an appropriate order. We hand-delivered computers and hard copies of the curriculum to students (and their caregivers) living
domestic violence shelters. Of course, we make sure to provide families with distance learning packets, including hard copies of the
curriculum, while they receive the ordered technology.

We have used appropriate funding sources to provide all families with the technology needed to participate in our curriculum equitably. We
pay particular attention to the needs of English learners, those with exceptional learning needs, those living in poverty, those living in foster
care, and those experiencing homelessness. High-speed internet access is critical to the smooth operation of our regular curriculum
delivery options. Based on survey responses and communications, most families and students have access to the technology necessary to
participate in learning effectively, including access to high-speed internet. However, we have purchased devices and equipment to access
the internet, including Wi-Fi hotspots, and provided them to families who need them. We also attempt to use external resources to help
families, including a list of free and reduced internet companies as options.

We are also vigilant of student privacy (e.g., FERPA and California Student Online Personal Protection Act). We take care not to record or
take pictures of virtual meetings and use passwords to help prevent security breaches such as Zoombombing. We also use Zoom educator
accounts (instead of consumer accounts) that offer more stringent privacy policies. We make a concerted effort to use only technology
products that have that meet privacy compliance concerns.

Pupil Participation and Progress

[A description of how the LEA will assess pupil progress through live contacts and synchronous instructional minutes, and a description of how
the LEA will measure participation and time value of pupil work.]

We are aware that COVID-19 and societal unrest may influence many of our students to disengage. Accurately monitoring engagement

is one of the most important ways we can help ensure student learning and monitor student wellbeing during a pandemic and societal
unrest.

We are a non-classroom-based independent study work charter school and have operated as such for several years. While our school
year is 175 instructional days, some of the language in Education Code §43502 (based on AB77), including daily synchronous instructional
minutes with a teacher, do not apply to our format. To ensure each student is engaged in appropriate educational activities on instructional
days, we assess the time value of independent work and the quality of contemporaneous work samples. We also monitor participation in
conventional courses led by a credentialed teacher and those provided by a third-party provider such as Edgenuity.

Additionally, we measure student engagement through regular meetings (in-person or virtual) with families (minimum of every 20 days)
and students, office hours via telephone or online, participation in scheduled live synchronous sessions, completion of asynchronous
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assignments, participation in diagnostic assessments and formative assessments. We use our student information system (Pathways)
to track progress, including daily engagement records.

Distance Learning Professional Development

[A description of the professional development and resources that will be provided to staff to support the distance learning program,
including technological support.]

Our staff training includes learning how to use Google Classroom, an online learning management system that allows teachers to
create lessons and implement them, assignments, make announcements, store or link instructional materials, monitor progress, etc.
Our middle and high school teachers also participate in professional training specific to our virtual academies. We have also developed
a new resource for parents that includes community and academic information.

Our distance learning professional training also focuses on peaking student interest in a topic, concept, or phenomenon before
engaging them in a related lesson. We use a variety of online (mostly asynchronous or on-demand) and place-based learning
approaches to build student curiosity. Often, this requires vetting information ahead of time to modify for various learning needs.

We make an effort to learn how to create lessons that leverage the vast array of available digital resources without replicating a
conventional linear lesson plan. As an example, if one were to look at a digitized instructional unit plan, it is interactive, dynamic. It
includes visually rich options (highlighted with icons) with hyperlinks. All synchronous and asynchronous tasks directly support an
overarching unit question.

Our professional training also focuses on the Universal Design Learning framework, including maximizing the variety of learning and
communication modalities. We do not all learn or communicate in the same way. Sometimes students need visual representations to
understand, while others need to practice a skill. In the same, students may express their comprehension better if allowed to do it in a
variety of ways, including comics, podcasts, short videos, voice-to-text dictation, etc. Thus, we also try to differentiate asynchronous
tasks to address student ability levels and learning styles. As an example, many web-based programs infuse algorithms to
automatically adjust the starting point or pace of a learning task. Targeted animations, videos, or other media delivered asynchronously
also provide a critical context of an abstract concept and allow students to review as often as needed and at their optimal pace. This
approach facilitates student application of what they learn or experience through place-based-learning.

This year, we have added two new aspects of our professional training related to distance learning. First, we are focusing on strategies
to accelerate learning. We explain our accelerated learning approach in greater detail in other sections, including Pupil Learning Loss.
Second, we are helping staff and families learn how to implement trauma-informed practices within a distance format. Trauma-informed
practices were implemented as tier 2 supports before the pandemic but will implement them as tier 1 support this year. Our approach to
trauma- informed practices is explained in greater detail in other sections, including Mental Health and Social and Emotional Well-
Being.

Staff Roles and Responsibilities

[A description of the new roles and responsibilities of affected staff as a result of COVID-19.]
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The roles of our teachers have not changed drastically due to COVID-19. All Homeschool Teachers will be meeting with their families
through a virtual program such as ZOOM for their Learning Period Meetings. HST’s will be providing Trauma-Based Practices into
their meeting with students.

Supports for Pupils with Unique Needs

[A description of the additional supports the LEA will provide during distance learning to assist pupils with unique needs, including English
learners, pupils with exceptional needs served across the full continuum of placements, pupils in foster care, and pupils who are experiencing
homelessness.]

Below is a summary of the support we provide to students with unique needs. More than any other aspect of our curriculum, we will
address the individual needs of students through a tiered trauma-informed practice approach. We explain our trauma-informed
practices in greater detail within other sections, including Mental Health and Social and Emotional Well-Being. The following is a
summary of how we support the individual needs of students beyond our trauma-informed practices:

English Learners

We provide live online leveled designated ELD classes composed of approximately 20 students. Our ELD Coordinator monitors student
progress and communicates with administrators and teachers. Students identified as long-term English learners receive additional
English language development, twice a week in 45-minute live sessions. Additionally, we integrate English language development in
and through subject specific matter courses. Our virtual curriculum options (E.g., MobyMax, BrainPop, McGraw-Hill ODI) facilitate
embedded ELD instructional support, including built-in accommodations, parent portals, instructional videos, hands-on activities,
performance tasks, and progress monitoring. Our professional development related to English learners focuses on learning to use a
range of information systems (e.g., graphic organizers, diagrams, videos, or other media) and improved language models (e.g., sentence
frames and stems) to provide comprehensible input and structure. These instructional supports are aligned with our core instructional
approach (UDL), emphasizing multiple means of engagement, representation, and expression. Further, we will offer virtual events and
workshops (called Community Connections) that facilitate opportunities for students to practice their conversational speaking skills and
improve their connection to other students. Our Community Connections initiative also offers scheduled workshops for the parents of
our English learners.

Pupils with Exceptional Needs

Our core program implements California’s multi-tiered system of support framework (MTSS), an inclusive model for meeting the needs of all
students, including those with exceptional needs. Essentially, MTSS is a whole-school, data-driven, prevention-based framework through
which we provide a continuum of supports to address varying student needs. We combine our MTSS approach with an inclusive core
instructional program based on the principles of UDL, regular monitoring of academic and behavioral indicators, and tailored differentiated
support for all students. Tier 1 supports are available to all and are intended to meet the needs of approximately 80 to 90% of students. This
year, our tier 1 supports include trauma-informed practices. When our universal supports are insufficient to address individual academic or
behavioral needs, we administer level 2 or additional supports individually and in small groups. These supports are short term and deployed
rapidly to address issues as they arise for approximately 5-10% of students. For example, our Community Coordinators offer workshops that
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address specific science math standards to engage students and provide outreach during the pandemic. However, there approximately 1-
5% of our students require additional focused tier 3 supports. These supports are intensive and often are longer-term.

Despite COVID-19 and societal unrest, we have not experienced any student disengaging for ten instructional days or longer, necessitating
the crafting of specific distance learning plans within a student’s individualized education program, or IEP. However, we are working with
families to determine how best to administer occupational, speech, or physical therapy virtually. Our attempted solution varies according to
the need of each student and family. We are also trying to find a way to administer assessments virtually as needed optimally.

We launched a directed studies course. And improved our Life Skills and ATP courses. Google Classroom was also created for SAl with
both an Instructional and Compliance Coach. A Reading specialist is also available to help and support students.

Pupils who are Experiencing Homelessness and Those in Foster Care

Many of our students in foster care are experiencing a negative impact due to COVID-19 and societal unrest. As an example, we are
noticing a higher transiency rate among foster families. An increased number of students are also experiencing homelessness (including
doubling up with another family) as a direct result of COVID-19. To improve services for students experiencing homelessness or foster care,
we are:

1. Strategically planning for and implementing a time during the instructional day to learn more about students and to listen to their concerns
and needs. For example, teachers use communication circles during class (synchronous and online) to help normalize student struggles
and to increase resiliency

2. Continuing to maintain a personalized relationship with students and families. The impact of the pandemic and societal unrest increases
student concerns about the safety and emotional wellbeing of their family. We strive to establish meaningful relationships with families to
mitigate the adverse effects of the pandemic and unrest by helping facilitate a safe and supportive environment for learning. We do this in
a variety of ways, which is explained in greater detail in the Mental Health and Social-Emotional Support section

3. Maximize instructional flexibility and support. Students in foster care or experiencing homelessness may be unable to attend each real-
time class or meet a project deadline. We are aware of the need for increased flexibility. We will work with students and parents/guardians
to avoid any unnecessary academic penalties related to matters beyond their control.

4. Increased outreach and coordination with community resources to provide basic needs, including food, shelter, clothing, and technology.
Given the impact of the pandemic and societal unrest, we are unable to meet every student's need without the support of community
resources, including county and state agencies. For example, we are active members of a community resource network where we learn
more about available resources for our students and how to expedite referrals. Additionally, we are delivering to all of our students
experiencing homeless or foster care with care backpacks that contain school supplies.
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Actions Related to the Distance Learning Program [additional rows and actions may be added as necessary]

Description Total Funds Contributing

Professional learning for staff and parents related to incorporating trauma-informed practices into lessons, $2 500 Y
specifically in a distance learning format ’

Additional devices, including Chromebooks for English learners, students living in poverty, students placed in  $100,000
foster care, students experiencing homelessness, and those with exceptional needs. This will provide access
to online curriculum, online community partners and other resources to support students in academic progress

STAR360 diagnostic/interim assessments: Implement a variety of assessments to monitor student progress $16,503 Y
and continual assessment to provide targeted instruction and intervention

MobyMax and other instructional material/resources to support EL, foster youth and low-income students to $11,963 Y
support intervention and universal learning subscriptions

FRCS will continue to monitor local and state guidelines related to in-person offerings. Technology, access and
L . . , : . $54,000
training will be provided to support staff and students to increase and improve services

Technology to support EL Designees to support communication with our students legibly zia zoom. Provide $1.800 Y
modeling and scaffolding during these lessons. ’

Costs to implement Community Connections program include hot spots for connectivity, web cameras/tripods $1,500 N
for the Community Coordinators to host/produce the workshops

Pupil Learning Loss

[A description of how the LEA will address pupil learning loss that results from COVID-19 during the 2019-2020 and 2020-21 school years,
including how the LEA will assess pupils to measure learning status, particularly in the areas of English language arts, English language
development, and mathematics.]

In response to Governor Newsom’s Executive Order N-33-20, we stopped our normal school operations from March through June of
2020. Also, in March 2020, the Governor suspended the California Assessment of Student Performance and Progress (CAASPP) and
English Language Proficiency Assessments for California (ELPAC). The pandemic also directly affected many of our families, rendering
it difficult for them to participate in or focus on our interim assessments during the second half of the 2019-20 school year. Thus, many
of our students were unable to complete their ELPACs and STAR360 diagnostic assessment cycle. The validity of spring 2020 interim
assessment results for those students who did participate is uncertain given the impact of the pandemic on our families, including
trauma experienced by students. Additionally, in late March 2020, the U.S. Department of Education approved California’s waiver of the
Every Student Succeeds Act (ESSA) assessment and accountability requirements for the 2019-20 school year. Consequently, the
California Department of Education did not report Dashboard results for the 2019-20 school year.
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The foundation of our plan to mitigate learning loss and accelerate learning is the infusion of trauma-informed practices into the
curriculum. We explain this approach in greater detail in the Mental Health and Social and Emotional Well-Being section. Beyond our
trauma-informed practices, we will use a balanced array of assessments to determine the extent of learning loss carried over from the
2019-20 school year, including formative and diagnostic assessments. We will administer the STAR360 diagnostic for ELA, early
literacy, and math at the beginning of the school year, again at the end of semester 1, and a third time toward the end of semester 2. We
plan to analyze the results of our diagnostic assessments to formulate a general understanding of how students are progressing toward
understanding State content standards. The results of these assessments may influence our grade and course scope and sequences.

We are doing our best to administer Initial ELPAC within 30 days and are aware of a possible 45-day extension (not official). If a student
is unable to complete the Initial ELPAC within 30 days, we use the results of the Home Language Survey to identify presumptive English
learner students and notify their parents/guardians of English language development courses and resources.

Beyond our diagnostics results, we will rely heavily on formative assessments to formulate additional details of student learning
proficiencies. A formative assessment refers to a first-hand evaluation of student proficiency during a lesson. Teachers can engage in this
type of evaluation using a variety of methods, including asking probing questions and observing students during student to teacher
discussions. In this manner, a teacher may also consider English language proficiency and make immediate adjustments. We explain our
strategies for implementing formative assessments and accelerating learning in greater detail in the next section.

We will use the same approach explained in the Pupil and Family Engagement and Outreach section to communicate with parents
regarding student learning loss and progress.

Pupil Learning Loss Strategies

[A description of the actions and strategies the LEA will use to address learning loss and accelerate learning progress for pupils, as needed,
including how these strategies differ for pupils who are English learners; low-income; foster youth; pupils with exceptional needs; and pupils
experiencing homelessness.]

As stated in the previous section, the foundation of our plan to mitigate learning loss and accelerate learning is the infusion of trauma-
informed practices into the curriculum. Trauma-informed practices help meet student social-emotional needs facilitating an improved
focus on their education. In particular, English learners, students living in poverty, students placed in foster care, students experiencing
homelessness, and those with exceptional needs are most vulnerable to the effects of risk factors outside of school. We cannot
reasonably expect a student to focus on her geometry class if her family is unable to pay the rent. Our trauma-informed practices
include establishing a safe and comfortable learning environment. For example, teachers foster a safe learning environment by
incorporating community-building activities into live classes. These opportunities encourage students to share personal information,
including their interests or concerns, or difficulties focusing on schoolwork. We also use Zoom break-out rooms to facilitate more
intimate students grouping reducing anxiety and allowing teachers to check in with each group. Additionally, we try to increase student
perspectives, backgrounds, interests, and experiences in both synchronous and asynchronous sessions to improve their agency. Within
asynchronous tasks or resources, we include a personalized message or words of encouragement. Regardless of synchronous or
asynchronous approach, we refine our lesson learning objectives to help with student attentional spans and break tasks into smaller
chunks.
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Our instructional supports also reflect the Universal Design Learning framework and focuses on maximizing the variety of learning and
communication modalities. We do not all learn or communicate in the same way. Sometimes students need visual representations to
understand, while others need to practice a skill. In the same, students may express their comprehension better if allowed to do it in a
variety of ways, including comics, podcasts, short videos, voice-to-text dictation, etc. Thus, we also try to differentiate asynchronous
tasks to address student ability levels and learning styles. As an example, many web-based programs infuse algorithms to
automatically adjust the starting point or pace of a learning task. Targeted animations, videos, or other media delivered asynchronously
also provide a critical context of an abstract concept and allow students to review as often as needed and at their optimal pace.

Our instructional strategies focus on filling the most critical gaps, not in isolation, but at the moment students need them. This approach
differs from isolated remediation concentrated on the previous year’s curriculum. To know what instructional supports are required,
when, and how, we strive to identify the content, skills, and knowledge considered essential in grade and course.

After reducing our curriculum to its essential learning priorities, we administer academic supports (or scaffolds) to help students access
content, skills, and concepts. Examples of scaffolding or instructional support for literacy include: using text sets and systemically order
them from less to more complex, by topic, to build students background knowledge; using varying strategies before reading a text,
during the initial reading and subsequent readings, and after reading to support all students in comprehending complex texts; building
vocabulary with a focus on words that are key to text comprehension; planning time for differentiated support for individual or small
groups of students depending on their needs.

In math, we use the Understand-Diagnose-Take Action cycle to provide appropriate scaffolding or instructional supports. Understand
refers to teachers understanding the revised learning priorities for this year, including prerequisite skills students need to access grade-
level content. Diagnosing refers to having an accurate understanding of where individual students stand about the revised learning
priorities. To do this, teachers engage in formative assessments and review the results of diagnostic assessments. Take Action refers
to planning for and appropriately implementing needed supports/scaffolds during a lesson.

The following is a summary of how we further support the acceleration of learning for specific demographic groups:
English Learners

We implement a range of information systems (e.g., graphic organizers, diagrams, videos, or other media) and improved language
models (e.g., sentence frames and stems) to provide comprehensible input and structure. These instructional supports are aligned with
our core instructional approach (UDL), emphasizing multiple means of engagement, representation, and expression.

Pupils with Exceptional Needs

Our instruction methodologies are part of our overall multi-tiered system of support framework (MTSS). When our universal supports
are insufficient to address individual academic or behavioral needs, we administer tier 2 and tier 3 supports. Tier 3 supports are more
intensive and provided for an extensive period in collaboration with community agencies.

Despite COVID-19 and societal unrest, we have not experienced any student disengaging for ten instructional days or longer,
necessitating the crafting of specific distance learning plans within a student’s individualized education program, or IEP. Our special
education department has implemented the following:
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1. Virtual and/or distance learning model for all special education services i.e specialized academic instruction, occupational therapy,
speech and language services, etc. Our services vary according to the need of each student and family. Google classrooms are
being launched this year to support specialized academic instruction virtual and distance learning services for staff, students, and
parents. Student and Parent training (PPT and how-to guides) were sent to families prior to the start of the school year. In-depth staff
training on google classroom occurred prior to the start of school and continues through professional development and professional
learning communities monthly.

2. Working with staff and non-public agencies to support special education evaluations during COVID-19. We are working to identify
students that may need a records review, in-person, assessment, or virtual evaluation.

3. The Certificate of Completion Life Skills courses as well as the Adult Transition courses were improved with more support
embedded.

4. To support learning loss and increase executive functioning skills, a Directed Studies elective was built for students with IEPs.
Students receive SAI services, curricular support, study skills, and executive functioning skills.

5. Three new types of positions were created to support student and staff needs that have arisen: Reading Specialists, Instructional
Coach, and Compliance Coach. Each of these three types of positions supports a direct need from the previous school year within
the special education department. Reading Specialists support students with special needs who require a research-based,
structured, multi-sensory literacy program. Our Instructional and Compliance Coaches support teaching staff and implement quality
SAl based off of their compliantly written IEPs.

Pupils who are experiencing homelessness and those in foster care

We maximize instructional flexibility and support. Students in foster care or experiencing homelessness may be unable to attend each
real- time class or meet a project deadline. We are aware of the need for increased flexibility. We will work with students and
parents/guardians to avoid any unnecessary academic penalties related to matters beyond their control. We also will engage in
increased outreach and coordination with community resources to provide basic needs, including food, shelter, clothing, and
technology. For example, we are delivering to all of our students experiencing homeless or foster care with care backpacks that contain
school supplies.

Effectiveness of Implemented Pupil Learning Loss Strategies
[A description of how the effectiveness of the services or supports provided to address learning loss will be measured.]

Due to school closures, waiver of ESSA requirements, and the effects of the pandemic, many of our students were unable to complete
their ELPACs and STAR360 diagnostic assessment cycle during the last school year. The validity of spring 2020 diagnostic
assessment results for those students who did participate is uncertain given the impact of the pandemic on our families, including
trauma experienced by students. Additionally, the State waived the CAASPP, precluding us from analyzing results in math, ELA, and
science.

We will administer the STAR360 diagnostic for ELA, early literacy, and math at the beginning of the school year, again at the end of
semester 1, and a third time toward the end of semester 2. We plan to analyze the results of our diagnostic assessment to formulate a
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general understanding of how students are progressing toward understanding State content standards. The results of these
assessments may influence our grade and course scope and sequences.

However, we will rely heavily on formative assessments to formulate details of student learning proficiencies. Ideally, formative
assessments occur during each lesson. They do not look like a traditional quiz or final examination. A formative assessment refers to a
teacher evaluation of student proficiency during a class. This type of assessment takes on a variety of methods whereby the teacher
observes and processes evidence of learning. In this manner, a teacher may also consider English language proficiency and make
immediate adjustments.

We will use the same approach explained in the Pupil and Family Engagement and Outreach section of this document to communicate
with parents regarding student learning loss and progress. These strategies consider a family’s home language, literacy level, and
access to technology.

Actions to Address Pupil Learning Loss [additional rows and actions may be added as necessary]

Total Contributing
Description Funds

Homeschool Teachers to provide instruction for all students, Provide school counselors to $472,674 Y
support students in targeted services with social and academic wellness: in-person/distance

learning platform, provide junior high virtual academy coordinator and lead teacher, provide

high school virtual academy coordinator, special education teachers, intervention specialists,

Executive Director/Assistant Principals/Specialists provide instructional coaching for teachers;

lead “data talks” discussions and analysis on student assessment results, monitor and

supervise services for EL; and monitor student attendance and participation schoolwide,

student intervention support, school psychologists, high school success coordinator * 10% of

certificated salaries will be funded with LCFF Supplemental & Concentration funds (contributing

column) and the remaining 90% with LCFF Base Funds.

Staff and parent training related to understanding our MTSS, and expressly what resources are $1,500 Y]
provided at each tier

Staff and parent training related to understanding our English Language Development $1,000 Y
strategies

Mental Health and Social and Emotional Well-Being

[A description of how the LEA will monitor and support mental health and social and emotional well-being of pupils and staff during the
school year, including the professional development and resources that will be provided to pupils and staff to address trauma and other
impacts of COVID-19 on the school community.]

California Department of Education, July 2020 Page 15



As stated in the section Pupil Learning Loss Strategies, accelerated learning will not occur if instructional practices leave students
feeling displaced, invisible, or unsafe. In particular, English learners, students living in poverty, students placed in foster care, students
experiencing homelessness, and those with exceptional needs are most vulnerable to the effects of risk factors outside of school. For
example, we cannot reasonably expect a student to focus on her geometry class if her family is unable to pay the rent. Worse, students
who live in poverty often do not have equitable access to outside mental health support. To mitigate the adverse effects of the
pandemic and societal, we will implement tiered trauma-informed practices per or MTSS. Generally speaking, trauma-informed
practices are strategies or techniques that help students regulate emotions, build resilience, and overcome the impact of trauma/stress.
We based our trauma-informed on the Collaborative for Academic, Social, and Emotional Learning or CASEL Framework.

Our tier 1 universal supports include trauma-informed practices to help meet student social-emotional needs facilitating an improved
focus on their education. Our trauma-informed practices include establishing a safe and comfortable learning environment. For
example, our teachers try to incorporate community-building activities into synchronous classes that offer students opportunities to
share personal information, including their interests or concerns, or difficulties focusing on schoolwork. Zoom break-out rooms are used
to facilitate more intimate students grouping reducing anxiety, and allowing teachers to check in with each group. We also try to
increase student perspectives, backgrounds, interests, and experiences in both synchronous and asynchronous sessions to improve
their agency. Within asynchronous tasks or resources, we include a personalized message or words of encouragement. We also use
asynchronous methods to differentiate instruction according to student ability levels and learning styles. Many web-based programs
infuse algorithms to automatically adjust the starting point or pace of a learning task. Targeted animations, videos, or other media
delivered asynchronously also provide a critical context of an abstract concept and allow students to review as often as needed and at
their optimal pace. Regardless of synchronous or asynchronous approach, we refine our lesson learning objectives to help with student
attentional spans and break tasks into smaller chunks.

Tier 1 supports include webinars for students and families and focus on social-emotional-learning strategies (SEL). We offer SEL
webinars on the first Monday of each month. Additionally, we invite students to share how they have used SEL strategies and to ask
questions. We hold the SEL sharing and Q & A sessions on the third Monday of each month. We have also created a collection of
Growth Mindset resources for teachers and families. Growth Mindset approaches help normalize students' struggles with learning loss
and to increase resiliency. We have also added new SEL resources for teachers and parents and publicized crisis hotlines. We expect
our tier 1 supports will meet the needs of approximately 80 to 90% of our students.

Our second tier of supports includes educating staff and families about the signs and symptoms of trauma in students, including
changes in behavior, unexplained headaches or body pain, irritation, and depression, and strategies to mitigate them. We use a variety
of resources for tier 2 supports, including the Everfi virtual social-emotional curriculum. When we identify a student in need of level 2
supports, a Student in Crisis Coordinator monitors and collaborates with families to customize support. Tier 2 supports include
enrollment in a new program called Mindset Mondays, wherein students and families focus on social-emotional-learning strategies.

We anticipate that approximately 5-10% of students will require tier 2 supports through individual or small group settings. We deploy tier
2 supports rapidly to address issues as they arise. For example, students in foster care, experiencing homelessness, or struggling with
poverty may be unable to focus on school despite our tier 1 supports. In these cases, our staff will immediately reach out to families and
schedule a meeting to explore appropriate supports. Parents play a critical role in helping us identify issues and helping customize
supports. We anticipate that approximately 1-5% of our students will require additional individual supports beyond those provided in
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tiers 1 and 2. Tier 3 supports are intensive, for longer durations, and can involve outreach to and coordination with community
resources. Given the impact of the pandemic and societal unrest, we are simply unable to meet every student's need without
coordinating with community resources, including county and state agencies. Many community mental health organizations use HIPPA
compliant mediums such as telehealth.

Pupil and Family Engagement and Outreach

[A description of pupil engagement and outreach, including the procedures for tiered reengagement strategies for pupils who are absent
from distance learning and how the LEA will provide outreach to pupils and their parents or guardians, including in languages other than
English, when pupils are not meeting compulsory education requirements, or if the LEA determines the pupil is not engaging in
instruction and is at risk of learning loss.]

Because we operated as a non-classroom-based independent study charter school during the 2019-20 fiscal year, much of Education
Code section 43504 is not applicable, particularly distance learning requirements. Instead, we continue to meet all of the independent
study statutory requirements, including ensuring each student is engaged in appropriate educational activities on instructional days by
assessing the time value of independent work and the quality of contemporaneous work samples. Further, our school year is longer than
175 instructional days, and we maintain daily engagement records for each student.

We are aware that the COVID-19 pandemic and societal unrest may influence many of our students to disengage. Monitoring
participation is vital to help ensure student learning and wellbeing during these challenging times. Thus, our student and family
engagement approach reflects positive strategies, including maintaining strong personalized relationships with students and families.
These meaningful relationships help us to quickly discern student disengagement, particularly for those who disengage or are absent
for three days or more (60% of the instructional days in a school week).

We assess student engagement through regular meetings with families and students, check-in meetings, office hours via telephone or
internet, participation in scheduled live synchronous sessions, participation in diagnostic assessments, formative assessments, and
completion of assignments as documented in our student information system (Pathways). We upload daily engagement records to our
student information system. Because we will not report student attendance for funding purposes during the 2020-21 school year, we
plan to use different and temporary internal codes when a student is considered disengaged or absent.

When a student disengages, our Homeschool Teacher initiates contact with the family and if needed begins the board approved non-
compliance policy. Depending on the outcome of the meeting, we will provide additional and appropriate supports to meet student
needs. There are times when students will need intensive supports, including referrals to outside services. When this occurs, we
collaborate with the family to explore options and facilitate referrals.

When communicating with families about student disengagement, we do not assume families speak or understand English, have
access to the internet, or know how to access an email.
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School Nutrition

[A description of how the LEA will provide nutritionally adequate meals for all pupils, including those students who are eligible for free or
reduced-price meals, when pupils are participating in both in-person instruction and distance learning, as applicable.]

As a non-classroom-based independent study work charter school, we do not have facilities to serve congregate meals, including
cafeterias. Consequently, we do not provide congregate meals to students through the Summer Food Service Program (SFSP) or the
National School Lunch Program Seamless Summer Option (SSO), including non-congregate meals during our COVID-19 closure.
However, we help families find needed resources within the community.

Additional Actions to Implement the Learning Continuity Plan [additional
rows and actions may be added as necessary]

Section Description Total Funds ~ Contributing

n/a

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students

Increased Apportionment Based on the Enroliment of Foster Youth, English Learners, and Low-

Percentage to Increase or Improve Services
Income students

8.16%

This year for FRCS, we plan to spend $763,936 of our supplemental concentration funds. The
8.16% to increase or improve services is $62,336. FRCS plans to spend 100% of their total
supplemental concentration funds.

Required Descriptions

[For the actions being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1)
how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in
meeting the needs of these students.]

English learners, students living in poverty, and students placed in foster care are vulnerable to the effects of the pandemic, societal
unrest, and resulting learning loss that exacerbates previous achievement gaps. As such, we considered the unique needs of
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unduplicated groups throughout this plan. We focus on evidence-based practices when identifying and implementing support for our
unduplicated students. For example, we aligned our trauma-informed practices with the CASEL framework.

[A description of how services for foster youth, English learners, and low-income students are being increased or improved by the
percentage required.]

The actions/services intended to increase the quantity and improve the quality of support for English learners, students living in poverty,
and students placed in foster care are summarized below according to respective sections:

Continuity of Learning-
« staff and parent training related trauma-informed practices

» access to community resources. Distance Learning-
« staff and parent training related trauma-informed practices in a distance-learning format

« diagnostic and interim assessments
+ additional devices to access the distance-learning curriculum
« expenditures associated with ensuring access to the high-speed internet, including hot-spots

* online learning resources Learning Loss-

 Junior High Virtual Academy, High School Virtual Academy, JHVA Lead Teacher to help maximize our MTSS - staff and parent
training related to our MTSS

« staff and parent training related to our English Language Development program

« staff training related to formative assessments, instructional supports, and the refinement of our Scope and Sequences-as explained
in the Learning Loss section, these strategies are critical to accelerating learning.
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Appendix D:

Financial Information



Budget Narrative & Cash Flow Statement

Below is the financial information and narrative for the proposal of Feather River Charter School. The
financial statements include the current fiscal year and a 5-year pro-forma annual budget and

monthly cash flow statement (fiscal year 2020-21 through 2025-26).

Students: Enrollment, Demographics and Average Daily Attendance
Revenues for Feather River Charter School will largely depend on the number of students enrolled
and their attendance. Average Daily Attendance (ADA) is the aggregate attendance during a reporting
period divided by the number of days the school is in session during that period. ADA is used to
calculate many of the revenue sources. To allow for conservatism, this budget assumes a 98%

attendance rate.

Due to Senate Bill 98, Feather River Charter School is anticipating a state-imposed enrollment cap for
FY21-22 and is projecting a 5% growth in the subsequent years.

Table A: Enrollment & ADA

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10

Projected Enrollment & ADA by Grade

TK-3 Grade 399 399 419 440 462 485

4-6 Grade 237 237 249 261 274 288

7-8 Grade 175 175 183 192 202 212

9-12 Grade 304 304 319 335 352 369

Total Projected Enrollment 1,114 1,114 1,170 1,229 1,290 1,354

Average Daily Attendance (ADA)

ADA % 98% 98% 98% 98% 98% 98%
Total 1,091.72 1,092.00 1,146.60 1,203.93 1,264.13 1,327.33

Revenues

Factoring in all revenues at the school, per-pupil funding is expected to be around $10,224/ADA at
Feather River Charter School. State revenue streams provide the largest source of funding making up
about 99% of Feather River Charter School’s total revenues. All revenues are monitored throughout
the year as various funding estimates are refined and recalculated.

Table B: Summary of Projected Revenues

State Revenues

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year7 Year 8 Year9 Year 10
Summary of Revenue Programs

State Aid - Revenue Limit $10,118,659 $10,118,659 $10,632,715 $11,164,350 $11,722,569 $12,308,702
Federal Revenue 137,930 129,931 136,445 136,428 136,428 136,428
Other State Revenue 908,403 908,362 952,542 1,000,385 1,050,404 1,102,924
Other Local Revenue 135 135 142 149 156 164
Total Revenues $11,165,128 $11,157,088 $11,721,844 $12,301,311 $12,909,557 $13,548,218
State Revenues as % of Total 99% 99% 99% 99% 99% 99%
Revenues per ADA S 10,224 S 10,217 S 10,223 S 10,218 S 10,212 S 10,207

State Revenues are estimated based on specific programs as identified below, with the majority of
funding dependent upon the annual State budget and the school’s student population.



Principal Apportionment

The LCFF FCMAT calculator (FCMAT Version v21.2 released 9/9/2020) was used to determine the
LCFF projections for each year of the above revenue projections which are based on expected student
ADA and the expected unduplicated count of students at Feather River Charter School of 40.54%.

The calculator accounts for the updated implementation and cost of living adjustment (COLA) rates.
These projections show that in FY21, a total of $218,372, $200 per ADA, of the principal
apportionment ADA funding will be disbursed via the Education Protection Account. These
projections also show that $692,316, $634 per ADA, of the principal apportionment will be disbursed
via In-Lieu of property tax payments.

Table C: Projected State Revenues

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10

State Aid - Revenue Limit

LCFF State Aid $9,207,972 $9,207,972 $9,676,370 $10,160,188 $10,668,199 $11,198,957

Education Protection Account 218,372 218,372 229,320 240,786 252,825 268,121

State Aid - Prior Year - - - - - 2

In Lieu of Property Taxes 692,316 692,316 727,025 763,376 801,545 841,622
Total State Revenue $10,118,659 $10,118,659 $10,632,715 $11,164,350 $11,722,569 $12,308,702

Federal Revenues
Special Education

Feather River Charter School provides special education services and will work with the EDCOE
Special Education Local Planning Area (SELPA) to ensure resources are provided to ensure
compliant, efficient, and effective delivery of services. Feather River Charter School’s state special
education funding includes general state aid of $600/ADA. In addition to state special education
funding, the revenue projection for Feather River Charter School also assumes $119/ADA of federal
special education funding.

Table D: Projected Federal Revenues

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10
Federal Revenue
Special Education - Entitlement $129,931 $129,931 $136,445 $136,428 $136,428 $136,428
Other Federal Revenue 7,999 - - - - -
Total Federal Revenue $137,930 $129,931 $136,445 $136,428 $136,428 $136,428



Other State Revenues

Lottery & Mandated Block Grant

Lottery funding is based upon a projection of $207 per ADA per year. Lottery funds are mainly
allocated for general purpose use with nearly 25% of the funds restricted for instructional materials.
Projections for the Mandate Block Grant are assumed at $17/ADA for grades K-8 and $47/ADA for

grades 9-12.

The Lottery funds have been included in year one and an accrual and receivable at the end of year
one as the funds will be paid as a prior year adjustment during year two of operations.

Table E: Projected Other State Revenues

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10

Other State Revenue

State Special Education $655,116 $655,116 $687,960 $722,358 $758,476 $796,400

Mandated Cost 27,177 27,136 27,136 28,708 30,144 31,651

State Lottery $226,015 $226,015 $237,346 $249,214 $261,674 $274,758

Prior Year Revenue 95 95 100 105 110 116
Total Other State Revenue $908,403 $908,362 $952,542 $1,000,385 $1,050,404 $1,102,924

Other Local Revenues

Feather River Charter School does not intend to utilize fundraising or non-public revenues.

Expenditures

The projected expenditures through 2025-26 are shown below and are followed by a summary of

assumptions for some of the larger expenses.

Table F: Summary of Projected Expenses

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year5 Year 6 Year 7 Year 8 Year9 Year 10
Summary of Projected Expenses

Certificated Salaries $3,685,004 $4,339,694 $4,553,784 54,644,859 54,737,756 $5,133,871
Classified Salaries 155,347 159,923 163,121 166,384 169,711 176,500
Employee Benefits 1,074,373 1,292,105 1,358,072 1,384,567 1,411,592 1,507,448
Total Compensation $4,914,724 $5,791,721 $6,074,977 $6,195,810 56,319,060 56,817,819
Books and Supplies 1,308,983 1,235,162 1,430,142 1,531,682 1,640,432 1,791,352
Subagreement Services 2,170,229 2,213,633 2,277,466 2,343,910 2,413,166 2,534,130
Operations and Housekeeping 149,415 152,403 163,244 174,835 187,248 204,475
Facilities, Repairs and Other Leases 2,200 2,244 2,404 2,574 2,757 3,011
Professional/Consulting Services 1,174,815 1,193,252 1,271,795 1,355,292 1,444,414 1,563,699
Depreciation 2,258 2,303 2,349 2,396 2,444 2,542

Interest 103,062 126,794 202,104 115,971 - -
Total Non-Comp $4,910,961 $5,025,791 $5,349,504 $5,526,661 $5,690,461 56,099,208
Total Expenses $9,825,685 $10,817,513 $11,424,481 $11,722,471 $12,009,521 512,917,027




Total Compensation - Salaries and Employee Benefits

Total compensation costs (salary and benefits) at capacity remain relatively constant near 50% of
total expenditures. “Compensation” includes the salary costs of all staff, including those who work
full-time and part-time, and includes all staff benefits including social security, Medicare, and
workers’ compensation.

Feather River Charter School’s teacher staffing levels are based upon enrollment projections. Ratios
of Certificated Teachers to Students is expected to be below 25:1 over the course of the full 5 years
of operations. The ratio is much improved at 22:1 when including all staff who are in
Student/Program support roles.

Table G: Instructional Staff Ratio

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10
Instructional Staff Ratio

School Attendance 1,114.3 1,114.3 1,170.0 1,228.5 1,289.9 1,354.4
Certificated Teacher 44.6 44.6 46.8 49.1 51.6 54.2
Certificated Pupil Support (including SPED) 5.0 5.0 5.0 5.0 5.0 5.0
Total Instructional Staff 49.6 49.6 51.8 54.1 56.6 59.2
Student : Instructional Staff Ratio 22.5 22.5 22.6 22.7 22.8 22.9

The staffing tables associated with our financial projections are shown below:

Table H: Staffing Summary

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Years Yeart Year 7 Year 8 Yeard Year 10
Totdl Staffing
Instructional Staff
Teachers
TK-K 4 4 5 5 5 5
1st Grade 4 4 4 4 5 5
2nd Grade 4 4 4 4 4 4
3rd Grace 4 4 4 5 5 5
4th Grade 3 3 3 3 4 4
5th Grade 3 3 4 4 4 4
6th Grace 3 3 3 3 3 4
Fth Grade 3 3 3 3 4 4
8th Grade 4 4 4 4 5 5
9th Grade 3 3 4 4 4 4
10th Grade 3 3 3 3 3 4
11th Grade 2 2 2 2 2 3
12th Grade 4 4 4 4 4 4
Other - -
Total Teacher 44.6 44.6 46.2 49.1 51.6 54.2
Other Ingtruction al Staff
Certificated Pupil Support (including SPED) 5.0 5.0 5.0 5.0 5.0 5.0
Total Other Instruction al Staff 5.0 5.0 5.0 5.0 5.0 5.0
Total Instru ctional Staff 49.6 45.6 51.8 54.1 56.6 59.2
Administrative Staff - Certified
Director 2.0 2.0 2.0 2.0 2.0 2.0
Total Administrative Staff - Certified 2.0 2.0 2.0 2.0 2.0 2.0
Support and Administrative Staff
Support Staff - Classified (FTE) 3.0 3.0 3.0 2.0 3.0 3.0
Total Classified Staff 3.0 3.0 3.0 3.0 3.0 3.0
Total Staffing 54.6 54.6 56.8 59.1 61.6 64.2




Budget assumes that the School and Site Directors and other 12-month employees will begin on July
1, 2020.

The average salary structure for key FTE staff positions is listed in the table below. The budget
assumes a 2% cost of living adjustment every year. Note that the projected total salary amounts in

Table E also includes support staff costs.

Table I: Average Budgeted Salary by Position

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10
Average Budgeted Salary by Position
Teacher (including SPED) S 55,967 S 70,268 S 70,980 S 68,952 S 66,982 S 70,158
Administrative Staff - Certified S 128,180 $ 130,988 $ 133,608 S 136,280 $ 139,005 S 144,566
Classified Staff (Support and Adminsitrative) 51,782 53,308 54,374 55,461 56,570 58,833
Table J: Employee Benefits
2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year5 Year 6 Year7 Year 8 Year9 Year 10
Employee Benefits
STRS $592,859 $700,861 $735,436 $750,145 $765,148 $829,120
OASDI 9,809 9,915 10,114 10,316 10,522 10,943
Medicare 55,478 65,244 68,395 69,763 71,158 77,000
Health and Welfare 335,386 420,750 444,771 453,666 462,740 481,249
State Unemployment 24,506 32,340 33,320 33,320 33,320 34,790
Workers' Compensation 48,717 62,995 66,037 67,357 68,705 74,345
Other Benefits 7,619 - - - - -
Total Benefits $1,074,373 $1,292,105 $1,358,072 $1,384,567 $1,411,592 $1,507,448

The table above lists the total projected annual employer costs for all employee benefits, on a year-
by-year basis. Within employee benefits, most benefits are statutory and are determined by either
state or federal mandate and are based on current rate factors. These benefits differ by type of
employee (i.e. certificated or classified) and by whether they are full-time, part-time and/or hourly
employees. PRIME’s employees participate in different combinations of STRS, Social Security,
Medicare, and workers’ compensation depending on position. For full-time certificated employees,
who participate in the State Teachers’ Retirement System (and not in the Federal Social Security
system), the employer contribution has a rate of 16.15% in 2020-21 and 2021-22.

Books and Supplies

Many of the core programming cost projections are based upon a per pupil allotment for instructional
supplies, online curricula, project materials and some assessments. These costs and additional
enrichment/field trip opportunities for students may be supplemented in the future by private
funding as it is secured, thus these estimates are conservative.



Table K: Books & Supplies

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10
Books & Supplies

School Supplies 779,444 795,033 851,589 912,052 976,808 1,066,674
Software 123,971 126,451 135,446 145,063 155,362 169,655
Office Expense 11,221 11,446 12,260 13,131 14,063 15,357
Business Meals 1,133 1,156 1,238 1,326 1,420 1,551
Noncapitalized Equipment 393,213 401,077 429,609 460,111 492,779 538,114
Total Books & Supplies $1,308,983 $1,335,162 $1,430,142 $1,531,682 $1,640,432 $1,791,352

The purchase of equipment will also be a critical part of the instructional program. The budget accounts
for the purchase of this equipment on a per pupil, per full time staff member and general purchases. As
these items do wear out over time and need replacement, the budget accounts for the replacement of

requisite devices over time.

Other Expenses

Many of the operating cost projections are based upon historical averages, such as communication

costs, utilities, insurance, and copier lease costs.

Table L: Operations & Housekeeping

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10
Operations and Housekeeping

Auto and Travel $16,142 $16,465 $17,636 $18,888 $20,229 $22,091
Dues & Members hips $8,003 58,163 $8,744 $9,365 $10,030 $10,953
Insurance $123,584 $126,056 $135,023 $144,610 $154,877 $169,126
Communications $1,666 $1,699 $1,820 $1,949 $2,088 $2,280
Postage and Shipping $19 $20 S21 $23 $24 $26
Total Operations and Housekeeping $149,415 $152,403 $163,244 $174,835 $187,248 $204,475

Projected Expenses shown in the table are based on FY20 actual spending patterns and aligns to
industry averages. We make note of items below as needed to explain our budgeting assumptions.

Table M: Professional Services

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 8 Year 10
Professional Services

IT $1,800 $1,836 $1,967 $2,106 $2,256 52,463
Audit & Taxes $3,600 $3,672 $3,745 $3,820 $3,897 $4,053
Legal $19,361 $19,748 $20,143 $20,546 $20,956 $21,795
Professional Development $44,400 $45,288 $48,510 $51,954 $55,643 $60,762
General Consulting $6,633 $6,766 $7,247 57,762 $8,313 $9,078
Special Activities/Field Trips $70,279 $71,684 $76,784 $82,235 $88,074 $96,177
Bank Charges $5,043 $5,144 $5,510 $5,901 $6,320 $6,901
Printing 5156 $160 $171 $183 5196 5214
Othertaxes and fees 55,981 $6,101 $6,535 56,999 57,496 $8,185
Payroll Service Fee $7,119 $7,261 $7,777 $8,330 58,921 $9,742
Management Fee $757,478 $772,627 $827,590 $886,349 $949,279 $1,036,613
District Oversight Fee $252,966 $252,966 $265,818 $279,109 $293,064 $307,718
Total Professional Services $1,174,815 $1,193,252 51,271,795 $1,355,292 $1,444,414 $1,563,699




Management Fee

Feather River Charter School has contracted with Charter Impact, Inc. to provide financial
management services including financial reporting, accounts payable, and general accounting. Fees
for these services are budgeted at 1.75% of total revenue.

Feather River Charter School has also contracted with Provenance, Inc. to provide data management
and attendance tracking. Fees for these services are budgeted at 10.125% of total revenue.

Authorizer Oversight Fee

Feather River Charter School has projected that it will be required to pay a fee of 2.5% of general-
purpose revenues.

Other Outgo and Transfers

Feather River Charter School has secured external financing to provide the cash necessary to sustain
operations. The budget projects the cost of factoring portions of its principal apportionment

payment to cover the cash shortfall during the growth phase.

Table N: Interest & Depreciation

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year 9 Year 10
Depreciation & Interest
Depreciation $2,258 $2,303 $2,349 $2,396 $2,444 $2,542
Interest 103,062 126,794 202,104 115,971 - -
Total Depreciation & Interest $105,320 $129,097 $204,453 $118,367 $2,444 $2,542

Cash Flow

As noted above, Feather River Charter School will continue factoring receivables to sustain positive
cash flow. The year over year surpluses will allow for the school to begin growing a substantial cash
reserve to protect itself against economic uncertainty and other cash flow timing pitfalls.

Ending Cash Balance

At the end of Year 5, Feather River Charter School is projected to have a cash balance of $1.473M.



Table O: Statement of Activities & Cash Balance

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year 5 Year 6 Year 7 Year 8 Year9 Year 10
Statement of Activities
Revenues
State Aid - Revenue Limit $10,118,659 $10,118,659 $10,632,715 $11,164,350 $11,722,569 $12,308,702
Federal Revenue 137,930 129,931 136,445 136,428 136,428 136,428
Other State Revenue 908,403 908,362 952,542 1,000,385 1,050,404 1,102,924
Other Local Revenue 135 135 142 149 156 164
Total Revenues $11,165,128 $11,157,088 $11,721,814 $12,301,311 $12,909,557 $13,548,218
Expenses
Certificated Salaries $3,685,004 $4,339,694 54,553,784 54,644,859 54,737,756 $5,133,871
Classified Salaries 155347 159,923 163,121 166,384 169,711 176,500
Employee Benefits 1,074,373 1,292,105 1,358,072 1,384,567 1,411,592 1,507,448
Books & Supplies 1,308,983 1,335,162 1,430,142 1,531,682 1,640,432 1,791,352
Subagree ment Services 2,170,229 2,213,633 2,277,466 2,343,910 2,413,166 2,534,130
Operations and Housekeeping 149,415 152,403 163,244 174,835 187,248 204,475
Facilities, Repairs and Other Leases 2,200 2,244 2,404 2,574 2,757 3,011
Professional Services 1,174,815 1,193,252 1,271,795 1,355,292 1,444,414 1,563,699
Depreciation and Interest 105,320 129,097 204,453 118,367 2,444 2,542
Total Expenses 59,825,685 $10,817,513 $11424,481 $11,722 471 $12,009,521 $12,917,027
Increasef(Decrease) of Net Assets $1,339443 $339,575 $297,363 578,841 $900,036 $631,191
13.6% 3.1% 2.6% 4.9% 7.5% 4.9%
Beginning Cash Balance 792,865 673,228 63,862 334,800 892,073 905,816
Ending Cash Balance $673,228 $63,862 $334,800 $892,073 $905,816 $1,473,206
Cash Balance {% of Expenditures) 6.9% 0.6% 2.9% 7.6% 7.5% 11.4%
Revenues

Since revenues fluctuate and are received from multiple sources, accurate cash projections are vital
to maintenance of a healthy financial position. The greatest cash flow challenge is correctly predicting
the flow of federal and state revenue sources. California law specifies the payment schedule for State
Aid funds. Although this schedule is subject to legislative and regulatory change, the California
Department of Education (CDE) has committed to a 5-9-9 payment schedule. We have used this
schedule to project our cash flow position for the next five years Feather River Charter School is in
operation except. To be conservative, we have assumed that all funds will be received in the month
following their scheduled payment. We assumed no deferrals in these projections.

State Aid - Revenue Limit

The State Aid - Revenue Limit funds come from State Aid and Education Protection Account. State
Aid is due from the state on or before the end of the month and is paid monthly from July to June on
a 5-5-9 schedule. Based on the typical timing of funds coming through the County Treasurer to a
school bank account, we have assumed a one-month delay in the payments. The Economic Protection
Account flows quarterly in September, December, March, and June. Again, for conservatism, we have
assumed that all receipts will be delayed to the month following their scheduled payment.

California Lottery

State Lottery Revenues are paid according to the prior year’s ADA and are paid quarterly, except in
year 1 of operations.



Expenditures

The most significant part of Feather River Charter School’s cost structure is staff compensation which
is generally paid evenly throughout the year. Most of the curriculum costs are front-loaded to the

beginning of the school year.

Fund Balance

The fund balance is expected to be above the CDE-recommended levels in each year of operations

and grow to 39.5% by the end of year 5.

Table P: Statement of Fund Balance

2020-21 2021-22 2022-23 2023-24 2024-25 2025-26
Year5 Year 6 Year7 Year8 Year 9 Year 10
Fund Balance
Beginning Fund Balance $1,015,593 $2,355,036 $2,694,612 $2,991,975 $3,570,815 $4,470,852
Increase/(Decrease) in Net Assets 1,339,443 339,575 297,363 578,841 900,036 631,191
Ending Fund Balance $2,355,036 $2,694,612 $2,991,975 $3,570,815 $4,470,852 $5,102,043
Fund Balance (% of Expenditures) 24.0% 24.9% 26.2% 30.5% 37.2% 39.5%
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