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Agenda Item: IIT B: Information/Discussion Item

Date:
To:

From:

RE:

June 17, 2024

Magnolia Educational & Research Foundation dba Magnolia Public Schools (“MPS”)
Board of Directors (the “Board”)

Alfredo Rubalcava, CEO & Superintendent

Staff Lead(s): David Yilmaz, Chief Accountability Officer

MPS' Progress on Meeting Local Performance Indicators on the CA School Dashboard

1.

Action Proposed:
N/A

Purpose:

As part of the Local Control Funding Formula (LCFF), school districts, county offices of education (COES),
and charter schools (also referred to as local educational agencies or LEAs) are required to self-reflect on
local indicators and report the results as part of a non-consent item at the same public meeting of the

local governing board/body at which the LCAP is adopted.

Background:
What are Local Indicators?

California's accountability system is based on a multiple measures system that assesses how local
educational agencies (LEAs) and schools are meeting the needs of their students. Performance on these

measures is reported through the California School Dashboard (Dashboard).

The Dashboard includes a concise set of state indicators and local indicators that are founded on
the Local Control Funding Formula (LCFF) priorities but are also aligned to the measures required under
Every Student Succeeds Act (ESSA). Those LCFF priorities for which there is no state level data collected are

referred to as local indicators. The seven local indicators are:

®  Basic Services and Conditions (Priority 1)

e Implementation of State Academic Standards (Priority 2)
e Parent and Family Engagement (Priority 3)

®  School Climate (Priority 6)

®  Access to a Broad Course of Study (Priority 7)

e  Coordination of Services for Expelled Students (Priority 9, for county offices of education
[COEs] only)

e  Coordination of Services for Foster Youth (Priority 10, for COEs only)

In addition to being a public record of progress on the Dashboard, the local indicator process serves

to inform process and planning within the Local Control and Accountability Plan (LCAP). Further, progress
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in local indicators can inform technical assistance provided through the Differentiated Assistance process.
Performance Standards

For each local indicator, the State Board of Education (SBE) adopted performance standards require an LEA

to:

1. Annually measure its progress in meeting the requirements of the specific LCFF priority; and

2. Report the results as part of a non-consent item at a regularly scheduled public meeting of the
local governing board/body in conjunction with the adoption of the LCAP; and

3. Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection

tools for each local indicator.

An LEA uses the SBE-adopted self-reflection tools to report its progress through the Dashboard.
The collection and reflection on locally available information relevant to progress regarding local priority
areas will support LEAs in completing the self-reflection tools, reporting in the Dashboard, and in local

planning and improvement efforts.

Provided an LEA satisfies the performance standards for each local indicator, the Dashboard will
automatically assign a performance level of Met. If an LEA does not meet the performance standards, the
Dashboard will automatically assign a performance level of Not Met or Not Met for Two or More Years, as
applicable.

Earning a performance level of Not Met for Two or More Years may be a factor in being identified

for differentiated assistance.
Local Indicator Self-Reflection Tools

The following are the prompts in the approved self-reflection tools.

e Basic Services and Conditions (Priority 1)

LEAs will provide the information below:
o Number/percentage of students without access to their own copies of standards-aligned
instructional materials for use at school and at home
o Number of identified instances where facilities do not meet the “good repair” standard
(including deficiencies and extreme deficiencies)
Note: The requested information is all data elements that are currently required as part of the
School Accountability Report Card (SARC).

e Implementation of State Academic Standards (Priority 2)

Recently Adopted Academic Standards and/or Curriculum Frameworks
Rating Scale (lowest to highest): 1 — Exploration and Research Phase; 2 — Beginning

Development; 3 — Initial Implementation; 4 — Full Implementation; 5 — Full Implementation and
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Sustainability

1. Rate the LEA’s progress in providing professional learning for teaching to the recently
adopted academic standards and/or curriculum frameworks identified below.

2. Rate the LEA’s progress in making instructional materials that are aligned to the recently
adopted academic standards and/or curriculum frameworks identified below available in
all classrooms where the subject is taught.

3. Ratethe LEA’s progress in implementing policies or programs to support staff in
identifying areas where they can improve in delivering instruction aligned to the recently
adopted academic standards and/or curriculum frameworks identified below (e.g.,

collaborative time, focused classroom walkthroughs, teacher pairing).
Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted

by the state board for all students.
Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school
administrators during the prior school year (including the summer preceding the prior

school year).
Optional Narrative (Limited to 1,500 characters)

6. Provide any additional information in the text box provided in the Dashboard that the LEA
believes is relevant to understanding its progress implementing the academic standards

adopted by the state board.

Parent and Family Engagement (Priority 3)

This self-reflection tool is organized into three sections. Each section includes research and
evidence-based practices in family engagement:

1. Building Relationships between School Staff and Families

2. Building Partnerships for Student Outcomes

3. Seeking Input for Decision-Making

School Climate (Priority 6)

LEAs will provide a narrative summary of the local administration and analysis of a local climate
survey, which is to be conducted at least every other year, that captures a valid measure of student
perceptions of school safety and connectedness in at least one grade within the grade span (e.g., K-
5, 6— 8, 9—12) in a text box provided in the California School Dashboard (response limited to 3,000

characters). LEAs will have an opportunity to include differences among student groups, and for
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surveys that provide an overall score, such as the California Healthy Kids Survey, report the overall
score for all students and student groups. This summary may also include an analysis of a subset of
specific items on a local survey and additional data collection tools that are particularly relevant to
school conditions and climate.

1. DATA: Reflect on the key learnings from the survey results and share what the LEA
learned.

2. MEANING: What do the disaggregated results (if applicable) of the survey and other data
collection methods reveal about schools in the LEA, such as areas of strength or growth,
challenges, and barriers?

3. USE: What revisions, decisions, or actions has, or will, the LEA implement in response to
the results for continuous improvement purposes? Why? If you have already implemented

actions, did you see the results you were seeking?

e Access to a Broad Course of Study (Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are
enrolled in a broad course of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the
extent to which all students have access to, and are enrolled in, a broad course of study,
based on grade spans, unduplicated student groups, and individuals with exceptional
needs served. (response limited to 1,500 characters)

2. Using the locally selected measures or tools, summarize the extent to which all students
have access to, and are enrolled in, a broad course of study. The summary should identify
any differences across school sites and student groups in access to, and enrollment in, a
broad course of study, and may describe progress over time in the extent to which all
students have access to, and are enrolled in, a broad course of study. (response limited to
1,500 characters)

3. Given the results of the tool or locally selected measures, identify the barriers preventing
the LEA from providing access to a broad course of study for all students. (response
limited to 1,500 characters)

4. Inresponse to the results of the tool or locally selected measures, what revisions,
decisions, or new actions will the LEA implement, or has the LEA implemented, to ensure

access to a broad course of study for all students? (response limited to 1,500 characters)

For more information on local indicators please refer to:

https://www.cde.ca.gov/ta/ac/cm/localindicators.asp

4. Analysis:

Self-reflection on progress towards meeting local indicators is part of the LCAP development timeline at


https://www.cde.ca.gov/ta/ac/cm/localindicators.asp
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MPS. MPS has a robust timeline for completing the LCAP and the planning process that serves three

distinct, but related functions: Comprehensive Strategic Planning, Meaningful Educational Partners
Engagement, and Accountability and Compliance. The timeline has a calendar of activities, including LCAP
metric progress updates, data analysis meetings, LCAP goal analysis sessions, PAC meetings, and many more
activities that help our schools develop their LCAP. The accountability department collaborates with other
departments in training our school leadership teams and ensuring the timeline of activities is implemented.

The Director of State and Federal Programs (SFP) oversees the org-wide coordination of LCAP activities.

As part of the local indicators self-reflection and LCAP development process our schools have conducted
educational partners surveys to engage our educational partners in the evaluation of their experience at
MPS. School leadership teams have shared their reflection on the survey results and findings that identify
their greatest progress, greatest needs, and ways to improve so that we can maintain and improve
educational quality of our schools on an ongoing basis. The teams have completed their reflections and
presented them to their educational partners in various settings, including presentations at regular meetings
of the Board.

School leadership teams have also presented their CA School Dashboard results and findings as well as
other school performance data to their educational partners at their PAC and ELAC meetings throughout the
year. During the year, the MPS Board and the Academic Committee have been presented SBAC, CA School
Dashboard, NWEA, and other LCAP progress data as well as each MSA’s glows, grows, and priorities with

next action steps.

The MPS Home Office has collaborated with the school leadership teams in ensuring that the self-
reflection tools have been used in responding to the prompts for all five local indicators and that the schools
have meaningfully engaged their educational partners in the reflection process. Accountability, academics,
finance, HR, facilities, operations, outreach, and communications departments have all collaborated with the
school leadership teams on measuring our progress towards meeting local indicators and reflecting on areas

of strength and areas for growth.

The attached local indicator self-reflections have informed the development of our LCAP and are

being presented to the Board for information and feedback purposes.

5. Impact:

The local indicators self-reflection and educational partners engagement processes described in the above
sections are all part of our LCAP development and continuous improvement cycle. Statute requires charter
schools to consult with teachers, principals, administrators, other school personnel, parents, and students in
developing the LCAP. We have shared the local indicators with, and requested input from, schoolsite-level
advisory groups. With thorough support from the Home Office, each MSA school leadership team has
developed a successful, compliant local indicators self-reflection process to inform the LCAP document that

serves as a comprehensive strategic planning tool for the school.

Annually, as required by the Ed Code, this item will be on the same board agenda as the LCAP
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adoption in alignment with the LCAP development process so that our schools can share their progress
publicly and meet their local indicators. The reports are attached for the review of the board and the public
before they are submitted to the CDE and made public via the CA School Dashboard. The deadline for
submission to the CDE is July 31.

6. Exhibits:

1. MPS Local Indicators — 2024 (one for each Magnolia Science Academy)



2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy-1 Brad Plonka bplonka@magnoliapublicschools.org
Principal (818) 609-0507
Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

o Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:
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e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 37.7 28.0 3.3 3.8 2.7 0 0 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Implementation of State Academic Standards (LCFF Priority 2)
OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 4
ELD (Aligned to ELA Standards) 4
Mathematics — Common Core State Standards for Mathematics 4
Next Generation Science Standards 3
History-Social Science 4
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic
standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

oa|lo|lo|l o9

Next Generation Science Standards

History-Social Science 4

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher
pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

R

History-Social Science
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board

for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

World Language

Academic Standards 1 2 3 4 5 N/A
Career Technical Education 2
Health Education Content Standards 3
Physical Education Model Content Standards 3
Visual and Performing Arts 5
5

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators

during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

Identifying the professional learning needs of groups of teachers or staff as a whole 3

Identifying the professional learning needs of individual teachers

Providing support for teachers on the standards they have not yet mastered

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes
relevant to understanding its progress implementing the academic standards adopted by the state

is

board.

MSA-1 ensures all curricula and assessments are aligned to the standards and that teachers participate in
professional development on implementing standards (CCSS, NGSS, etc.) We provide services to ELs by
proficiency level, and ELD instruction is aligned with the CA ELD standards and framework. ELs have access
participate in at least 18 hours of professional development per year. PD includes the areas of Common Core

to support ELs with common core ELA/ELD and Math curricula. While the primary focus has been on the

Science, Health Education, Physical Education, Visual and Performing Arts, and World Languages.

to

core and supplemental ELD instructional materials; teachers attend PDs focusing on ELD standards. Our teachers
ELA/Literacy, Math, ELD Standards and integration of ELD standards into content areas, and training in strategies

ELA/Literacy, Math, and ELD, MSA-1 has also provided PD and supported our teachers on NGSS, History-Social
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Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: *

« Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.
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3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 3
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 4
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 4
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 4
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

MSA-1 builds trusting and respectful relationships with parents through activities/events, including Student/Parent
Orientation, Back to School Night, festivals, and parent/teacher conferences to promote parental participation in
programs. We use ParentSquare to communicate with students and parents, which has supported our improved
communication with all educational partners. Staff greet students and parents in the mornings during student drop-off
and have an open-door policy welcoming all parents. Also, our team connects with families through in-person and
virtual home visits. Home visits help us learn about students’ outside interests, families, and home routines, and then
use that information to connect in meaningful, individualized ways that can have considerable rewards in helping to
create happier, healthier, and engaged students. The school uses home visits as an essential feature of its education
program to improve student and school performance.
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

The LEA's focus areas for improvement in building relationships between school staff and families are having more
parent involvement on the campus, more social events (i.e., cultural), and more workshops for the families after
school and on Saturdays.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

The LEA will improve the engagement of underrepresented families to build relationships between staff and families
by providing more opportunities for both groups to connect. These opportunites will include in-person and virtual
home visits and having events for families during the instructional day, after school, and on Saturdays.

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
5. Rate the LEA’s progress in providing professional learning and support to teachers and 3
principals to improve a school’s capacity to partner with families.
6. Rate the LEA’s progress in providing families with information and resources to support 4

student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 5
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

MSA-1 provides resources to support student learning at home through multiple workshops such as parent college
and feedback given to parents during parent conferences. We have also helped equip parents with the knowledge
and tools to advocate for their students and school.

MSA-1’s communication system, ParentSquare, keeps parents and staff in constant communication through multiple
mediums, such as texts, private messages, and voicemails. ParentSquare has also broken language barriers
between staff and families through automatic translation.

2024-25 Local Performance Indicator Self-Reflection for Magnolia Science Academy-1 Page 10 of 18



2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

MSA-1's focus areas for improvement in building partnerships for student outcomes is to continue to build a bridge
between the educational partner and school-site to collaboratively support the student's growth through multiple
modalities (i.e., trainings, meetings, conferences).

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

MSA-1 will improve engagement of underrepresented families in relation to building partnerships for student
outcomes by providing more opportunities for these families to engage with the school-site. These opportunities will
include workshops and meetings and home visits and parent classes.

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Ra:l' T Sl
umber
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 4
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 4

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 4
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 4
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

MSA-1 holds periodic meetings to gather input from our families. These meetings include PTF meetings, Coffee with
Admin, PAC meetings, and ELAC meetings. During these meetings, parents can review the school's LCAP and
SARC reports and provide input for our administration team. The school also conducts an educational partner survey
(families, students, staff) with specific questions on the sense of safety and school connectedness, school culture
and climate, and other areas of school improvement.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.
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MSA-1's focus area(s) for improvement in Seeking Input for Decision-Making is to get more educational partner
involvement in the mentioned meetings and provide more opportunities for them to be involved.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

MSA-1's will improve engagement of underrepresented families identified during the self-reflection process in relation
to Seeking Input for Decision-Making by providing more opportunities for these families to engage with the school-
site.

School Climate (LCFF Priority 6)
Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

+ Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

« Ata minimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three

prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

Several factors may have contributed to these changes. Notably, students experiencing a 4% decline in their
perception of Knowledge and Fairness of Discipline, Rules, and Norms could have influenced the overall approval
rating. Additionally, the transition of several staff members throughout the year and not starting at the beginning may
have posed challenges in establishing and adhering to school-related norms in this area.

On the other hand, the uptick in approval rates among families indicates positive strides in communication and
engagement efforts. Increased safety and climate of support for academic learning likely contributed to this
improvement.

However, the significant drop in staff approval rates warrants further exploration and discussions. Challenges with
facilities for the third year in a row, all staff being on the same page with rules and expectations, and admin support
may have impacted staff morale and satisfaction.

Moving ahead, it's crucial to closely monitor these trends and pinpoint areas for improvement. By addressing
concerns and implementing strategies to enhance satisfaction and engagement across all stakeholders, we aim to
strengthen our school community.

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

Based on our findings, it's evident that addressing Knowledge and Fairness regarding Discipline, Rules, and Norms
is crucial, as all three demographics have shown a decline compared to last year. Particularly concerning is the
decrease among staff, who exhibited drops across all surveyed aspects in this domain. The most notable decline
was observed in perceptions of how the school handles discipline problems fairly, dropping by 20%.

While the decrease among students in this area was not as pronounced, there were declines across several question
areas. The most significant drop among students was in the clarity of school rules, with an 8% decrease. Similarly,
families experienced a 5% decline, mirroring the students' decrease in understanding the consequences of rule-
breaking, which dropped by 6%.

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

To address these concerns, the school is planning to enhance communication regarding rules and norms with all
community partners. For instance, dedicated time will be allocated during staff in-service sessions and regular
Wednesday meetings throughout the year. Students will engage with these topics in their classes and receive
periodic reviews. Additionally, families will be invited to attend school information sessions covering various topics,
including this one, held periodically throughout the year.

2024-25 Local Performance Indicator Self-Reflection for Magnolia Science Academy-1 Page 13 of 18



Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

MSA-1 designs its master schedule to meet the needs of its students to ensure all academic content areas are
available to all students, including all student groups. Core subjects (English, Mathematics, Social Sciences, and
Science) and electives are offered aligned with our charter petition and graduation requirements. As evidenced by
the school's master schedule, elective forms, class rosters, student schedules, and transcripts, MSA-1 strives to offer
a well-rounded education to our students.

MSA-1 provides students with 4-year plans and support programs to ensure timely high school graduation. We offer
credit recovery classes and individual graduation plans, outlining the classes students will take during their high
school years to ensure the satisfaction of UC/CSU requirements.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent

to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

As evidenced by our master schedule, elective forms, class rosters, student schedules, and transcripts, all students
have access to a comprehensive course of study as outlined in our charter petition.

We also provide all other academic programs and services outlined in our charter petition, specific programs and
services dependent on student needs and interests. We provide state standard-aligned ELA and Math intervention
classes to all students who need additional support and designated and integrated ELD instruction to ELs and
immigrant students. We closely monitor student progress in ELA/Literacy, Math, and ELD as measured by our
interim assessments (MAP, IAB, etc.)

MSA-1 allows students to take Advanced Placement (AP) courses based on student needs and interests. We have
offered AP courses AP English Lit, AP English Lang, AP Computer Science Principles, AP Biology, AP Spanish Lit,
AP Spanish Lang, AP US Government, AP US History, AP World History, AP Studio Art 2D, AP Calculus A, and B.
Additionally, MSA-1 provides students with chances to take Dual Enroliment Courses throughout the academic year.
MSA-1 offered Astronomy 001, English 101, and Political Science 001 during the fall, Psychology 001, and
Counseling 020 this spring semester.

All students have access to “Advisory” classes (college planning and career exploration program) and programs
preparing students for college readiness, in grades 9-12. MSA-1 offers credit recovery classes and individual

graduation plans, outlining the classes students will take during their high school years to ensure the satisfaction of
UC/CSU requirements.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

MSA-1 provides access to a college-preparatory, STEAM-focused broad course of study to all our students.
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4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)

MSA-1 will continue to provide access to a college-preparatory, STEAM-focused comprehensive course of study for
all our students. We will ensure that all our students graduate college and career ready.

To provide a more well-rounded education to our students, MSA-1 will strive to offer additional programs such as
more elective courses aligned with career pathways, continued health and physical education, diverse arts programs,
increased civics, and SEL programs, as well as provide our students with experiential learning opportunities,
including but not limited to, instructional field trips, internships, community service programs, clubs, etc. Such
additional programs depend on the availability of financial and human resources. MSA-1 will make the best use of its
resources to provide a well-rounded educational experience to our students.

Criteria: MSA-1 provides students with a broad array of courses, including core subjects and electives outlined in our
charter petition. We also provide all other academic programs and services outlined in our charter petition, specific
programs and services dependent on student needs and interests.

Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your
county.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Coordinating Instruction 1 2 3 4 5

1. Assessing status of triennial plan | [No response | [No response | [No response | [No response | [No response
for providing educational services required] required] required] required] required]
to all expelled students in the
county, including:

a. Review of required outcome
data.

b. Identifying existing educational
alternatives for expelled pupils,
gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

c. Ildentifying alternative
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district
pupils.

2. Coordinating on development and
implementation of triennial plan
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Coordinating Instruction 1 2 3 4 5

with all LEAs within the county.

3. Establishing ongoing collaboration
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
program options, including
dissemination to all LEAs within
the county a menu of available
continuum of services for expelled
students.

4. Developing memorandum of
understanding regarding the
coordination of partial credit
policies between district of
residence and county office of
education.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

Assess the degree of implementation of coordinated service program components for foster youth in your
county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Services 1 2 3 4 5

1. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).
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Coordinating Services 1 2 3 4 5

2. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).

3. Providing information and
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.

4. Providing direct educational
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.

5. Establishing ongoing collaboration
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post-
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.

7. Developing strategies to prioritize
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.
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Coordinating Services 1 2 3 4 5

8. Engaging in the process of
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy 2 David Garner dgarner@magnoliapublicschools.org
Principal (818) 758-0300
Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

o Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:
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e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 22.4 16.3 1.2 1.0 4.0 0 0 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

MSAZ2 utilizes various measures and tools to track our progress in implementing the state academic standards
adopted by the state board. Amongst these measures is the NWEA MAP assessment in ELA and math which is
implemented during the Fall and Spring semesters each year for all students in grades 6-11. In addition, we
implement a winter MAP assessment for ELA and math for our students who are in ELD classes in order to track
their progress. In addition, we administer IAB assessments multiple times each school year in ELA and math in
grades 6 - 11 in order to track students' progress on common core content state standards. Further, we utilize the
myON online platform to track student reading levels for students throughout each academic year. We integrate
these tools and measures to track academic progress toward meeting standards as an efficient manner of tracking
student progress throughout each academic year through online platforms which maintain data which is efficient to
collect and subsequently is utilized to make decisions about course placement and interventions for students.

We also utilize Google Classroom and Infinite Campus to track student performance on academic summative and
formative assessments administered in all classes throughout the academic year. Google Classroom is a useful tool
which MSA2 chose to integrate into all classrooms as a manner to provide all students, families, teachers, and
administrators access to all of the assignments within each course and which also stores the submitted assignments
in a user-friendly transparent format. This platform provides teachers the ability to provide individual feedback to
students for each assignment as well. Further, MSAZ2 utilizes the Infinite Campus system as part of Magnolia Public
Schools in order to store academic performance data, attendance data, and generate reports which can be utilized to
manage the school operations in an effective way which was selected by the SIS adoption committee as the
preferred school information system to utilize across the organization. Courses at MSA2 all integrate curriculum
which tie into the standards, and as such, are an effective tool in monitoring MSA2's progress in implementing
academic standards adopted by the SBE.

MSA2 also evaluates out teachers through the TeachBoost system, which is utilized to collect informal and formal
evaluations of teachers which are aligned to the professional standards. Amongst these standards, MSA2
administration also monitor the submission of lesson plans and pacing plans by teachers to ensure that teachers are
covering sufficient standards throughout the academic year.

To ensure students receive high quality instruction taught by credentialed teachers, MSA2 conducts credential
review as part of the teacher hiring process and supports our teachers’ credentialing needs as needed. We annually
review master schedule/teacher assignments to ensure compliance. Additionally, we review alignment of
instructional materials to standards and annually keep an inventory of instructional materials and corresponding
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purchase of materials. The annual review of budget and plans helps ensure adequate funds are available for
instructional materials so that there are no students without access to their own copies of standards-aligned
instructional materials for use at school and at home, including digital resources.

Implementation of State Academic Standards (LCFF Priority 2)

OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA S
ELD (Aligned to ELA Standards) 4
Mathematics — Common Core State Standards for Mathematics S
Next Generation Science Standards 5
History-Social Science >

2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic

standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

oaloa|loa|lo|oa|a

History-Social Science
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3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher
pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA S
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics S
Next Generation Science Standards 4
History-Social Science 4

Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5 N/A

Career Technical Education

Health Education Content Standards 4

Physical Education Model Content Standards S
Visual and Performing Arts S
World Language S
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Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
Identifying the professional learning needs of groups of teachers or staff as a whole 5
Identifying the professional learning needs of individual teachers 5
Providing support for teachers on the standards they have not yet mastered 5

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

MSA-2 ensures comprehensive alignment of curricula and assessments with educational standards such as CCSS
and NGSS. We prioritize professional development for teachers, focusing on standards implementation and ELD
instruction aligned with CA ELD standards. ELs receive tailored support based on proficiency levels, with access to
both core and supplemental ELD materials. Our ongoing professional development covers a range of areas
including Common Core ELA/Literacy, math, ELD standards integration, and strategies for supporting ELs across
various content areas.

In addition to ELA/Literacy, math, and ELD, MSA-2 offers support and professional development for NGSS, History-
Social Science, Career Technical Education, Health Education, Physical Education, Visual and Performing Arts,
and World Languages. We facilitate collaboration among teachers through dedicated time during Wednesday
before school and early dismissal days, fostering the sharing of best practices among our 10 schools. MSA-2
leverages support from the home office, attending regular meetings to stay updated on academic standards
progress and receive additional training and systems integration support for improved instruction and learning
outcomes.

Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: *

+ Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.
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The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.

3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool
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Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 5
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 5
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 5
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 5
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

In reflecting on our LCAP journey, we are pleased to acknowledge the strengths and progress that our school has
demonstrated over the past year. One notable strength lies in the positive relationships fostered within our school
community, as indicated by the feedback from students, who express a high level of satisfaction with their friends,
staff, and teachers. Furthermore, the favorable response from 65% of students regarding their sense of safety at
school is a testament to our ongoing commitment to creating a secure and welcoming environment. Additionally, the
83% positive response from staff members regarding the climate of support for academic learning reflects our
dedication to fostering a conducive atmosphere for teaching and learning. Equally encouraging is the feedback from
families, with an impressive 95% overall satisfaction rate and a 94% confidence level in our safety measures. These
strengths highlight our progress in meeting the needs and expectations of our school community and serve as a
foundation for continued growth and improvement in the years ahead.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

While the overall school experience for families is highly favorable at 95%, the highest among all three educational
partners, we did observe a notable decrease from previous years. To address this, MSA2 is committed to proactive
measures aimed at enhancing family involvement and satisfaction. We will create additional opportunities for families
to engage in discussions on school discipline, rules, and norms through active participation in the Parent Advisory
Committee (PAC), ELAC, and Parent Task Force (PTF). This involvement will allow families to provide valuable input
on specific policies and practices.

The Sense of Belonging (School Connectedness) for families during the 2023-24 school year received an 89%
favorable rating, a 9% decline from the previous year. Despite this, it remains a significant success for MSA2,
especially given the increased challenges, including staff mental and physical health issues affecting attendance
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rates. To elevate this area in the upcoming school year, MSA2 plans to increase opportunities for student, staff, and
family leadership in assemblies, celebrations, and social events. We will also enhance community engagement
through events and resource fairs, prioritizing family involvement.

Furthermore, MSA2 will continue to involve families through the Community Advisory Committee (CAC), ELAC, and
Parent Task Force (PTF). These committees will provide platforms for families to offer input on events and activities
that foster a stronger sense of belonging and connectedness, such as inclusive sports games, food celebrations, and
other community-building activities.

We are incredibly proud of our areas of growth and remain focused on proactive steps to further improve these
priority areas in the 2023-24 school year.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

As previously mentioned, MSA2 is committed to enhancing the engagement of underrepresented families identified
during our self-reflection process. We aim to build partnerships for student outcomes through various methods,
opportunities, and collaborations.

MSAZ2 fosters trusting and respectful relationships with parents through numerous activities and events, such as
Student/Parent Orientation, Back to School Night, and parent conferences, all designed to promote parental
involvement in school programs. Our administrators and school staff greet all students and parents in the mornings
during drop-off and maintain an open-door policy, welcoming all parents. Our staff also connects with families
through home visits, learning about students’ interests, family dynamics, and home routines, which helps create
happier, healthier, and smarter children. Home visits are a key feature of our educational program to improve student
and school performance.

The school holds periodic meetings to gather input from families, including Community Advisory Council (CAC)
meetings, Parent Task Force (PTF) meetings, ELAC meetings, parent workshops, and classes. We also conduct
family and student experience surveys, and needs assessment surveys with specific questions on safety, school
connectedness, culture, climate, and other areas of school improvement. Additionally, we hold Coffee with the Admin
meetings every Friday, where parents are invited to join school administration and support staff to discuss important
topics, ask questions, provide feedback, and build community. These meetings are also broadcasted via video
conference to increase participation. Parents frequently serve on committees with staff members and students,
collaborating in planning events such as school dances and award assemblies.

Parents are invited to assemblies celebrating student academic excellence, behavioral improvement, outstanding
attendance, and other achievements, fostering school spirit and taking a stand against bullying. They also attend
school events as part of the Positive Behavioral Interventions and Supports (PBIS) system, where students compete
in academic, athletic, and creative problem-solving events. Parents participate in the PBIS committee and attend
trainings with the Los Angeles County Office of Education (LACOE).

MSA2 hosts cultural events, including a Dia de los Muertos (Day of the Dead) celebration with live music, student art,
and traditional food prepared by families and staff. This year, we also hosted a multi-cultural festival led by parents,
showcasing the cultures, music, food, and historical significance of countries represented by our student population.

Parents also serve as chaperones for field trips, supporting student supervision during educational experiences at
places like the Los Angeles Zoo and the California Science Center, as well as public and private universities.
Additionally, parents and families attend CIF sporting events where our students compete in after-school sports such
as cross country, volleyball, and soccer, and other academic competitions.

As a community school, MSA2 has administered needs assessments to gather feedback from all educational
partners. Based on the results, we have offered several parent workshops and events, including classes on
emotional, social, and physical behavior, parenting in a tech-world, bullying, attendance, and effective

communication with teenagers. We have also formed partnerships with community organizations to provide
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additional resources, including hosting community fairs, offering free clothing for students and babies, and providing
mobile clinics to families.

To improve in this area, MSA2 will continue utilizing existing data from various sources, including educational partner
surveys, and we plan to expand upon the support and services provided.

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
5. Rate the LEA’s progress in providing professional learning and support to teachers and 5
principals to improve a school’s capacity to partner with families.
6. Rate the LEA’s progress in providing families with information and resources to support 5

student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 5
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

During the 2023-24 academic year, MSA2 was honored to be recognized as a California Distinguished School by the
California Department of Education. This prestigious recognition highlights schools that demonstrate excellence
through growth in academic achievement and ensuring a positive school climate. The selection process involved
analyzing data reported through the 2023 Dashboard, focusing on reducing suspensions, achieving exemplary
performance in English Language Arts (ELA) and Math, and demonstrating high graduation rates for high schools.

MSAZ2 was celebrated for its exceptional student performance, particularly in closing the achievement gap. Our
school enrolls at least 40 percent of students from socioeconomically disadvantaged backgrounds and has shown
exemplary overall performance in ELA and Math. Additionally, MSA2 has achieved accelerated academic growth for
one or more historically underserved student groups, showcasing our commitment to providing high-quality education
for all students.

MSA-2 provides resources to support student learning at home through multiple workshops such as parent college
and through feedback given to parents during parent conferences. We have also partnered with CCSA to help equip
parents with the knowledge and tools to become an advocate for their students and for their school.
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MSA 2’'s communication system ParentSquare keeps parents and staff in constant communications through multiple
mediums such as texts, private messages and voicemail. ParentSquare has also broken language barriers between
staff and families through its automatic language translation and thus, facilitates communication across multiple
linguistic and cultural backgrounds. Parents also have the ability to check student grades in the school information
system, Infinite Campus, as well as stay updated about student attendance in order to remain informed about their
child’s progress in a variety of areas. Moreover, parents receive daily phone calls from office staff members to verify
student absences and gather useful information about areas of support which students may need when they return to
school.

MPS Board meetings are open to MSA2 parents to attend, as the campus is open to the public during all Board and
committee meetings. Additionally, parents are able to serve as MPS Board members where they vote on decisions
which impact the budgets, operations, and decisions of all ten schools in the MPS charter management organization.
Currently, a former MSA2 parent serves as the only former parent educational partner on the MPS Board.

MSAZ2 has a Parent and Community Engagement (PACE) coordinator who facilitates parent training, including on
topics related to social emotional learning and mental health support. Parents are also invited to attend workshops
where English language courses are taught, and college readiness is presented. Parents also serve on the
committee to review the School Safety Plan each year in addition to student and staff educational partners prior to
submitting the updated plan to the Magnolia Public School (MPS) Board for approval.

MSAZ2 also has a Community Schools Coordinator (CSC) who is able to provide support and resources to families
based on their needs such as parent workshops, mobile clinics, and community fairs to connect the families with
community partners.

To improve in this area, MSA2 will continue to utilize the existing data from a variety of sources, including
educational partners surveys, and we will make plans to expand upon the existing support and services provided in
this area.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

MSAZ2 will continue to focus on maintaining the current priorities of providing ongoing opportunities to participate,
collaborate and reflect amongst all educational partners within the school community, including between students,
families, and the school. In particular, the focus areas which will be priorities in the upcoming school year relate to
continuing to improve upon the CTE pathways opportunities provided to students in middle school and high school,
as well as to provide increase college courses to the high school community through community partnerships at LA
Valley College, Pierce College and Mission College.

At MSA2, we are dedicated to supporting our students' social-emotional learning (SEL) and overall well-being
through a comprehensive support system on campus, which includes social workers and a school psychologist.
These professionals provide personalized support, individual counseling, group therapy, and crisis intervention,
addressing each student's unique needs and fostering a safe, nurturing environment.

Additionally, MSAZ2 offers life skills classes for all middle school students, preparing them for the teenage years and
future phases of their lives. These classes cover emotional regulation, effective communication, goal setting, time
management, and decision-making, alongside practical knowledge like financial literacy, career exploration, and
basic self-care.

By combining SEL support from our social workers and school psychologist with a robust life skills curriculum, MSA2
ensures a holistic educational experience that enhances academic performance and empowers students to become
confident, capable, and compassionate individuals ready for future success.

In partnership with LACOE, MSA2 has met the requirements for Gold Medal achievement in PBIS. We are now
striving for Platinum recognition in the upcoming school year.
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MSAZ2 also aims to improve outcomes academically for all student groups and across all demographics of students,
including homeless / foster youth, EL students, students with disabilities, socioeconomically disadvantaged youth,
and all racial / ethnic demographics of students.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

As was stated previously, MSA2 will continue to improve engagement of underrepresented families identified during
the self-reflection process in relation to building partnerships for student outcomes through a variety of methods,
opportunities, and partnerships.

MSA-2 builds trusting and respectful relationships with parents through activities/events, including Student/Parent
Orientation, Back to School Night, and parent conferences to promote parental participation in programs. School staff
greet all students and parents in the mornings during student drop off and have an open door policy welcoming all
parents. Our staff connects with families through home Vvisits, learning about students’ outside interests, families, and
home routines, and then using that information to connect in meaningful, individualized ways that can have huge
rewards in helping to create happier, healthier, and smarter kids. The school uses home visits as one of the
important features of its education program to improve student and school performance.

The School holds periodic meetings to gather input from our families. These meetings include Community Advisory
Council (CAC) meetings, Parent Task Force (PTF) meetings, ELAC meetings and parent workshops. The school
also conducts a family and student experience survey with specific questions on the sense of safety and school
connectedness, school culture and climate, and other areas of school improvement. In addition, the school holds
Coffee with the Admin meetings each Friday where all parents are invited to join school administration and support
staff to discuss areas of importance for the parents, ask questions, provide feedback and gather as a community.
Further, parents frequently serve on committees which include staff members and students where all educational
partner groups collaborate in planning events, including school dances and award assembilies.

Parents are also invited to attend assemblies which celebrate student academic excellence, behavioral improvement,
outstanding attendance, and other accomplishments, as well as build school spirit and help the school take a stand
against bullying. Further, parents are invited to attend school events which are a part of the Positive Behavioral
Interventions and Supports (PBIS) system in which students compete in academic, athletic and creative problem-
solving events. Parents also participate in the PBIS committee which includes attending trainings with the Los
Angeles County Office of Education (LACOE).

MSAZ2 hosts events which promote a deeper understanding about cultures of families, including a Dia de los Muertos
(Day of the Dead) event and Multicultural Festival which included live music and art by students as well as traditional
food which was prepared by families and staff members.

Parents also participate as chaperones for field trips where they support the supervision of students during off-
campus educational experiences ranging from trips to the Los Angeles Zoo and the California Science Center to
public and private universities. Furthermore, parents and families attend CIF sporting events where our students
compete with local schools in after school competitive athletic events in sports including cross country, volleyball,
soccer, and basketball. Beyond these opportunities, parents also enjoy attending other academic competitions
which students participate in, including robotics tournaments and Academic Decathlon events.

During the 2023-24 academic year, MSA2 hosted a combination of in-person and hybrid events, meetings and
workshops related to the above categories to provide the optimal opportunity for families to be involved in the school
community.

To improve in this area, MSA2 will continue to utilize the existing data from a variety of sources, including

educational partners surveys and needs assesments, and we will make plans to expand upon the existing support
and services provided in this area.
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Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 5
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 5

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 5
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 5
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

MSAZ2 has a tremendous amount of strengths related to the school's methods for seeking input for decision-making.
In particular, MSA2 has continued to hold Friday Coffee with the Admin weekly meetings with educational partners in
which a tremendous amount of input is regularly collected. Further, MSA2 holds monthly Community Advisory
Committee (CAC), Parent Task Force (PTF), ELAC, and Title | meetings in which additional input is provided by
committee members, including elected representative feedback across multiple educational partnership groups.
Additionally, MSA2 continues to have a Parent and Community Engagement coordinator and a Community Schools
Coordinator who both work with the families and community to gather feedback and improve opportunities to seek
input for decision-making. MSAZ2 also continues to hold elections for student government representatives which
include grade level representatives from middle school and high school, as well as executive officers for the full
school and 12th grade. These student government members provide feedback related to the content which will be
taught to students each week during the weekly PBIS videos which are created by the student government
members. The staff also continue to vote for PBIS Ambassadors who serve as the leaders of each of the 4 houses
in the school and lead activities as well as attend trainings and provide input about PBIS programs which the school
will implement. Beyond this, staff continue to fill out surveys related to the additional committees and duties which
they would like to be involved in during the upcoming school year which included providing feedback to the school
operations. There are numerous strengths related to the opportunities to seek input for decision-making beyond the
ones highlighted here, but these are some of the most significant ones currently at MSA2.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

MSA-2 holds periodic meetings to gather input from our families. These meetings include Community Advisory
Committee (CAC) meetings, Parent Task Force (PTF) meetings and ELAC meetings. During these meetings parents
have the opportunity to review school goals, priorities and decisions being made which are included in the LCAP and
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provide input for our administration team. The school also conducts a family and student experience survey with
specific questions on the sense of safety and school connectedness, school culture and climate, and other areas of
school improvement. To improve in this area, MSAZ2 will continue to utilize the existing data from a variety of
sources, including educational partners surveys, and we will make plans to expand upon the existing support and
services provided in this area.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

As was stated previously, MSA2 will continue to improve engagement of underrepresented families identified during
the self-reflection process in relation to seeking input for decision-making through a variety of methods, opportunities,
and partnerships. In particular, MSA2 will build upon the below existing systems, structures, programs and services
related to this matter.

MSA-2 builds trusting and respectful relationships with parents through activities/events, including Student/Parent
Orientation, Back to School Night, and parent conferences to promote parental participation in programs.
Administrators greet all students and parents in the mornings during student drop off and have an open door policy
welcoming all parents. Our staff connects with families through home visits, learning about students’ outside
interests, families, and home routines, and then using that information to connect in meaningful, individualized ways
that can have huge rewards in helping to create happier, healthier, and smarter kids. The school uses home visits as
one of the important features of its education program to improve student and school performance.

The School holds periodic meetings to gather input from our families. These meetings include Committee Advisory
Committee (CAC) meetings, Parent Task Force (PTF) meetings and ELAC meetings and parent workshops. The
school also conducts a family and student experience survey with specific questions on the sense of safety and
school connectedness, school culture and climate, and other areas of school improvement. In addition, the school
holds Coffee with the Principal meetings each Friday where all parents are invited to join school administration and
support staff to discuss areas of importance for the parents, ask questions, provide feedback and gather as a
community. Further, parents frequently serve on committees which include staff members and students where all
educational partner groups collaborate in planning events, including school dances and award assemblies.

Parents are also invited to attend assemblies which celebrate student academic excellence, behavioral improvement,
outstanding attendance, and other accomplishments, as well as build school spirit and help the school take a stand
against bullying. Further, parents are invited to attend school events which are a part of the Positive Behavioral
Interventions and Supports (PBIS) system in which students compete in academic, athletic and creative problem-
solving events. Parents also participate in the PBIS committee which includes attending trainings with the Los
Angeles County Office of Education (LACOE).

MSAZ2 hosts events which promote a deeper understanding about cultures of families, including a Dia de los Muertos
(Day of the Dead) event and Multicultural Festival which included live music and art by students as well as traditional
food prepared by families and staff members.

Parents also participate as chaperones for field trips where they support the supervision of students during off-
campus educational experiences ranging from trips to the Los Angeles Zoo and the California Science Center to
public and private universities. Furthermore, parents and families attend CIF sporting events where our students
compete with local schools in after school competitive athletic events in sports including cross country, volleyball,
soccer, and basketball. Beyond these opportunities, parents also enjoy attending other academic competitions
which students participate in, including robotics tournaments and Academic Decathlon events.

During the 2023-24 academic year, MSA2 hosted a combination of in-person and hybrid events, meetings and
workshops related to the above categories to provide optimal opportunities for families to be involved in the school
community.

To improve in this area, MSA2 will continue to utilize the existing data from a variety of sources, including

educational partner surveys, and we will make plans to expand upon the existing support and services provided in
this area.
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School Climate (LCFF Priority 6)

Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

+ Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

« Ata minimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three
prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:

Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

The local climate survey data for the 2023-2024 academic year reveals significant changes in approval rates across
all educational partners, including parents, students, and staff. Comparing the survey results from Spring 2024 to
Spring 2023, we observed a 13 percentage point decrease in student approval rates, an 8 percentage point
decrease in family approval rates, and an 18 percentage point decrease in staff approval rates.

These shifts can be largely attributed to recent staffing transitions, notably the departure of five teachers, which
introduced inconsistency, particularly in middle and high school. This instability has had a noticeable impact on both
student classroom culture and staff dynamics. Historically, student approval rates have been the lowest among the
three groups, highlighting the critical need to address this area.

Recognizing this, we have prioritized increasing student approval rates and overall satisfaction through targeted
strategies. We are enhancing student support services to better address their academic and emotional needs,
fostering a positive classroom and campus environment, and ensuring learning experiences are both engaging and
relevant. Additionally, we are strengthening communication channels between students, teachers, and parents to
ensure that student voices are heard and valued in the decision-making processes.

By focusing on these initiatives, we aim to create a more inclusive, supportive, and fulfilling educational experience

for all students. Our goal is to improve student approval rates and overall satisfaction, ultimately fostering a more
positive school climate for everyone involved.
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Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

Our analysis of local data from the recent climate surveys has provided valuable insights into both our strengths and
areas requiring improvement. Over the past year, we have seen significant successes and progress in our survey
approval rates, reflecting our commitment to continuous improvement and responsiveness to stakeholder feedback.

One of our key strengths is the consistently high approval rates from family surveys, which reached an impressive
90% in Spring 2024. This indicates strong engagement and satisfaction among our families, highlighting the trust and
support they have in our educational programs and initiatives. We are proud of the positive relationships we have
built with our families and their confidence in our school community.

However, we acknowledge areas needing improvement, particularly with student and staff survey approval rates.
Student survey approval rates decreased by 13 percentage points since Spring 2023, identifying a need to enhance
student engagement and feedback mechanisms to better address their needs and concerns. Ensuring students feel
heard and valued will be a priority moving forward.

Similarly, staff survey approval rates declined by 18 percentage points since Spring 2023, signaling a need for
targeted efforts to boost staff morale, address concerns, and foster a positive work environment. We will prioritize
staff support, professional development opportunities, and improved communication channels to strengthen staff
engagement and satisfaction.

Examining student approval rates more closely, safety was the highest-rated category, whereas the sense of
belonging received the lowest ranking, with an average approval rate of 50%. The sense of belonging was
particularly low among 7th and 8th graders, with a significant decrease in the approval of the statement, "I am happy
to be at this school." This decline correlates with overall school connectedness. One contributing factor is our
school's status as a school of choice, where parents often have more influence over enrollment decisions, potentially
leaving students feeling less empowered in their school selection. Moving forward, we are committed to fostering a
stronger sense of inclusion and ownership among students by actively seeking their feedback and implementing
initiatives to create a school environment they are genuinely excited about.

Among families, safety was also the highest-ranked category, but there was a noticeable decrease in all categories.
The biggest declines were in responses to the statements, "school staff takes my concern seriously" and "school
staff responds to my needs in a timely manner." To address these concerns, we will conduct a thorough review and
analysis of the feedback provided, and develop targeted action plans aimed at improving communication,
responsiveness, and overall satisfaction among families. This may involve enhancing communication channels,
implementing protocols for timely responses to concerns, and providing additional training or resources to staff
members.

For staff members, safety ranked the lowest among the three partner groups, with the most significant declines
observed in responses to prompts related to disruptive student behavior and the lack of respect shown by students.
These findings are concerning but understandable, given the turnover in staff throughout the school year and the
presence of many new teachers. In response, we will restructure our professional development initiatives to focus on
enhancing classroom management techniques and fostering positive relationships with students. Additionally, we will
introduce a new instructional coach position to provide targeted guidance and support to teachers, helping them
manage classroom dynamics, establish mutual respect, and create a conducive learning environment for all
students.

By addressing these key learnings and implementing targeted strategies, we aim to create a more inclusive,
supportive, and fulfilling educational experience for all members of our school community. We remain committed to
listening to our stakeholders, addressing their feedback, and striving for excellence in all aspects of our educational
environment.
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Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.
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To address the areas of need identified through our analysis of local data and key learnings, we are implementing
several changes to our existing plans, policies, and procedures to ensure continuous improvement and foster a more
supportive and engaging school environment.

Enhancing School Culture and Facilities

Recognizing the importance of school culture and the physical environment, we are developing a designated
assembly area to host events like PBIS celebrations and grade-level recognitions. This dedicated space will provide
a consistent venue for important gatherings and help strengthen our school community. Additionally, we are
enhancing the shading in our lunch area to create a more inviting and comfortable space for students to enjoy their
meals and breaks.

Boosting Student Engagement and PBIS

We are committed to increasing student engagement by closely collaborating with the student council to organize a
variety of events during and after school hours. This partnership ensures that student interests and voices are at the
forefront of our activities. To further motivate and reward our students, we are enhancing the PBIS reward system
and RAD shop offerings by incorporating items that directly align with student interests, based on their feedback.

Promoting School Spirit and Uniform Options

In our efforts to promote school spirit and provide more choices for students, we are expanding our uniform options
with varying materials and styles. This will ensure that students feel comfortable and confident in their attire.
Additionally, we are partnering with a vendor to offer branded merchandise, such as Mustang hats, sweaters, and
backpacks, to foster a sense of unity and pride among students.

Educational Programs and Workshops

Understanding the importance of a well-rounded education, we are introducing programs, workshops, and
assemblies that focus on crucial topics such as bullying prevention, cultural awareness, and drug prevention. These
initiatives aim to enhance student awareness, safety, and overall well-being.

Strengthening Staff and Community Engagement

To facilitate better collaboration and engagement among staff, students, and the community, we are establishing a
dedicated space that will serve as a staff and community hub. This space will support various activities and promote
a stronger sense of community. We are also incorporating more team-building activities to foster collaboration and a
sense of belonging among students and staff.

Improving Communication and Schedules

Effective communication is vital for a thriving school environment. Therefore, we are evaluating and refining our
communication protocols to ensure clear and accessible communication between the school and families.
Additionally, we are revising the bell schedule and supervision plans to enhance support and supervision during
nutrition and lunch periods, ensuring a safe and well-managed environment for our students.

Restructuring Professional Development

To support our teachers' professional growth and enhance the educational experience for our students, we are
restructuring professional development opportunities. This will help teachers improve classroom management and
create engaging, culturally relevant lessons that meet the diverse needs of our students.

Through these proactive steps, we are addressing the concerns raised by our school community and making

significant strides towards continuous improvement. We are dedicated to creating a supportive, engaging, and
inclusive environment for all students, staff, and families.
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Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

MSAZ2 utilizes numerous locally selected measures and tools to track the extent to which all students have access to,
and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups, and individuals
with exceptional needs served. The below proactive steps are taken by the school to ensure this is taking place:

MSA-2 designs its master schedule to meet the needs of its students to ensure all academic content areas are
available to all students, including all student groups. Core subjects (English, mathematics, social sciences, and
science) and electives are offered aligned with our charter petition and graduation requirements. As evidenced by the
school master schedule, elective forms, class rosters, student schedules and transcripts, MSA-2 strives to offer a
well-rounded education to our students.

MSA-2 provides students with 4-year plans and support programs to ensure timely high school graduation. We offer
credit recovery classes and individual graduation plans, outlining the classes students will take during their high
school years to ensure satisfaction of UC/CSU requirements.

MSA-2 has meetings with the Special Education department on a regular basis in which academic, behavioral, and
social-emotional progress of students with IEPs are reviewed. Interventions are implemented which are geared
toward supporting students in making progress in their graduation plans, as well as toward their goals expressed in
IEPs. Accommodations are provided to students which are determined by the IEP team members and which input
from teachers, parents and students based on identified areas of need.

School administration holds meetings with home office support staff where data is reviewed from CAASPP, NWEA
MAP, California Dashboard, Interim Assessment Blocks which focuses on performance levels of unduplicated
student groups and students with exceptional needs and action plans are developed and monitored which hold MSA-
2 accountable for the progress of all students in areas of academic standards, chronic absenteeism, college
readiness, graduation rates, and other areas. This data is also shared with MSA2 staff members during staff PD
meetings.

Midyear progress toward LCAP goals are reviewed and presented to MPS home office members as well as during
MPS Board meetings. Further, teachers and school administrators align their professional goals in TeachBoost with
these standards and goals, and end of year performance reviews hold teachers and administrators accountable for
meeting or failing to meet goals related to MSA-2’s success in this area. Monthly meetings take place in the home
office with Principals and Assistant Principals where this priority and other priorities can be reviewed and supported.

As evidenced by our master schedule, elective forms, class rosters, student schedules and transcripts, 100% of
students have access to a broad course of study, including core subjects (English, mathematics, social sciences, and
science) and electives as outlined in our charter petition.

We also provide all other academic programs and services outlined in our charter petition, certain programs and
services being dependent on student need and interest. For example; we provide CCSS aligned ELA and math
intervention classes to all students who are in need of additional support. We provide designated and integrated ELD
instruction, support and intervention to ELs and immigrant students. We closely monitor student progress in
ELA/Literacy, math, and ELD as measured by our interim assessments (MAP, IAB, etc.)

We provide students with opportunities to take Advanced Placement (AP) courses based on student needs and
interests. The AP courses we have offered this year include AP Spanish Language and Culture, and AP Computers.
MSAZ2 also continues to enroll increased quantities of our students into dual enrollment college courses throughout
their high school tenure as a manner of providing further advanced academic enrichment in partnership with Pierce
College and Los Angeles Valley College.
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All students have access to “Advisory” classes (college planning and career exploration program) and programs
preparing students for college readiness, including test preparation in grades 9-12. MSA-2 offers credit recovery
classes and individual graduation plans, outlining the classes students will take during their high school years to
ensure satisfaction of UC/CSU requirements. MSA-2 had a one-year cohort graduation rate of 100% last year where
95.1% of our graduates completed courses that satisfy the UC/CSU requirements.

MSA-2 will continue to provide access to a college-preparatory, STEAM focused broad course of study for all our
students. We will ensure that all our students graduate college and career ready.

In an effort to provide more well-rounded education to our students, MSA-2 will strive to offer additional programs
such as more elective courses aligned with career pathways, continued health and physical education, diverse arts
programs, increased civics, Life Skills, and SEL programs, etc., as well as provide our students with experiential
learning opportunities, including but not limited to, instructional field trips, internships, community service programs,
clubs, etc. Such additional programs depend on the availability of financial and human resources. MSA-2 will make
the best use of its resources to provide a well-rounded education experience to our students.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

Using the locally selected measures and tools, MSA-2 takes numerous steps to ensure that all students have access
to, and are enrolled in, a broad course of study. This is due to the below proactive steps which are taken by the
school, mentioned again below, which also ensure that there is no difference across student groups in access to, and
enrollment in, a broad course of study. In particular, this includes all unduplicated student groups, and individuals
with exceptional needs.

MSA-2 designs its master schedule to meet the needs of its students to ensure all academic content areas are
available to all students, including all student groups. Core subjects (English, mathematics, social sciences, and
science) and electives are offered aligned with our charter petition and graduation requirements. As evidenced by the
school master schedule, elective forms, class rosters, student schedules and transcripts, MSA-2 strives to offer a
well-rounded education to our students.

MSA-2 provides students with 4-year plans and support programs to ensure timely high school graduation. We offer
credit recovery classes and individual graduation plans, outlining the classes students will take during their high
school years to ensure satisfaction of UC/CSU requirements.

MSA-2 has meetings with the Special Education department on a regular basis in which academic, behavioral, and
social-emotional progress of students with IEPs are reviewed. Interventions are implemented which are geared
toward supporting students in making progress in their graduation plans, as well as toward their goals expressed in
IEPs. Accommodations are provided to students which are determined by the IEP team members and which input
from teachers, parents and students based on identified areas of need.

School administration holds meetings with home office support staff where data is reviewed from CAASPP, NWEA
MAP, California Dashboard, Interim Assessment Blocks which focuses on performance levels of unduplicated
student groups and students with exceptional needs and action plans are developed and monitored which hold MSA-
2 accountable for the progress of all students in areas of academic standards, chronic absenteeism, college
readiness, graduation rates, and other areas. This data is also shared with MSA2 staff members during staff PD
meetings.

Midyear progress toward LCAP goals are reviewed and presented to MPS home office members as well as during
MPS Board meetings. Further, teachers and school administrators align their professional goals in TeachBoost with
these standards and goals, and end of year performance reviews hold teachers and administrators accountable for
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meeting or failing to meet goals related to MSA-2’s success in this area. Monthly meetings take place in the home
office with Principals, Dean of Academics, and Dean of Students where this priority and other priorities can be
reviewed and supported.

As evidenced by our master schedule, elective forms, class rosters, student schedules and transcripts, 100% of
students have access to a broad course of study, including core subjects (English, mathematics, social sciences, and
science) and electives as outlined in our charter petition.

We also provide all other academic programs and services outlined in our charter petition, certain programs and
services being dependent on student need and interest. For example; we provide CCSS aligned ELA and math
intervention classes to all students who are in need of additional support. We provide designated and integrated ELD
instruction, support and intervention to ELs and immigrant students. We closely monitor student progress in
ELA/Literacy, math, and ELD as measured by our interim assessments (MAP, IAB, etc.)

We provide students with opportunities to take Advanced Placement (AP) courses based on student needs and
interests. The AP courses we have offered this year include AP Spanish Language and Culture, and AP Computers.
MSAZ2 also continues to enroll increased quantities of our students into dual enrollment college courses throughout
their high school tenure as a manner of providing further advanced academic enrichment in partnership with Pierce
College and Los Angeles Valley College.

All students have access to “Advisory” classes (college planning and career exploration program) and programs
preparing students for college readiness, including test preparation in grades 9-12. MSA-2 offers credit recovery
classes and individual graduation plans, outlining the classes students will take during their high school years to
ensure satisfaction of UC/CSU requirements. MSA-2 had a one-year cohort graduation rate of 100% last year where
95.1% of our graduates completed courses that satisfy the UC/CSU requirements.

MSA-2 will continue to provide access to a college-preparatory, STEAM focused broad course of study for all our
students. We will ensure that all our students graduate college and career ready.

In an effort to provide more well-rounded education to our students, MSA-2 will strive to offer additional programs
such as more elective courses aligned with career pathways, continued health and physical education, diverse arts
programs, increased civics, Life Skills, and SEL programs, etc., as well as provide our students with experiential
learning opportunities, including but not limited to, instructional field trips, internships, community service programs,
clubs, etc. Such additional programs depend on the availability of financial and human resources. MSA-2 will make
the best use of its resources to provide a well-rounded education experience to our students.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

MSA-2 does not have any specific barriers which prevent the school from providing access to a broad course of
study for all students. This is due to the below proactive steps which are taken by the school, mentioned again
below:

MSA-2 designs its master schedule to meet the needs of its students to ensure all academic content areas are
available to all students, including all student groups. Core subjects (English, mathematics, social sciences, and
science) and electives are offered aligned with our charter petition and graduation requirements. As evidenced by the
school master schedule, elective forms, class rosters, student schedules and transcripts, MSA-2 strives to offer a
well-rounded education to our students.

MSA-2 provides students with 4-year plans and support programs to ensure timely high school graduation. We offer
credit recovery classes and individual graduation plans, outlining the classes students will take during their high
school years to ensure satisfaction of UC/CSU requirements.

MSA-2 has meetings with the Special Education department on a regular basis in which academic, behavioral, and
social-emotional progress of students with IEPs are reviewed. Interventions are implemented which are geared
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toward supporting students in making progress in their graduation plans, as well as toward their goals expressed in
IEPs. Accommodations are provided to students which are determined by the IEP team members and which input
from teachers, parents and students based on identified areas of need.

School administration holds meetings with home office support staff where data is reviewed from CAASPP, NWEA
MAP, California Dashboard, Interim Assessment Blocks which focuses on performance levels of unduplicated
student groups and students with exceptional needs and action plans are developed and monitored which hold MSA-
2 accountable for the progress of all students in areas of academic standards, chronic absenteeism, college
readiness, graduation rates, and other areas. This data is also shared with MSA2 staff members during staff PD
meetings.

Midyear progress toward LCAP goals are reviewed and presented to MPS home office members as well as during
MPS Board meetings. Further, teachers and school administrators align their professional goals in TeachBoost with
these standards and goals, and end of year performance reviews hold teachers and administrators accountable for
meeting or failing to meet goals related to MSA-2’s success in this area. Monthly meetings take place in the home
office with Principals, Dean of Academics, and Dean of Students where this priority and other priorities can be
reviewed and supported.

As evidenced by our master schedule, elective forms, class rosters, student schedules and transcripts, 100% of
students have access to a broad course of study, including core subjects (English, mathematics, social sciences, and
science) and electives as outlined in our charter petition.

We also provide all other academic programs and services outlined in our charter petition, certain programs and
services being dependent on student need and interest. For example; we provide CCSS aligned ELA and math
intervention classes to all students who are in need of additional support. We provide designated and integrated ELD
instruction, support and intervention to ELs and immigrant students. We closely monitor student progress in
ELA/Literacy, math, and ELD as measured by our interim assessments (MAP, IAB, etc.)

We provide students with opportunities to take Advanced Placement (AP) courses based on student needs and
interests. The AP courses we have offered this year include AP Spanish Language and Culture, and AP Computers.
MSAZ2 also continues to enroll increased quantities of our students into dual enrollment college courses throughout
their high school tenure as a manner of providing further advanced academic enrichment in partnership with Pierce
College and Los Angeles Valley College.

All students have access to “Advisory” classes (college planning and career exploration program) and programs
preparing students for college readiness, including test preparation in grades 9-12. MSA-2 offers credit recovery
classes and individual graduation plans, outlining the classes students will take during their high school years to
ensure satisfaction of UC/CSU requirements. MSA-2 had a one-year cohort graduation rate of 100% last year where
95.1% of our graduates completed courses that satisfy the UC/CSU requirements.

MSA-2 will continue to provide access to a college-preparatory, STEAM focused broad course of study for all our
students. We will ensure that all our students graduate college and career ready.

In an effort to provide more well-rounded education to our students, MSA-2 will strive to offer additional programs
such as more elective courses aligned with career pathways, continued health and physical education, diverse arts
programs, increased civics, Life Skills, and SEL programs, etc., as well as provide our students with experiential
learning opportunities, including but not limited to, instructional field trips, internships, community service programs,
clubs, etc. Such additional programs depend on the availability of financial and human resources. MSA-2 will make
the best use of its resources to provide a well-rounded education experience to our students.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)
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MSA-2 designs its master schedule to meet the needs of its students to ensure all academic content areas are
available to all students, including all student groups. Core subjects (English, mathematics, social sciences, and
science) and electives are offered aligned with our charter petition and graduation requirements. As evidenced by the
school master schedule, elective forms, class rosters, student schedules and transcripts, MSA-2 strives to offer a
well-rounded education to our students.

MSA-2 provides students with 4-year plans and support programs to ensure timely high school graduation. We offer
credit recovery classes and individual graduation plans, outlining the classes students will take during their high
school years to ensure satisfaction of UC/CSU requirements.

MSA-2 has meetings with the Special Education department on a regular basis in which academic, behavioral, and
social-emotional progress of students with IEPs are reviewed. Interventions are implemented which are geared
toward supporting students in making progress in their graduation plans, as well as toward their goals expressed in
IEPs. Accommodations are provided to students which are determined by the IEP team members and which input
from teachers, parents and students based on identified areas of need.

School administration holds meetings with home office support staff where data is reviewed from CAASPP, NWEA
MAP, California Dashboard, Interim Assessment Blocks which focuses on performance levels of unduplicated
student groups and students with exceptional needs and action plans are developed and monitored which hold MSA-
2 accountable for the progress of all students in areas of academic standards, chronic absenteeism, college
readiness, graduation rates, and other areas. This data is also shared with MSA2 staff members during staff PD
meetings.

Midyear progress toward LCAP goals are reviewed and presented to MPS home office members as well as during
MPS Board meetings. Further, teachers and school administrators align their professional goals in TeachBoost with
these standards and goals, and end of year performance reviews hold teachers and administrators accountable for
meeting or failing to meet goals related to MSA-2’s success in this area. Monthly meetings take place in the home
office with Principals, Dean of Academics, and Dean of Students where this priority and other priorities can be
reviewed and supported.

As evidenced by our master schedule, elective forms, class rosters, student schedules and transcripts, 100% of
students have access to a broad course of study, including core subjects (English, mathematics, social sciences, and
science) and electives as outlined in our charter petition.

We also provide all other academic programs and services outlined in our charter petition, certain programs and
services being dependent on student need and interest. For example; we provide CCSS aligned ELA and math
intervention classes to all students who are in need of additional support. We provide designated and integrated ELD
instruction, support and intervention to ELs and immigrant students. We closely monitor student progress in
ELA/Literacy, math, and ELD as measured by our interim assessments (MAP, IAB, etc.)

We provide students with opportunities to take Advanced Placement (AP) courses based on student needs and
interests. The AP courses we have offered this year include AP Spanish Language and Culture, and AP Computers.
MSAZ2 also continues to enroll increased quantities of our students into dual enrollment college courses throughout
their high school tenure as a manner of providing further advanced academic enrichment in partnership with Pierce
College and Los Angeles Valley College.

All students have access to “Advisory” classes (college planning and career exploration program) and programs
preparing students for college readiness, including test preparation in grades 9-12. MSA-2 offers credit recovery
classes and individual graduation plans, outlining the classes students will take during their high school years to
ensure satisfaction of UC/CSU requirements. MSA-2 had a one-year cohort graduation rate of 100% last year where
95.1% of our graduates completed courses that satisfy the UC/CSU requirements.

MSA-2 will continue to provide access to a college-preparatory, STEAM focused broad course of study for all our
students. We will ensure that all our students graduate college and career ready.

In an effort to provide more well-rounded education to our students, MSA-2 will strive to offer additional programs
such as more elective courses aligned with career pathways, continued health and physical education, diverse arts
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programs, increased civics, Life Skills, and SEL programs, etc., as well as provide our students with experiential

learning opportunities, including but not limited to, instructional field trips, internships, community service programs,
clubs, etc. Such additional programs depend on the availability of financial and human resources. MSA-2 will make
the best use of its resources to provide a well-rounded education experience to our students.

Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your
county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase
2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Instruction

1

2

3

4

5

1. Assessing status of triennial plan
for providing educational services
to all expelled students in the
county, including:

[No response

required]

[No response
required]

[No response
required]

[No response
required]

[No response
required]

a.

Review of required outcome
data.

Identifying existing educational
alternatives for expelled pupils,
gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

Identifying alternative
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district

pupils.

2. Coordinating on development and
implementation of triennial plan
with all LEAs within the county.

3. Establishing ongoing collaboration
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
program options, including
dissemination to all LEAs within
the county a menu of available
continuum of services for expelled
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Coordinating Instruction 1 2 3 4 5

students.

4. Developing memorandum of
understanding regarding the
coordination of partial credit
policies between district of
residence and county office of
education.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

Assess the degree of implementation of coordinated service program components for foster youth in your
county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Services 1 2 3 4 5

1. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).

2. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).

3. Providing information and
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.
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Coordinating Services 1 2 3 4 5

4. Providing direct educational
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.

5. Establishing ongoing collaboration
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post-
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.

7. Developing strategies to prioritize
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.

8. Engaging in the process of
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy-3 Zekeriya Ocel zocel@magnoliapublicschools.org
Principal (310) 637-3806
Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

o Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:
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e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 24.5 19.0 2.0 1.0 2.0 0 0.5 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Implementation of State Academic Standards (LCFF Priority 2)
OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 5
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics 5
Next Generation Science Standards 4
History-Social Science 4
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic
standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 5
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics 5
Next Generation Science Standards 4
History-Social Science 4

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher

pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3
ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

R

History-Social Science
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5 N/A
Career Technical Education
Health Education Content Standards 3
Physical Education Model Content Standards S
Visual and Performing Arts 5
World Language S

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
Identifying the professional learning needs of groups of teachers or staff as a whole 5
Identifying the professional learning needs of individual teachers 5
Providing support for teachers on the standards they have not yet mastered 5

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

MSA-3 ensures all curricula and assessments are aligned to the standards and that teachers participate in
professional development on the implementation of standards (CCSS, NGSS, etc.) We provide services to ELs by
proficiency level and ELD instruction is aligned to the CA ELD standards and framework. ELs have access to core
and supplemental ELD instructional materials; teachers attend PDs whose focus is on ELD standards. Our teachers
participate in at least 40 hours of professional development per year. PD includes the areas of Common Core
ELA/Literacy, math, ELD Standards and integration of ELD standards into content areas, and training in strategies
to support ELs with common core ELA/ELD and math curricula. While the primary focus has mostly been on the
ELA/Literacy, math, and ELD over the past few years, MSA-3 has also provided PD and supported our teachers on
NGSS, History-Social Science, Career Technical Education, Health Education, Physical Education, Visual and
Performing Arts, and World Languages.
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Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: *

+ Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.
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3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 5
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 5
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 4
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 5
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

We have a variety of events( Honor Roll Assembly, Back to School night, Orientation, Parent Teacher Conferences,
Open Houses ) and utilize our website and ParentSquare to ensure to communicate important updates, successes
and any plans for improvement and change.
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

MSA-3 has employed a PACE coordinator to enhance communication with the families we serve. This coordinator
actively engages with families to connect them with community resources and offers support during school events.
As part of our ongoing efforts to improve, we are establishing a Parent Task Force. Through this task force, parents
will have increased engagement opportunities, including participation in Fun Fridays and fundraising activities.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

MSA-3 has homeless and foster youth liaison. This position allows our families to receive SEL (Social Emotional
Learning) support. MSA-3 has Coffee with admin to get hear from our parents about the concerns they have, and this
allows us to check our practices in regards to academics and school operation.

MSA-3 has several engagement opportunities for feedback and growth via social media accounts and school events
to ensure our school community is cohesive and collaborative.

At MSA-3, our demographic comprises 36% African American and 62% Latino populations. We are committed to
fostering inclusivity across all genders, races, ethnicities, and cultures. While achieving 100% inclusivity is a gradual
process, MSA-3 is fully dedicated to fostering cohesion among all members of our school community, including staff,
families, and students.

One area of improvement is Climate of Support. MSA-3 admin and staff will increase support of families through;

1) various modes like getting feedback surveys.

2) informing parents more of volunteer opportunities.

3) including data points for Academic and Behavior during parent meetings to better drive the school operations.

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number

5. Rate the LEA’s progress in providing professional learning and support to teachers and 5
principals to improve a school’s capacity to partner with families.

6. Rate the LEA’s progress in providing families with information and resources to support 5
student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 5
improved student outcomes.

8. Rate the LEA'’s progress in supporting families to understand and exercise their legal 5
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)
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1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

MSA-3 is investing more to improve instructional strategies like collaborative learning, along with professional
development on classroom management. We also invest dual enrollment and college counseling to ensure all of our
students finish high school and get college acceptances. For 23-24 school year, MSA-3 offered 15 college courses
through partnership with LA Harbor college.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

We spend a lot of focus on home visits and getting our staff familiar with the student’s families. Building a bond and a
connection of trust is the most effective way to improve engagement. In addition, we will work on establishing a
Parent Task Force to better engage with our families.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

One area of improvement is Climate of Support for our students. MSA-3 admin and staff will increase support of
families through;

1) Mentoring program for High school students.

2) Culturally responsive teaching practices

3) Monthly recognition of student academic and behavior success.

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 5
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 5

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 5
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 5
engagement activities at school and district levels.
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Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

We engage with educational partners via end of year survey where we collect data and check the open ended
questions in regards to academics, discipline, school culture.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

Monthly, we have a meeting called PAC/Coffee with the Admin so parents can stop in and have a meet and greet or
voice concerns and recommend new items to make the school more efficient.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

MSA-3 will continue to focus on well planned PAC and ELAC meetings to involve underrepresented groups.
MSA-3 has adjusted Coffee with the Admin on a monthly basis to provide comprehensive data points for academics
and behavior.

School Climate (LCFF Priority 6)

Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

» Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

+ Ata minimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three

prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

Student

Based on the data provided, here are my observations regarding the average approval rates and changes from the
previous year: The student average approval rate increased by 2 percentage points, from 61% in Spring 2023 to
63% in Spring 2024

Family

The family average approval rate decreased slightly by 1 percentage point, from 97% in Spring 2023 to 96% in
Spring 2024. While the decrease is relatively small, it may indicate some areas where family approval or satisfaction
could be further improved.

Staff

The staff average approval rate experienced a more significant decrease of 3 percentage points, from 77% in Spring
2023 to 74% in Spring 2024. This decline in staff approval could be related to various factors, such as workload
concerns, resources, leadership, or other issues highlighted in the previous survey comments.
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Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

Student

2 increases that we noticed is that the students have a clearer understanding of what our school expects of them.
We did a better job of increasing visibility of the rules with the use of classroom posters and establishing a
schoolwide acronym for everyone to understand what MSA-3 represents (Valuable, Intelligent, Prepared, Excellent &
Respectful. The largest growth we had was “The school rules are fair’ with a 15 point increase overall.

Family

In summary, while there are strengths in staff support and community engagement, there are also opportunities to
address concerns related to discipline, educational offerings, and communication barriers for individuals with
disabilities.

Positive aspects include:

Staff and teachers are caring, supportive, and attentive to concerns.

There's a great sense of community.

Diversity in clubs and activities, with options available on Saturdays.

Appreciation for staff efforts to involve parents in activities and keep them informed about events and
announcements.

Staff:

Based on the staff survey results, there are several key strengths and successes to highlight:

The school shines in providing a supportive and inviting learning environment for students. A very high 95% of staff
feel the school is a welcoming place for students to learn. The school also promotes academic success (85%
approval) and sets high standards (75% approval) for all students.

An impressive 95% of staff believe the school emphasizes giving students academic help when needed. This,
combined with the 84% who feel lessons are taught in relevant ways, suggests strong instructional practices to
support student learning.

Notably, 95% of staff report that the school encourages all students to take rigorous courses regardless of
background. This speaks to a commitment to high expectations and access for all.

While not as high as some other areas, a solid majority of staff report that adults at the school support and respect
each other (80%) and have close professional relationships (58%).

Most staff feel behavior rules and consequences are clear to students, with approval rates of 82-86% on questions
related to students understanding expectations. A strong 97% feel school rules are fair and 90% believe adults treat
students with respect.

These positive results should be celebrated and communicated to all stakeholders.
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Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

Based on the survey findings and identified areas for improvement, the school is planning to implement the following
suggestions:

For Students:

1. Improve food quality by reviewing the current meal program, gathering student input, and exploring healthier, more
appealing options.

2. Upgrade and maintain cleaner, more spacious bathrooms to address student concerns and meet their needs.

3. Expand extracurricular offerings, including a wider variety of sports, clubs, and electives to cater to diverse student
interests.

4. Increase the frequency of field trips and fun school events to enhance student engagement and overall school
experience.

For Parents:

1. Strengthen school-home communication by establishing clear protocols for timely updates on student grades,
behavior, and assignments.

2. Review and enhance school safety measures and discipline policies to address concerns about bullying, violence,
and drug use.

3. Enrich the academic program by incorporating more rigorous curriculum, practical life skills classes, and improved
academic resources.

4. Expand extracurricular activities, including sports teams, arts programs, and student clubs, to meet family
preferences.

5. Improve the quality and variety of school lunch options to satisfy parents' desires for healthier, tastier meals for
their children.

For Staff:

1. Provide targeted professional development and support for staff in areas such as student discipline, special
education, and mental health.

2. Increase staff support by hiring additional personnel, creating opportunities for collaboration, and providing
dedicated staff spaces.

3. Improve resources and facilities, particularly for science education, by acquiring necessary equipment, materials,
and addressing space constraints.

4. Foster open communication and collaboration among departments and include staff in decision-making processes
that affect school policies and practices.

5. Set higher academic standards, particularly in lower grades, and implement high dosage academic interventions
for struggling students.

To implement these suggestions, the school will take the following steps:

1. Form task forces or committees to develop action plans addressing each area of improvement, with clear goals,
timelines, and responsibilities.

2. Allocate necessary resources, including budget, personnel, and materials, to support the implementation of
improvement initiatives.

3. Provide training and professional development for staff to enhance their skills and capacity to effectively
implement changes.

4. Regularly communicate progress updates and gather ongoing feedback from students, parents, and staff to
ensure continuous improvement.

5. Monitor and evaluate the effectiveness of implemented changes using relevant data and metrics, making
adjustments as needed to optimize results.
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Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

MSA-3 designs its master schedule to meet the needs of its students to ensure all academic content areas are
available to all students, including all student groups. Core subjects (English, mathematics, social sciences, and
science) and electives are offered aligned with our charter petition and graduation requirements. As evidenced by the
school master schedule, elective forms, class rosters, student schedules and transcripts, MSA-3 strives to offer a
well-rounded education to our students.

MSA-3 provides students with 4-year plans and support programs to ensure timely high school graduation. We offer
credit recovery classes and individual graduation plans, outlining the classes students will take during their high
school years to ensure satisfaction of UC/CSU requirements.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

As evidenced by our master schedule, elective forms, class rosters, student schedules and transcripts, 100% of
students have access to a broad course of study, including core subjects (English, mathematics, social sciences, and
science) and electives as outlined in our charter petition.

We also provide all other academic programs and services outlined in our charter petition, certain programs and
services being dependent on student needs and interests. For example; we provide CCSS aligned ELA and math
intervention classes to all students who are in need of additional support. We provide designated and integrated ELD
instruction, support and intervention to ELs and immigrant students. We closely monitor student progress in
ELA/Literacy, math, and ELD as measured by our interim assessments (MAP, IAB, etc.)

We provide students with opportunities to take dual enroliment courses. We have seen a great progress in dual
enrollment.

All students have access to “Advisory” classes (college planning and career exploration program) and programs
preparing students for college readiness. MSA-3 offers credit recovery classes and individual graduation plans,
outlining the classes students will take during their high school years to ensure satisfaction of UC/CSU requirements.
MSA-3 had a graduation rate of 94%.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

MSA-3 provides access to a college-preparatory, STEAM focused broad course of study for all our students.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)

MSA-3 will continue to provide access to a college-preparatory, STEAM focused broad course of study for all our
students. We will ensure that all our students graduate college and career ready.

In an effort to provide a well-rounded education to our students, MSA-3 will strive to offer additional programs such
as more elective courses aligned with career pathways, continued health and physical education, diverse arts
programs, increased civics, and SEL programs, etc.,as well as provide our students with experiential learning
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opportunities, including but not limited to, instructional field trips, internships, community service programs, clubs,
etc. Such additional programs depend on the availability of financial and human resources. MSA-3 will make the best
use of its resources to provide a well-rounded education experience to our students.

Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your

county.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

to

all expelled students in the

county, including:

Coordinating Instruction 1 2 3 4 5
1. Assessing status of triennial plan | [No response | [No response | [No response | [No response | [No response
for providing educational services required] required] required] required] required]

a.

Review of required outcome
data.

Identifying existing educational
alternatives for expelled pupils,
gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

Identifying alternative
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district

pupils.

2. Coordinating on development and
implementation of triennial plan
with all LEAs within the county.

3. Establishing ongoing collaboration
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
program options, including
dissemination to all LEAs within
the county a menu of available
continuum of services for expelled
students.

4. Developing memorandum of
understanding regarding the
coordination of partial credit
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Coordinating Instruction 1 2 3 4 5

policies between district of
residence and county office of
education.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

Assess the degree of implementation of coordinated service program components for foster youth in your
county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Services 1 2 3 4 5

1. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).

2. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).

3. Providing information and
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.
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Coordinating Services 1 2 3 4 5

4. Providing direct educational
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.

5. Establishing ongoing collaboration
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post-
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.

7. Developing strategies to prioritize
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.

8. Engaging in the process of
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy-4 Musa Avsar mavsar@magnoliapublicschools.org
Principal (310) 473-2464
Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

o Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:
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e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 9.5 7.7 0.1 0 0.2 0 0 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Implementation of State Academic Standards (LCFF Priority 2)
OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4
ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

oa|loa|loa|lo| oa|a

History-Social Science
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic

standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

aloa|loa|lo| oa|a

History-Social Science

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher
pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

aloa|lo|lo|oa|a

History-Social Science
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 N/A

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

ajla|loa|lo| oo

World Language

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
Identifying the professional learning needs of groups of teachers or staff as a whole 5
Identifying the professional learning needs of individual teachers 5
Providing support for teachers on the standards they have not yet mastered 5

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

MSA-4 is committed to ensuring that all curricula and assessments are meticulously aligned with educational
standards, including CCSS and NGSS, to enhance educational outcomes. We engage teachers in comprehensive
professional development focused on the effective implementation of these standards. Specifically, we offer tailored
services to English Learners (ELs) by proficiency level, ensuring that ELD instruction is consistent with the CA ELD
standards and framework. ELs benefit from both core and supplemental ELD instructional materials, and our
teachers enhance their skills through professional development sessions specifically targeting ELD standards.

Our faculty participates in a minimum of 40 hours of professional development annually, encompassing areas such
as Common Core ELA/Literacy, Math, ELD Standards, and the integration of ELD standards into content areas.
Training also includes strategies to support ELs within the Common Core ELA/ELD and Math curricula. While our
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primary focus has traditionally been on ELA/Literacy, Math, and ELD, MSA-4 has also expanded its professional
development offerings to include NGSS, History-Social Science, Physical Education, Visual and Performing Arts,
and World Languages.

New for this academic year, MSA-4 is proud to introduce a career pathway program in Climate Change and Natural
Science in partnership with West LA College. This initiative is designed to equip students with the knowledge and
skills necessary to excel in these critical and rapidly evolving fields, further enhancing our commitment to providing
comprehensive and forward-thinking educational opportunities.

Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit:

+ Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:
1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure

input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.
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2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.

3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool

Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 5
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 5
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 5
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 5
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

MSA-4 employs a comprehensive annual survey and conducts home visits to directly engage with our families and
gather real-time feedback. These efforts have been particularly intensified during the 2023-24 school year. This
direct engagement has provided valuable insights into our students' home environments and perspectives,
enhancing our understanding of their educational needs and experiences.
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Our Parent program, led by a dedicated community school coordinator, serves as a vital resource for parents. The
program aims to inform parents about school services, attendance policies, and other pertinent issues. With the
introduction of the Parent program, we have been able to offer vital information and promote active parent
participation in various school and community activities.

The Community School Coordinator has been instrumental in providing families, particularly those from underserved
communities, with access to experiences and information that might otherwise be inaccessible. This initiative is part
of our broader strategy to empower parents and guardians by providing them with the tools they need to support their
children's education.

Additionally, MSA-4 has enhanced its communication channels to ensure that families remain well-connected with
our school. We have effectively utilized platforms such as ParentSquare to keep parents updated about educational
programs and initiatives.

Moreover, we actively engage parents through various involvement activities, including Coffee with the Admin,
Parent Advisory Committee (PAC)/Parent Task Force Meetings (PTF), ELAC meetings, Open Houses, Back to
School Night, Parent/Teacher Conferences, and virtual parent information meetings. These events are crucial for
keeping parents informed about school programs and soliciting their feedback, which is essential for our continuous
improvement.

To further support our community, MSA-4 hosts two resource fairs throughout the year, bringing together a variety of
non-profit organizations and resources. These fairs are a key part of our commitment to serving and supporting our
community by providing access to a range of helpful services and information.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

MSA-4 is dedicated to strengthening the bonds between school staff and families by enhancing parent involvement
on campus and expanding our offerings of community activities. Our strategic focus areas for improvement include:

Increasing Parent Involvement: We are actively working to boost parent participation in daily school activities and
governance, providing more opportunities for parents to engage with our staff and contribute to the school
community.

Expanding Social and Cultural Events: Recognizing the importance of cultural inclusivity, we plan to host a greater
number of social events that celebrate the diverse backgrounds of our students and their families. These events not
only enrich our school culture but also foster a sense of belonging and community among participants.

Offering More Workshops for Families: To better accommodate the schedules of our families, we are expanding our
educational workshops to include after-school hours and Saturdays. These workshops will cover a range of topics
critical to student success, from academic support to health and wellness, aiming to empower parents with the
knowledge and tools they need to support their children's education.

Through these initiatives, MSA-4 is committed to creating a welcoming and supportive environment that encourages
active participation from all families, enhancing the educational experience for our students and building a stronger,
more connected school community.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

MSA-4 is committed to enhancing the engagement of underrepresented families by creating more opportunities for
meaningful connections between staff and families. Our strategy includes a mix of both traditional and innovative
approaches tailored to meet the diverse needs of our community. Key initiatives include:
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Expanded Home Visits: We will increase the frequency of both in-person and virtual home visits. These visits are
crucial for understanding the unique circumstances of our families and for fostering a more personalized relationship
between staff and families.

Flexible Family Events: Recognizing the varied schedules of our families, we are planning a series of family events
that are accessible at different times, including during the instructional day, after school, and on Saturdays. These
events will be designed to engage parents and guardians in their children's education and school community.
Inclusive Programming: Our events and workshops will cover a wide range of topics that are relevant to our
community's needs, including educational support, cultural celebrations, and parent skill-building sessions. We aim to
ensure that all our families, especially those who are underrepresented, feel welcomed, valued, and understood.

By implementing these measures, MSA-4 aims to build stronger relationships between staff and families, ultimately
fostering a more inclusive and supportive school environment that benefits all students.

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number

5. Rate the LEA’s progress in providing professional learning and support to teachers and 5
principals to improve a school’s capacity to partner with families.

6. Rate the LEA’s progress in providing families with information and resources to support 5
student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 5
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal 5
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

MSA-4 offers the Parent College program to our families. This initiative is specially designed to support families in
understanding college and career readiness pathways. Additionally, the program focuses on advocacy, informing
parents and guardians about their rights and how to effectively advocate for their children’s education.

MSA-4's administration actively engages our school community in learning more about their rights and participating
in advocacy efforts. We ensure consistent access to information and resources through our monthly Parent Advisory
Committee (PAC) and Parent Task Force (PTF) meetings. Our communication system, ParentSquare, facilitates
ongoing communication between parents and staff using multiple mediums such as texts, private messages, and
voicemail, ensuring that all community members are well-informed and connected.

Recognizing the need for greater parental engagement, we are committed to increasing parent participation. Based
on feedback gathered during the 2023-2024 school year, we plan to organize more parent activities that are
responsive to the needs and preferences of our families. This initiative aims to foster a more inclusive and engaged
school community, enhancing the educational experience for our students and their families.
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

To enhance parental engagement, MSA-4 is dedicated to increasing parent participation based on their direct
feedback. We will design and implement a range of parent-centered activities that respond to the expressed needs
and interests of our families. This approach will help ensure that our efforts align closely with the desires of our
community, fostering a more active and involved parent body.

Additionally, MSA-4 is committed to continuing the use of our Multi-Tiered System of Supports (MTSS) to strengthen
student Social-Emotional Learning (SEL) support. We will provide ongoing professional development opportunities
for our teachers and staff, aimed specifically at addressing the social-emotional needs of our students. These
initiatives will equip our educators with the necessary skills and knowledge to effectively support the well-being and
holistic development of every student, thereby enhancing their academic and social success.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

MSA-4 is committed to deepening engagement with underrepresented families, as identified in our self-reflection
process, by building stronger partnerships that enhance student outcomes. We will employ a diverse array of
methods, opportunities, and partnerships tailored specifically to the needs and circumstances of these families. This
approach aims to ensure that all students benefit from a supportive and inclusive educational environment.

Furthermore, MSA-4 is dedicated to continually improving the academic outcomes for all student groups across all
demographics, including homeless/foster youth, English Learners (EL), students with disabilities, socioeconomically
disadvantaged youth, and all racial/ethnic groups. Our targeted strategies and resources are designed to address the
unique challenges faced by these students, ensuring equitable opportunities for success.

Additionally, MSA-4 will enhance our home visit program to better understand the home environments of our
students. This initiative allows us to provide more personalized support tailored to the specific needs of each student,
thereby fostering their academic and personal growth. Through these home visits, we aim to build stronger
connections between school and home, enhancing our ability to support every student effectively.

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 5
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 5
effectively engage in advisory groups and decision-making.
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Rating Scale

Practices Number

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 5
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 5
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

MSA-4 actively involves all stakeholders in our decision-making processes, providing numerous opportunities for
meaningful participation. Parents play crucial roles in shaping the direction and policies of our school through their
involvement in the School Site Committee (SSC), the English Learner Advisory Committee (ELAC), and the
PAC/Parent Task Force (PTF) meetings. These platforms ensure that our parents have a voice in critical decisions
that affect their children's education.

Furthermore, we leverage the annual CORE Districts survey as a key tool for gathering comprehensive feedback
from all our stakeholders. This survey, conducted each spring, allows parents, students, and staff to provide input on
our educational practices. We rigorously analyze the results of this survey and share our findings with the community
in dedicated meetings. These discussions are essential for identifying effective strategies for improvement and
ensuring that our actions are informed by the needs and experiences of our stakeholders. This collaborative
approach fosters a transparent, responsive, and inclusive school environment.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

MSA-4 is committed to enhancing our process for seeking input for decision-making by focusing on educating our
educational partners about the California School Accountability System. This initiative aims to empower our
stakeholders by providing them with the knowledge necessary to offer more meaningful and informed feedback.
Through targeted training sessions, we will ensure that parents, staff, and community members understand the
metrics and processes used in evaluating our school’s performance. This understanding will enable them to
contribute effectively to discussions and decisions that improve our educational practices, ensuring that their input
directly influences our strategies for achieving excellence.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

MSA-4 is dedicated to empowering parents by continuing our Parent Academy workshops. These workshops are
designed to equip parents with the essential knowledge and skills needed to effectively advocate for their children's
education. By providing guidance on navigating the educational system, understanding academic standards, and
accessing available resources, we aim to strengthen parental involvement and ensure that parents are well-prepared
to support their children's learning and development. This initiative is part of our ongoing commitment to fostering a
collaborative and supportive educational community.

Additionally, MSA-4 is enhancing our support for both parents and students by introducing specialized workshops
focused on mental health. Organized by our dedicated social worker, these workshops are designed to provide
parents with critical insights and strategies for addressing mental health issues. By educating parents on how to
recognize signs of mental distress and effectively support their children, we aim to foster a healthier and more
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supportive school environment for all students. This initiative underscores our commitment to the holistic well-being
of our school community.

School Climate (LCFF Priority 6)

Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

+ Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

« Ata minimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three

prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

From Spring 2023 to Spring 2024, MSA-4 saw improvements in overall satisfaction rates across all educational
partners. Students, families, and staff members reported higher satisfaction levels than the previous year.

The most significant increase was observed among staff members, with a 12-percentage point rise in overall
satisfaction rates. This substantial improvement may be attributed to various factors, such as enhanced
communication, professional development opportunities, or school culture and climate improvements.

Additionally, students and families reported slight increases in overall satisfaction rates, with a 4-percentage point
increase for students and a 1-percentage point increase for families. These improvements could result from the
school's targeted efforts to address specific areas of concern, implement feedback from previous surveys, or
introduce new initiatives to enhance the overall educational experience.

MSA-4 has set ambitious targets for overall satisfaction rates in the coming year, aiming to maintain or exceed the
current satisfaction levels. By prioritizing the needs and feedback of all educational partners, the school strives to
foster a supportive and positive learning environment for everyone involved.

Overall, the improvements in overall satisfaction rates indicate a positive trajectory for MSA-4, reflecting the
dedication and collaborative efforts of the entire school community in striving for continuous improvement and
excellence.

The average approval rates for MSA-4 have shown notable improvements across all educational partners from
Spring 2023 to Spring 2024.

Students experienced a significant increase of 6 percentage points in average approval rates, indicating a higher
level of satisfaction with various aspects of their educational experience. This improvement may be attributed to
enhancements in curriculum, extracurricular activities, or school support services aimed at meeting student needs.
Family members maintained a consistent average approval rate from the previous year, remaining at a high level of
96%. This suggests that families continue to be satisfied with the overall quality of education and support provided by
MSA-4. The stability in family approval rates could be attributed to effective communication channels, family
engagement initiatives, and responsive support from school staff.

Staff members exhibited the most substantial improvement in average approval rates, with a remarkable increase of
9 percentage points compared to Spring 2023. This significant uptick may be the result of efforts to address staff
concerns, enhance professional development opportunities, foster a positive work environment, and strengthen
collaboration among colleagues and school leadership.

Looking ahead, MSA-4 has set ambitious targets for average approval rates in the coming year, aiming to sustain or
surpass the current approval levels. By prioritizing ongoing communication, collaboration, and responsiveness to the
needs and feedback of all educational partners, the MSA-4 aims to foster a supportive and enriching learning
environment for everyone involved.

Overall, the improvements in average approval rates reflect the dedication and commitment of the entire school
community toward continuous improvement and excellence in education at MSA-4.
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Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

The MSA-4 survey data for students, families, and staff provides a comprehensive view of the perceptions and
satisfaction levels across different aspects of the school environment, indicating notable successes and areas for
continuous improvement.

For the student survey, the Climate of Support for Academic Learning and Knowledge and Fairness of Discipline,
Rules and Norms both show substantial approval rates of 76% and 71% respectively, with each experiencing a
significant improvement of 10 percentage points from the previous year. These topics fall within the 60th to 79th
percentiles when compared to the CORE Districts, highlighting strengths in the school’s academic and disciplinary
frameworks. However, the Safety topic saw a decline of 6 points, despite a still respectable 72% approval rate,
suggesting a need for targeted safety measures. The Sense of Belonging (School Connectedness) noted the most
substantial rise, up 12 points, although it remains at a lower percentile range (40th-59th), indicating ongoing efforts to
enhance student engagement and connection are having a positive impact.

The family survey exhibits exceptionally high approval rates, with Climate of Support for Academic Learning,
Knowledge and Fairness of Discipline, Rules and Norms, and Safety all scoring 95% or above. The Sense of
Belonging stands out with 96% approval, placing it in the 80th to 99th percentile, despite a slight decrease of 1 point
from the previous year. These figures reflect a strong endorsement of the school's efforts by the families.

Staff responses are overwhelmingly positive, with 100% approval for the Climate of Support for Academic Learning,
which not only shows a 5-point increase but also ranks in the 80th to 99th percentile. Safety and Sense of Belonging
also recorded significant gains of 14 and 12 points respectively, with Safety needing further attention despite the
improvements, as it still ranks lower compared to other areas.

The overall average approval rates from Spring 2024 show significant improvements in staff approval from 85% to
94% and a noteworthy increase in student approval from 64% to 70%. Family approval remained stable at 96%.
Looking forward, the school is set to maintain these high standards and address the identified areas for
improvement, aiming to meet or exceed the targets of at least 65% for students, 95% for families, and 80% for staff.
This continuous striving for excellence suggests a proactive approach in managing and enhancing the educational
environment for all educational partners.

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

MSA-4 is committed to a comprehensive infrastructure enhancement plan that includes focusing on upgrading
bathroom facilities and ensuring regular maintenance and proper stocking of all school facilities, in collaboration with
the plant manager. In parallel, we are working with food service providers to enhance the quality and variety of meals
offered at the school, aiming to meet the nutritional needs and preferences of our students. To support diverse
learning needs, we plan to increase the availability of technological resources and incorporate feedback on
educational materials. Additionally, we are responding to student demand by expanding the range of team sports and
extracurricular activities, which may also involve more community events and increase parent involvement.
Furthermore, we will launch a targeted professional development program designed to standardize and improve
teacher-student relationship skills throughout the school, fostering a more supportive and effective learning
environment.

Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students

have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)
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MSA-4 meticulously designs its master schedule to cater specifically to the diverse needs of our student body,
ensuring that all academic content areas are accessible to every student, including various student groups. We
provide a robust curriculum that includes core subjects such as English, Mathematics, Social Sciences, and Science,
all of which are aligned with our charter petition and graduation requirements. Our commitment to offering a well-
rounded education is evident through the detailed organization of our school master schedule, elective forms, class
rosters, student schedules, and transcripts.

Additionally, MSA-4 supports our students' educational journeys by providing comprehensive 4-year academic plans
and tailored support programs aimed at promoting timely graduation from high school. We also offer credit recovery
classes and develop individualized graduation plans for each student. These plans detail the specific courses
students need to take throughout their high school years to meet and exceed the requirements for UC/CSU eligibility,
ensuring that every student is well-prepared for post-secondary success.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

At MSA-4, our meticulously crafted master schedule, elective forms, class rosters, student schedules, and transcripts
clearly demonstrate that 100% of our students have access to a comprehensive course of study. This includes core
subjects such as English, Mathematics, Social Sciences, and Science, along with a diverse range of electives, all
aligned with the specifications outlined in our charter petition.

In addition to the standard curriculum, we provide tailored academic programs and services based on specific
student needs and interests, as detailed in our charter. For instance, we offer CCSS-aligned ELA and Math
intervention classes for students requiring additional support. Our EL and immigrant students receive both
designated and integrated ELD instruction and intervention to bolster their academic proficiency. We monitor
progress in ELA/Literacy, Math, and ELD through our robust interim assessments, including MAP and IAB tests.

MSA-4 also offers Advanced Placement (AP) courses, which this year included English Language and Composition,
Spanish Language and Culture, Statistics, and World History (Modern), selected based on student interests and
academic goals. Furthermore, all students from grades 9-12 have access to our Advisory classes, which focus on
college planning and career exploration. This program includes preparation for college readiness, such as ACT/SAT
test preparation.

To ensure that our students meet and exceed UC/CSU requirements, we provide credit recovery classes and devise
individual graduation plans that outline the specific courses each student will take during their high school years. Our
commitment to academic excellence is reflected in our impressive one-year cohort graduation rate of 100% last year,
with every graduate successfully completing courses that satisfy UC/CSU requirements.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

MSA-4 proudly offers a comprehensive, college-preparatory curriculum with a strong emphasis on STEAM (Science,
Technology, Engineering, Arts, and Mathematics) to all our students. This program is designed to equip students
with the critical thinking and technical skills necessary for success in higher education and future careers, fostering a
broad-based educational experience that emphasizes interdisciplinary learning and innovation.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the

LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)
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demands of the modern workforce.

MSA-4 is committed to continuing our provision of a college-preparatory, STEAM-focused broad course of study to
ensure all our students graduate ready for college and careers. We are dedicated to enhancing our curriculum to
provide a more holistic education that includes a wider array of elective courses aligned with career pathways. Our
comprehensive approach also incorporates ongoing health and physical education, diverse arts programs, and
expanded civics, life skills, and social-emotional learning (SEL) programs.

To further enrich our students' educational experiences, we offer a variety of experiential learning opportunities.
These include instructional field trips, internships, community service programs, and clubs, all contingent on the
availability of financial and human resources. MSA-4 is committed to maximizing our resources to deliver a well-
rounded educational experience that prepares our students for future success.

Additionally, we have established a dual enroliment partnership with West LA College, offering a variety of college
courses that allow students to earn college credits while still in high school. We are also excited to announce the
establishment of a STEAM-focused Career Technical Education (CTE) track, designed to provide hands-on learning
in fields that integrate science, technology, engineering, arts, and mathematics, further preparing our students for the

Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your

county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation

5 - Full Implementation and Sustainability

to all expelled students in the
county, including:

Coordinating Instruction 1 2 3 4 5
1. Assessing status of triennial plan | [No response | [No response | [No response | [No response | [No response
for providing educational services required] required] required] required] required]

a. Review of required outcome
data.

b. Identifying existing educational
alternatives for expelled pupils,
gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

c. ldentifying alternative
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district

pupils.

2. Coordinating on development and
implementation of triennial plan
with all LEAs within the county.
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Coordinating Instruction

3. Establishing ongoing collaboration
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
program options, including
dissemination to all LEAs within
the county a menu of available
continuum of services for expelled
students.

4. Developing memorandum of
understanding regarding the
coordination of partial credit
policies between district of
residence and county office of
education.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

Assess the degree of implementation of coordinated service program components for foster youth in your

county.
Rating Scale (lowest to highest):

1 - Exploration and Research Phase
2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Services

1

1. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).
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Coordinating Services 1 2 3 4 5

2. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).

3. Providing information and
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.

4. Providing direct educational
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.

5. Establishing ongoing collaboration
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post-
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.

7. Developing strategies to prioritize
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.
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Coordinating Services 1 2 3 4 5

8. Engaging in the process of
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy 5 Ali Kaplan akaplan@magnoliapublicschools.org
Principal (818) 705-5676
Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

o Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:
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e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 15.8 9.9 1.5 1.0 3.0 0 0.4 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Implementation of State Academic Standards (LCFF Priority 2)
OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 4
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics 5
Next Generation Science Standards 4
History-Social Science 5
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic

standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

aloa|loa|lo| oa|a

History-Social Science

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher
pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 4
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics S
Next Generation Science Standards 4
History-Social Science S
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5 N/A

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

gl 1| O

World Language

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
Identifying the professional learning needs of groups of teachers or staff as a whole 5
Identifying the professional learning needs of individual teachers 5
Providing support for teachers on the standards they have not yet mastered 4

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

MSA-5 ensures all curricula and assessments are aligned to the standards and that teachers participate in
professional development on the implementation of standards (CCSS, NGSS, etc.) We provide services to English
Learners (EL) s by proficiency level and ELD instruction is aligned to the CA ELD standards and MPS framework.
ELs have access to core and supplemental ELD instructional materials; teachers attend PDs whose focus is on
ELD standards. Our teachers participate in at least 18 hours of professional development per year. PD includes the
areas of Common Core ELA/Literacy, Math, ELD Standards and integration of ELD standards into content areas,
and training in strategies to support ELs with common core ELA/ELD and math curricula. While the primary focus
has mostly been on the ELA/Literacy, Math, and ELD over the past few years, MSA-5 has also provided PD and
supported our teachers on NGSS, History-Social Science, Career and Technical Education, Health/Sex Education,
Physical Education, Visual and Performing Arts, and World Languages.
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Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: *

+ Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.
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3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 4
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 5
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 5
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 5
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

MSA-5 school team observed how students adapt to a new location, transition from online to in-person learning, and
adjust to changes in protocols. These observations led us to reevaluate our academic programs and extracurricular
activities. Consequently, we incorporated Social-Emotional Learning into our school curriculum to nurture students'
social and emotional skills. Additionally, we introduced new teachers, requiring students to adjust to unfamiliar
classrooms and staff in a different setting.

The satisfaction of parents with a 97% approval rate and staff (80%) is evident from the survey results. Based on the
feedback received from the surveys and the specific suggestions provided after reviewing the results with staff, it's
evident that improving the Climate of Support and Sense of Belonging within the school community emerged as a
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significant focus area. One suggestion that we can offer will be to focus and promote a positive work culture like
attitude improvement, fostering stronger connections with students through home visits, and celebrating successes
with positive phone calls home along with encouraging more interactions and engagement in activities within the
school community. The slight decrease in student satisfaction rates could be attributed to various factors such as
changes in educational programs, facilities, or services, which may not have met students' expectations. Additionally,
external factors such as the impact of the pandemic on learning experiences or campus life could have influenced
student satisfaction levels.

Regarding discipline, incidents of bullying have decreased, and fighting is no longer a significant issue. We have also
effectively addressed peer-related concerns such as racial disparities. Staff members feel that our school enforces
rules fairly and handles disciplinary matters appropriately. The topics with the highest approval rates include "Climate
of Support for Academic Learning" and "Knowledge and Fairness of Discipline, Rules and Norms," A unanimous
100% of the staff believe that students are aware of the school rules and expectations. Students appreciate the
enjoyable activities we organize during lunchtime, such as games, hot chocolate day, and numerous field trips, which
fosters a perception that teachers genuinely care about and support students.

Furthermore, our school consistently upholds health and safety guidelines and expectations, and parents
acknowledge effective communication in this regard.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

Patterns that emerge from these suggestions include the overarching theme of enhancing community engagement,
fostering positive relationships, and creating inclusive environments across all survey types. Areas that require closer
attention include: ensuring alignment between staff and student perceptions of the school culture and sense of
belonging. Addressing any disparities between the experiences and needs of different student groups, particularly
those from marginalized backgrounds. And, lastly, implementing targeted initiatives to improve communication and
collaboration between the school, families, and staff members.

Regarding family surveys, the two major areas of concern safety and parking lot issues are MSA-5 has continued to
implement new strategies to improve building relationships with its educational partners. Families have often
commented on the area not being desirable, the lunch and nutrition areas have recently been moved to a covered
tent area east of where they previously were located. The tentative plan for MSA5 is to secure our new location in
August 2024. Implementing this plan into action will alleviate a lot of these concerns and create a more open platform
for troubleshooting any new challenges. When folks feel safe and are already invested in the MSA community, our
enrollment numbers will most likely increase.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

Safety and parking lot issues are brought up by parents.To address these, MSA-5 has been actively implementing
new strategies to strengthen relationships with educational partners. Families have often expressed dissatisfaction
with the current state of the area, noting its undesirability. As an improvement step, the lunch and nutrition areas
have recently been relocated to a covered tent area east of their previous location. MSA-5's tentative plan is to move
into a new location by August 2024. Implementing this plan will address many of the concerns raised by families and
provide a more conducive environment for tackling any new challenges that may arise. When individuals feel safe
and invested in the MSA community, it is likely that our enrollment numbers will increase. Lastly, the recent changes
in administration have had a positive impact on the overall culture of the workplace. There's a renewed sense of
teamwork and collaboration, which has improved morale among staff members.
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Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Ra:l' T el
umber
5. Rate the LEA’s progress in providing professional learning and support to teachers and 4
principals to improve a school’s capacity to partner with families.
6. Rate the LEA’s progress in providing families with information and resources to support 5

student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 4
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

Our main goal is to assist teachers in fostering a stronger culture of collaboration among colleagues and students. To
achieve this, we have implemented the "train the trainer" model and shared "promising practices" through
professional development (PD) series such as the "Teach like a Champion" and other instructional programs like the
new curricula of HMH for math and TCI for Social Science. These initiatives have helped create a close-knit
community within the school.Based on the responses, what we can be most proud of is encouraging a culture of
support and effective communication within our school community. This indicates that staff, families, and students
feel valued and connected, which is crucial for a positive learning environment.

Additionally, the staff greatly appreciates the various outings organized for them, such as a Thanksgiving potluck at
Balboa Park, an end-of-year luncheon at a local restaurant, and staff bowling. These activities provide opportunities
for staff members to bond and enjoy each other's company.

MSA-5 has also implemented a home visit program, which can be conducted either in person or virtually through
Zoom. After school hours, staff members visit students' homes or connect with parents/guardians online to discuss
student progress, provide school updates, and listen to any questions or comments from parents. This program
serves as a valuable means of engagement and communication between the school and families.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

There has been a collective desire from students, parents, and staff to secure a permanent location for our school,
and efforts are currently underway to achieve this goal. The uncertainty associated with sharing a campus has
impacted survey results and posed challenges in building a strong school culture. The limitations of our facilities
hinder our ability to achieve our mission and fully embody the essence of a true science academy.

Additionally, there is a recurring pattern of student dissatisfaction with the dress code and uniform policy. To address
this issue, we can work towards offering a wider variety of uniform options and providing clear explanations about the
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rationale behind the uniform policy. By doing so, we can improve student satisfaction and help them understand how
the uniform policy contributes to a conducive learning environment.Based on the feedback received from the surveys
and the specific suggestions provided after reviewing the results with staff, it's evident that improving the Climate of
Support and Sense of Belonging within the school community emerged as a significant focus area. One suggestion
that we can offer will be to focus and promote a positive work culture like attitude improvement, fostering stronger
connections with students through home visits, and celebrating successes with positive phone calls home along with
encouraging more interactions and engagement in activities within the school community.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

We have seen the positive impact of the newly hired Community School Coordinator and PACE coordinator One
area that requires improvement is increasing parent participation and providing workshops that are accessible for
educational partners.

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 5
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 4

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 5
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 5
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

At MSA-5, educational partners have several ways to provide their input and engage in decision-making. Platforms
such as weekly faculty meetings, the Parent Advisory Committee (PAC), the English Learner Advisory Committee
(ELAC), the Restorative Justice Committee, and the Student Council offer opportunities for discussions and reviews
on various topics. These topics include school site changes and updates, the school budget, restricted funds like the
Community School Grant, ARP, Title and ESSER, student recruitment, the length of the instructional year, and
school climate and culture-related events. These platforms ensure that educational partners can influence and shape
important decisions at MSA-5.
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

Enhancing parent attendance at school gatherings and creating more community events outside school premises are
essential areas needing improvement. Promoting regular parent participation and arranging off-site events will
strengthen connections and engagement within the community.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

MSA-5 uses a dual strategy of printed notifications and electronic communication to effectively connect with
underrepresented families. To ensure important messages reach parents, students from these families receive PBIS
incentives. The PACE coordinator is crucial in helping parents set up their parent portal accounts, allowing them to
receive school news and notifications in their preferred language.

School Climate (LCFF Priority 6)

Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

» Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

» At aminimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three

prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

MSA-5 collects feedback from students, families, and staff using the CORE Districts survey developed by Panorama
Education.The survey results for Spring 2024 show a 100% participation rate for students, 88.4% for families, and
96.3% for staff, with slight fluctuations compared to Spring 2023. The data is disaggregated by student groups and
compared to the CORE Districts dataset. Overall satisfaction rates for Spring 2024 are 78% for students, 96% for
families, and 93% for staff. These figures show a decrease of 3 percentage points for students, stability for families,
and an increase of 18 percentage points for staff compared to Spring 2023.

The average approval rates are 67% for students, 96% for families, and 80% for staff, with students experiencing a
slight decrease of 1 percentage point and staff experiencing a significant decrease of 13 percentage points
compared to the previous year. Disaggregated data on specific survey topics reveal that students' approval rates for
Climate of Support for Academic Learning is 78%, Knowledge and Fairness of Discipline Rules and Norms is 66%,
Safety is 67%, and Sense of Belonging is 52%. Families have high approval rates with 98% for Climate of Support
for Academic Learning, 99% for Knowledge and Fairness of Discipline Rules and Norms, 87% for Safety, and 98%
for Sense of Belonging. Staff's approval rates are 97% for Climate of Support for Academic Learning, 78% for
Knowledge and Fairness of Discipline Rules and Norms, 75% for Safety, and 69% for Sense of Belonging.

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

Key learnings from the survey data indicate several areas of strength and identified needs. Family satisfaction
remains consistently high, demonstrating strong perceptions of academic support and fairness in disciplinary
practices. Staff satisfaction has shown significant improvements in the Knowledge and Fairness of Discipline Rules
and Norms and Safety categories. Additionally, there has been a notable increase in the students' Sense of
Belonging, indicating progress in fostering a connected school environment.

However, some areas need attention. The Sense of Belonging among students, while improved, still remains in a
lower percentile range, suggesting a need for more targeted efforts to enhance connectedness and safety
perceptions. The significant decrease in staff approval rates highlights areas for improvement in workplace
conditions, communication, and support. Disaggregated data reveals that staff approval rates are lower than those
for students, indicating a discrepancy in perceptions of school culture and belonging.
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Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

In response to the identified needs, MSA-5 plans to make several changes to existing plans, policies, and
procedures. To enhance the Sense of Belonging, the school will emphasize the concept of "respect” in Life Skills and
Advisory courses and increase supervision in both indoor and outdoor spaces to enhance safety measures. To
improve staff satisfaction, ongoing professional development opportunities will be implemented, open communication
channels will be established, and staff contributions will be recognized. Additionally, addressing workload concerns
and providing additional support where needed will be prioritized.

To improve community engagement, MSA-5 will continue to involve families in decision-making processes through
PAC/ELAC and faculty meetings and use platforms like ParentSquare to keep the community updated on the new
facility project and seek feedback. The school also plans to enhance college and career counseling services to
provide better guidance and support for students, particularly in the college application process. By addressing these
areas with targeted interventions and proactive measures, MSA-5 aims to enhance overall satisfaction and meet or
exceed the set approval targets in the upcoming year.

Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

MSA-5 creates its master schedule to address the needs of all students, ensuring that academic content areas are
accessible to every student, including those in subgroups. Core subjects such as English, Mathematics, Social
Sciences, and Science, along with electives, are offered in alignment with our charter petition and graduation
requirements. This commitment is evident in the school master schedule, elective forms, class rosters, student
schedules, and transcripts, demonstrating MSA-5's dedication to providing a comprehensive education.

Additionally, MSA-5 supports students with 4-year plans and various programs to ensure they graduate on time. We
offer credit recovery classes and individual graduation plans that outline the courses students will take throughout
high school to meet UC/CSU requirements.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

As evidenced by our master schedule, elective forms, class rosters, student schedules, and transcripts, 100% of
students have access to a comprehensive course of study, including core subjects (English, mathematics, social
sciences, and science) and electives as outlined in our charter petition.

We also provide all other academic programs and services specified in our charter petition, tailored to student needs
and interests. For instance, we offer CCSS-aligned ELA and math intervention classes to students requiring
additional support. Designated and integrated ELD instruction, support, and intervention are available to ELLs and
immigrant students. We closely monitor student progress in ELA/Literacy, math, and ELD using interim assessments
such as MAP and IAB. Additionally, every student has access to a computer in class to utilize instructional software
like myON, StudySync, Khan Academy, GIMKIT, Gizmos, etc.
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We offer students opportunities to take Advanced Placement (AP) courses based on their needs and interests. This
year, AP courses include AP Spanish Language and Culture, AP Environmental Science, and AP US Government.
Moreover, high school students are assisted in enrolling in dual enrollment classes through Los Angeles Pierce
College.

All students have access to "Advisory" classes, which include college planning and career exploration programs. For
example, high school students took a counseling class through the LAVC Dual Enroliment program in Fall 2022 and
now continuing with Pierce College. MSA-5 also offers credit recovery classes and individual graduation plans,
outlining the courses students will take throughout high school to meet UC/CSU requirements.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

Some of our newcomers are behind in their expected coursework, so the MSA-5 administrative team adjusts their
schedules to help them stay on track to culminate or graduate. However, due to facility constraints, offering a wider
range of elective courses and lab-based science classes is challenging.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)

MSA-5 will continue to provide access to a college-preparatory, STEAM-focused broad course of study for all
students, ensuring they graduate ready for college and careers.

To offer a more well-rounded education, MSA-5 will strive to add more programs, such as additional elective courses
aligned with career pathways, ongoing health and physical education, diverse arts programs, and increased civics,
digital citizenship, and SEL programs. We will also provide experiential learning opportunities, including instructional
field trips, internships, community service programs, and clubs. These additional programs depend on the availability
of financial and human resources. MSA-5 will maximize its resources to provide students with a comprehensive
educational experience.

Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your
county.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Coordinating Instruction 1 2 3 4 5

1. Assessing status of triennial plan | [No response | [No response | [No response | [No response | [No response
for providing educational services required] required] required] required] required]
to all expelled students in the
county, including:

a. Review of required outcome
data.

b. Identifying existing educational
alternatives for expelled pupils,
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Coordinating Instruction 1 2 3 4 5

gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

c. ldentifying alternative
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district
pupils.

2. Coordinating on development and
implementation of triennial plan
with all LEAs within the county.

3. Establishing ongoing collaboration
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
program options, including
dissemination to all LEAs within
the county a menu of available
continuum of services for expelled
students.

4. Developing memorandum of
understanding regarding the
coordination of partial credit
policies between district of
residence and county office of
education.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

Assess the degree of implementation of coordinated service program components for foster youth in your
county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability
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Coordinating Services 1 2 3 4 5

1. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).

2. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).

3. Providing information and
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.

4. Providing direct educational
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.

5. Establishing ongoing collaboration
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post-
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.
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Coordinating Services 1 2 3 4 5

7. Developing strategies to prioritize
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.

8. Engaging in the process of
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy 6 James Choe jchoe@magnoliapublicschools.org
Principal (310) 842-8555
Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

o Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:
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e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 6.7 6.7 0 0 0 0 0 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including .0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Implementation of State Academic Standards (LCFF Priority 2)
OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3
ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

I I S R S B - 8

History-Social Science
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic
standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

aloa|loa|lo| oa|a

History-Social Science

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher
pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3
ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

R

History-Social Science
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board

for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5 N/A
Career Technical Education 1
Health Education Content Standards S
Physical Education Model Content Standards S
Visual and Performing Arts 3
World Language 1

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators

during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1

Identifying the professional learning needs of groups of teachers or staff as a whole

Identifying the professional learning needs of individual teachers

Providing support for teachers on the standards they have not yet mastered

NG I NG NG

Optional Narrative (Limited to 1,500 characters)

6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is

relevant to understanding its progress implementing the academic standards adopted by the state board.

MSA-6 ensures all curricula and assessments are aligned to the standards and that teachers participate in

NGSS, History-Social Science, and Physical Education.

professional development on the implementation of standards (CCSS, NGSS, etc.) We provide services to ELs by
proficiency level and ELD instruction is aligned to the CA ELD standards and framework. ELs have access to core
and supplemental ELD instructional materials; teachers attend PDs whose focus is on ELD standards. Our teachers
participate in at least 18 hours of professional development per year. PD includes the areas of Common Core
ELA/Literacy, math, ELD Standards and integration of ELD standards into content areas, and training in strategies
to support ELs with common core ELA/ELD and math curricula. While the primary focus has mostly been on the
ELA/Literacy, math, and ELD over the past few years, MSA-6 has also provided PD and supported our teachers on
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Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: *

« Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.
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3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 4
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 5
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 4
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 3
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

Magnolia Science Academy 6 has been focused on building relationships between the school, it's staff, and their
families. This year, we were able to conduct many meetings throughout the year in order to make sure that we have
opportunities for our parents to be involved with our staff and our school.

On a monthly basis, the principal will host a PAC/Coffee with the Principal meeting with students and with parents in
order to keep our families up to date with the latest news about our school. Post pandemic, most of our meetings are
in person with the option to zoom. Through these options, we still have all of our parents zooming rather than being
in-person. We believe that this is the convenient option for our parents and it has yielded high participation rates
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throughout the year. We had one in-person ptf/pac meeting, with no online option, and it was a success, with nearly
a fourth of our parents coming for this meeting.

Lastly, we have had other opportunities for our families to be connected with our school through our ELAC meetings,
which is held 4 times per year, and through our Parent College Program, which was held 5 times this year.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

Although there are many ways to communicate with the school; including Coffee with the Principal, PAC meetings,
ELAC meetings, and the Parent College Program, we would still like to have other opportunities to Build
Relationships with our Families. We are currently brainstorming other ways that we can get families to become a
part of our Magnolia family by thinking of ideas like; Bingo night, Family movie night, and any other event that might
interest our families to come to our school and to meet the school team. This year we hosted one all in-person
meeting with no zoom option and we were able to get about 1/3rd of our families to come in-person. We had a book
that the parents were given in order to give to their students, the 7 Habits of Highly Successful Teens. The parents
seemed to have a good time and it was a good time to connect with them.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

Here at Magnolia Science Academy-6, we do our best to build positive relationships with staff members, the families,
the students, and any other support members within our community. We have been having increased positive
relationships, particularly since we have had PBIS trainings that were offered by Los Angeles County of Education in
the years past.

Furthermore, we have opened up as many communication lines as possible for our parents and families to contact
our school. Beyond our typical email and phone system we have also implemented other technological apps that
build bridges between the school and its families. Some of the apps that we use are: Parent square, Class Dojo,
Twitter, Facebook and llluminate (our SIS system). Also, our school website is always up to date to keep all
stakeholders posted.

For face to face meetings, we have an open door policy where parents are able to join our /Parent Task Force (PTF),
English Language Advisory Committee (ELAC), our Parent Advisory Committee (PAC) meetings, Title | meetings,
and our Coffee with the Principal meetings. All of these face to face meetings occur multiple times (min 4 times for
each meeting) throughout the year at various days of the week and at various times of the day in order to help
maximize participation from all parent/culture groups. We always have one bilingual staff member who provides
translation in these meetings. As an added way of building relationships with families, we have fun activities like; our,
back to school night, and the Multicultural Food Festival to help bridge the gap between families and the school and
orientation meetings in order to meet and greet parents and students before the year begins.

Magnolia Science Academy 6 will do it's best to help improve all families, including engagement from
underrepresented families, by making sure that we do our Home Visit, which is a staple of all Magnolia Science
Academy schools. This year, our target was to hit 25% of our students. We were able to hit that target by the end of
the second semester. With that in mind, we want to be strategic about who we do Home Visits for. We would like to
make sure that we are targeting students who are in need of a Home Visit or underrepresented families who may
benefit from a Home Visit as well.

This year, we will have a new Community Schools Coordinator (CSC), who has gathered resources from all of our
partners, to share with our parents during our Coffee with the Principal Meetings and PAC meetings. We will be
continuing with this CSC position in order for us to find and provide more resources for our community. In addition,
we will also have another teacher who will be the Family and Outreach coordinator in order to assist and take lead
with meeting families in our community and outside our community.
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Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
5. Rate the LEA’s progress in providing professional learning and support to teachers and 4

principals to improve a school’s capacity to partner with families.

6. Rate the LEA’s progress in providing families with information and resources to support
student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 3
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

MSA-6 feels that building partnerships for student outcomes is an important aspect of achieving higher results. Our
teachers are given opportunities to grow professionally with our tuition reimbursement policy. The teachers are
encouraged to take advantage of the tuition reimbursement policy in order to help with their own development but
also to help with student outcomes as well. Some of the professional development opportunities that our teachers
have taken are the: LACOE Admin program, Conditioning and Strengthening for Physical Education, and teaching
credentialing degrees. As a result of these professional development growth opportunities, teachers become more
adept in their content knowledge and teaching pedagogy. This then helps students in class, during after-school
tutoring clubs, and even during Saturday school.

Teachers also have the opportunity to build relationships with parents and their child(ren) by enrolling in a course,
“Parent College,” and going through a curriculum that helps parents become more familiar with the education sector.
The topics that are included in this program are; Common Core State standards, high school readiness, college
applications, grants, enrollment, statistics, testing, extra-curricular activities...etc. At the end of the curriculum, the
parents who attend every session graduate from the Parent College course, where we have a ceremony just like how
we do for our culminating 8th graders. Lastly, per our charter petition, we do “Home Visits” throughout the school
year. Every year we try to hit our target of meeting the home visit goal. The goal is visiting min. 25% of our school’s
population, which is usually around 23 families. This is where we are able to go over to families’ homes, chat with
them, and bond with them to help increase the sense of belonging at our school.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

Magnolia Science Academy 6 looks at its own data and does an analysis of its data to make sure that we are familiar
with our overall data and our detailed data as well. Aside from the overall score, we look at the data from an ethnic
standpoint, and from a special programs standpoint. One of the areas that we want to improve on will be to increase
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our scores for the special programs group; English language learners and our Students with Disabilities group. The
students in these two groups have not shown significant improvement from last year's MAP results (Measures of
Academic Progress) and we would like to make sure we have improvement and a focus on these two groups.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

This year, we will have a PACE coordinator/CSC coordinator, the Parent and Community Engagement Coordinator
from the beginning of the school year, and the Family and Outreach Engagement coordinator. | am hoping that with
these two positions filled at the beginning of the school year, we will be able to connect with families more than ever
before. This will then help strengthen our partnership with the families and which we hope will help with our
academics. The PACE coordinator and the Family and Community will help us be able to bring in more families to
our afterschool programs, to our Saturday school programs, and to our online tutoring service, Tutorme. This year,
we have also partnered with Think Together, who is an after-school program until 6 pm. We hope that with the
added academic support we can see growth from all of our students who are involved.

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 4
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to >

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 3
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 2
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

Through Magnolia Science Academy 6's meetings; (PTF, Coffee with the Principal, PAC, ELAC...etc.) with our
educational partners, any important information that will affect their lives will be presented in a way so that our
families can be informed, make comments, and/or ask questions about the decision making process. We encourage
all of our parents to make sure that they are in attendance so that we can make a collaborative/joint decision on
things that will affect our school. Some of the examples, of decisions that we have made, include our bus
transportation pick up locations and times, our Title | fund expenditures, our ESSER 3 funding expenditures, and our
8th-grade fundraiser/graduation decisions.
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

Magnolia Science Academy 6's is always looking for further improving our decision making process by gathering as
much data as possible, analyzing that data, and then making an informed decision with that data. One of the best
ways to gather more data, is to use surveys/polls from our ed partner surveys. Lastly, our parentsquare app, has
helped us make sure that we communicate with all of our families about the important decisions that we are making
and to share the news with them. The parentsquare app also has features similar to Zoom and google forms, if
needed.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

We currently have a Family and Outreach Engagement coordinator. We are hoping that with this position along with
the Community schools coordinator, will be able to reach all families, especially underrepresented families, to help us
with the decision making process. We are hoping that these two positions will also help us with Home Visits, phone
calls, zoom calls, emails...etc. to make contact with them to become more engaged and to be a part of our school.
Through making these connections, we plan to have these underrepresented families come to important meetings
where they can listen, learn, and make informed choices/comments/questions about any decision that the school
would like to make.

School Climate (LCFF Priority 6)

Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

+ Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

« Ata minimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three

prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

Through our ed partner survey, through panorama, we learned the following:

Students - The survey shows that we are amongst the 80th to 99th percentile in all categories. Our strongest being
the climate of support for academic learning at 84%.

Staff - The survey shows that we are amongst the 80th to 99th percentile in 3 or the 4 categories. Our strongest
being the climate of support for academic learning at 98%.

Families - The survey shows that we are amongst the 80th to 99th percentile in all categories. Our strongest being
the safety and climate of support for academic learning at 100% and 99% respectively.

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

After analyzing the panorama survey, we believe that our areas of needs are:

Students - The survey shows that “sense of belonging” was identified as an area of need at 72%, but an increase of
5 points from last year.

Staff - The survey shows that “sense of belonging” was identified as an area of need at 72%, a decrease of 12
points from last year. Looking deeper into this category, the question “How many adults at this school have close
professional relationships with one another?” had a significant drop of 43%. Also, the question, “How many adults at
this school feel a responsibility to improve this school?” had dropped 22%. We noticed that room sharing became
difficult at times, causing teachers of different organizational habits and work style to have to find many
compromises. Also, we had two staff leave the site this year midway through, and we believe it caused damage to
the staff culture. We can certainly use more team building opportunities to unite staff and develop deeper
relationships.

Some areas of strength that were mentioned were:

Student - Words that repeated in the free responses were: staff, kids, and friends.

Staff - The ratio of students to teachers, collaboration of the staff, actively creating and building an environment that
feels safe for students.

Families - Teachers/staff, small school, and communication

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

This is what our next steps are after examining the results in terms of revisiting the following policies and inquiring
about the following: :

We'll go over the uniform policy.

We will go over if we can afford and if we can install lockers at our school.

We have done diversity training and we will do a Multicultural Food Festival.
We are looking into utilizing our ELOP funds in a way that is education and fun.
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Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

MSA-6 designs its master schedule to meet the needs of its students to ensure all academic content areas are
available to all students, including all student groups. Core subjects (English, mathematics, social sciences, and
science) and electives are offered aligned with our charter petition and graduation requirements. As evidenced by the
school master schedule, elective forms, class rosters, student schedules and transcripts, MSA-6 strives to offer a
well-rounded education to our students.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

As evidenced by our master schedule, elective forms, class rosters, student schedules and transcripts, 100% of
students have access to a broad course of study, including core subjects (English, mathematics, social sciences, and
science) and electives as outlined in our charter petition. We also provide all other academic programs and services
outlined in our charter petition, certain programs and services being dependent on student need and interest. For
example; we provide CCSS aligned ELA and math intervention classes to all students who are in need of additional
support. We provide designated and integrated ELD instruction, support and intervention to ELs and immigrant
students. We closely monitor student progress in ELA/Literacy, math, and ELD as measured by our interim
assessments (MAP, IAB, etc.)

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

MSA-6 provides access to a college-preparatory, STEAM focused broad course of study for all our students.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)

MSA-6 will continue to provide access to a college-preparatory, STEAM focused broad course of study for all our
students. We will ensure that all our students graduate college and career ready. In an effort to provide a more well-
rounded education to our students, MSA-6 will strive to offer additional programs such as more elective courses
aligned with career pathways, continued health and physical education, diverse arts programs, increased civics, Life
Skills, and SEL programs, etc., as well as provide our students with experiential learning opportunities, including but
not limited to, instructional field trips, internships, community service programs, clubs, etc. Such additional programs
depend on the availability of financial and human resources. MSA-6 will make the best use of its resources to provide
a well-rounded education experience to our students.

2024-25 Local Performance Indicator Self-Reflection for Magnolia Science Academy 6 Page 15 of 18



Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your

county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Instruction 1 2 3 4 5
Assessing status of triennial plan | [No response | [No response | [No response | [No response | [No response
for providing educational services required] required] required] required] required]

to all expelled students in the
county, including:

a. Review of required outcome
data.

b. Identifying existing educational
alternatives for expelled pupils,
gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

c. ldentifying alternative
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district

pupils.

Coordinating on development and
implementation of triennial plan
with all LEAs within the county.

Establishing ongoing collaboration
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
program options, including
dissemination to all LEAs within
the county a menu of available
continuum of services for expelled
students.

Developing memorandum of
understanding regarding the
coordination of partial credit
policies between district of
residence and county office of
education.
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Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

Assess the degree of implementation of coordinated service program components for foster youth in your
county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Services 1 2 3 4 5

1. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).

2. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).

3. Providing information and
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.

4. Providing direct educational
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.
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Coordinating Services 1 2 3 4 5

5. Establishing ongoing collaboration
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post-
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.

7. Developing strategies to prioritize
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.

8. Engaging in the process of
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy 7 Meagan Wittek mwittek@magnoliapublicschools.org
Principal (818) 886-0585
Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

o Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:
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e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 13.2 10.2 1.0 1.0 1.0 0 0 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Implementation of State Academic Standards (LCFF Priority 2)
OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 5
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics 5
Next Generation Science Standards 4
History-Social Science 4
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic

standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

aloa|loa|lo| oa|a

History-Social Science

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher
pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 5
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics S
Next Generation Science Standards 4
History-Social Science 4
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5 N/A
Career Technical Education
Health Education Content Standards S
Physical Education Model Content Standards S
Visual and Performing Arts 4
World Language 1

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3

Identifying the professional learning needs of groups of teachers or staff as a whole

Identifying the professional learning needs of individual teachers

NG I NG NG

Providing support for teachers on the standards they have not yet mastered

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

MSA-7 ensures all curricula and assessments are aligned to the standards and that teachers participate in
professional development on the implementation of standards (CCSS, NGSS, etc.) We provide services to EL
students by proficiency level and ELD instruction is aligned to the CA ELD standards and framework. EL students
have access to core and supplemental ELD instructional materials; teachers attend PDs whose focus is on ELD
standards. Our teachers participate in at least 18 hours of professional development per year in addition to the
weekly two hours of staff collaboration and PD time built into the 2023-24 school year. PD includes the areas of
Common Core ELA/Literacy, math, ELD Standards and integration of ELD standards into content areas, and
training in strategies to support ELs with common core ELA/ELD and math curricula. While the primary focus has
mostly been on the ELA/Literacy, math, and ELD over the past few years, MSA-7 has also provided PD and
supported our teachers on NGSS, History-Social Science, Career Technical Education, Health Education, Physical
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Education, and Visual and Performing Arts. Staff members are also trained on Social Emotional Learning (SEL)
supports and Positive Behavior Interventions and Supports (PBIS) for students.

Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: !

« Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.
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3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 4
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 4
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 4
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 5
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

MSA-7's strength lies in its strategic collaboration between the PACE and CSC, forming the Magnolia Engagement
Team (MET). This team has successfully made communication smoother, leading to a noticeable 3% rise in parent
participation. Moreover, the MET's existence has facilitated the establishment of authentic connections with families
and local community organizations, fostering a sense of trust and partnership. Evidence of this can be found in our
yearly educational partner survey, where 96% of our families expressed feeling safe within the school and its
surrounding area, this was a slight increase from last year. Leveraging these relationships, MSA7 has not only
introduced new resources to its school community but has also spotlighted local partnerships where families can
readily access additional support, further enhancing the institution's holistic approach to education and community
engagement. Another highlight is that this year 29% of our student have received a home visit.
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

After analyzing feedback from our educational partners and local data, it's evident that while our After reviewing input
from our educational partners and local data, it's clear that while our families still highly appreciate (99%) the
supportive academic atmosphere in our schools, there has been a slight drop in how they view the fairness and
understanding of discipline procedures. This trend isn't just seen in family responses but also in staff feedback, which
noted a 10% decrease in the same area.

To address these findings, our focus for the upcoming school year will be on improving the relationship between
school staff and families by fostering a culture centered on coaching and growth. This involves not only supporting
our staff in implementing fair and consistent disciplinary measures but also encouraging open communication and
teamwork between school staff and families. By prioritizing this, we aim to tackle the areas needing improvement and
strengthen the connection between our school community and families, ensuring a more inclusive and supportive
learning environment for all involved.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

While the MSA7 MET's bilingual capability (English and Spanish) has contributed to increased engagement, there
remains a gap in accommodating other languages. To address this gap, MSA7 has used funding from the CCSPP to
purchase a translation device capable of real-time translation in over 100 languages. This device, located in the
office, serves as a resource for meetings such as Individualized Education Program (IEP) sessions, Student Support
and Progress Team (SSPT) meetings, and other parent meetings.

In addition to recognizing the importance of social media MSA7 has increased its presence on social media
platforms, doubling its following and using these as tools to reach a broader audience, including underrepresented
families. Additionally, the school has maximized the functionality of the Parent Square app, a comprehensive
communication tool that offers multilingual support, ensuring that all communications, including monthly newsletters,
school updates, reminders, and more, are all accessible to families in their preferred language.

Furthermore, MSA7 has implemented a proactive approach by tailoring weekly recaps based on the specific
preferences and needs of its diverse families, thereby fostering a sense of inclusivity and responsiveness within the
school community.

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
5. Rate the LEA’s progress in providing professional learning and support to teachers and 4
principals to improve a school’s capacity to partner with families.
6. Rate the LEA’s progress in providing families with information and resources to support 4
student learning and development in the home.
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Rating Scale

Practices Number

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 5
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

MSA7 has made significant progress in developing partnerships to improve student outcomes. A notable
achievement is the collaboration with local community organizations such as Code Ninjas, Northridge Art Studio, and
KidzToPro, which offer valuable after-school clubs. This effort has been successful, benefiting 60 students this year
alone.

Furthermore, MSA7 has actively engaged with the community by organizing four impactful giveaway events during
the fall semester. These events included distributing backpacks and school supplies in August, hosting a community
resource fair with 17 partners in September, providing hygiene items in October, and offering fresh produce and food
in November. These initiatives not only provide essential resources but also strengthen community ties and support
networks.

Additionally, MSAY is dedicated to supporting parents through various meetings and programs. Apart from the
community events mentioned earlier, there are meetings such as the Student Success Planning Team (SSPT),
Academic Support Meetings, ELD Coordinator Meetings, and Individualized Education Program (IEP) meetings.
These gatherings facilitate collaborative discussions and planning tailored to students' specific needs, ensuring their
academic success. MSA7's proactive approach in fostering partnerships and supporting families highlights its
commitment to creating a conducive learning environment and advancing student achievement.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

While MSA7 has successfully collaborated with partners to bring valuable resources on campus, one significant area
needing enhancement is increasing attendance at these events. Although there has been a growth in attendance
compared to the previous year, MSA\7 aims to further boost participation.

This year, MSA7 introduced Adult ESL Classes, which were well-received by parents. However, feedback from
parents also highlighted the desire for additional workshops focusing on areas such as financial literacy,
understanding the educational system, and computer skills. These workshops are seen as essential for empowering
parents to support their children's academic journey effectively.

MSAY is committed to prioritizing methods that boost involvement and active participation among parents and
community members. This involves investigating inventive ways to advertise events, raising awareness about the
resources on offer, and customizing offerings to cater to the various needs of our community.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

Currently, only 75% of our families feel that their culture is represented in school activities. MSA7 is dedicated to
increasing this percentage through targeted efforts. One approach involves expanding the number of events where
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families can share their experiences and viewpoints. This year, MSA7 organized eight community events, some
suggested by parents themselves, such as movie nights and the community market, with the aim of nurturing
stronger connections and a sense of community among families.

Furthermore, MSA7 will roll out additional initiatives to better engage underrepresented families. This includes
conducting surveys and focus groups to gain deeper insights into their needs and preferences, and actively involving
them in decision-making processes. By prioritizing the voices and experiences of underrepresented families, MSA7
aims to cultivate a more inclusive and supportive educational environment that benefits all students.

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 4
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 4

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 4
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 4
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

One strength of MSA-7 in seeking input for decision-making is the various ways we gather feedback from
educational partners. We hold meetings, conduct surveys, and more. This year, we added the Asset and Needs
Assessment in the fall to gather even more feedback.Our surveys get very high compilation rates with most of them
in the 90% range. We also make sure to follow up on surveys and meetings to show we're listening and taking
action. We share updates on our website, social media, and the ParentSquare app to keep everyone informed. It's
important for our families, staff, and students to feel heard, so we highlight any actions we take based on their
suggestions.

Another strength is how accessible our staff and administrators are to families. We prioritize being available and
responsive, which families appreciate according to this year's surveys. They like how quickly staff respond to their
needs and keep them informed about school events. This accessibility builds trust and collaboration, showing our
commitment to making decisions that benefit everyone in our school community.
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

Although MSA7 typically receives high response rates for our surveys, we've noticed a need to boost attendance at
our in-person meetings, such as the Parent Advisory Council (PAC) and English Learners Parent Advisory Council
(EL-PAC). Despite our efforts to organize these gatherings, attendance has been lower than desired in the past.

To tackle this challenge, we've made changes during the spring semester by switching these meetings to a hybrid
format. This means participants can choose between attending in person or virtually, catering to different preferences
and schedules. This adjustment aims to encourage more widespread participation. Consequently, we've seen a
noticeable uptick in the number of attendees actively engaging in these discussions.

Looking ahead, we are dedicated to refining our approaches for soliciting input from stakeholders, ensuring that
every voice is not only heard but also valued in our decision-making processes.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

One important way we're improving input from underrepresented families is by improving translation services for
languages other than English and Spanish. We've invested in a new translation device that works in real-time to
better help families with diverse language needs.

We also know it's crucial to set up systems and programs to engage and support our Newcomer families. Our
English Language Development (ELD) Coordinator is working closely with our PACE and CSC Coordinators to make
these supports even better.

Additionally, we want to make sure all families feel included and encouraged to join meetings, committees, and
events at our school. We're focusing on strengthening our culturally responsive programs to achieve this. By putting
these efforts first, we're committed to making sure every family's voice is heard in our decision-making.

School Climate (LCFF Priority 6)
Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

» Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

» At aminimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.
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Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three
prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:

Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEASs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

MSA-7 annually conducts the CORE Districts survey instrument to students in grades 3-5, analyzes survey results
such as participation rates and average approval rates for each topic and question on the survey, documents our
findings (e.g., greatest progress and needs, comparisons with the prior year and CORE district results) and shares
the results and findings with our educational partners during LCAP information and feedback meetings and regular
board meetings. MSA-7 disaggregates the results by grade and student group and also uses open-ended questions
to further understand students’ perceptions. MSA-7 strives to improve our students’ perceptions of school safety and
school connectedness.

In 2023-24, 96.8% of our 3rd to 5th grade students participated in the survey and their responses provided an
average approval rating of 68% on the four topics of the survey, with a rating of 69% on Topic 1 (Climate of
Academic support) and a rating of 68% on Topic 2 (Knowledge and Fairness of Discipline), a rating of 63% on Topic
3 (Safety) and a rating of 71% on Topic 4 (Sense of Belonging), whereas 89% answered positively to the question,
“Overall, | am satisfied and would recommend this school to other students.”

The changes in average approval rates from Spring 2023 to Spring 2024 were down for two educational partner
categories with a decrease of 5 points for students (73% to 68%), 2 points for family (99% to 97%) and a significant
decrease of 9 points for staff (90% to 81%).

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

Some of the highlights from the surveys was the parent satisfaction rating of "Overall, | am satisfied and would
recommend this school to other students/parents/educators" was 96%. We also maintained a 97% or higher on all 4
topics on the family survey. Students stated the teachers care about you and when you're feeling sad they talk to
you. Parents stated they love the sense of community and the fact that the teachers and other staff know my kids
well and are always looking out for them and they take the time to address the issues and find solutions. Staff stated
how much they like the community of the school and the relationships between the staff and students. staff is
professional and they balance rigor with playtime, and the way that the school strives to be supportive and equitable
toward the students.

Some of the Identified needs from the survey was the 9% drop in the staff average approval rates from last year. We
saw a decrease of 9% in “Knowledge and Fairness of Discipline, Rules, and Norms” on the student survey and a
12% decrease in “Sense of Belonging (School Connectedness)” on the staff survey. Students stated we need better
food to our school to be improved and teacher aides to be fair with how they give chances to all students. Parents
stated the school should have a parent day, where each parent can come to class to observe, help the teacher , and
see the school environment that their child experiences. Staff stated the lack of students accountability and there are
no consequences and the students know they aren't going to face any consequences so behaviors continue. We
need to remember to be respectful to each other especially in difficult and stressful moments. Both parents and staff
stated that the after school ARC program needs to reflect on the overall program and train staff on implementing
safety protocols, student behavior, and having respect for staff and school property.
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Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

After analyzing all partner surveys we identified the biggest areas of concern and will put an action plan in place to
address these concerns. These areas include: We plan on partnering with Los Angeles Institute for Restorative
Practice (LAIRP), an on-campus training to promote team culture; hired a permanent ARC Site Coordinator to solidify
the program and improve overall ARC structure and services and additionally hire a ELOP Coordinator to improve
coordination between students, parents, staff, and the ARC program; reviewing potential food service companies to
possibly partner up with another food service vendor; reinforcing consistent expectations amongst all staff members
both inside and outside the classroom and having comprehensive training for all supervising staff.

Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students

have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

MSA-7 designs its master schedule to meet the needs of its students to ensure all academic content areas are
available to all students, including all student groups. Core subjects (English, mathematics, social sciences, and
science) and non-core subject areas such PE, Health, and Art are offered aligned with our charter petition and
graduation requirements. Our students with disabilities have access to all general education curriculum and
programs with RSP support as indicated in their IEPs. As evidenced by the school master schedule, class rosters,
student schedules and transcripts, MSA-7 strives to offer a well-rounded education to our students.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent

to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

As evidenced by our master schedule, after school club forms, class rosters, student schedules and transcripts,
100% of our students have access to a broad course of study, including core subjects (English language arts,
mathematics, social sciences, and science) and specials as outlined in our charter petition such as Computer,
PE/Health, and Life Skills (SEL). We also provide all other academic programs and services outlined in our charter
petition, certain programs and services being dependent on student need and interest. For example; we provide
CCSS aligned ELA and math intervention classes to all students who are in need of additional support. We provide
designated and integrated ELD instruction and support/ intervention to ELs, including Newcomer students. We
closely monitor student progress in ELA/Literacy, math, and ELD as measured by our interim assessments (MAP,

IAB, etc.) We provide students with opportunities to participate in Enrichment Programs based on student needs and
interests.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

MSA-7 provides access to a college and career awareness, STEAM focused broad course of study for all our
students.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the

LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)
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MSA-7 will continue to provide access to a College and Career Week to develop and motivate students to become
college and career ready. In an effort to provide more well-rounded education to our students, MSA-7 will strive to
offer additional non-core subject programs to bring awareness to college and career readiness, health & physical
education, diverse art & music programs, sports programs, and SEL programs, etc. In addition, we will continue to
provide our students with experiential learning opportunities, including but not limited to: Instructional field trips,
community service programs, school site-based community events, clubs, academic competitions, etc. Such
additional programs depend on the availability of financial and human resources. MSA-7 will make the best use of its
resources to provide a well-rounded educational experience for our students.

Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your

county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Instruction 1 2 3 4 5
Assessing status of triennial plan | [No response | [No response | [No response | [No response | [No response
for providing educational services required] required] required] required] required]

to all expelled students in the
county, including:

a. Review of required outcome
data.

b. Identifying existing educational
alternatives for expelled pupils,
gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

c. ldentifying alternative
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district

pupils.

Coordinating on development and
implementation of triennial plan
with all LEAs within the county.

Establishing ongoing collaboration
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
program options, including
dissemination to all LEAs within
the county a menu of available
continuum of services for expelled
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Coordinating Instruction 1 2 3 4 5

students.

4. Developing memorandum of
understanding regarding the
coordination of partial credit
policies between district of
residence and county office of
education.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

Assess the degree of implementation of coordinated service program components for foster youth in your
county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Services 1 2 3 4 5

1. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).

2. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).

3. Providing information and
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.
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Coordinating Services 1 2 3 4 5

4. Providing direct educational
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.

5. Establishing ongoing collaboration
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post-
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.

7. Developing strategies to prioritize
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.

8. Engaging in the process of
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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SCIENCE ACADEMY 8

2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy-Bell Suat Acar sacar@magnoliapublicschools.org
Interim Principal (323) 826-3925
Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

o Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)
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Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 24.2 18.2 0 25 3.4 0 0.1 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Implementation of State Academic Standards (LCFF Priority 2)
OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3
ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

I I S R S B - 8

History-Social Science
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic
standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

N R

History-Social Science

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher

pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

R

History-Social Science
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5 N/A
Career Technical Education 1
Health Education Content Standards 3
Physical Education Model Content Standards 4
Visual and Performing Arts 4
4

World Language

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3

Identifying the professional learning needs of groups of teachers or staff as a whole

Identifying the professional learning needs of individual teachers

NG I NG NG

Providing support for teachers on the standards they have not yet mastered

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

MSA Bell ensures all curricula and assessments are aligned to the standards and that teachers participate in
professional development on the implementation of standards (CCSS, NGSS, etc.). We provide services to ELs by
proficiency level and ELD instruction is aligned to the CA ELD standards and framework. ELs have access to core
and supplemental ELD instructional materials; teachers attend PDs whose focus is on ELD standards. Our teachers
participate in at least 36 hours of professional development per year in areas such as:

1. Common Core ELA/Literacy, math

2. Supports and Intervention for Students with Disabilities, especially Universal Design for Learning (UDL)
3. ELD Standards and integration of ELD standards into content areas

4. MTSS and PBIS

2024-25 Local Performance Indicator Self-Reflection for Magnolia Science Academy-Bell Page 7 of 22




5. Increase learning loss interventions
6. Social emotional learning and teaching practices
7. Restorative practices

Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: *

+ Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.
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3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 4
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 4
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 4
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 4
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

This year, the school has increased parent engagement by continuing our signature parent engagement activities
such as Parent College (8 sessions), Parent workshops (Schools First, and other Partners), Parent Advisory
Committee (PAC) and Parent Task Force. The events were offered both in person and virtually so that we could
increase our participation. We received a Community School Grant and increased parent participation at the state
level through our Community Engagement Initiative (CEI) work. We are in year 2 of this grant.
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

Our goal is to increase parent participation, ownership and training our families to engage in advocacy work for their
students. into motion the goal is to continue to increase the number of events and participants. Furthermore, since
we are in the year 2 of the community school's implementation grant, we plan to increase parent engagement and
ownership. We will continue Coffee with the admin meetings as well as Parent Advisory Committees. We plan to
introduce the Parent Orientation Nights in the year 2024-25 for existing families to make them aware of their
students' curricular activities.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

Currently we have visited 82 families this year and we want to at least double that number next school year. We
increased the percent of parent participation in our annual parent survey to over 90% this year. We strongly believe
that if we increase the feedback we receive from parents and we connect with families via our home visit model, we
will strengthen our relationship and families will feel more comfortable engaging with our school, as partners.

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices NI o
5. Rate the LEA’s progress in providing professional learning and support to teachers and 4
principals to improve a school’s capacity to partner with families.
6. Rate the LEA’s progress in providing families with information and resources to support 4

student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 4
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

The following are strengths as identified by each stakeholder group:

Students-

Our students continue to identify Friends, teachers/staff, and school activities (sports) as the glows for this school
year. This school year, the students added that they enjoy the activities that are taking place during break and lunch
and in addition expressed that they really enjoy PE, STEAM and Art classes.

Families-
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Our families shared that they are most satisfied with the communication, the discipline we have in place, the quality
of education and our teachers/staff. Overall, there was a sense that families trust our academic program and are
satisfied with our quality in education.

Staff-
Our staff identified that working with our students makes them feel satisfied and fulfilled. The teachers and staff
identified our caring environment as a highlight and the supportive admin and staff too.

Overall-

The most notable positive aspect of the survey results came within the free responses about what our educational
partners like most about the school. Across all three groups, the connectedness, family atmosphere, level of support,
and level of care exhibited by staff are heavily agreed upon. We are very proud of this because we feel that this
foundational characteristic of care lends itself to a stronger school culture. We believe that this characteristic is
among the highest selling points of our school.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

The following are needs as identified by each stakeholder group:

1Students-

Our students continue to feel that the uniform/dress code is too strict and they dislike the food that LAUSD provides.
Furthermore, our students also feel that not all students are treated equally and that some students get more
consequences than others. In addition, the students shared their concern for having a substitute teacher in math
class for the majority of the school year.

Family-

Our families show concern with the safety aspect, and especially what they are seeing on social media or what they
are hearing at home about school fights that are taking place more than ever. In addition, our families show
dissatisfaction with our strict uniform rules and the traffic that is observable at drop off and pick up.

Staff-

Our staff indicated that our school has unclear discipline policy and that we lack consequence for students with
severe behaviors. Furthermore, staff identified that our office is sometimes rude with students and dismissive with
families.

Overall-

Overall we see that there is some dissatisfaction with areas that the school does not have control over such as:
uniform, food and traffic. However, we can share our educational partner’s concerns and feedback with the cafeteria
personnel and receive a monthly food calendar to communicate more frequently with our partners on what is being
offered as breakfast/lunch. Furthermore, we need to work more closely with our staff to ensure that our students are
fully understanding the importance of uniform, so that this does not continue to be a pressure point for students.
Finally, we need to seriously revisit our discipline and MTSS efforts to ensure that rules and consequences are
communicated with all education partners and that we have a transparent process that instills trust and confidence in
our disciplinary actions.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

Next Steps:

Our Dean of students will start a task force which will include all educational partners to help identify the next steps
for our school to improve our safety and discipline concerns shared by all educational partners. At the start of the

2024-25 Local Performance Indicator Self-Reflection for Magnolia Science Academy-Bell Page 11 of 22



year, the leadership will put a greater emphasis on educating students on the importance of wearing uniforms and
using technology appropriately. The staff will use the summer time to prepare a cohesive plan for teaching students
at the beginning of the year why uniforms are important and the benefits that it has on students and the school
community. To build a more inclusive and positive school culture, the leadership will put greater emphasis on the
home visit program and ensure we do this earlier in the school year. Work with History, elective teachers, and other
staff to bring awareness to diverse cultures that are embedded in the lesson plans. Continuing to build on the
supervision map that has been created to improve our supervision during unstructured times (break, lunch). Cones
are being used to create boundaries for our students. Ensure that weekly supervision huddles are implemented to
facilitate communication on needs. Effectively lead school Psychologists to develop workshops for families to support
adolescent changes on how families can support students from home.

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 4
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 4

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 4
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 4
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.

MSA Bell provides various opportunities for parent involvement and education. Involvement is facilitated through
avenues such as PAC meetings, English Language Advisory Committee (ELAC) meetings, and family
workshops/conferences with a focus on the whole child development. Furthermore, the administration and support
staff are visible and approachable. This ensures safety is a priority and concerns are addressed in a timely manner.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

Although various opportunities are provided to engage in the learning community, the pandemic has made it a
challenge for families to take on additional responsibilities/availability. Leadership is working to build student and
family capacity to fully comprehend and utilize the resources that are available to enhance learning. Such resources
include ParentSquare, Smart Tutors, Surveys, etc. An additional area of focus is to build technology partnerships
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with the community to provide families with resources such as technology education, low-cost internet, and
computers to assist with the changing educational landscape.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

The LEA wants to increase home visits and give parents an opportunity to provide feedback more frequently.

School Climate (LCFF Priority 6)

Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

+ Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

« Ata minimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three

prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.
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2024 SURVEY RESULTS AND COMPARISON WITH 2023 OUTCOMES

PARTICIPATION RATES
Students

Spring 2024 Survey Participation Rates: 99.7%
Spring 2023 Survey Participation Rates: 100%
Change since Spring 2023: (percentage points): -0.3
Next Year Survey Participation Targets:= 95.0%

Families

Spring 2024 Survey Participation Rates: 94.4%

Spring 2023 Survey Participation Rates: 74.9%
Change since Spring 2023: (percentage points): +19.5
Next Year Survey Participation Targets: = 75.0%

Faculty/Staff

Spring 2024 Survey Participation Rates: 100%
Spring 2023 Survey Participation Rates: 100%
Change since Spring 2023: (percentage points): 0.0
Next Year Survey Participation Targets: = 95.0%

OVERALL SATISFACTION RATES
Students

Spring 2024 Overall Satisfaction Rates: 66%
Spring 2023 Overall Satisfaction Rates: 77%
Change since Spring 2023: (percentage points): -11
Next Year Overall Satisfaction Targets: = 75%

Families

Spring 2024 Overall Satisfaction Rates: 93%
Spring 2023 Overall Satisfaction Rates: 92%
Change since Spring 2023: (percentage points): +1
Next Year Overall Satisfaction Targets: = 95%

Faculty/Staff

Spring 2024 Overall Satisfaction Rates: 77%

Spring 2023 Overall Satisfaction Rates: 87%
Change since Spring 2023: (percentage points): -10
Next Year Overall Satisfaction Targets: = 85%
AVERAGE APPROVAL RATES (Percent Favorable)
Students

Climate of Support for Academic Learning; 63%

Knowledge and Fairness of Discipline, Rules and Norms: 52%

Safety: 59%
Sense of Belonging (School Connectedness): 44%
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Families

Climate of Support for Academic Learning; 95%

Knowledge and Fairness of Discipline, Rules and Norms: 90%
Safety: 87%

Sense of Belonging (School Connectedness): 94%

Faculty/Staff

Climate of Support for Academic Learning; 88%

Knowledge and Fairness of Discipline, Rules and Norms: 72%
Safety: 34%

Sense of Belonging (School Connectedness): 69%
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Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

School Climate (LCFF Priority 6)

MSA Bell conducts annual school climate surveys during the early spring through Panorama. Surveys have been the
primary means of collecting student, family, and staff voices about what we are doing great and should keep doing,
and what areas for improvement are so we can continue to provide our students with the best quality education. This
feedback instrument provides teachers and school leaders with valuable data about how students see their classes,
how much parents are involved, how supported staff feels, and how to facilitate improvement. Throughout the
document, many references have been made to the various components of the survey. This portion will be dedicated
to the free responses from our stakeholders.

The following are strengths as identified by each educational partner group:

Students: Our students continue to identify Friends, teachers/staff, and school activities (sports) as the glows for this
school year. This school year, the students added that they enjoy the activities that are taking place during break and
lunch and in addition expressed that they really enjoy PE, STEAM and Art classes.

Families: Throughout this academic year, there has been a noticeable uptick in family satisfaction. Parents have
increasingly engaged with and supported our school community. They've actively enrolled in our Parent College
initiative, taking part in ESL classes and financial literacy workshops conducted in partnership with Schools First
Credit Union. Attendance at our Coffee with Administrators sessions has provided them with valuable insights into
school operations, upcoming events, and their children's educational experiences. By participating in classroom
walkthroughs, parents have firsthand witnessed the progress and achievements of our students, strengthening their
connection to their educational journey. Additionally, their involvement in our Parent Advisory Council (PAC)
meetings empowers them to contribute to decision-making processes regarding school funding allocation and the
introduction of additional campus services.

Furthermore, our families have expressed high satisfaction with our communication practices, disciplinary measures,
the quality of education provided, and our dedicated teachers and staff. Overall, there's a prevailing sense of trust in
our academic program and satisfaction with the quality of education we offer.

Staff: Our staff identified that working with our students makes them feel satisfied and fulfilled. The teachers and staff
identified our caring environment as a highlight and the supportive admin and staff too. Connection is a hallmark of
MSA Bell, across all stakeholders the value and importance of connecting and building relationships are essential.
The MSA Bell team will continue to adapt to the needs of the community to ensure this continues, especially as
students transition to a hybrid. MSA Bell has an array of resources that are available to enhance learning.
Leadership will continue to create messaging and training for all stakeholders to fully utilize the resources available.
The following are needs as identified by each educational partner group:

Students: Our students continue to feel that the uniform/dress code is too strict, and they dislike the food that LAUSD
provides. Furthermore, our students also feel that not all students are treated equally and that some students get
more consequences than others. In addition, the students shared their concern for having a substitute teacher in
math class for the majority of the school year.

Family: Our families show concern with the safety aspect, and especially what they are seeing on social media or
what they are hearing at home about school fights that are taking place more than ever. In addition, our families
show dissatisfaction with our strict uniform rules and the traffic that is observable at drop off and pick up.

Staff: Our staff indicated that our school has unclear discipline policy and that we lack consequences for students
with severe behaviors. Furthermore, staff identified that our office is sometimes rude with students and dismissive
with families.

Overall, we see that there is some dissatisfaction with areas that the school does not have control over such as:
uniform, food and traffic. However, we can share our educational partner’s concerns and feedback with the cafeteria
personnel and receive a monthly food calendar to communicate more frequently with our partners on what is being
offered as breakfast/lunch. Furthermore, we need to work more closely with our staff to ensure that our students fully
understand the importance of uniforms, so that this does not continue to be a pressure point for students. Finally, we
need to seriously revisit our discipline and MTSS efforts to ensure that rules and consequences are communicated
with all education partners and that we have a transparent process that instills trust and confidence in our disciplinary
actions.
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Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

Here are some other factors that are being explored and implemented to ensure a rigorous academic program that
adapts to the needs of the community:

Our Assistant Principal in charge of Discipline will start a task force which will include all educational partners to help
identify the next steps for our school to improve our safety and discipline concerns shared by all educational
partners.

At the start of the year, the leadership will put a greater emphasis on educating students on the importance of
wearing uniforms and using technology appropriately.

The staff will use the summertime to prepare a cohesive plan for teaching students at the beginning of the year why
uniforms are important and the benefits that it has on students and the school community.

To build a more inclusive and positive school culture, the leadership will put greater emphasis on the home visit
program and ensure we do this earlier in the school year.

Work with History, elective teachers, and other staff to bring awareness to diverse cultures that are embedded in the
lesson plans.

Continuing to build on the supervision map that has been created to improve our supervision during unstructured
times (break, lunch). Cones are being used to create boundaries for our students. Ensure that weekly supervision
huddles are implemented to facilitate communication on needs.

Effectively lead school Psychologists to develop workshops for families to support adolescent changes on how
families can support students from home.

Hired a restorative Justice Coordinator to support our Assistant Principal in charge of discipline and PBIS vision.
Hire an intervention teacher or a data coordinator to maximize our intervention programs and effectiveness. Findings
have been shared with various educational partners through various meetings/informational sessions.

Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

MSA Bell designs its master schedule to meet the needs of its students to ensure all academic content areas are
available to all students, including all student groups. Core subjects (English, mathematics, social sciences, and
science) and electives are offered aligned with our charter petition. As evidenced by the schoolmaster schedule,
elective forms, class rosters, student schedules, and transcripts, MSA-Bell strives to offer a well-rounded education
to our students. Furthermore, MSA Bell support staff responsibilities shifted due to the pandemic to ensure
connectivity to school. This included phone outreach to determine student needs such as Hot Spots for Internet,
Chromebook, or providing technical support to ensure connectivity to classes and the available platforms. All
technology is managed and monitored to ensure appropriate usage and inventory.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

As evidenced by our master schedule, elective forms, class rosters, student schedules, and transcripts, 100% of
students have access to a broad course of study, including core subjects (English, mathematics, social sciences, and
science) and electives as outlined in our charter petition. We also provide all other academic programs and services
outlined in our charter petition, certain programs, and services being dependent on student need and interest. For
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example, we provide designated and integrated ELD instruction, support and intervention to ELs and immigrant
students. We closely monitor student progress in ELA/Literacy, math, and ELD as measured by our internal
assessments (MAP, IAB, etc.) All students have access to “Advisory” classes (college planning and career
exploration program) and programs preparing students for college readiness and socio-emotional development. The
Learning Management System provides teachers with resources to monitor academic progress and tips to connect
with students. Mentorship is monitored through the LMS to ensure every child has an adult connection on campus.
Furthermore, MSA Bell has provided students with information regarding A-G courses, as well as offered
opportunities to take courses such as Algebra 1, Geometry, or world language courses (Spanish 1 and 2) that would
earn credit towards their high school pathway.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

MSA Bell has executed extensive plans to ensure and provide ongoing connectivity. The major hindrance impacting
student connection is the inability to form a personal connection in the virtual environment versus in-person. The
pandemic has lead to the monitoring of various data points that identifies our neediest students and extensive plans
have been generated to connect or reconnect students and families. These plans include, but not limited to, home
visits, conferences and follow-ups, creation of personalized scheduled, support to connect to the various platforms,
etc.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)

The following is a list of strategies and actions that are being reviewed for implementation/execution. Some of these
plans are currently in action and will be adjusted to continually enhance positive student outcomes.

e Increase tele-outreach to support in various areas such as the transition to hybrid, and educate with online
tools such as llluminate and ParentSquare.

e Evaluate instructional practices to highlight promising instructional practices such as a focus on power
standards, ensure assignments are relevant to finish product, emphasize learning skill sets and recognition
of the process for learning, staff sharing, and highlighting instructional practices during meetings.

e Adjustment of schedule to ensure time is allocated for an appropriate break and lunchtimes, and shift
adyvisory to assist with academic interventions

e Dedicated task force members to highlight and solicit information about reopening, to be part of the
decision-making process.

e As students return, opportunities to increase student-to-student interactions will be explored further through
professional development.

e As students return to campus, the instructional staff will focus on reviewing and adjusting the school-wide
expectation matrix to continue to align with our PBIS goals.

e Explore communication inhibiting factors

Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your
county.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability
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Coordinating Instruction

1

2

3

4

5

Assessing status of triennial plan
for providing educational services
to all expelled students in the
county, including:

[No response
required]

[No response
required]

[No response
required]

[No response
required]

[No response
required]

a. Review of required outcome
data.

b. Identifying existing educational
alternatives for expelled pupils,
gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

c. ldentifying alternative
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district

pupils.

Coordinating on development and
implementation of triennial plan
with all LEAs within the county.

Establishing ongoing collaboration
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
program options, including
dissemination to all LEAs within
the county a menu of available
continuum of services for expelled
students.

Developing memorandum of
understanding regarding the
coordination of partial credit
policies between district of
residence and county office of
education.
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Assess the degree of implementation of coordinated service program components for foster youth in your
county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Services 1 2 3 4 5

1. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).

2. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).

3. Providing information and
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.

4. Providing direct educational
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.
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Coordinating Services 1 2 3 4 5

5. Establishing ongoing collaboration
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post-
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.

7. Developing strategies to prioritize
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.

8. Engaging in the process of
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy - Santa | Steven Keskinturk & Maria Czerner- | skeskinturk@magnoliapublicschools.
Ana Rowell org &

Site Director/Secondary Principal & mrowell@magnoliapublicschools.org
Elementary Principal (714) 479-0115
Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
e Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

o Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).
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Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 36.2 32.8 2.4 0 0 0 1.0 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
2024-25 Local Performance Indicator Self-Reflection for Magnolia Science Academy - Santa Ana Page 4 of 17


https://www.cde.ca.gov/ds/ad/tamo.asp

Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Implementation of State Academic Standards (LCFF Priority 2)
OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3
ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

I I S R S B - 8

History-Social Science
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic

standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 5
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics 5
Next Generation Science Standards 4
History-Social Science S

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher
pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 5
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics S
Next Generation Science Standards 4
History-Social Science S
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5 N/A
Career Technical Education
Health Education Content Standards 4
Physical Education Model Content Standards S
Visual and Performing Arts 5
World Language S

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
Identifying the professional learning needs of groups of teachers or staff as a whole 5
Identifying the professional learning needs of individual teachers 5
Providing support for teachers on the standards they have not yet mastered 5

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

MSA-Santa Ana ensures all curricula and assessments are aligned to the standards and that teachers participate in
professional development on the implementation of standards (CCSS, NGSS, etc.) We provide services to ELs by
proficiency level and ELD instruction is aligned to the CA ELD standards and framework. ELs have access to core
and supplemental ELD instructional materials; teachers attend PDs whose focus is on ELD standards. Our teachers
participate in at least 24 hours of professional development per year. PD includes the areas of Common Core
ELA/Literacy, math, ELD Standards and integration of ELD standards into content areas, and training in strategies
to support ELs with Common Core ELA/ELD and math curricula. While the primary focus has mostly been on the
ELA/Literacy, math, and ELD over the past few years, MSA-Santa Ana has also provided PD and supported our
teachers on MTSS and SEL learning and integration.
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Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: *

« Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.
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3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 4
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 4
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 4
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 5
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

This year we we have a bilingual Parent and Community Engagement Liaison and a Community School Coordinator.
These positions allows for our school and families to build relationships within our community. Based on our surveys
given to our families, staff, and students we have added additional meetings with parents such as Coffee with Admin,
Parent Check ins, Parent College; these are added to our regular PAC/PTF, and ELAC committee gatherings. In
addition to these meetings, we have increased the quality and quantity of the communication tools with parents.
Social media (Facebook, Twitter, Instagram), our weekly bilingual newsletter the Hook, Leave a Message form
(bilingual), and a suggestion box. These are all located in the main office. Magnolia wide we are using the MSA
mobile application for our families. We have started to use the Parent Square software which allows us to
communicate to our families without any language barriers. Our traditional gatherings with parents such as Parent
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Orientation, Back to School Night, Fall/ Spring Parent teacher conferences, Open House, Home visits, and grade
level informational meetings. Fall/ Winter, Cinco de Mayo festivals and volunteer appreciation day.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

MSASA will be ensuring that all Educational Partners have a voice. By doing this, we aim to allow for an open door
policy during our weekly Coffee with Principals and Educational Partner surveys. In addition to ensuring there is
voice, we will continue to strengthen our community partnerships by continuing free breakfast and lunch to all
students regardless of income status, school supply drives, and a referral network that provides mental health
supports for all educational partners.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

Based on our surveys given to our families, staff, and students, we have added additional meetings with parents
such as Coffee with the Principal, Parent Check-ins, and Parent College; these are added to our regular PAC/PTF,
and ELAC committee gatherings. In addition to these meetings, we have increased the quality and quantity of the
communication tools with parents. Social media (Facebook, Twitter), Leave a Message form (bilingual), and a
suggestion box. These are all located in the main office. Magnolia wide we are using the MSA mobile application for
our families. We have started to use the Parent Square software, which allows us to communicate with our families
without language barriers. Our traditional gatherings with parents such as Parent Orientation, Back to School Night,
Fall/ Spring Parent-teacher conferences, Open House, Home visits, and grade-level informational meetings. Fall/
Winter, Cinco, and volunteer appreciation day.

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
5. Rate the LEA’s progress in providing professional learning and support to teachers and 4
principals to improve a school’s capacity to partner with families.
6. Rate the LEA’s progress in providing families with information and resources to support 4

student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 4
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)
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1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

Strengths are PAC/Coffee with Principal meetings. This is an opportunity to introduce MTSS support for SEL to the
parents. Parent College and third party partnerships like parenting classes through Santa Ana College and
AltaMed, PBS SoCal, CHOC, StartWell, OC Mix Academy, and OCDE. Grade level college counseling meetings with
our parents and students for supporting and informing parents and students for a University-going culture. For
example, 8th grade high school transition meetings, college signing day, FAFSA meetings. As we establish our
parent outreach and provide meetings to involve all our families, building Parent attendance is a focus for us.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

At MSASA we will strive to improve our partnerships for student outcomes by making connections with our local city
council, congressman, as well as local businesses to strengthen the collaboration among all our educational
partners. A focus area will be our mental health/SEL supports as well as the quality of the food that is being served to
our students breakfast and lunch.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

At MSASA we will continue to promote our home visits so that all families' voices are heard, ideas are met, and that
everybody feels included. We will also offer Parent College classes like EL classes, computer skills, and child
development classes. We will continue to offer weekly Coffee with Principal sessions in English and Spanish.

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Ra:l' T Sl
umber
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 4
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 4

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 4
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 4
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.
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At MSASA our current strengths include partnerships with the surrounding community to support families in ac
academic, behavioral, and social emotional success for their children, letting the parents bring up all concerns in the
weekly Coffee with Principal, and sending multiple surveys home throughout the course of the year.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

We value our educational partners and are using their feedback to strengthen the upcoming school year. Schoolwide
instant surveys from staff provide input for a positive and supportive school climate. Parent check-in meetings allow
for decision making to become ongoing. Surveys are designed to support all academics, behavioral, and social-
emotional needs of the whole child.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

MSASA will improve engagement of underrepresented families by using Parent Square as an active two way tool of
engagement. We will ensure that we have a Community Schools Coordinator and a Community Schools Liaison
who are a reflection of our current school community.

School Climate (LCFF Priority 6)

Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

+ Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

« Ata minimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three

prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

MSASA’s 2023-2024 participation for the Family Survey rose 4.8% (81.4%) higher than the 2022-2023 school year
(76.6%)

MSASA'’s Staff Overall Satisfaction rate jumped by 11% from the 2022-2023 school year (85%) to the 2023-2024
school year (96%)

A clean campus and strong community environment was highlighted in the free-responses by the families and
students for the 2023-2024 school year

Supportive staff and small class sizes were highlighted in the free-responses by the families and students for the
2023-2024 school year

School activities, clubs, and after-school opportunities are highlighted by Students, families, and staff

Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.

MSASA'’s Average Student Approval rate dropped by 3% 2023-2024 school year (70%), versus the average
approval rate from 2022-2023 school year which was 73%

Students want the playground to be updated

Relaxation of the dress code

Fairness and equality in school policy enforcement

More food options

Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

We will get together with our food vendor, Sapphire, and create a menu that is more student selected.
Look into more professional development opportunities for teachers and paraprofessionals.
Ensure there is more staff presence during pick up and drop off.

Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

1) MSA-Santa Ana designs its master schedule to meet the needs of its students to ensure all academic content
areas are available to all students, including all student groups. Core subjects (English, mathematics, social
sciences, and science) and electives are offered and aligned with our charter petition and graduation requirements.
As evidenced by the schoolmaster schedule, elective forms, class rosters, student schedules, and transcripts, MSA-
Santa Ana strives to offer a well-rounded education to our students.

2) As evidenced by our master schedule, elective forms, class rosters, student schedules, and transcripts, 100% of
students have access to a broad course of study, including core subjects (English, mathematics, social sciences, and
science) and electives as outlined in our charter petition.
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3) MSA-Santa Ana provides access to a college-preparatory, STEAM-focused broad course of study for all our
students.

4) MSA-Santa Ana will continue to provide access to a college-preparatory, STEAM-focused broad course of study
for all our students. We will ensure that all our students graduate college and career ready.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

1) MSA-Santa Ana provides students with 4-year plans and support programs to ensure timely high school
graduation, ensuring satisfaction with UC/CSU requirements.

2) We also provide all other academic programs and services outlined in our charter petition. For example, we
provide CCSS-aligned ELA and math intervention classes to all students who need additional support.

3) We provide students with opportunities to take Advanced Placement (AP) courses based on student needs and
interests.

4) All students have access to “Advisory” classes (college planning and career exploration program) and programs
preparing students for college readiness in grades 9-12. MSA-Santa Ana offers credit recovery classes and
individual graduation plans, outlining the classes students will take during their high school years to ensure
satisfaction with UC/CSU requirements.

5) In middle school, we offer Power English and Power Math to support our ELD students. In high school, we offer
designated ELD classes to support students.

6) Our Sped teachers all push into the classes of the students on their caseloads, taking care of the SAlI minutes
daily. Teachers also have extra tutoring times and a place for the students to go when they need a quiet place to
take a test or when they need a place to calm down.

7) We also partner with our local community college and offer Dual Enroliment.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

One of the barriers that prevents us from providing access to a broad course of study for all students is our
communication with families. We have Parent Square which translates into all home languages, but parents are not
using it with fidelity.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)

MSA-Santa Ana will continue to provide access to a college-preparatory, STEAM-focused broad course of study for
all our students. We will ensure that all our students graduate college and career ready.
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In an effort to provide a more well-rounded education to our students, MSA-Santa Ana will strive to offer additional
programs such as more elective courses aligned with career pathways, continued health and physical education,
diverse arts programs, increased civics, Life Skills, and SEL programs, etc., as well as provide our students with
experiential learning opportunities, including but not limited to, instructional field trips, internships, community service
programs, clubs, etc. Such additional programs depend on the availability of financial and human resources. MSA-
Santa Ana will make the best use of its resources to provide a well-rounded educational experience to our students.
1) We are now offering Dual Enrollment classes three afternoons a week on our campus. This is much easier for
parents so they don't have to drive to the college campus.

2) We allow students to take classes at the college that we don't offer.

3) We offer online credit recovery courses for the students who have failed classes in the past.

4) We have all of our textbooks online so that students can access them anywhere.

Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your
county.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Coordinating Instruction 1 2 3 4 5

1. Assessing status of triennial plan | [No response | [No response | [No response | [No response | [No response
for providing educational services required] required] required] required] required]
to all expelled students in the
county, including:

a. Review of required outcome 4
data.
b. Identifying existing educational 4

alternatives for expelled pupils,
gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

c. ldentifying alternative 4
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district
pupils.

2. Coordinating on development and 2
implementation of triennial plan
with all LEAs within the county.

3. Establishing ongoing collaboration 2
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
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Coordinating Instruction

program options, including
dissemination to all LEAs within
the county a menu of available
continuum of services for expelled
students.

Developing memorandum of
understanding regarding the
coordination of partial credit
policies between district of
residence and county office of
education.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

5 - Full Implementation and Sustainability

Assess the degree of implementation of coordinated service program components for foster youth in your
county.

Coordinating Services

1

. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).

. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).

2024-25 Local Performance Indicator Self-Reflection for Magnolia Science Academy - Santa Ana

Page 16 of 17



Coordinating Services 1 2 3 4 5

3. Providing information and 4
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.

4. Providing direct educational 4
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.

5. Establishing ongoing collaboration 3
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post- 3
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.

7. Developing strategies to prioritize 3
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.

8. Engaging in the process of 3
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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2024-25 Local Performance Indicator Self-Reflection

Local Educational Agency (LEA) Contact Name and Title Email and Phone
Magnolia Science Academy San Gokhan Serce gserce@magnoliapublicschools.org
Diego Regional Director and Principal (619) 644-1300

Introduction

The California State Board of Education (SBE) approved standards for the local indicators that support a local
educational agency (LEA) in measuring and reporting progress within the appropriate priority area.

This template is intended as a drafting tool and based on the Local Performance Indicator Quick Guide published by
CDE in January 2024.

Performance Standards

The approved performance standards require an LEA to:
¢ Annually measure its progress in meeting the requirements of the specific Local Control Funding Formula
(LCFF) priority.
o Report the results as part of a non-consent item at the same public meeting of the local governing board/body
at which the Local Control and Accountability Plan (LCAP) is adopted.
o Report results to the public through the Dashboard utilizing the SBE-adopted self-reflection tools for each
local indicator.

This Quick Guide identifies the approved standards and self-reflection tools that an LEA will use to report its progress
on the local indicators.

Local Indicators

The local indicators address the following state priority areas:

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

¢ Number/percentage of students without access to their own copies of standards-aligned instructional materials
for use at school and at home

o Number of identified instances where facilities do not meet the “good repair” standard (including deficiencies
and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School Accountability
Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the adoption of
the LCAP:
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e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

e The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

e The number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Implementation of State Academic Standards (LCFF Priority 2)

The LEA annually measures its progress implementing state academic standards; the LEA then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Parent and Family Engagement (LCFF Priority 3)

This measure addresses Parent and Family Engagement, including how an LEA builds relationships between school
staff and families, builds partnerships for student outcomes and seeks input for decision-making.

LEAs report progress of how they have sought input from parents in decision-making and promoted parent participation
in programs to its local governing board or body using the SBE-adopted self-reflection tool for Priority 3 at the same
public meeting at which the LEA adopts its LCAP, and reports to educational partners and the public through the
Dashboard.

School Climate (LCFF Priority 6)

The LEA administers an annual local climate survey that captures a valid measure of student perceptions of school
safety and connectedness, in at least one grade within each grade span(s) the LEA serves (e.g., TK-5, 6-8, 9-12), and
reports the results to its local governing board/body at the same public meeting at which the LCAP is adopted and to
educational partners and the public through the Dashboard.

Access to a Broad Course of Study (LCFF Priority 7)

The LEA annually measures its progress in the extent to which students have access to, and are enrolled in, a broad
course of study that includes the adopted courses of study specified in the California Education Code (EC) for Grades
1-6 and Grades 7-12, as applicable, including the programs and services developed and provided to unduplicated
students and individuals with exceptional needs; the LEA then reports the results to its local governing board/body at
the same public meeting at which the LCAP is adopted and reports to educational partners and the public through the
Dashboard.

Coordination of Services for Expelled Students — County Office of Education (COE)
Only (LCFF Priority 9)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

The COE annually measures its progress in coordinating services for foster youth; the COE then reports the results to
its local governing board/body at the same public meeting at which the LCAP is adopted and reports to educational
partners and the public through the Dashboard.
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Self-Reflection Tools

An LEA uses the self-reflection tools included within the Dashboard to report its progress on the local performance
indicator to educational partners and the public.

The self-reflection tools are embedded in the web-based Dashboard system and are also available in Word document
format. In addition to using the self-reflection tools to report its progress on the local performance indicators to
educational partners and the public, an LEA may use the self-reflection tools as a resource when reporting results to its
local governing board. The approved self-reflection tools are provided below.

Appropriately Assigned Teachers, Access to Curriculum-Aligned Instructional
Materials, and Safe, Clean and Functional School Facilities (LCFF Priority 1)

LEAs will provide the information below:

e Number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home

¢ Number of identified instances where facilities do not meet the “good repair” standard (including
deficiencies and extreme deficiencies)

Note: The requested information are all data elements that are currently required as part of the School
Accountability Report Card (SARC).

Note: LEAs are required to report the following to their local governing board/body in conjunction with the
adoption of the LCAP:

e The LEA’s Teacher Assignment Monitoring and Outcome data available at
https://www.cde.ca.gov/ds/ad/tamo.asp.

o The number/percentage of students without access to their own copies of standards-aligned instructional
materials for use at school and at home, and

¢ The number of identified instances where facilities do not meet the “good repair’ standard (including
deficiencies and extreme deficiencies)

Academic Total Clear Out-of- Intern Ineffective |Incomplete| Unknown N/A
Year Teaching FTE Field
2021-22 19.5 17.5 1.5 0 0.5 0 0 0
Access to Instructional Materials Number Percent
Students Without Access to Own Copies of Standards-Aligned Instructional 0 0
Materials for Use at School and at Home
Facility Conditions Number
Identified Instances Where Facilities Do Not Meet The “Good Repair” Standard (Including 0
Deficiencies and Extreme Deficiencies)
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Implementation of State Academic Standards (LCFF Priority 2)

LEAs may provide a narrative summary of their progress in the implementation of state academic standards based on
locally selected measures or tools (Option 1). Alternatively, LEAs may complete the optional reflection tool (Option 2).

OPTION 1: Narrative Summary (Limited to 3,000 characters)

In the narrative box provided on the Dashboard, identify the locally selected measures or tools that the LEA
is using to track its progress in implementing the state academic standards adopted by the state board and
briefly describe why the LEA chose the selected measures or tools.

Additionally, summarize the LEA’s progress in implementing the academic standards adopted by the SBE,
based on the locally selected measures or tools. The adopted academic standards are:

English Language Arts (ELA) — Common Core State Standards for ELA

English Language Development (ELD) (Aligned to Common Core State Standards for ELA)
Mathematics — Common Core State Standards forMathematics

Next Generation Science Standards

History-Social Science

Career Technical Education

Health Education Content Standards

Physical Education Model Content Standards

Visual and Performing Arts

World Language

Implementation of State Academic Standards (LCFF Priority 2)
OPTION 2: Reflection Tool
Recently Adopted Academic Standards and/or Curriculum Frameworks

1. Rate the LEA’s progress in providing professional learning for teaching to the recently adopted academic
standards and/or curriculum frameworks identified below.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
ELA — Common Core State Standards for ELA 5
ELD (Aligned to ELA Standards) S
Mathematics — Common Core State Standards for Mathematics 5
Next Generation Science Standards 4
History-Social Science 4
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2. Rate the LEA’s progress in making instructional materials that are aligned to the recently adopted academic

standards and/or curriculum frameworks identified below available in all classrooms where the subject is
taught.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

aloa|loa|lo| oa|a

History-Social Science

3. Rate the LEA’s progress in implementing policies or programs to support staff in identifying areas where
they can improve in delivering instruction aligned to the recently adopted academic standards and/or
curriculum frameworks identified below (e.g., collaborative time, focused classroom walkthroughs, teacher
pairing).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4

ELA — Common Core State Standards for ELA
ELD (Aligned to ELA Standards)

Mathematics — Common Core State Standards for Mathematics

Next Generation Science Standards

aloa|lo|lo|oa|a

History-Social Science
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Other Adopted Academic Standards

4. Rate the LEA’s progress implementing each of the following academic standards adopted by the state board
for all students.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5 N/A
Career Technical Education
Health Education Content Standards 3
Physical Education Model Content Standards S
Visual and Performing Arts 5
World Language S

Support for Teachers and Administrators

5. Rate the LEA’s success at engaging in the following activities with teachers and school administrators
during the prior school year (including the summer preceding the prior school year).

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

Academic Standards 1 2 3 4 5
Identifying the professional learning needs of groups of teachers or staff as a whole 5
Identifying the professional learning needs of individual teachers 5
Providing support for teachers on the standards they have not yet mastered 5

Optional Narrative (Limited to 1,500 characters)
6. Provide any additional information in the text box provided in the Dashboard that the LEA believes is
relevant to understanding its progress implementing the academic standards adopted by the state board.

MSA-San Diego ensures that all curricula and assessments meet the standards, with teachers engaging in
professional development focused on implementing these standards (CCSS, NGSS, etc.). We support English
Learners (ELs) based on their proficiency levels, aligning ELD instruction with the CA ELD standards and
framework. ELs have access to both core and supplemental ELD instructional materials, and teachers attend
professional development sessions centered on ELD standards. Our teachers complete at least 18 hours of
professional development annually, covering areas such as Common Core ELA/Literacy, math, ELD standards, and
integrating ELD standards into content areas, along with strategies to support ELs in these curricula. While the
emphasis has primarily been on ELA/Literacy, math, and ELD in recent years, MSA-San Diego has also offered
professional development and support in NGSS, History-Social Science, Physical Education, Visual and Performing
Arts, MTSS, SEL, and personalized professional development. Additionally, a TOSA (Teacher on Special
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Assignment) leader is identified for all 10 Magnolia Public Schools to provide monthly professional development for
each department.

Parental Involvement and Family Engagement (LCFF Priority 3)

Introduction

Family engagement is an essential strategy for building pathways to college and career readiness for all students and
is an essential component of a systems approach to improving outcomes for all students. More than 30 years of research
has shown that family engagement can lead to improved student outcomes (e.g., attendance, engagement, academic
outcomes, social emotional learning, etc.).

Consistent with the California Department of Education’s (CDE’s) Family Engagement Toolkit: !

« Effective and authentic family engagement has been described as an intentional partnership of educators,
families and community members who share responsibility for a child from the time they are born to becoming
an adult.

* To build an effective partnership, educators, families, and community members need to develop the knowledge
and skills to work together, and schools must purposefully integrate family and community engagement with
goals for students' learning and thriving.

The LCFF legislation recognized the importance of family engagement by requiring LEAs to address Priority 3 within
their LCAP. The self-reflection tool described below enables LEAs to reflect upon their implementation of family
engagement as part of their continuous improvement process and prior to updating their LCAP.

For LEAs to engage all families equitably, it is necessary to understand the cultures, languages, needs and interests of
families in the local area. Furthermore, developing family engagement policies, programs, and practices needs to be
done in partnership with local families, using the tools of continuous improvement.

Instructions
This self-reflection tool is organized into three sections. Each section includes research and evidence-based practices
in family engagement:

1. Building Relationships between School Staff and Families
2. Building Partnerships for Student Outcomes
3. Seeking Input for Decision-Making

Based on an evaluation of data, including educational partner input, an LEA uses this self-reflection tool to report on its
progress successes and area(s) of need related to family engagement policies, programs, and practices. This tool will
enable an LEA to engage in continuous improvement and determine next steps to make improvements in the areas
identified. The results of the process should be used to inform the LCAP and its development process, including
assessing prior year goals, actions and services and in modifying future goals, actions, and services in the LCAP.

LEAs are to implement the following self-reflection process:

1. Identify the diverse educational partners that need to participate in the self-reflection process in order to ensure
input from all groups of families, staff and students in the LEA, including families of unduplicated students and
families of individuals with exceptional needs as well as families of underrepresented students.

2. Engage educational partners in determining what data and information will be considered to complete the self-
reflection tool. LEAs should consider how the practices apply to families of all student groups, including families
of unduplicated students and families of individuals with exceptional needs as well as families of
underrepresented students.
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3. Based on the analysis of educational partner input and local data, identify the number which best indicates the
LEA’s current stage of implementation for each of the 12 practices using the following rating scale (lowest to
highest):

1 — Exploration and Research

2 — Beginning Development

3 — Initial Implementation

4 — Full Implementation

5 — Full Implementation and Sustainability

4. Based on the analysis of educational partner input and local data, respond to each of the prompts pertaining to
each section of the tool.

5. Use the findings from the self-reflection process to inform the annual update to the LCAP and the LCAP
development process, as well as the development of other school and district plans.

Sections of the Self-Reflection Tool
Section 1: Building Relationships Between School Staff and Families

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

. Rating Scale
Practices Number
1. Rate the LEA’s progress in developing the capacity of staff (i.e., administrators, teachers, 5
and classified staff) to build trusting and respectful relationships with families.
2. Rate the LEA’s progress in creating welcoming environments for all families in the 5
community.
3. Rate the LEA’s progress in supporting staff to learn about each family’s strengths, cultures, 5
languages, and goals for their children.
4. Rate the LEA’s progress in developing multiple opportunities for the LEA and school sites 5
to engage in 2-way communication between families and educators using language that
is understandable and accessible to families.

Building Relationships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Relationships Between School Staff and Families.

MSA-San Diego fosters trusting and respectful relationships with parents through various activities and events, such
as the Summer Welcome Back Picnic, Student/Parent Orientation, Back to School Night, home visits, parent dinner
nights, and student-led conferences to encourage parental involvement in programs. Administrators greet all
students and parents during morning drop-off and maintain an open-door policy for parents. Our staff connects with
families through home visits, learning about students' interests, family dynamics, and home routines to build
meaningful, individualized connections that contribute to creating happier, healthier, and more successful students.
Home visits are a key component of our education program to enhance student and school performance. The school
also holds regular meetings to gather input from families, including PAC/PTF meetings, coffee with admin meetings,
and parent workshops.
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2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Relationships Between School Staff and Families.

MSA-San Diego conducts a family and student experience survey, focusing on areas such as safety, school
connectedness, culture, climate, and other aspects of school improvement. The survey feedback highlighted strong
relationships between school staff and families. In response to the survey results and input from educational
partners, the school has offered additional parent workshops to provide tools for supporting students both
academically and socio-emotionally. However, despite the numerous workshop opportunities, participation levels
were lower than expected. The new focus area is to increase parent participation in these workshops.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Relationships Between School Staff and Families.

The school staff engages with families through home visits, discovering students' outside interests, family dynamics,
and home routines. This information is then used to establish meaningful, personalized connections that significantly
contribute to creating happier, healthier, and smarter students. Home visits are a key element of the school's
educational program aimed at enhancing student and school performance. Additionally, the school holds regular
meetings to gather feedback from families, including student-led conferences, PAC/PTF meetings, coffee with the
administration, and parent workshops.

Section 2: Building Partnerships for Student Outcomes

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Rating Scale
Number
5. Rate the LEA’s progress in providing professional learning and support to teachers and 5
principals to improve a school’s capacity to partner with families.
6. Rate the LEA’s progress in providing families with information and resources to support 5

student learning and development in the home.

7. Rate the LEA’s progress in implementing policies or programs for teachers to meet with
families and students to discuss student progress and ways to work together to support 5
improved student outcomes.

8. Rate the LEA’s progress in supporting families to understand and exercise their legal
rights and advocate for their own students and all students.

Building Partnerships Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Building Partnerships for Student Outcomes.

MSA-San Diego staff receive training on MTSS expectations and the school culture model during summer inservice.
As part of our program, MSA-San Diego enhances student learning through multi-tiered support systems, parent
meetings, online tools shared by teachers weekly, newsletters, voice messages, and grade-specific communications.
Additionally, student-specific feedback and resources are provided to parents during home visits, student-led
conferences, and parent meetings.
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MSA-San Diego's communication system, Parent Square, ensures continuous communication between parents and
staff through various mediums, including texts, private messages, and voicemail. Parent Square also helps bridge
language barriers with its automatic translation feature. Lastly, our teachers use the Kickboard positive behavior
point system and Infinite Campus SIS to share students' academic and socio-emotional progress and successes on
a daily basis.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Building Partnerships for Student Outcomes.

The school conducts a family and student experience survey with specific questions on Climate of Academic
Learning and Knowledge and Fairness of Discipline, Rules and Norms. 96% of the families shared that they are in
favor of the academic learning opportunities and outcomes and 95% of the families shared that they are in favor of
the systems in place when it comes to social emotional learning and behavior support systems.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Building
Partnerships for Student Outcomes.

MSA San Diego's communication system, Parent Square, maintains constant communication between parents and
staff through various mediums, including texts, private messages, and voicemail. Parent Square also overcomes
language barriers between staff and families with its automatic translation feature. To ensure active parental
involvement in their students' education, teachers offer both in-person and virtual meetings.

Section 3: Seeking Input for Decision-Making

Based on the analysis of educational partner input and local data, identify the number which best indicates the LEA’s
current stage of implementation for each practice in this section using the following rating scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Practices Ra:l' T Sl
umber
9. Rate the LEA’s progress in building the capacity of and supporting principals and staff to 5
effectively engage families in advisory groups and with decision-making.
10. Rate the LEA’s progress in building the capacity of and supporting family members to 4

effectively engage in advisory groups and decision-making.

11. Rate the LEA’s progress in providing all families with opportunities to provide input on
policies and programs, and implementing strategies to reach and seek input from any 4
underrepresented groups in the school community.

12. Rate the LEA’s progress in providing opportunities to have families, teachers, principals,
and district administrators work together to plan, design, implement and evaluate family 5
engagement activities at school and district levels.

Seeking Input for Decision-Making Dashboard Narrative Boxes (Limited to 3,000 characters)

1. Based on the analysis of educational partner input and local data, briefly describe the LEA’s current strengths and
progress in Seeking Input for Decision-Making.
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MSA-San Diego regularly holds meetings to collect input from families, including PAC/PTF meetings, MTSS
meetings, and community meetings. During these sessions, parents can review and provide feedback on the
school's draft budget, MTSS plan, LCAP, WASC, Health and Wellness plan, and Safety plan. Additionally, the school
conducts a family and student experience survey, focusing on aspects such as safety, school connectedness,
culture, climate, and other areas for school improvement.

2. Based on the analysis of educational partner input and local data, briefly describe the LEA’s focus area(s) for
improvement in Seeking Input for Decision-Making.

Based on the survey results educational partners confirm that they are part of the decision making process through
surveys and various meeting. 95 % of the families stated that school staff welcomes their suggestions. 98% of the
families stated that school staff treats them with respect.

3. Based on the analysis of educational partner input and local data, briefly describe how the LEA will improve
engagement of underrepresented families identified during the self-reflection process in relation to Seeking Input for
Decision-Making.

All the families are offered translation services and virtual/in person meeting accommodations to ensure that they are
part of the decision making process. The school shares all the resources through the student/ parent handbook and
weekly communications.

School Climate (LCFF Priority 6)
Introduction

The initial design of the Local Control Funding Formula recognized the critical role that positive school conditions and
climate play in advancing student performance and equity. This recognition is grounded in a research base
demonstrating that a positive school climate directly impacts indicators of success such as increased teacher retention,
lower dropout rates, decreased incidences of violence, and higher student achievement.

In order to support comprehensive planning, LEAs need access to current data. The measurement of school climate
provides LEAs with critical data that can be used to track progress in school climate for purposes of continuous
improvement, and the ability to identify needs and implement changes to address local needs.

Introduction
LEAs are required, at a minimum, to annually administer a local climate survey. The survey must:

» Capture a valid measure of student perceptions of school safety and connectedness in at least one grade within
each grade span the LEA serves (e.g. TK-5, 6-8, 9-12); and

* At aminimum, report disaggregated data by student groups identified in California Education Code 52052, when
such data is available as part of the local school climate survey.

Based on the analysis of local data, including the local climate survey data, LEAs are to respond to the following three

prompts. Each prompt response is limited to 3,000 characters. An LEA may provide hyperlink(s) to other documents as
necessary within each prompt:
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Prompt 1 (DATA): Describe the local climate survey data, including available data disaggregated by student groups.
LEAs using surveys that provide an overall score, such as the California Healthy Kids Survey, are encouraged to report
the overall score for all students as well as available student group scores. Responses may also include an analysis of
a subset of specific items on a local survey and additional data collection tools that are particularly relevant to school
conditions and climate.

Student: Our overall approval rate of 82% for our students went up 2 percentage points. With the exception of one
area remaining the same, our student favorability rates in all topic areas have gone up. Our highest favorability rate
from our students derived from the survey question, “Teachers give students a chance to take part in classroom
discussions or activities”. This is an exemplification of the dedication of our staff, both certificated and classified, in
creating an inclusive school culture where all learner’s participation is seeked and valued. This was also a high
favorability rate last year. This reveals that our school is consistent in valuing our students’ feedback, engagement
and their responsibility in achieving, contributing and thriving in our classrooms and school events.

Families: The family approval rate for the 2023-2024 school year was 96%. This is a 1% increase from last school
year. This year, we have continued to engage our families through different school events such as our Annual
Welcome Back Picnic, After School Club Fair, Back to School Night, Family Bingo Night, Thanksgiving Family Lunch,
Khan Night, and our in-person Semester Awards Ceremony. We also provide several opportunities for families to be
involved in school events such as the Fall Dance, Wellness Day and College & Career Day. This year, we received
the Planning Grant as part of CCSPP. This allowed us to survey our parents additionally on their needs, and asked
for feedback on how we could improve our school. We also held focus groups with our parents, and shared
feedback at our monthly PAC meetings. After collecting this feedback, we started bringing programs, and resources
to our school so the families could see the impact of their voice. We also worked closely with our PTF to plan
various events, and grow our parent involvement. These new efforts may have contributed to a rise in the approval
rate from our families as a whole. We need to improve our drop-off and pick-up procedures to create a more fluid
process as this contributes to a decrease in families feeling their children are safe.

Staff: Our staff approval rate for the 2023-24 school year was 88% compared to 86% last year. Also, our overall
school experience rating was 97%, a 7 point increase from the previous year. The staff reported a 3 point increase
in Sense of Belonging at 89% approval this year. Our lowest approval rate was in school safety, at 80%, but was a 6
point increase from the previous year. We had a slight drop in Climate of Support for Academic Learning with just a
1 point decrease from the previous year and stayed consistent with no change in Knowledge and Fairness of
Discipline, Rules and Norms. The drop in Climate of Support for Academic Learning was evident in the sub
questions. While 94% responded favorably to “promotes academic success for all students”, it was a decrease of 3
points from the previous year. Another notable sub question was “encourages students to enroll in rigorous courses
regardless of their race, ethnicity or nationality” which had a 7 point decrease and 93% favorable response. Our
increase in approval ratings for staff are attributed to how we support our staff in a variety of ways including weekly
staff and grade level meetings. We also have our biweekly Leadership meetings to discuss issues and make team
decisions with teachers. Lastly, we try to boost staff camaraderie and morale by celebrating birthdays, baby
showers, staff lunches and outings including bowling with staff. In all of the rating scales, our newer staff is the group
that usually reports lower scores, so our focus for next year will be to build in more support for our new staff/teachers
to make them feel part of the team and school culture sooner.
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Prompt 2 (MEANING): Describe key learnings, including identified needs and areas of strength determined through the
analysis of data described in Prompt 1, including the available data disaggregated by student group.
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Success:

Student: Once again this school year, our highest favorability rates from our students are from the survey questions
“Overall School Experience” and “Climate of Support for Academic Learning”. This is an indication that the work that
our teachers have devoted in the classroom is an area of strength. In looking at the last three years of data on
student approval rates, our school has made continual growth. When looking at the qualitative free response data
from our students, the top two things that they liked best about our school are friends and teachers. This is a tribute
to the quality of teachers and students that we have at Magnolia Science Academy of San Diego. Furthermore, it is
an indication of the site leadership and staff's work in developing a positive school climate that has resulted in our
school being recognized as a California Distinguished School twice in the last 5 years back to back, and being
awarded the highest level of PBIS recognition from the state as a Platinum School.

Families: Our overall school experience from our families is up one point from 2022-2023. “Safety” is our highest
subtopic amongst families at 97% despite a one point decrease since the previous year. 98% of parents report their
child is safe on school grounds which is up 2% points from last year. The only decrease comes from the surrounding
neighborhood which makes it difficult for us to influence as a school. Both “Sense of Belonging” and “Knowledge
and Fairness of Discipline, Rules, and Norms” increased by two points in the 2023-2024 school year. Parents report
that they feel welcomed here, and that their concerns are taken seriously. Our school leaders have an open door
policy. We will continue to invite parents to share their concerns on surveys, at meetings, or to stop by the office and
chat with an administrator.

Staff: Our school maintains success in our staff survey participation and approval rates. Our strengths would be in
the areas of Climate of Support for Academic learning at 96% and our Sense of Belonging at 89%. We feel like our
strength in our staff is our strong and consistent administrators and teacher leaders as well as the teamwork and
supportive environment for all of our staff as stated in our free responses “what do you like best about your school”.
Many staff praised strong connections between all educational partners at our campus and the ability to make
suggestions and implement changes. Our staff feel empowered to continue the strong culture and excellence at our
school. We plan on maintaining and building upon this success by continuing our weekly staff and grade level
meetings as well as our Leadership meetings where teachers help administrators make decisions.

Identified Need:

Student: An area of growth based on the approval rates is in the subcategory of “Knowledge and Fairness of
Discipline, Rules and Norms”. Our students gave a 39% favorability rate when asked, “Students treat teachers with
respect”. 46% (188) of our students neither disagree nor did they agree. Almost half of our students answered
neutrally, having no opinion of the statement. When students who answered of having no opinion are taken out, our
favorability rate rises to 71%. Nevertheless, this is an issue that our school will need to address. Steps on improving
in as follows: Common weekly SEL lessons in our SSR classes, facilitation and reinforcement via KickBoard of our
Character Education Program, assemblies that focus on one or more of CASEL'’s five areas of competencies,
school-wide reminders and engagement via DONUTS in The Morning (daily morning broadcast) and staff
professional development.

Families: Our greatest area for growth based on the survey results is in the area of “Safety”. In particular, 95% of
families reported that their child is safe in the neighborhood surrounding the school which is a 4 point drop from
2022-2023. After reviewing the open ended responses, there is no data that suggests a reason for this decline. The
biggest concern for parents was in the area of pick-up and drop-off. Heavy traffic, and not having a crosswalk on
Zion and Estrella intersection leave parents requesting additional supervision before and after school. The admin
team will meet to discuss how to make this process more efficient, and safe. “Climate of Support for Academic
Learning” received no change from the previous year. Particularly, the question “The school has high expectations
for all students” had a 94% favorable rate. The free-responses support this comparatively low humber as multiple
families suggest the rigor, and workload is not to the level they desire.

Staff: Based on approval rates, an area of review for our school would be in Climate of Support for Academic
Learning due to a slight decline from last year by 1 point. In this category, our biggest decrease was in “encourages
students to enroll in rigorous courses...” which dropped 7 points from last year. While this is a minor decrease and
just 2 staff members reported “disagree”, it is an area to look into, especially from the student’s perspective
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Prompt 3 (USE): Describe any changes to existing plans, policies, or procedures that the LEA determines necessary
in order to address areas of need identified through the analysis of local data and the identification of key learnings.
Include any revisions, decisions, or actions the LEA has, or will, implement for continuous improvement purposes.

Based on the feedback from educational partner surveys, MSA-San Diego has identified several key action items to
enhance our school environment and support our staff and students. First, we will audit our Professional Learning
Calendar, minimum days, and PD days to ensure prep time is equally distributed throughout the year, aiming to
prevent teacher burnout and ensure that tasks are evenly allocated among staff members. Additionally, we will
update the staff supervision plans to better address the needs during drop-off and pick-up times, enhancing student
safety and traffic flow. In response to concerns about pedestrian safety, we will contact the City of San Diego to
explore the possibility of adding crosswalks on Zion. Furthermore, to improve student comfort and hydration, we will
add shade structures to the water fountain areas and upgrade the water fountains in the lunch area.

Access to a Broad Course of Study (LCFF Priority 7)

LEAs provide a narrative summary of the extent to which all students have access to and are enrolled in a broad course
of study by addressing, at a minimum, the following four prompts:

1. Briefly identify the locally selected measures or tools that the LEA is using to track the extent to which all students
have access to, and are enrolled in, a broad course of study, based on grade spans, unduplicated student groups,
and individuals with exceptional needs served. (response limited to 1,500 characters)

MSA-San Diego creates its master schedule to meet the diverse needs of its students, ensuring all academic content
areas are accessible to every student, including various student groups. Core subjects like English, mathematics,
social sciences, and science, along with electives, are offered in alignment with our charter petition. Evidence from
the school master schedule, elective selection forms, class rosters, student schedules, and transcripts demonstrates
MSA-San Diego’s commitment to providing a well-rounded education for all students.

2. Using the locally selected measures or tools, summarize the extent to which all students have access to, and are
enrolled in, a broad course of study. The summary should identify any differences across school sites and student
groups in access to, and enrollment in, a broad course of study, and may describe progress over time in the extent
to which all students have access to, and are enrolled in, a broad course of study. (response limited to 1,500
characters)

Our master schedule, elective forms, class rosters, student schedules, and transcripts show that 100% of students
have access to a comprehensive course of study, including core subjects (English, mathematics, social sciences,
and science) and electives, as outlined in our charter petition. Additionally, we provide all other academic programs
and services specified in our charter, tailoring certain programs to student needs and interests. For instance, we offer
CCSS-aligned ELA and math intervention classes for students requiring additional support and honors math classes
for each grade level.

3. Given the results of the tool or locally selected measures, identify the barriers preventing the LEA from providing
access to a broad course of study for all students. (response limited to 1,500 characters)

MSA-San Diego provides access to a college-preparatory, STEAM focused broad course of study for all of our the
students.There is no identified barriers that limit access to courses.

4. In response to the results of the tool or locally selected measures, what revisions, decisions, or new actions will the
LEA implement, or has the LEA implemented, to ensure access to a broad course of study for all students? (response
limited to 1,500 characters)
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MSA-San Diego will continue to offer a college-preparatory, STEAM-focused curriculum to all students, ensuring they
are equipped with the necessary skills to graduate college and be career-ready. To enhance the education we
provide, MSA-San Diego will aim to introduce additional programs such as more elective courses aligned with career
pathways, ongoing health and physical education, diverse arts programs, study skills, and SEL programs. We will
also offer experiential learning opportunities, including instructional field trips, community service programs, and
clubs. These additional programs are dependent on the availability of financial and human resources, and MSA-San
Diego is committed to utilizing its resources effectively to provide a well-rounded educational experience for all
students.

Coordination of Services for Expelled Students — COE Only (LCFF Priority 9)

Assess the degree of implementation of the progress in coordinating instruction for expelled students in your

county.

Rating Scale (lowest to highest):
1 - Exploration and Research Phase
2 - Beginning Development
3 - Initial Implementation
4 - Full Implementation
5 - Full Implementation and Sustainability

to

all expelled students in the

county, including:

Coordinating Instruction 1 2 3 4 5
1. Assessing status of triennial plan | [No response | [No response | [No response | [No response | [No response
for providing educational services required] required] required] required] required]

a.

Review of required outcome
data.

Identifying existing educational
alternatives for expelled pupils,
gaps in educational services to
expelled pupils, and strategies
for filling those service gaps.

Identifying alternative
placements for pupils who are
expelled and placed in district
community day school
programs, but who fail to meet
the terms and conditions of
their rehabilitation plan or who
pose a danger to other district

pupils.

2. Coordinating on development and
implementation of triennial plan
with all LEAs within the county.

3. Establishing ongoing collaboration
and policy development for
transparent referral process for
LEAs within the county to the
county office of education or other
program options, including
dissemination to all LEAs within
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Coordinating Instruction 1 2 3 4 5

the county a menu of available
continuum of services for expelled
students.

4. Developing memorandum of
understanding regarding the
coordination of partial credit
policies between district of
residence and county office of
education.

Coordination of Services for Foster Youth — COE Only (LCFF Priority 10)

Assess the degree of implementation of coordinated service program components for foster youth in your
county.

Rating Scale (lowest to highest):

1 - Exploration and Research Phase

2 - Beginning Development

3 - Initial Implementation

4 - Full Implementation

5 - Full Implementation and Sustainability

Coordinating Services 1 2 3 4 5

1. Establishing ongoing collaboration
and supporting policy development,
including establishing formalized
information sharing agreements with
child welfare, probation, Local
Education Agency (LEAs), the
courts, and other organizations to
support determining the proper
educational placement of foster
youth (e.g., school of origin versus
current residence, comprehensive
versus alternative school, and
regular versus special education).

2. Building capacity with LEA,
probation, child welfare, and other
organizations for purposes of
implementing school-based support
infrastructure for foster youth
intended to improve educational
outcomes (e.g., provide regular
professional development with the
Foster Youth Liaisons to facilitate
adequate transportation services for
foster youth).
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Coordinating Services 1 2 3 4 5

3. Providing information and
assistance to LEAs regarding the
educational needs of foster youth in
order to improve educational
outcomes.

4. Providing direct educational
services for foster youth in LEA or
county-operated programs provided
the school district has certified that
specified services cannot be
provided or funded using other
sources, including, but not limited to,
Local Control Funding Formula,
federal, state or local funding.

5. Establishing ongoing collaboration
and supporting development of
policies and procedures that
facilitate expeditious transfer of
records, transcripts, and other
relevant educational information.

6. Facilitating the coordination of post-
secondary opportunities for youth by
engaging with systems partners,
including, but not limited to, child
welfare transition planning and
independent living services,
community colleges or universities,
career technical education, and
workforce development providers.

7. Developing strategies to prioritize
the needs of foster youth in the
community, using community-wide
assessments that consider age
group, geographical area, and
identification of highest needs
students based on academic needs
and placement type.

8. Engaging in the process of
reviewing plan deliverables and of
collecting and analyzing LEA and
COE level outcome data for
purposes of evaluating effectiveness
of support services for foster youth
and whether the investment in
services contributes to improved
educational outcomes for foster
youth.
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