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AFFIRMATIONS AND DECLARATION


As the authorized lead petitioner, I, Daniel Bissonnette, hereby certify that the information submitted in this petition for renewal of a California public charter school named Urban Montessori Charter School (“UMCS,” the “School” or “Urban Montessori”),  submitted to the Alameda County Board of Education (“ACBOE”) with oversight by the Alameda County Office of Education (“ACOE”) (collectively, the “County”) is true to the best of my knowledge and belief.; I understand that if awarded a charter, the School will follow any and all federal, state, and local laws and regulations that apply to the School, including but not limited to:

The School shall meet all statewide standards and conduct the student assessment tests pursuant to Education Code Section 60605, and any other statewide standards authorized in statute, or student assessments applicable to children in non-charter public schools. [Ref. Education Code Section 47605(d)(1)]
The School declares that it shall be deemed the exclusive public school employer of the employees of Urban Montessori Charter School for purposes of the Educational Employment Relations Act. [Ref. Education Code Section 47605(c)(6)]
The School shall be nonsectarian in its programs, admission policies, governance, employment practices, and all other operations. [Ref. Education Code Section 47605(e)(1)]
The School shall not charge tuition, pupil fees, or other mandatory payments for attendance or for participation in programs that are required for the academic program. [Ref. Education Code Section 47605(e)(1)]
The School shall not discriminate on the basis of the characteristics listed in Section 220 (actual or perceived disability, gender, gender identity, gender expression, nationality, race, color, or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code, including immigration status, or association with an individual who has any of the aforementioned characteristics). [Ref. Education Code Section 47605(e)(1)]
The School shall admit all who wish to attend Urban Montessori Charter School, unless Urban Montessori Charter School receives a greater number of applications than there are spaces for , in which case it will hold a public random drawing to determine admission. Except as required by Education Code Section 47605(e)(2), admission to Urban Montessori Charter School shall not be determined according to the place of residence of the student or of that student’s parent or legal guardian within the State. Preference in the public random drawing shall be given as required by Education Code Section 47605(e)(2)(B)(i)-(iv). In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth of the Charter School in accordance with Education Code Section 47605(e)(2)(C). [Ref. Education Code Section 47605(e)(2)(A)-(C)]
The School shall adhere to all provisions of federal law related to children with disabilities including, but not limited to the Individuals with Disabilities Education Improvement Act of 2004 (“IDEA”), Section 504 of the Rehabilitation Act of 1973 (“Section 504"), and Title II of the Americans with Disabilities Act of 1990 (“ADA”).
The School shall meet all requirements for employment set forth in applicable provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5 California Code of Regulations Section 11967.5.1(f)(5)(C)]
The School shall ensure that teachers in Urban Montessori Charter School hold the Commission on Teacher Credentialing (“CTC”) certificate, permit, or other document required for the teacher’s certificated assignment. The Charter School may use local assignment options authorized in statute and regulations for the purpose of legally assigning certificated teachers, in the same manner as a governing board of a school district. Teachers employed by charter schools during the 2019–20 school year shall have until July 1, 2025, to obtain the certificate required for the teacher’s certificated assignment. [Ref. Education Code Section 47605(l) and 47605.4(a)]
The School shall at all times maintain all necessary and appropriate insurance coverage.
The School shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D)
If a pupil is expelled or leaves Urban Montessori Charter School without graduating or completing the school year for any reason, Urban Montessori Charter School shall notify the superintendent of the school district of the pupil's last known address within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the pupil, including report cards or a transcript of grades, and health information. If the pupil is subsequently expelled or leaves the school district without graduating or completing the school year for any reason, the school district shall provide this information to the Charter School within 30 days if the Charter School demonstrates that the pupil had been enrolled in the Charter School. [Ref. Education Code Section 47605(e)(3)]
The School may encourage parental involvement, but shall notify the parents and guardians of applicant pupils and currently enrolled pupils that parental involvement is not a requirement for acceptance to, or continued enrollment at, the School. [Ref. Education Code Section 47605(n)]
The Charter School shall adhere to each of the conditions in Education Code Section 47605(e)(4)(A)-(D), including: (A) not discouraging a student from enrolling or seeking to enroll in the Charter School for any reason; (B) not requesting a student's records or requiring a parent, guardian, or student to submit the student's records before enrollment; (C) not encouraging a student currently attending the Charter School to disenroll or transfer to another school for any reason; and (D) providing a copy of the California Department of Education (“CDE”) notice regarding the requirements in Education Code Section 47605(e)(4)(A)-(D) to a parent/guardian or student if the student is 18 years of age or older: (i) when a parent/guardian or student inquires about enrollment, (ii) before conducting an enrollment lottery, or (iii) before disenrollment of a student. [Ref. Education Code Section 47605(e)(4)(A)-(D)]
The School shall maintain accurate and contemporaneous written records that document all pupil attendance and make these records available for audit and inspection. [Ref. Education Code Section 47612.5(a)(2)]
The School shall on a regular basis consult with its parents and teachers regarding the Charter School’s educational programs. [Ref. Education Code Section 47605(d)]
The School shall comply with any jurisdictional limitations to locations of its facilities. [Ref. Education Code Sections 47605 and 47605.1]
The School shall comply with all laws establishing the minimum and maximum age for public school enrollment. [Ref. Education Code Section 47612(b) 47610]
The Charter School shall comply with all applicable portions of the Elementary and Secondary Education Act, as reauthorized and amended by the Every Student Succeeds Act (“ESSA”).
The School shall comply with the Public Records Act, Government Code Section 7920.000, et seq. (“CPRA”). 
The School will adhere to all applicable provisions of federal law relating to children who are English Learners, including Title VI of the Civil Rights Act of 1964; and the Equal Educational Opportunities Act of 1974.
The School shall comply with the Family Educational Rights and Privacy Act, 20 U.S.C. Section 1232g, 34 CFR Part 99 (“FERPA”).
The School shall comply with the Ralph M. Brown Act.
The Charter School shall comply with Government Code Section 1090, et seq., as set forth in Education Code Section 47604.1.
The Charter School shall comply with the Political Reform Act, Government Code Section 81000, et seq. (“PRA”).
The Charter School shall meet or exceed the legally required minimum of school days applicable to charter schools. [Ref. Title 5 California Code of Regulations Section 11960]
Urban Montessori recognizes the employees’ rights under the EERA provisions to organize for collective bargaining.



____________________________________					_____________________
Daniel Bissonette								Date
Head of School and Lead Petitioner



EXECUTIVE SUMMARY


[bookmark: _Toc177924200]The Mission of Urban Montessori Charter School

Urban Montessori Charter School’s mission is to develop self-directed and engaged learners who are academically, socially and emotionally prepared to succeed in any high school. Nurturing the innovators of tomorrow to creatively meet the challenges of today’s world with confidence, compassion and grace, Urban Montessori cultivates individual curiosities and strengths, while holding children to a high standard of excellence. At Urban Montessori, children deepen their understanding of what it means to live responsibly in a diverse urban community.

[bookmark: _Toc177924201]Who We Serve

Urban Montessori is a public charter school serving TK through 8th grade children located in Oakland Unified School District to maximize the diversity and beauty of our vibrant urban community. We serve a socio-economically, racially, linguistically and culturally diverse community of children because we believe that children learn about different backgrounds and perspectives by living and working with people from those backgrounds and perspectives. In addition, our long-term goal is to open a Montessori preschool program that allows us to provide a free and public Montessori preschool option to families who currently cannot access a private school option. In this way, we will provide a complete Montessori experience to our children.

The demographics of our student population, alongside that of Oakland Unified School District (“OUSD”), Alameda County, and the State of California for 2023-24 are detailed below.

	Student Demographics, 2023 – 2024

	Subgroups
	UMCS
	OUSD
	County
	State

	White
	30.9%
	10.1%
	14.9%
	20.3%

	Hispanic / Latino
	31.5%
	50.2%
	34.8%
	56.1%

	African American
	17.5%
	20.0%
	8.2%
	4.9%

	Asian
	6.0%
	9.4%
	28.6%
	9.9%

	Filipino
	0.9%
	0.7%
	4.0%
	2.2%

	Pacific Islander
	0.9%
	0.7%
	0.9%
	0.4%

	Two or More Races
	12.3%
	6.0%
	6.8%
	4.6%

	English Learners
	12.6%
	33.1%
	19.9%
	18.4%

	Socioeconomically Disadvantaged
	24.4%
	80.5%
	48.5%
	62.7%

	Students with Disabilities
	10.0%
	15.5%
	12.5%
	13.7%


Source: DataQuest, California Department of Education

Highlights of the Model

[bookmark: _Toc177924202]What will students experience at Urban Montessori Charter School? 
Students who attend Urban Montessori are well educated and able to use their knowledge flexibly in novel contexts. They have effective teachers, who are trained in Montessori methods, national and state standards, current research and best practices. Urban Montessori students enjoy learning to think creatively and critically through all subject areas, including math, language arts, science, history/social studies, world language, physical education, music, and arts and design. Students have extended blocks of uninterrupted learning time that allow for concentration and practice. Moreover, they collaborate with other students regularly on learning experiences that make problem solving and creative thinking an integral part of the Urban Montessori experience. Other characteristics of Urban Montessori include:
· Multi-age classrooms that enhance peer tutoring and modeling opportunities, provide the developmental time to master learning goals, and build strong learning communities
· Individualized lessons that support differentiated instruction and opportunities for practice in a carefully prepared classroom environment 
· Use of proven learning materials and manipulatives that drive curiosity, teach respect, and provide opportunities for children to engage in authentic tasks
· Low adult-to-child ratio to maximize opportunities for differentiation and self-directed learning 
· Visual arts integrated across the curriculum and into learning experiences
· Instruction about the disciplines of music and visual arts, including techniques and history
· Authentic and varied assessments, including state-mandated tests
· Curriculum and assessments designed to foster and evaluate deep understanding of content and ideas 
· Technology integration that sets children up for success in the 21st century
· World language learning opportunities
· Teacher collaboration that facilitates improved learning for children 

[bookmark: _Toc177924203]What is Montessori?
Montessori is a comprehensive pedagogy, curriculum, and philosophy intended to maximize the potential of every child’s academic, social, emotional and intellectual development based on the research of Dr. Maria Montessori. The Montessori philosophy supports a differentiated, self-directed program for each child, embracing his or her natural curiosity and love of learning. In a Montessori classroom, children are given the freedom to work actively with concrete, sequential materials within a carefully prepared environment. The curriculum is designed to meet the needs of every child. Teachers provide enough guidance to help children work toward independence and intrinsic motivation, which translates into an environment that encourages self-direction and personal responsibility. A multi-age classroom provides maximum opportunities for developing the social and academic skills of all learners.

Dr. Montessori was a constructivist in close alignment with child development experts like Jean Piaget and Lev Vygotsky.[footnoteRef:1] Constructivism is a philosophy of learning based on the premise that by reflecting on our experiences, we construct our own understanding of the world we live in. We individually generate our own “rules” and “mental models,” which we then use to make sense of our experiences. Learning is then a process of adjusting our mental models to assimilate and incorporate new experiences. Both Piaget and Montessori believed children develop in a progression sequence. Both recommended children learn through hands-on, multi-modality activities where they are focused on creating mental models versus rote memorization of facts, where there are multiple measures of assessing learning, and where children' prior knowledge is incorporated into the curriculum.[footnoteRef:2] [1:  Bodrova, E. (2003). Vygotsky and Montessori: One Dream, Two Visions. Montessori Life. ]  [2:  Elkind, D. (1967). Piaget and Montessori. Harvard Educational Review. 37: 535-546.] 


The Montessori method is in close alignment with child development and current brain research[footnoteRef:3], but unlike the contributions of Vygotsky or Piaget, Montessori provided more than just research or beliefs about how children learn. The Montessori program is a comprehensive instructional system which comes with extensive teacher training and certification, specific instructional materials and assessments covering all disciplines, proven instructional strategies and methods, clear goals, and standards for mastery, and aligned curriculum and materials around classroom culture and management – all developed from a strong theoretical foundation.  [3:  Mariale M. Hardiman. Connecting brain research with effective teaching: the Brain-Targeted (Lanham, MD: Rowman and Littlefield Education, 2003). ] 


[bookmark: _Toc177924204]Eligibility for Renewal

CHARTER RENEWAL CRITERIA

Pursuant to the amendments made to Education Code Section 47607, and the creation of Education Code Section 47607.2 by Assembly Bill (“AB”) 1505 (2019), at the time of charter renewal, a chartering authority shall consider the performance of the charter school on the state and local indicators reported on the California School Dashboard (“Dashboard”), and, in some circumstances, the performance of the charter school on assessments that deemed to be “verified data.”

Alongside the shift toward assessing Dashboard data, AB 1505 also created a three-tiered system for evaluating charter schools’ performance. Each of the three tiers has unique qualifying criteria.

The three performance categories are as follows:
· High Performing – Presumptive renewal if the charter school meets the established renewal criteria—Education Code Section 47607(c)(2).
· Low Performing – Presumptive non-renewal if the charter school meets the non-renewal criteria, unless the chartering authority makes a finding to approve for a two-year term —Education Code Section 47607.2(a).
· Middle Performing – Presumptive renewal unless a chartering authority makes written findings, supported by specific facts, that the charter school failed to meet or make sufficient progress toward meeting standards and closure is in the best interest of students, giving greater weight to measurements of academic performance – Education Code Section 47607.2(b).

For the first time since 2020, the CDE has published a list of high-, middle-, and low-performing charter schools. Urban Montessori has been deemed a low-performing school by the CDE, under criterion 2 (performance schoolwide and for subgroups, against state averages).

Due to the suspension of the Dashboard in 2020 and 2021 as a consequence of the COVID-19 pandemic, charter schools could not be placed into performance categories as contemplated by AB 1505.

For 2022, the CDE could only display the most current year of performance data (also known as “Status”) on the Dashboard. The 2022 Dashboard used one of five Status levels (ranging from Very High, High, Medium, Low, and Very Low) for all state indicators based on 2021–22 school year data. The 2023 Dashboard is the first since 2019 to display the intended red, orange, yellow, green, and blue performance colors for schools’ status and change scores in the state indicators. As such, the 2023 Dashboard is not based on two years of color-based performance. 

The state indicators include the following:
· Chronic Absenteeism: kindergarten through grade eight
· Suspension Rate: kindergarten through grade twelve
· English Learner Progress: grades one through twelve
· Graduation Rate: high school only
· College/Career: high school only (Note: The College/Career Indicator will not be reported on the 2022 Dashboard)
· Academic: grades three through eight and grade eleven in English Language Arts (“ELA”)/Literacy and Mathematics

For low-performing charter schools, Education Code Section 47607.2 mandates that the County shall consider the following factors, and may renew a charter that meets the criteria in paragraph (1) or (2) upon making both of the following written factual findings, specific to the particular petition, setting forth specific facts to support the findings:

(1) The charter school is taking meaningful steps to address the underlying cause or causes of low performance, and those steps are reflected, or will be reflected, in a written plan adopted by the governing body of the charter school.

(2) There is clear and convincing evidence showing either of the following:

(i) The school achieved measurable increases in academic achievement, as defined by at least one year’s progress for each year in school.

(ii) Strong postsecondary outcomes, as defined by college enrollment, persistence, and completion rates equal to similar peers.

Urban Montessori has met both requirements, not just one, as follows:

Meaningful Steps to Address the Underlying Cause or Causes of Low Performance

Underlying Causes of Low Performance. The Montessori model differs from a traditional public school education experience. While the curriculum exceeds state standards, the pedagogy focuses on conceptual understanding, which is demonstrated through hands-on manipulation of materials. As such, this can be difficult to demonstrate on state and other standardized testing. Once students reach middle school, 7th and 8th grade, Montessori instructional methods begin to align more closely with traditional methods that CAASPP is designed to assess. Internal achievement data on students’ mastery of grade level concepts show that UCMS students know and understand more than they are demonstrating on standardized testing regimens like SBAC and NWEA MAP.

Additionally, UMCS de-prioritizes the use of technology, particularly in the lower grades. While students do have access to Chromebooks as early as 1st grade, they are not integrated into the curricular model until middle school. The 7th and 8th grade classes integrate technology into daily learning; as such, these students are more comfortable with the testing interface.

Actions Taken to Address Low Performance. UMCS has instituted designated practice time for the standardized testing platforms for students in 3rd through 8th grade, allowing them to build familiarity with testing questions and the interface. UMCS is explicitly integrating and connecting Montessori Vocabulary with Common Core vocabulary, particularly in mathematics. Additionally, UMCS is creating specific and regular opportunities for student to use what they have learned in the Montessori curriculum in the context of questions found in standardized testing. For example:
· Monthly benchmarking with IXL diagnostics
· Explicit connections between Montessori materials work and tasks on IXL so student see how the skills they are practicing connect to questions that they see on standardized test.

Furthermore, UMCS is using regular diagnostic data, in addition to Montessori curricular data, to inform PLCs on how to address patterns in student understanding gaps and reteaching strategies. UCMS aligns Montessori curriculum Scope and Sequence, in math and ELA, with state standard “clusters” to simply formative assessment and collect targeted data in support of individual skills and growth areas. Additionally, in the early grades, PLCs are aligning on supplemental literacy lessons to the Montessori curriculum including explicit Orton Gillingham aligned lessons and Heggerty phonemic awareness lessons.


SBAC, Percentage Meeting or Exceeding State Mean for Scale Score Growth based on Starting Scale Score

[image: A graph with green and white squares

Description automatically generated]

[image: A graph of growth with blue and grey bars

Description automatically generated]

The Charter School’s Dashboard State Indicators 2018 to 2023[footnoteRef:4] [4:  For middle and low performing charter schools, ACOE’s policies and procedures require Dashboard data from when the charter was established to the present. However, Dashboard data for all schools first became available in 2018. As such, Urban Montessori is providing Dashboard data from 2018 onward. ] 


	UMCS Dashboard State Indicators 2018-2023

	
	2017-18
	2018-19
	2019-20
	2020-21
	2021-22
	2022-23

	Chronic Absenteeism
	Orange
[15.2%]
	Orange
[17.9%]
	n/a
	n/a
	Very High
[38%]
	Yellow
[31.8%]

	Suspension Rate
	Orange
[1.1%]
	Yellow
[1.3%
	n/a
	n/a
	Medium
[1.6%]
	Yellow
[1.7%]

	EL Progress
	n/a
[77.2%*]
	n/a
[40.7%]**
	n/a
	n/a
	n/a
[33.3%**]
	75.8% making progress

	ELA
	Yellow
[+0.5]
	Orange
[10.3]
	n/a
	n/a
	Low
[-43.2]
	Yellow
[-28.4]

	Mathematics
	Yellow
[-39.2]
	Orange
[-47.2]
	n/a
	n/a
	Low
[-75.3]
	Orange
[-73.8]

	*Moderately or Well-Developed; **Making progress toward English language proficiency

	CAASPP, % of Students Meeting or Exceeding Standards

	
	2017-18
	2018-19
	2019-20
	2020-21
	2021-22
	2022-23

	UMCS, ELA
	49.75%
	45.84%
	Unavailable
	Unavailable
	36.76%
	41.01%

	UMCS, Math
	35.53%
	35.75%
	Unavailable
	Unavailable
	23.78%
	25.7%

	State, ELA
	49.88%
	51.1%
	Unavailable
	49.01%
	47.06%
	46.66%

	State, Math
	38.65%
	39.7%
	Unavailable
	33.76%
	33.38%
	34.62%



2022 and 2023 SBAC, Comparison to State, District, and Comparison School

2022
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2023
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The Charter School’s Dashboard Local Indicators – 2023
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NWEA Conditional Growth Index: Fall to Fall 2018 – 2023

Reading
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Stakeholder Surveys. A critical indicator in measuring Urban Montessori’s success to date is in how well it serves its different stakeholders. Urban Montessori conducts an annual survey with both families and staff to assess strengths and identify areas of growth. Key indicators of the strength of the Urban Montessori program are as follows:
· 88% of families feel welcome and appreciated
· 95% of families say they are treated with respect 
· 94% of families feel Urban Montessori teachers create a healthy school environment where all children can learn 
· 97% of families feel their child is safe on school grounds.
· 96% of families feel their child's background (race, ethnicity, religion, economic status) is valued at this school.
· 93% “students of all backgrounds are respected at UMCS”
· 94% feel that their child's classroom teachers create a healthy school environment that helps children learn.

Strong Fiscal Stability. Urban Montessori has established itself as a fiscally and organizationally sound institution. This includes strong fiscal accountability, responsible governance, and dedicated leadership.

Urban Montessori has strong fiscal health, as is evidenced by the following:
· Positive Cash Balance: positive cash balances have been maintained during the term of the current charter. Future cash flow projections remain positive through the next charter term
· Financial Reserve: UMCS has built a healthy financial reserve over the past charter term, and is projected to maintain a financial reserve over 25% of the operating budget through the 2029-2030 school year.
· Clean Audits: clean audits have been maintained with no findings relative to weak internal controls, or potential mismanagement. The exception is the 2022-23 school year in which two finders were made related to independent study and the reopening of the school after COVID. These findings were both corrected and noted in the 2023-24 audit.

Strong Leadership. The Urban Montessori Senior Leadership Team brings a depth of experience in support of the Charter School across the sectors of educational program, data and assessment, student services, finance, development and fundraising. Together, these members have a proven track record of operating Urban Montessori in support of its students. 

Senior Leadership Team members include:
Daniel Bissonnette, Head of School. Mr. Bissonnette has worked in public and private education for a decade with the goal of bringing Montessori pedagogy to all students in Oakland and beyond. He has experience as a public school teacher in OUSD and is Montessori trained for 3-18-year-olds. He brings a deep commitment to high fidelity Montessori in the public sector and here at UMCS.

Lisa Gonzalez, Director of Student Services. Ms. Lisa has been with UMCS since its foundation in 2012. Lisa has been committed to collaborating with and supporting public education since her first role as a kindergarten student in Southern California to her days as a banana slug at UC Santa Cruz earning her B.A. in Feminist Studies with a Minor in Education. Additionally, Teacher Lisa holds a California Multiple Subject Teaching Credential (K-8th), a Montessori 1 Credential (ages 6-9), and is completing a California Administrative Services credential program. Teacher Lisa has taught in Lower Elementary and Middle School humanities. Working on the administrative team is an amazing way of giving back to the UMCS community and working to serve all students. Outside of school Teacher Lisa enjoys a good dramatic movie, sweet treats with her family, and neighborhood walks.

Tobie Garcia, Director of Instruction. Ms. Tobie is stepping into the new role of Montessori Coach. She is a second-generation Montessori teacher, who also attended a public Montessori school in Louisville, Kentucky where she grew up. Ms. Tobie received her BA in Human Studies with an emphasis in Early Childhood Development. She holds a primary diploma from The Montessori Institute of Advanced Studies (AMS) and an elementary diploma from Montessori Northwest (AMI). Ms. Tobie has been with UMCS since 2019 and is excited to continue to bring cosmic education to the children of Oakland. 

Melody Washington, Director of Expanded Learning Opportunities. Melody Washington has been developing and managing engaging enrichment programs in the youth development field for over 20 years. Having an abundance of experience working with grants and school districts, Melody joined Urban Montessori in 2022 to build an in-house Expanded Learning (after school) program. She brings with her a creative spirit, nurtured by a degree in Dramatic Arts and six years of television production experience, and her passion to provide experiences that enrich and enhance the lives and education of children. Her passions outside of work are music, writing, and dancing.


Community Partners. Urban Montessori Charter School is also thrilled to have several strong collaborative relationships that enable our schools to leverage the many assets in the Bay Area and to share our best practices with the larger education community. The Charter School works with the Cal Teach, Cal State East Bay, and Alliant International University to ensure there is a strong pipeline of Montessori-trained, California state-credentialed teachers at the Charter School and to recruit more trained teachers to public Montessori education. 

THE CONTINUED NEED FOR URBAN MONTESSORI

Why a Public Montessori?
Montessori has become an educational option primarily for those who can afford private education. Because the Montessori method utilizes individualized learning plans designed to take each child with his or her unique gifts and challenges to success and independence, Urban Montessori believes it to be the ideal model and approach for children living in diverse and urban settings.[footnoteRef:5] Dr. Montessori designed her approach based on observations and research in schools serving high-poverty communities. In alignment with her research, she developed an approach, a set of aligned materials and teacher training that provide children opportunities to learn using multiple modalities driven by their own curiosity. Urban Montessori Charter School believes that the Montessori model is a powerful model for 21st century learning and that it should be a public school option for all families and their children. [5:  Lillard, A, Else-Quest, N (2006). “Evaluating Montessori Education: Science: 1893-1894.] 


[bookmark: _heading=h.1y810tw]The Impact
When Urban Montessori Charter School opened in the fall of 2012, we became Oakland’s first public Montessori school, introducing a powerful, 21st century-aligned model, committed to becoming a truly innovative and unique Transitional Kindergarten to 8th grade school option for Oakland (and neighboring cities’) families. 

The Montessori model was designed in alignment with children’s developmental stages, anticipating the era of education based in neuroscience and the pursuit of personalized learning models by over 100 years. 

UMCS takes Montessori into the 21st century with a school model that reflects on its Montessori practices through the lens of our current time in place, rooted in our Land Acknowledgement and Anti-Biased Anti-Racist Commitment.

In the 2023-24 school year, Urban Montessori served 349 students in grades TK through 8. In 2023-24, UMCS received 386 applications for just 150 openings. UMCS serves a student body that reflects the socioeconomic and racial diversity of Oakland. The large number of applicants and the size of our waitlist both highlight the enormous demand for our model and support our original vision to scale by opening other Urban Montessori school sites in the Bay Area and around the nation.

Intent of the Charter Schools Act
The Charter Schools Act of 1992 states that: 

It is the intent of the Legislature…to provide opportunities for teachers, parents, pupils, and community members to establish and maintain schools that operate independently from the existing school district structure, as a method to accomplish all of the following: 

a. Improve pupil learning. 
b. Increase learning opportunities for all pupils, with special emphasis on expanded learning experiences for pupils who are identified as academically low achieving. 
c. Encourage the use of different and innovative teaching methods. 
d. Create new professional opportunities for teachers, including the opportunity to be responsible for the learning program at the school site. 
e. Provide parents and pupils with expanded choices in the types of educational opportunities that are available within the public school system. 
f. Hold the schools established under this part accountable for meeting measurable pupil outcomes and provide the schools with a method to change from rule-based to performance-based accountability systems. 
g. Provide vigorous competition within the public school system to stimulate continual improvements in all public schools. 

· Education Code Section 47601 

Urban Montessori Charter School fully embraces the Legislative Intent of the Charter Schools Act and its mandate. It is the Charter School’s mission to ensure all children graduating from Urban Montessori Charter School are prepared to be successful academically, socially, and emotionally at any high school of their choice, and the Charter School monitors its own efforts towards this commitment by developing and implementing a comprehensive student growth and monitoring system in alignment with a performance-based assessment system that creates school-wide accountability for every child’s performance (Education Code Section 47601(a) and (f)). The Montessori model thoughtfully combined with a comprehensive student growth monitoring and intervention framework (Multi-Tiered System of Supports, “MTSS”) provides the scaffolding, differentiation, acceleration, and monitoring that low-achieving children may require (Education Code Section 47601(b)) and a unique public school option generally only available to those who can afford private school (Education Code Section 47601(e)). UMCS leadership is particularly invested in creating both a replicable model and a demonstration site for teacher learning, where teachers can become masters of the Montessori model to create a truly innovative approach that they can share as teacher leaders across Alameda County (Education Code Section 47601(d)).  

The Charter Schools Act of 1992 provides that a petition must contain reasonably comprehensive descriptions of the elements described in Education Code Section 47605(c)(5)(A)-(O). These subsections of law and the required descriptions are discussed below. This document is presented in the order required by ACOE, which does not match the order of charter elements set forth in statute. 





	[bookmark: _Toc177924205]ELEMENT 1: EDUCATIONAL PROGRAM



Governing Law: 
The educational program of the charter school, designed, among other things, to identify those whom the charter school is attempting to educate, what it means to be an “educated person” in the 21st century, and how learning best occurs. The goals identified in that program shall include the objective of enabling pupils to become self-motivated, competent, and lifelong learners. [Education Code Section 47605(c)(5)(A)(i)]

The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served, and specific annual actions to achieve those goals. A charter petition may identify additional school priorities, the goals for the school priorities, and the specific annual actions to achieve those goals. 
[bookmark: _heading=h.qsh70q][Education Code Section 47605(c)(5)(A)(ii)]

MISSION OF URBAN MONTESSORI CHARTER SCHOOL

Urban Montessori Charter School develops self-directed and engaged learners who are academically, socially and emotionally prepared to succeed in any high school. Nurturing the innovators of tomorrow to creatively meet the challenges of today’s world with confidence, compassion and grace, Urban Montessori cultivates individual curiosities and strengths, while holding children to a high standard of excellence. At Urban Montessori children deepen their understanding of what it means to live responsibly in a diverse urban community.

VISION OF URBAN MONTESSORI CHARTER SCHOOL

All Oakland TK-8th grade students and families have access to high-quality, tuition-free, public Montessori programs supporting students to construct their world centered on understanding of time and place with a vision for future liberation and peace.


[bookmark: _Toc177924206]WHOM THE SCHOOL IS ATTEMPTING TO EDUCATE

Target Student Population: Age, Grade, Student Enrollment, and Background

Urban Montessori Charter School will serve approximately 420 TK-8 children when it reaches capacity in the 2026-27 school year, the school’s fourteenth year of operation. Urban Montessori structures its classes in alignment with Maria Montessori’s planes of development, with students aged 4-6 in “primary” classrooms, 6-12 year olds in multi-age elementary classrooms, which are typically split into 6-9 year olds in “lower elementary” classrooms and 9-12 year olds in “upper elementary” classrooms. Our 12-14 year olds are in a multi-age “middle school adolescent” program. The Urban Montessori team will explore the development of a pre-Kindergarten with ambition to eventually offer the full Montessori multi-age Primary program (students aged 3-6). In the interim, the Charter School will continue to use the Transitional Kindergarten and Kindergarten years to acclimate children into the Montessori environment, given that many children come to the Charter School without Primary Montessori experience. Because the Charter School has a high retention rate at the Transitional Kindergarten level, the Primary program is strengthened by TK students who enter Kindergarten having already completed one year of Montessori education at the School. Urban Montessori’s multi-age classrooms have approximately 33 children each, with the exception of transitional kindergarten classrooms where the Charter School maintains the adult to student ratio required by Education Code Section 48000(g). A lead teacher and a support teacher are assigned to every classroom.

The enrollment plan for the next charter term is reflected in the table below.

	
	2025-2026
	2026-2027
	2027-2028
	2028-2029
	2029-2030

	Grade Level
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5

	TK
	56
	55
	55
	54
	54

	K
	60
	55
	55
	54
	54

	1
	60
	57
	52
	52
	52

	2
	43
	54
	51
	49
	49

	3
	42
	46
	50
	49
	49

	4
	41
	40
	46
	46
	46

	5
	25
	40
	36
	42
	42

	6
	30
	27
	27
	27
	27

	7
	21
	24
	24
	24
	24

	8
	19
	20
	24
	24
	24

	Total
	397
	418
	420
	421
	421



Within the boundaries of Oakland, Urban Montessori Charter School is the only public Montessori school. As such, the Charter School remains deeply committed to being an option to as many families across Oakland as possible. 

Urban Montessori aims to enroll children whose diversity is representative of Oakland’s population. According to the 2020 US Census, the city is 21.8% Black or African American, 29% White (non-Hispanic), and 15.9% Asian. Hispanics or Latinos (of any race) make up 26.6% of the total population. The data show that Oakland is one of the most ethnically diverse cities in the country. There have been numerous studies demonstrating that children who attend schools with children and families from different backgrounds, cultures, races, and religions, from alternative family structures, and who speak different languages are better prepared to successfully negotiate today’s increasingly global society academically, economically, and socially.[footnoteRef:6] Urban Montessori believes that diversity in a student population is an asset, one that powerfully and authentically engages children in productive discourse around what makes us different and what brings us together and exposes them to the many perspectives, values, traditions, and ideas in our multicultural community. The demographics for the student population at Urban Montessori, as well as for Oakland Unified School District, Alameda County, and the State of California are detailed in the table below. [6:  Crain, R. & Mahard, R. (1978): School racial composition and black college attendance and achievement test performance. Sociology of Education, 81-101; Boozer, Krueger, and Wolkon(1992). Race and School Quality Since Brown vs. Board of Education. Brookings Papers on Economic Activity: Microeconomic, 269–326.
] 


	Student Demographics, 2023 – 2024

	Subgroups
	UMCS
	OUSD
	County
	State

	White
	30.9%
	10.1%
	14.9%
	20.3%

	Hispanic / Latino
	31.5%
	50.2%
	34.8%
	56.1%

	African American
	17.5%
	20.0%
	8.2%
	4.9%

	Asian
	6.0%
	9.4%
	28.6%
	9.9%

	Filipino
	0.9%
	0.7%
	4.0%
	2.2%

	Pacific Islander
	0.9%
	0.7%
	0.9%
	0.4%

	Two or More Races
	12.3%
	6.0%
	6.8%
	4.6%

	English Learners
	12.6%
	33.1%
	19.9%
	18.4%

	Socioeconomically Disadvantaged
	24.4%
	80.5%
	48.5%
	62.7%

	Students with Disabilities
	10.0%
	15.5%
	12.5%
	13.7%


Source: DataQuest, California Department of Education

The Montessori model is the ideal model to serve such a diverse population of children. At its core, the Montessori approach is individualized and differentiated to ensure all children receive an educational program and an educational experience that builds upon their strengths and addresses their areas of growth, that takes them from where they are and accelerates their learning, so they get where they need to be. The Montessori materials and the Montessori prepared environment provide visual, auditory, kinesthetic, and tactile learning experiences, tapping children’s multiple modalities to both present information and assess their understanding. The multi-age classroom allows children to progress at a natural pace and provides both the student who is academically under-performing and the student who is academically high-performing, opportunities to learn in their zones of proximal development. Using a more traditional model to serve the needs of Special Education children, English learners, gifted children, children academically behind, and children whose backgrounds, learning styles and interests vary widely can be challenging, but this diversity is not a challenge in a Montessori classroom. Rather, this diversity is an asset that the Montessori teacher uses to enhance the learning of all children in the class.

[bookmark: _Toc177924207]COMMUNITY NEED FOR URBAN MONTESSORI

As the only tuition-free public Montessori option in Oakland, UMCS provides a unique educational offering for Oakland families. Many families at UMCS would otherwise be paying private Montessori school tuition or would be excluded from the Montessori option altogether. Instead, UMCS offers its families an educational model that delivers self-directed learning, agency in the learning process, project-based learning, lower student-to-teacher ratios, small group and individual lessons, lower reliance on technology in educational delivery, a greater emphasis on conceptual understanding over standardized testing, and an emphasis on while child development and growth. As evidenced by UMCS’s full enrollment each school year and necessity for a public lottery, it is clear that UMCS is answering a need in the Oakland community.

Attendance

School Year. Urban Montessori’s proposed academic calendar is in compliance with the minimum number of annual instructional minutes outlined in Education Code 47612.5. This requires, at a minimum, the following number of minutes of instruction:

1. For students in Transitional Kindergarten/Kindergarten: 36,000 instructional minutes.
2. For students in 1st, 2nd, and 3rd Grade: 50,400 minutes.
3. For students in 4th to 8th Grade: 54,000 minutes.

The Urban Montessori school year calendar will include 180 instructional days, which Urban Montessori intends to adhere to as state and federal funding allows. Urban Montessori retains the right to modify its annual calendar to coordinate with the calendar of the district and the calendars of professional development partners and such modification shall not be considered a material revision of the charter.
















2024-2025 Academic Calendar
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School Day. The instructional day at Urban Montessori will run from 8:15 am to 3:00 pm Monday, Tuesday, Thursday, and Friday and 8:15 am to 12:30 pm on Wednesday. Instruction will take place across the following subjects: Language Arts, Mathematics & Geometry, History/Social Science, Cultural Studies and Science, the Arts (Visual Arts, Music, Drama, Movement), Character and Peace Education, Health and Physical Education, Practical Life, Design Thinking, and Technology. 

Bell Schedules

Elementary
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Middle School

[image: A table with text and numbers

Description automatically generated with medium confidence]

[bookmark: _Toc177924208]WHAT IT MEANS TO BE AN EDUCATED PERSON IN THE 21ST CENTURY

Urban Montessori believes there are three central attributes that describe an educated person in the 21st Century, particularly when technological advances have provided the world’s citizens with the simultaneous ability to easily engage and disengage with each other more than ever before. An educated person in the 21st century is:

· A self-directed learner
· Emotionally intelligent
· Creatively confident

Before detailing each of these attributes, it bears stating that unequivocally and above all else, Urban Montessori children will achieve academically at high levels and be expected to meet or exceed the standards adopted by the state of California, including the Common Core State Standards for Math and ELA, Next Generation Science Standards, History-Social Framework, English Language Development Standards, and remaining California State Standards (collectively, the “State Standards”). As increasing numbers of children around the globe are finding themselves able to excel on the international stage, and they are raising the bar, and re-defining what we can expect of future generations, Urban Montessori’s children must as well. They will work hard, be held to very high standards and perform on a wide range of assessments, regardless of format or purpose.

It is the objective of UMCS to enable students to become self-motivated, competent, lifelong learners.

The Self-Directed Learner. Self-directed learners are children and citizens of their community, country and world who are intrinsically motivated to understand the world around them. They are capable of forming their own questions and are adept at assessing the broad range of available resources to uncover answers. Their ability to think flexibly means there is no challenge they cannot dissect, no data out of their grasp and no results they cannot effectively share with others.

Urban Montessori students are:
· High performers, driven to succeed through their love of learning.
· Natural innovators, empowered to seek and find answers to their own questions; and
· [bookmark: _heading=h.1hmsyys]Capable communicators, excited by and effective in their presentation of knowledge.

Emotional Intelligence. The importance of self-direction, however, is not an endorsement of individual learning in a vacuum. The opportunities and challenges that the 21st century presents to its children demand a well-developed ability to collaborate with others – and not just others who may live on the same street. Today, children on their way to becoming valuable members of our local and global societies must be capable of respectfully interacting and engaging with the most diverse cohorts, and in every conceivable category, from geography to religion to politics. Teaching these capabilities will allow our children to become lifelong learners.

Urban Montessori students are:
· Model collaborators, equally able to deliver results on their own and as part of a team.
· Representative and respectful of the diversity of ideas that drives the betterment of all societies.

Creative Confidence. The previous attributes combine to create individuals who are poised to recognize the supremely interconnected nature of all things in the 21st century. Having creative confidence means children have a process to tackle challenges they are confronted with in and out of school. They know that defining the right problem to work on is as important as solving it and that mindfully collaborating with team members with different skills and interests will yield better results. They flexibly use the tools and techniques of innovators, are optimistic that change is possible and believe that they can be part of that change. 

Urban Montessori students are:
· Expert problem-solvers who routinely make unexpected connections across all aspects of their learning.
· Active community members who constantly work for change; and
· Ethical advocates who turn creative insight into creative action.

[bookmark: _Toc177924209]EDUCATIONAL PHILOSOPHY

Urban Montessori believes that children learn best when they are engaged in interesting work at their level; when the child’s imagination and curiosity are activated; and when they have the time, space and guidance to go deep into an area of interest. The Montessori Cultural Areas (History, Geography and Science) form the core of the curriculum and act as jumping off points into areas of deeper exploration. Children are supported to develop self-direction and work both collaboratively and independently as they forge their own path within the Prepared Environment under the watchful eyes of a skilled Montessori teacher.

[bookmark: _Toc177924210]HOW LEARNING BEST OCCURS

At Urban Montessori, we believe learning best occurs when the following conditions are in place.

Students are provided with multiple entry points to learning and authentic assessments that enable them to demonstrate mastery of their learning.

Guided by highly trained teachers, children engage with Montessori's spiral curriculum in the following ways: via self-directed learning, peer teaching, small group instruction, and whole group instruction. The Montessori materials are a powerful curriculum that allow children multiple entry points to learning a single concept or skill, ensuring children are able to access the lesson and learning regardless of their learning style or processing preferences. Teachers are also skilled at recognizing when children need additional support, or an alternative presentation or recording method and can provide these modifications as needed. 

All children are assessed against individualized learning plans rooted in the State Standards. Teachers conduct formal and informal assessments in alignment with the Charter School’s assessment and student monitoring and growth plans. Montessori teachers continually assess cognitive, metacognitive, social, and emotional development through observation of each child in the Prepared Environment, noticing how each child interacts with the materials, with peers, and with lessons. These observational data are complemented by robust formative assessments which provide teachers and students alike with data on academic performance, including NWEA growth data, metacognitive skills data, time on task, and evidence of empathy through hours of community service and reflection. Urban Montessori’s comprehensive assessment system ensures that all children are able to demonstrate their understanding through a variety of measures.

Students are given opportunities to learn by solving real world problems within the context of their classroom and community.

In the Montessori classroom, Integrated Comprehensive Curriculum is specifically designed to provide children with a real-world context to understand how what they learn today is relevant beyond the classroom. Leveraging the structures for creativity that are implicit in Montessori education, Urban Montessori’s projects are engineered to bring change to the Charter School's community to connect children's learning with how that learning can improve another's life. Urban Montessori students come to recognize that the impact of their work on their community may be the most authentic of assessments. 

The arts are integrated into the larger curriculum and strategically leveraged to teach specific habits of mind and to ensure children have multiple ways of accessing content and presenting their understanding.

Urban Montessori teachers integrate arts education into daily learning as part of the Montessori curriculum. Rather than provide art projects disconnected from the rest of the curriculum, art is intentionally interwoven into interdisciplinary lessons that ensure students experience the separate disciplines as part of a single toolkit for addressing real world challenges. Urban Montessori Charter School sees arts education and art materials as invaluable for stimulating thinking through an appreciation of the joy of creating art, for addressing academic, social and emotional challenges and for demonstrating mastery of the state and national standards (and Urban Montessori’s goals) by employing a range of media. 

Students are encouraged to learn by working in a variety of collaborative settings. 

At Urban Montessori, collaboration is the norm. Peer teaching and small and large group settings regularly provide children with opportunities to experience the joy of helping and being helped by others. Students regularly work in partnerships and in small groups on presentations and projects in all areas of the curriculum. A culture of collaboration and community present children with authentic opportunities to collaborate on real problems that push them to listen to each other, understand others’ perspectives and to present the complexity behind possible solutions. 

Students develop empathy and apply their education to better the lives of others. 

Montessori's Integrated Comprehensive Curriculum, which includes the five Great Lessons and Key Lessons, frame children's interactions and perspectives by recognizing the gifts that all cultures have given to the world. Multi-age classrooms provide varied opportunities to develop understanding of what it means to collaborate with students of different ages. Projects explicitly focus on understanding others and others' needs that are different from oneself within the context of the Charter School's community and the specific problems that exist within that community. Students also reflect on their process, recognizing that how they do their work impacts the quality of that work. 

Students are required to share their work inside and outside of the classroom.

In Montessori education, students are given the freedom and power to pursue their own curricular interests. A critical aspect of the students’ education is learning to share their processes, findings and reflections with the broader community and to develop presentation skills to do so. Students understand that a large part of the product of learning is in fact the process of learning. Students are also encouraged and supported to visit other classrooms to share their work. They regularly pair up with children at different levels to teach skills or lessons, act as reading buddies or handwriting guides, or share their learning on a given topic. Through these practices, students understand the importance of their work and are validated in their efforts.

Teaching is valued as an inquiry into children’s needs where data drives the development of solutions. 

Urban Montessori teachers place children at the center of their efforts and demonstrate this commitment by regularly conducting inquiries into their practice. Often a collaborative undertaking, the Charter School’s teachers' inquiries inform all aspects of a student's education, from how individualized plans are created to how to improve upon the Charter School's assessment offerings. The Charter School's Design Thinking curriculum helps teachers to structure their own research. Also, the Charter School ensures that teachers, children and parents access student growth data via modern technological tools. Teachers routinely evaluate the classroom environment, their own approach, and observational data to ensure each child’s needs are met and that they are growing academically. 

[bookmark: _Toc177924211]OVERVIEW OF CURRICULUM AND INSTRUCTION

[bookmark: _Toc177924212]How the Montessori Curriculum is Organized
Urban Montessori has developed an instructional framework that provides a high level of specificity with respect to the design of our instructional program. It is the tool that teachers and School leadership use to fully implement our program. Within Montessori, curriculum is:

· Organized in alignment with the planes of development.
· Aligned to the five great lessons to provide an integrated and comprehensive curriculum.
· Facilitated within a prepared environment that supports learning.

Many components of this charter and the accompanying appendices are pulled together into this framework document.

OVERVIEW. Many people, including educators, do not have extensive knowledge of the Montessori approach. The following presents a brief overview of the Montessori curriculum and its organization. Most do not realize that the Montessori approach is in fact a detailed curriculum in that specific materials are to be used in specific ways to teach a student specific skills and that these lessons and themes are to be presented in a given multi-age grouping. Unlike her colleagues Piaget or Vygotsky, Montessori moved from theory and research to practice and implementation. There is tremendous consistency across Montessori classrooms as a result. Montessori teachers are required to be Montessori-certified by an approved teacher training program and are required to use Montessori materials in the implementation of their instructional programs. Particularly in the public education sector, Montessori schools supplement with additional curricular resources, but certain foundational elements and materials are consistent across most classrooms. 

The Montessori schedule requires that children have a continuous uninterrupted three-hour core work period where they are not pulled for elective classes, for recess, or other activities. Dr. Maria Montessori observed that children could remain on-task and engaged in learning activities for long periods of time. She theorized that most classes were designed on the assumption that children were unable to remain on-task for long periods of time and aligned transitions and schedules accordingly. 

Based upon her observations and research as a doctor and educator, Montessori designed her curriculum to reflect the natural states of child development. These Planes of Development reflect the natural ebb and flow of cognitive and emotional development and take into account what the mind and body are able to absorb at various stages of growth. Montessori connected the Planes of Development with Integrated Comprehensive Curriculum, a curricular organizational strategy that unifies children's education. 

Mapping the Planes of Development. The Planes of Development divide children's growth into four six-year cycles, ranging from birth to 24 years of age. For the purposes of this charter, however, we demarcate the five relevant three-year stages that reflect traditional Montessori student organization between birth and 15 years of age:

· 0-3 Years Old: The Infant Program—not supported by Urban Montessori Schools
· 3-6 Years Old: The Primary Program
· 6-12 Years Old: The Elementary Program
· 12-15 Years Old: Adolescent Program

In each stage, there are three organizing concepts that describe the intersection of the child's development and education:

· There is a specific development goal;
· A clearly defined direction is in place to drive attainment of the goal; and
· There are specific sensitivities in each plane that facilitate obtaining the goal.

This notion of sensitivities is critical to a Montessori education. Sensitivities may be thought of as times when a child is primed to achieve particular goals. 
[bookmark: _heading=h.1v1yuxt]
The First Plane of Development: Birth to Age 6
The First Plane is served at school by the Primary program (3-6 years old). Characterized by significant physical and psychological growth, exploration and development, this plane is a time of unconscious development, or the time of the "Absorbent Mind." In alignment with the scientific community’s understanding of human development, Montessori believes, and modern research supports, that more learning takes place at this time in life than during any other. Language, cognitive and motor skills begin to develop, and children imitate and begin to create expectations of the world around them. The Absorbent Mind transitions to the conscious mind around age 3. Emotionally, children in the First Plane have a strong need for love, acceptance and security, in addition to as much freedom and independence as they can safely handle.

The prepared environment in a Montessori classroom reflects the needs of the First Plane child. Exploration and experience with purposeful activities is central to taking advantage of the natural sensitive periods that typically occur during this plane. 

[bookmark: _heading=h.4f1mdlm]The Second Plane of Development: Age 6 to Age 12
The Second Plane houses what most typically think of as the heart of childhood and it is served at school by the lower (ages 6-9) and upper (ages 9-12) elementary programs. The conscious mind is behind the child now and the rational/reasoning mind takes its place. Repetition is less appealing without increased task variation.

Children are increasingly social, culminating in a preference to work with others rather than individually starting around age 6. They have an insatiable appetite for knowledge and a great capacity for concentration. They are interested in learning everything and put forth an intense effort in doing so. Montessori recognized children's interest in the social networks of their immediate environment and in the larger world. Thus, community and cultural awareness are at the core of this plane's work and are reflected in the Montessori curriculum via study in mathematics, language arts, cultural studies and science, history, the arts, character education and peace.

Additionally, Montessori identified the Second Plane as a time where the imagination plays a crucial role in learning. Thus, at this time the curriculum introduces the Integrated Comprehensive Curriculum, which includes the Five Great Lessons and other Key Lessons. Montessori’s Integrated Comprehensive Curriculum leverages children's developing creativity and links it to all disciplines in a manner that holistically connects the children to each other and through their learning, to all other things. The curriculum also leverages children’s budding sense of right and wrong to develop their growing ability to reason.

[bookmark: _heading=h.2u6wntf]The Third Plane of Development: Age 12 to Age 18
Children in these years (not unlike their peers in the upper end of the Second Plane) can be egocentric, require much food and sleep to fuel their rapid growth and benefit from time for self reflection. As a result of children addressing their basic developmental needs, Montessori observed that learning might normalizes during this plane after the earlier rapid growth. The Third Plane is served at school by the adolescent program (ages 12-15).

In the third plane, children are drawn to opportunities to contribute to causes that support higher ideals. They exhibit a growing ability to impact their community and world, so curriculum in this phase includes more impactful projects such as taking the gardens started in the lower levels and transforming them to resemble farming businesses that serve not just the school, but society. They have a more involved role in fundraising for their program and in problem-solving the needs of their fellow students. To combat the natural emotional turmoil that occurs in human development during this plane, Montessori emphasized the importance of linking learning to the children's emotional state. Without such a connection, learning will be greatly inhibited by the overwhelming needs of the developing child during this time.

Integrated Comprehensive Curriculum, The Five Great Lessons and Key Lessons. As was the case with the Planes of Development, Montessori arrived at the concept of integrated comprehensive curriculum as a result of her extensive global research. Although her research took place years ago, the philosophy, approach, and results of Montessori are perhaps even more relevant today as we prepare our children to live in the 21st century. Integrated Comprehensive Curriculum provides children with a global vision. It presents a picture of the unity of the universe, which helps each child to organize their intellect, to understand their place in the world and to develop an appreciation and gratitude for the universe. The Five Great Lessons and the Key Lessons provide a path through the Integrated Comprehensive Curriculum.

The Five Great Lessons, as well as the Key Lessons, convey the interrelationship of all facets of the universe and its inhabitants. Since children in the Second Plane of Development have a burgeoning interest in the world around them and are just beginning to recognize their own imaginative and creative abilities, Montessori opted to introduce these concepts with stories. The stories ignite children’s sense of wonder and effortlessly prompt explorations that are carried out across all curricular areas and place great emphasis on the interconnectedness of all life and learning.

More specifically, the Five Great Lessons:

· Ignite intellectual curiosity
· Spark the imagination of children
· Initiate children's explorations of important questions
· Stimulate children's desire to discover and learn
· Give children an awareness of the natural world and its laws
· Inspire children to explore history, geography, mathematics, the sciences and language arts
· Lead children to contemplate the future
· Instill in children reverence and gratitude for the people and accomplishments of the past

A breakdown of the name of each Great Lesson and its corresponding high-level associated curriculum that is strengthened through the Key Lessons are provided in the table below.

	Five Great Lessons

	First: The Beginning of the Universe and Earth
	Second: Life Comes to Earth
	Third: Humans Come to Earth
	Fourth: How Writing Began
	Fifth: How Numbers Began

	The Universe

The Solar System

Composition of the Earth

Volcanoes

Rocks

Chemistry: The Three States of Matter

Creation Stories

Plate Tectonics

Constellations & Astronomy
	Bacteria

Plants (classification and parts of: ferns, conifers, and flowering plants)

Fossils

Trilobites

Dinosaurs

Living and Nonliving

Classification Work

Kingdom Animalia (classification and parts of: insects, amphibians, reptiles, birds, mammals)

Oceans and Ocean Life

Supercontinents (Pangaea, Laurasia, Gondwanaland)

Continents

Mountains

Oxygen & Carbon Dioxide
	Ancient Civilizations

Fundamental Needs

Migratory Patterns of Humans

The History of: tools, food preparation and storage, clothing, shelter, transportation, medicine, defense, art, religion and spirituality
	History of Writing

Hieroglyphic, Cuneiform, Chinese Writing

Different Alphabets

Different Writing Systems (letters and characters)

Ancient Civilizations

The Printing Press
	History of Numbers

History of Mathematics

Different Number Systems

How ‘zero’ came to be

The invention of the Calendar

Systems and Units of Measurement

Trade and Currency

Economic Geography



[bookmark: _heading=h.3tbugp1]The stories presented by the Great Lessons are intentionally geared toward children's interests and natural states of development and serve as a central organizing framework for student learning. In addition, there is nothing about how Montessori curriculum is organized that is at odds with Urban Montessori's desire and requirement to teach to the State Standards. In upcoming sections of our application, the Charter School will present specific curriculum maps to demonstrate exactly how Montessori curriculum and the State Standards will be aligned.

The Role of the Prepared Environment in the Montessori Classroom. The Montessori prepared environment warrants additional attention because the classroom and the materials within play such an important role in student learning. Most important to understand is the fact and requirement that the entire classroom is intentionally designed for children based upon the science of child development. Because of this, Montessori classrooms across the globe will look very similar – they all draw upon the same 100+ year body of knowledge that leverages children’s natural inclination to learn regardless of race, culture, gender and socio-economic status. 

The prepared environment is wholly geared to maximize children’s independent learning and exploration. Given individualized learning plans, children may choose what they want to work on, with whom and where they’d like to work, and may do so at their own pace as teachers observe, teach, and guide them to master learning outcomes. The environment, which includes both the physical space and the multi-age class groupings, directly shapes the children’s experience and their ability to be successful. The physical space is very intentionally organized to enable children to work productively with the materials in the classroom. All materials are set out in an orderly and purposeful manner throughout the classroom on low shelves enabling children to access the curriculum without teacher support.

There are four aspects of the prepared environment that illustrate its impact, described below.

Freedom
A central tenet of Montessori’s pedagogy and philosophy holds that children must be free to follow their natural interests, leading to opportunities to develop their potential and increasing their knowledge of the world. Within the prepared environment, the child must experience freedom in a number of ways, including: movement, exploration, ability to interact socially, and the freedom to learn and grow without interference from others. 

Structure and Order
On the surface, structure and order may seem at odds with the importance of freedom in the prepared environment. The prepared environment is meant to reflect the considerable structure and order of the real world and presents an organized system that children must learn to understand in order to make sense of their surroundings and, ultimately, the world. The ordered environment supports children’s ability to reason and provides consistent opportunities for children to validate their expectations and interactions with the world around them in predictable and consistent ways. Materials are ordered from simplest to complex, in well-defined spaces to support each curricular area. Only a select few of each material are placed on the shelf, to intentionally foster patience and cooperation. Classrooms are designed to meet the needs of the children, entice and inspire students to work, and to ensure their safety and comfort. 

Social Environment
The multi-age classroom groupings provide tremendous benefit to children as part of the prepared environment. Any number of benefits accrues to children as a result of learning within the Montessori social environment. The opportunity to be the youngest, middle and oldest student cohort over time affords children unique perspectives and experiences at each stage. At different times they receive help from older children or aspire to do things that older children do, they serve as role models or mentors for younger children and they have regular opportunities to develop compassion and empathy for others. In addition, children’s ability to work and play in a variety of group settings is explicitly supported by the social environment that is intentionally created as part of Montessori’s methodology.

Intellectual Environment
The prepared environment ultimately aims to develop the whole child – not just the intellect – but intellectual development will not occur without the previously mentioned aspects of the environment in place. The above aspects of the prepared environment, coupled with the Montessori curriculum and unique Montessori materials, support children in moving from simple to complex ideas and from concrete to abstract understanding and manages to do so in a way that is truly individualized and differentiated.


THE PRIMARY MONTESSORI CURRICULUM (serving children ages 3-6)

Overview

The Montessori Primary Curriculum spans three years of development. For the purposes of the charter, the last year of the Montessori Primary Curriculum is the Transitional Kindergarten and Kindergarten years for most children. The Montessori Primary Curriculum is composed of nine interwoven curricular areas and is aligned with State Standards: 

· Practical Life
· Sensorial
· Mathematics
· Language
· Cultural Studies and Science
· The Arts (Visual Arts, Music, Drama, Creative Movement)
· Social Emotional Learning - Character Education and Peace
· Physical Education and Health

In addition to imparting core academic skills in math and language, the Montessori Primary Curriculum is designed to foster independence, coordination, problem solving, scientific thinking, socio-emotional development, and creative arts skills. However, the fundamental goal in the first plane of development is for children to develop themselves as individual beings and to master the process of learning, thereby creating a solid foundation for personal and academic success. 

Accountability in this differentiated model is assured through ongoing observation of the work each student engages in and completes by the lead guide, detailed record keeping of all lessons delivered, and intentional lesson delivery tailored to each students’ growth areas. Activities are selected based on the child’s interest, ability, and age, within the context of the State Standards for that grade level. In this way, children develop specific skills in collaboration with their teachers and a classroom environment that is prepared for them. 

Areas of Curriculum

Practical Life Overview. Practical Life activities encourage the development of independence and foster each child’s adaptation to the social context of his or her environment. At the Primary level, Practical Life activities include care of self, care of the environment, exercises of grace and courtesy, and control of physical movement. The exercises of Grace and Courtesy explicitly teach social interaction and emotional regulation skills, creating the means for a harmonious classroom culture.

[bookmark: _heading=h.43ky6rz]Goals
Although the activities are largely skill oriented (e.g. learning how to wash a table), their purpose is not that children master these tasks for their own sake. Rather, the primary goal is to aid each child’s inner construction of discipline, organization, independence, and self-esteem through concentration on precise and full cycles of activity.

[bookmark: _heading=h.2iq8gzs]Objectives
Development of sense of order, independence in navigating classroom, fine and gross motor control, ability to concentrate. 

[bookmark: _heading=h.xvir7l]Instructional Strategies & Materials
Care of the Self
· Dressing Frames: buttons, zippers, snaps, hooks and eyes, buckles, bow tying, safety pins, lacing 
· Personal Care: nose blowing, getting a drink, hand washing, dressing and undressing, taking off a coat, hanging up a coat, putting on a coat, putting on an apron, using the bathroom 
· Grooming: hand washing, clothes washing, shoe polishing, hair combing, hair brushing, braiding, nail buffing, nail clipping

Care of the Environment
· Setting up for an activity: Rolling/unrolling/carrying a rug, carrying a tray, carrying a bucket, using a book, sitting at a table, carrying a chair, carrying a table, opening/closing a door
· Cleaning: Wiping up spills, crumbing a table, sweeping, table scrubbing, dish washing, cloth folding
· Polishing: mirror, wood, and metal polishing
· Plant Care: Plant watering, leaf polishing, flower arranging
· Pet Care: pet feeding, environment cleaning

Food Preparation
· Cutting: fruit, vegetable and bread cutting
· Juicing: fruit juicing
· Spreading: butter, jelly, cream cheese spreading
· Measuring: measuring spoons, measuring cups
· Grating

Movement
· Pouring, squeezing, twisting, pinching, pincer grasp, sorting, walking on a line, playing the silence game, transferring, hammering, gardening

Social Interaction Skills
· Introducing yourself, greeting, saying goodbye, how to ask for help, how to get a teacher’s attention, how to say “Excuse me,” how to observe someone who is busy, how to walk indoors, how to talk indoors, beginning to recognize and name emotions, participate in conflict resolution

[bookmark: _heading=h.3hv69ve]Sensorial Overview. The Sensorial Curriculum consists of concrete manipulatives that enable young children to discriminate, order, and classify sensory impressions in relation to length, size, color, pitch, smell, weight, texture, etc. The addition of language gives children a beginning “scientific vocabulary” to describe and compare qualities of objects. The materials are divided into eight subcategories, detailed below.

[bookmark: _heading=h.1x0gk37]Goals
The Sensorial Curriculum has two primary goals, one direct and one indirect, both of fundamental importance. The direct goal is to educate and refine each child’s sense perceptions and to provide vocabulary to describe those perceptions. The indirect goal is to assist children in the development of their intelligence, which is dependent upon the organizing and categorizing of their sense perceptions into an inner mental order.

[bookmark: _heading=h.4h042r0]Objectives
Development of visual discrimination of dimension, ability to concentrate, ability to place objects in seriated order, problem solving skills, hand-eye coordination, stereognostic sense, discrimination of shape and form, understanding of geometric shapes, fine motor skills, visual discrimination of color and shade, auditory discrimination, tactile discrimination, baric sense, thermic sense, olfactory sense. 

[bookmark: _heading=h.2w5ecyt]Instructional Strategies & Materials
· Visual Sense, Cylinders: Knobbed Cylinders, Knobless Cylinders
· Visual Sense, Dimensional Materials: Red Rods, Broad Stairs, Pink Tower
· Visual Sense, Geometric Shape: Geometric Solids, Geometric Cabinet and Cards, Constructive Triangles
· Visual Sense, Algebraic Materials: Square of Pythagoras, Binomial Cube, Trinomial Cube 
· Visual Sense, Colors and Patterns: Color Tablets, Patterned Fabric Squares
· Auditory Sense: Sound Cylinders, Bells
· Tactile Sense: Rough and Smooth Boards, Tactile Tablets, Tactile Fabric Squares
· Complex Senses – Baric, Thermic, and Olfactory: Baric Tablets, Thermic Tablets, Smelling Bottles, Tasting Bottles

[bookmark: _heading=h.1baon6m]Mathematics Overview. Through the manipulation of concrete materials, the child internalizes concepts of number, symbol, sequence, memorization of basic facts, and basic operations. The materials simultaneously reveal arithmetic, geometric, and algebraic correlations. The materials are divided into nine categories, detailed below. 

[bookmark: _heading=h.3vac5uf]Goals
As with the other curricular areas, the Mathematics Curriculum has two primary goals, one direct and one indirect. The direct goal is for each child to learn concepts of numeration, counting, number formation, basic math operations, decimal system, place value, fractions and the memorization of math facts in addition, subtraction, multiplication and division. The indirect goal is to assist children in the development of their intelligence by refining and expanding their ability to concentrate, follow a process, work independently, problem solve, and complete the full cycle of a task. 

[bookmark: _heading=h.2afmg28]Objectives
Introduce and associate quantities and numbers 0-9,999, develop ability to place objects in seriated order, introduce concept of number as a symbol for a collection of separate objects, develop ability to count independently to 9,999, develop ability to follow verbal directions, introduce the decimal system, introduce process of exchanging in decimal operations, introduce and develop ability to perform addition, subtraction, multiplication, and division operations, memorize basic math facts, provide a concrete introduction to the concepts of squaring and cubing, introduce skip counting, provide concrete introduction to fractions, introduce fraction vocabulary.

[bookmark: _heading=h.pkwqa1]Instructional Strategies & Materials
· Linear Counting Materials: Number Rods, Sandpaper Numerals, Spindle Boxes, Numerals and Counters, Short Bead Stair, Memory Game, Snake Game Search for Ten, Teen Board, Ten Board, One Hundred Chain and Labels, One Thousand Chain and Labels, One Hundred Board and Numerals, Squaring Chains: One Through Ten, Cubing Chains: One Through Ten
· Decimal System: Introduction to/Association of Quantity and Symbol, Formation of Numeral Cards, Addition/Regrouping with the Golden Beads, Subtraction/Regrouping with the Golden Beads, Multiplication/Regrouping with Golden Beads, Division/Regrouping with Golden Beads; Addition, Subtraction, Multiplication, and Division with the Stamp Game; Addition with the Dot Board, Addition and Subtraction with the Bead Frame
· Memorization: Addition Strip Board, Addition Charts, Oral Games for Memorization of Addition, Addition Snake Game, Bead Bars for the Memorization of Addition, Addition Story Problems, Subtraction Strip Board, Oral Games for the Memorization of Subtraction, Subtraction Snake Game, Subtraction Story Problems, Multiplication Bead Board, Multiplication Charts, Oral Games for the Memorization of Multiplication, Multiplication Story Problems, Snake Game for Memorization of Multiplication, Cubing Chains for the Memorization of Multiplication, Bead Bars for the Memorization of Multiplication, Construction of the Decanomial, Powers of Numbers, Division Bead Board, Division Charts, Division Story Problems, Oral Games for the Memorization of Division
· Fractions: Concept of Fraction/Not Fraction with Skittles, Metal Insets, Card Material, and Geoboard; Concept of Denominator and Written Denominators, Concept of Numerator and Written Numerators, Addition and Subtraction of Fractions with the Same Denominator
· Money (Linear Counting and with Decimal System): One Cent Coin, Making Sets of Cents, Ten Cent Coin, Twenty-Five Cent Coin, One Dollar Bill, Ten Dollar Bill, Money Layout, Shopping with Money, Making Change with Money

[bookmark: _heading=h.39kk8xu]Language Overview. Language is interwoven throughout all aspects of the classroom curriculum. Specific language activities include oral language, written expression, and reading in alignment with the CCSS in ELA and the California ELD Standards for English Learners. The Primary Language Curriculum builds upon oral language to discover the relationship between sound and symbol. This discovery enables the child to make his or her own thoughts visible (writing) and to decipher the thoughts of others (reading). Further activities spark conscious awareness of the order and function of words (grammar).

[bookmark: _heading=h.1opuj5n]Goals
As with the other curricular areas, the Language Curriculum has two primary goals, one direct and one indirect. The direct goal is for each child to learn concepts of oral communication, written expression, and reading. The indirect goal is to assist children in the development of their intelligence by refining and expanding their ability to concentrate, follow a process, work independently, problem solve, and complete the full cycle of a task. 

[bookmark: _heading=h.48pi1tg]Objectives
Development of phonetic awareness, letter/sound recognition, spoken vocabulary, handwriting ability, letter and sentence formation skills, beginning grammar skills, and reading skills including phonetic words, consonant blends, sight words, phonograms, reading analysis, and early reader books. 

[bookmark: _heading=h.2nusc19]Instructional Strategies & Materials
Within the prepared environment, the following strategies and materials are used to support language development.
· Receptive Language and Expressive Language: Naming of Materials, Use of Adjectives, Concept Formation, Weather Report, Names of Children, Vocabulary Development with Phonic Objects, Pictures, and Sensorial Materials; Vocabulary Comparatives and Superlatives, Nomenclature Long Range Booklet Projects, Line Activities, Informal Discussion at Group Time, Aural and Oral Games, Creative Storymaking, “I Spy” Game, and Silence Game
· Visual Discrimination: Puzzles, Object to Object Matching, Object to Picture Matching, Picture to Object Matching, Picture to Picture Matching, “Look Alikes” Matching, Whole to Parts Activities (Nomenclature Cards, Scenes), Parts to Whole Picture Formation, Figure/Ground Matching, Spatial Relationships, Graphic Matching, Sandpaper Letter and Moveable Alphabet Matching, Patterning, What’s Missing Activities
· Concept Development: Association, Opposites, Rhyming Objects, Classification (Kinds of, Categories, Doesn’t Belong), Picture Sequence
· Handwriting: Metal Insets, Sandpaper Letters, Writing in Grain, Writing on the Chalkboard, Writing on Paper, Forming Letters, sentences, and paragraphs
· Preparation for Reading: Whole to Parts Nomenclature Cards, Vocabulary Development, Initial Sound Matching with Objects or Pictures, Sandpaper Letters with Pictures, Blending Sounds with Objects or Pictures
· Reading: Moveable Alphabet, Word Labels, and Word Lists with Short Vowel Sounds; Sandpaper Letters, Moveable Alphabet, Word Labels, and Word Lists with Consonant Blends; Sandpaper Letters, Moveable Alphabet, Word Labels, and Word Lists with Phonograms; Sight Words; First Books; Grammar and Parts of Speech through the Use of Concrete Objects and Games

[bookmark: _heading=h.1302m92]Cultural Studies and Science Overview. An ecological perspective highlights the interrelationships of the earth, its flora and fauna, and human life. The Cultural Studies and Science Curriculum materials allow children to order simple classifications of non-organic and organic forms and to identify basic parts of plants and animals. Each child discovers the richly varied way in which people meet the same basic needs in relation to differences in topography, climate, and natural resources. Simple experiments with magnets, electricity, etc. allow children to explore the physical sciences with concrete manipulatives.

[bookmark: _heading=h.3mzq4wv]Goals
The goals of the Cultural Studies and Science Curriculum are to provide children with a basic scientific vocabulary for understanding and communicating about the world around them and to engender an understanding of the earth as a unified system. 

[bookmark: _heading=h.2250f4o]Objectives
Introduce the scientific method, support the development of a global perspective, introduce basic scientific vocabulary, develop an understanding of basic needs of living things, and develop an understanding of parts/whole relationships.

[bookmark: _heading=h.haapch]Instructional Strategies & Materials
· Geography: Sandpaper Globe, Land and Water Forms, Colored Globe, Political Maps and Labels, Geography Pictures, Flags of the World, Directions, Hemispheres
· History: Time as related to the clock, classroom schedule, the calendar (days, months, years), timelines, and personal timelines
· Botany: Living/Non-Living Classification; Plant/Animal Classification; Observation of Plants, Fundamental Needs of Plants, Parts of the Plant; Parts of the Root, Shapes of the Root, Function of the Root; Parts of the Stem, Function of the Stem; Parts of the Leaf, Shapes of Leaves, Veins of the Leaf; Parts of the Flower; Parts of the Fruit; Parts of the Seed; Care of Classroom Plants
· Zoology: Living/Non-Living Classification; Plant/Animal Classification; Care, Observation, Parts, and Simple Nomenclature of the Fish; Care, Observation, Parts, and Simple Nomenclature of the Amphibian; Care, Observation, Parts, and Simple Nomenclature of the Reptile; Care, Observation, Parts, and Simple Nomenclature of the Bird; Care, Observation, Parts, and Simple Nomenclature of the Mammal; Nomenclature of the Human Being; Life Cycles of Animals

[bookmark: _heading=h.319y80a]The Arts (Visual Arts, Music, Drama, Creative Movement) Overview. The arts are integrated into the daily life of the classroom. Fundamental techniques (pitch, rhythm, use of specific artistic media, movement patterns) are presented in isolation to assist each child in developing a personal repertoire of skills. The children then use these skills to express their own ideas and feelings, to more deeply explore other content areas in the curriculum and to join with others in communal celebration and expression. Children are also introduced to a wide variety of styles of artistic expression, developing an appreciation for the contributions of artists both known and unknown. 

[bookmark: _heading=h.1gf8i83]Goals
The goal of the Arts Curriculum is to introduce children to the concepts of artistic expression and to develop basic techniques as a vehicle for their own expression. 

[bookmark: _heading=h.40ew0vw]Objectives
Develop basic art expression techniques, develop a basic arts vocabulary, refine fine/gross motor control, develop an appreciation for aesthetic beauty, refine auditory discrimination, and develop rhythm.

[bookmark: _heading=h.2fk6b3p]Instructional Strategies & Materials
· Visual Art: There are no prescribed art materials. However, art materials are kept on their own section of shelving in the classroom. The materials are available as a choice just as are the rest of the materials in the classroom environment.
· Music: Bells, rhythm instruments, teacher-led songs and activities
· Drama: Teacher-led games and activities
· Creative Movement: Teacher-led games and activities
[bookmark: _heading=h.upglbi]
[bookmark: _heading=h.3ep43zb]Social Emotional Learning – Grace and Courtesy. Grace and Courtesy Education is arguably the core of the Montessori Primary Curriculum. The threads of this curriculum area are present and interwoven throughout the classroom. It is centered in Practical Life, where each child learns to care for him or herself as well as their shared environment. The exercises of Grace and Courtesy explicitly teach social interaction and emotional regulation skills, creating the means for a harmonious classroom culture. 

[bookmark: _heading=h.1tuee74]Goals
The goals of the Grace and Courtesy Education Curriculum are to provide children with opportunities to identify and manage emotions and behavior, recognize personal qualities and external supports, recognize the feelings and perspectives of others, recognize individual and group similarities and differences, use communication and social skills to interact effectively with others, prevent and resolve interpersonal conflicts in constructive ways, apply decision-making skills, and contribute to the well-being of the Charter School and community.

[bookmark: _heading=h.4du1wux]Instructional Strategies & Materials
· Job Chart: The Primary classrooms have a Job Chart that lists jobs for each child to choose or rotate weekly. The jobs help the children develop specific skills to care for themselves, others, and the environment. 
· Birthday Celebrations: Children learn that they travel around the sun once for every year of their life. They participate in a “Sun Ceremony” that has them act out the process of their growing older. A rug/low table is prepared with a yellow sun model with the months around it and a candle acts as the sun. Children hold a small globe and walk around the sun, returning to stand at their birth month, while parent(s) shares important milestones and pictures from each year, as the child continues to walk around the sun. 
· Grace and Courtesy Lessons: Explicit lessons around emotional regulation, social interactions, conflict resolution, and peer support.

[bookmark: _heading=h.2szc72q]Physical Education/Health Overview. Physical Education at the Primary level focuses on care of self, coordination of movement, and cooperation with others. 

[bookmark: _heading=h.184mhaj]Goals
The goal of the Physical Education curriculum is to introduce skills for unstructured play (how to play alone and with others) and develop skills for structured play.

Instructional Strategies & Materials
Students usually start their physical education time with warm-up exercises followed by one to two group games/activities. Examples of games include kickball, monster ball, relay races. Students exercise their listening and social skills as they follow directions and cooperate with classmates as team members.

THE ELEMENTARY MONTESSORI CLASSROOM (serving children ages 6-9 and 9-12)

Elementary Program Overview

The academic program at Urban Montessori Charter School integrates Montessori methodology, state standards and assessment, and research-based instructional best practices. The result is a highly differentiated learning environment that facilitates accelerated learning and achievement across the curriculum. Our elementary program, like most Montessori elementary programs, is divided into two groups, lower elementary which includes ages 6 to 9 and upper elementary, which includes ages 9 to 12. When needed for operational flexibility, we may also staff and enroll classrooms that serve students ages 6-12 in grades 1-6. The curriculum is composed of interwoven subject areas, which are described below. The core academic subjects of mathematics, language, and cultural studies are initially introduced through the Five Great Lessons. Urban Montessori’s curriculum is designed to address the psychological characteristics of children in the second plane of development, which include a stronger capability of effort and concentration, an immense desire for knowledge, a stronger need for intellectual curiosity, development of the powers of imagination and heightened social exploration. 

Accountability in this differentiated model is assured through use of Work Journals. Teachers conference with each student to go over the week’s work and develop a plan for the upcoming week. Activities are selected based on the child’s interest, ability, and age, within the context of the state standards for that grade level. The Work Journal ensures that each student records all their lessons, activities, and projects to bring to their teacher conference. In this way, children develop specific skills in collaboration with their teachers and a classroom environment that is prepared for them. The goal of Urban Montessori Charter School’s elementary program is for children to develop themselves as individual beings and to master the process of learning, thereby creating a solid foundation for personal and academic success.

Areas of Curriculum

Urban Montessori’s Elementary Program includes ten (10) key curricular areas: 

· Language Arts
· Mathematics 
· Cultural Studies, including:
· History/Social Science
· Geography (Physical Science)
· Life Sciences
· The Arts (Visual Arts, Music, Drama, Movement)
· Social Emotional Learning
· Health and Physical Education
· Practical Life
· Technology

The Language Arts and Mathematics curriculum are taught to the mastery level, in alignment with the CCSS. Likewise, History and Social Science are taught to the mastery level in alignment with the History-Social Science Framework, and Science is taught to the mastery level in alignment with the NGSS. Of the remaining four curriculum areas, Social Emotional Learning and Practical Life come from the Montessori methodology and will be taught in alignment of those objectives. 

Language Arts Overview. Language in the elementary classrooms is connected to all curricular areas and serves as a tool for exploration, communication, and self-expression. Children of this age are interested in exploring beyond the immediate environment and in knowing why things are the way they are. The Montessori language arts curriculum caters to these characteristics by enabling children to investigate the origin and structure of words and the growth of language in relation to the development of culture. At Urban Montessori Charter School, the language arts curriculum is introduced with the Fourth Great Lesson, “The History of Language.” 

[bookmark: _heading=h.1ljsd9k]Goals
The Urban Montessori Language curriculum is aligned to the CCSS in ELA and the California ELD Standards, with specific goals as follows:

· Read: By the end of lower elementary (3rd grade), all children will be fluent readers who comprehend grade level text. By the end of upper elementary (6th grade), children are accomplished readers who use reading strategies and skills appropriately according to the genre of the text. They read to access the rest of the curriculum.
· Write: By the end of lower elementary, all children will be able to analyze sentences, including parts of speech and grammatical forms and functions. As a result, the nine year old can express their ideas in writing. By the end of upper elementary all children are able to organize their ideas into coherent forms, including persuasive essays, narratives, and other types of creative writing.
· Communicate: By the end of lower elementary all children will be able to articulate themselves in speaking and writing using complete and coherent sentences, as well as through presentation. By the end of upper elementary all children will be able to articulate a point of view in speaking and writing in a variety of settings using grade appropriate academic language and Standard English.

[bookmark: _heading=h.45jfvxd]Instructional Strategies & Materials
Children are provided manipulative materials in the prepared environment that advance their understanding of the concepts above. These instructional strategies can best be illustrated through examples, as provided below for each area of the Language Arts curriculum.

Content: Instructional strategies for content are illustrated through the Fourth Great Lesson Lesson. The history of language is the concept at the center of the Fourth Great Lesson. This lesson introduces the history of language over time. 

· Fourth Great Lesson: Children are invited together to hear an oral retelling of this story. The story is meant to pique their interest and provide the jumping off point for further study. It provides the framework for continued learning, including various stories of how languages developed throughout the world and how that led to the development of different cultures.
· Language Timeline: A graphic representation of the history of language provided to children when the Fourth Great Lesson is introduced and for some time afterwards as a reference and example of how to organize historical thinking. 
· Four part cards: These are sets of four cards that provide content explanations for children to study. For example, the first card on hieroglyphics would include the title, Hieroglyphics, an illustration of hieroglyphics and a definition, or explanation of the term or concept. The other three cards of the set break up the title, illustration and definition. The cards are mixed up with other card sets and children demonstrate their understanding by matching them correctly and checking to ensure their accuracy. This is a demonstration of the Montessori control of error (self-checking assessment). Once the children complete their checks, they invite the teacher to review their work. To close, and depending on their age, children record their findings in writing. 
· Other important tools may include materials like cave drawings, clay tablets and carving tools that further develop the children’s understanding of the history of language. Children may also participate in activities or art projects that demonstrate or illustrate the use of these tools for heightened learning.

Grammar: In Montessori elementary, grammar is systematically and explicitly taught. Multi-sensory instruction includes linking each part of speech with a key experience (a mini lesson), objects (realia), etymology (history of word), and a symbol. This style of presentation assists English Learners in accessing both conversational and academic language. The use of objects, pictures, symbols and linking the root with other languages is interwoven and therefore builds comprehension for students who are not native speakers. Children apply their understanding through use of a compartmentalized wooden grammar box with cards to sort parts of speech. For example, after the key experience and exploration of objects, a child may work with the grammar box to sort and match articles and nouns. Below is an example of how nouns are introduced and explored in the Urban Montessori’s prepared environment:

· Key Experience with objects: Children are invited to join a lesson. The teacher dramatically writes the name of an object, hands the label to a child and asks the child to bring the object to the rug. For example, she may hand the child a label, “book,” and the child retrieves a book. She continues with each child, with children placing their objects on the rug next to the label that names it. The teacher states that all of these objects have a name; everything has a name. She continues that names are nouns; a noun is a naming word. This builds on the child’s prior knowledge of objects in the classroom and connects it to a new concept, nouns as parts of speech.
· Etymology: Next the teacher gives the etymology of the word “noun.” Children learn that a noun is a naming word deriving from the Latin word nomen, which means “to name.” This exploration of the word “noun” connects with their work in the Fourth Great Lesson that words are the building block of language and each has a history.
· Grammar Symbols: The symbol for the noun is a large, black pyramid. Pyramids are old, stable foundational structures, as are nouns. Their blackness represents coal, one of the oldest and most common fuel sources.
· Grammar Boxes: Children apply their knowledge of the parts of speech to sort and match.
· Sentence Analysis Charts: Children diagram the structure of sentences by cutting apart the written sentence itself and by using symbols to represent the parts of speech and the relationship between parts of a sentence. This type of work demonstrates concrete understanding of the concepts that are foundational for coherent writing and speech.

Word Study: Similar to how grammar is taught, word study includes a key experience lesson with objects, an introduction to etymology and application. Word study includes, but is not limited to, the study of compounds, antonyms, synonyms, affixes (prefixes and suffixes), word families, homophones, homonyms and homographs. As above, children are invited to a lesson with the teacher, participate by manipulating objects, learning about etymology, recording (independent practice). The teacher assists with control of error, and collaboration with the teacher allows for checking for understanding and assessment.

Mechanics: This includes capitalization and punctuation and is explored as described above. For example, the lesson on a question mark includes the use of an object to illustrate the concept. In this case, a question is like fishing. You throw out a fishing hook hoping to catch a fish. You ask a question hoping to generate an answer. In this demonstration, the teacher uses a real fishing hook and line. Conceptual understanding of the purpose of a question mark is reinforced through use of this analogy. 

Reading: Grade level reading standards are assessed and taught to mastery using Montessori’s Integrated Comprehensive Curriculum. The state frameworks inform a balanced approach, which includes phonemic awareness, systematic and explicit phonics instruction, the use of leveled reading groups and independent reading to develop fluency, vocabulary, and comprehension. Children learn grade and content specific reading strategies and skills. In addition, children are taught to read for specific purposes: for pleasure or to get information. Specific reading genres are introduced and may include: picture books, fairy tales, legends/myths, folktales, chapter books, reference books, non-fiction, biography, autobiography, etc. Children also learn to read tests as a genre. They receive instruction in how to read and understand the format of tests, including how to follow the directions given, how to find and interpret key words, and how to respond to different question types. English Learners receive additional support in reading instruction, in the form of integrated and designated instruction. 

Spelling: Spelling rules are explicitly taught through the Montessori word work and a weekly spelling program. A spelling diagnostic is administered in the beginning of the school year and children receive small group instruction, according to the results of that assessment. Spelling instruction is provided weekly in these small groups and is focused through exploration of that week’s spelling rule. Initially, children use the Montessori Movable Alphabet to manipulate the letters to exemplify the rule. They have a list of the words for the week and Command Cards that support their continued learning and reinforce the rule they’re studying.

· Moveable Alphabet: A visual, tactile, and auditory tool for exploring graphemes and phonemes, while learning rules for spelling. For example, children studying what traditional schools might call “Silent E” would be shown a decorative box, which has a decorative E hiding inside. After building up how magical the E is, the E is revealed, and placed at the end of a three letter short vowel word, such as /c/ + /a/ + /p/. The teacher explains that the E is magical because it changes the short vowel /a/ to Long A. The word cap becomes cape! 
· Command Cards: Children have access to a basket full of Command Cards, from which to choose. The Cards provide the children with activities to do to strengthen their spelling skills. The Cards require children to apply their spelling skills and knowledge of spelling rules in multiple ways. For example, a Command Card might ask a child to use two different colored pencils – one color for consonants and one color for the vowels or it might hone in on that week’s rule by having children transform words like cap into words like cape using the Magical E. 

Writing: Communication using the written form is a central part of the curriculum in traditional and Montessori schools. At Urban Montessori, writing is integrated across subject areas in Montessori with grade level standards introduced and reinforced throughout the lower and upper elementary programs. Grade level writing standards are assessed and taught to mastery. The CCSS in ELA inform a balanced approach to writing instruction, which includes journal writing, creative writing instruction, research, and genre-based writing instruction. This instruction exemplifies all aspects of the traditional school’s writing instruction, including: modeled writing, shared writing, guided writing, independent writing, and assessment. Children learn grade and content specific writing strategies and skills through small group and one-on-one instruction. 

· Journal Writing: Journaling is common to both lower and upper elementary. Children write to record information and their original thoughts, and sometimes write from prompts to generate ideas about a particular area of focus. This is typically free form writing and each child decides the extent to which the writing is shared or private. 
· Creative & Genre-based Writing Instruction: Children are provided instruction on a variety of writing genres. These may include, but are not limited to: descriptive, narrative, expository, and persuasive writing. Descriptive and narrative writing are taught and reinforced through journaling and the Teachers College Writers Workshop. This is a systematic and thorough approach to writing instruction that formally begins in the Primary classroom and continues through Middle School. Students are given concentrated time to write each day and cycle through the writing process for a specific genre. They research, collect, draft, revise, edit, and publish narrative and expository text. Students receive direct instruction on a particular skill or concept in a mini-lesson, then are encouraged to practice it in their daily writing. While students are writing, teachers conference or hold small group lessons to differentiate instruction. For the most part, students write independently but also partner or meet in small groups to confer, edit, present and provide feedback to each other to grow their ideas and strengthen their writing. This approach meets children’s developmental needs, while also remaining closely aligned with Common Core standards in ELA. 
· Research & Technology: Children are provided instruction about how to conduct research and practice appropriate technology use. Most often, this research is guided by the child’s interests, but is linked to age appropriate learning objectives and state standards. For example, the lower elementary child writing about his favorite foods might draw his own pictures, look in magazines to find pictures to cut out, or look on the computer to find pictures to print and cut. Additional information will be of interest to the lower elementary child able to write his ideas, and therefore more research would be done through the use of classroom computers and other reference materials. The upper elementary child conducts research through the use of books and classroom computers. For example, she might do a Web Quest or use other research tools to learn more about obesity rates in the United States, or other related topics. Large sheets of paper are made available for the children to mount their work and children self-publish books about their research to include in the classroom library. 

Handwriting: Students are taught to write through Montessori’s Integrated Comprehensive Curriculum which begins with cursive in TK and then shifts to print. Elementary students learn about the development of written language through the Fourth Great Lesson, The History of Language, which includes consideration of writing as an art form. Children in upper elementary further their skills by learning calligraphy. 

[bookmark: _heading=h.2koq656]Mathematics & Geometry Overview. Mathematics in the elementary classroom continues to focus on the use of manipulative materials that lead the 3 to 6 year old child toward abstraction, but differs according to the developmental characteristics of the 6 to 12 year old child. Elementary aged children are socially oriented and enjoy using their ability to reason and to complete large, challenging projects. To cater to these characteristics, the Montessori mathematics curriculum encourages children to collaborate on activities and to derive for themselves the formula, algorithm, or rule necessary for abstractly completing a mathematical procedure. Many exercises allow for the possibility of extensive work while the flexible structure of classroom time enables children to complete large projects and investigations. Curriculum is aligned to the CCSS in mathematics, which fit well within the Montessori methodology. They are sequenced and spiral with complexity as children age and rely on real-world tasks or logical problems to check for student understanding. The standards ask that students place higher focus on the relationships between numbers and operations, as well as be able to analyze patterns and explain their understanding of a concept.

The mathematics curriculum is introduced with the Fifth Great Lesson, The Story of Numbers. It is divided into 13 primary areas of work: numeration, multiplication, division, fractions, decimals, squaring and cubing, square root and cube root, powers of numbers, negative numbers, non-decimal bases, word problems, ratio and proportion, and algebra. 

The study of geometry forms a separate curricular area in the Montessori methodology. However, geometry concepts are introduced and examined in the same manner as general mathematical ideas and the two curricula are explored concurrently throughout the school year. The study of geometry at Urban Montessori focuses on leading children from a sensorial foundation in two and three-dimensional forms to the discovery of geometrical relationships and abstractions based on their explorations. Geometric exploration begins at the Primary level. Concrete materials (manipulatives) help develop each child’s conceptual understanding of the sensorial world, the foundation for geometry, and stimulate mental development by providing experience with logical reasoning, problem solving, deduction, and synthesizing. Geometry at the elementary level can be divided into six areas of work: the study of line, the study of angles, polygons, equivalence, area of plane figures, and solid geometry. Just as children’s elementary mathematics work is initiated by a story outlining the history of mathematics, the geometry curriculum at the elementary level also begins with an historical account of the development of geometry. Once a story describing the history of geometry has been presented, work in all other areas of the curriculum can be undertaken. 

[bookmark: _heading=h.zu0gcz]Goals 
The Urban Montessori mathematics curriculum is aligned to the CCSS in mathematics, with specific goals as follows:

· Conceptualize (Mathematics): By the end of lower elementary, all children understand computations, procedural skills, and problem solving via sequential exposure to manipulatives that develop abstract understanding. By the end of upper elementary, children are skilled at performing mathematical computations, procedural skills, and problem solving abstractly. They maintain strong conceptual understanding through the continued use of manipulatives. By the end of middle school, children are skilled at applying proportional relationships, solving operations with rational numbers as well as familiarity working with expressions and linear equations, working with volume, area, and surface area, and understanding and applying the Pythagorean Theorem. 
· Conceptualize (Geometry): By the end of lower elementary, all children further develop abstract understanding of geometric relationships through use of manipulatives. By the end of upper elementary, all children understand geometry abstractly, and are able to use manipulatives to model the concepts. By the end of middle school, all children solve geometric problems abstractly. 
· Compute (Mathematics): By the end of lower elementary, all children have developed basic computational and procedural skills to automaticity in: numeration, multiplication, division, fractions, decimals, squaring and cubing. By the end of upper elementary, all children can further compute and perform procedural skills in: powers of numbers, negative numbers, non-decimal bases, ratio and proportion, and algebra. By the end of middle school, all children can further compute and perform procedural skills in: expressions and linear equations, use functions, and apply the Pythagorean Theorem.
· Compute (Geometry): By the end of lower elementary, all children can perform basic geometric computations (e.g., area, perimeter, equivalence). By the end of upper elementary, all children can perform more complex geometric computations (e.g., volume, formulations). By the end of middle school, all children can describe relationships between geometric figures, understand congruence and similarity using models and software, and solve problems requiring the volume of cylinders, spheres and cones. 
· Solve Problems (Mathematics & Geometry): By the end of lower elementary all children can apply their computational and procedural skills to solve word problems. By the end of upper elementary all children will be able to apply skills, understandings, and experiences to resolve challenging mathematical situations. By the end of middle school, all children will be able to apply learned skills to analyze patterns and understand mathematical relationships and resolve complex and multi-step mathematical situations. 
[bookmark: _heading=h.3jtnz0s]Instructional Strategies & Materials
Children are provided manipulative materials in the prepared environment that advance their understanding of the above concepts. Again, detail is provided to illustrate the instructional strategies Urban Montessori Charter School will use. 

Story of Numbers: The concept at the center of the Fifth Great Lesson story. This story introduces the history of numbers over time. 

· Fifth Great Lesson: Children are invited together to hear an oral re-telling of this story. The story is meant to pique their interest and provide the jumping off point for further study. It provides the framework for continued learning, including various stories of how numerals developed throughout the world and how that led to the development of different major systems of counting to fulfill basic human needs. The relevance of mathematics in human society is emphasized in the lesson and a connection between the study of mathematics and other curricular areas is established. Later presentations on the history of measurement and the history of geometry provide further details in relation to the whole study of numbers and continue the child's exploration of historical mathematics.
· Math Timeline: A graphic representation of the history of counting systems provided to children when the Fifth Great Lesson is introduced and for some time afterwards as a reference and example of how to organize historical thinking. 
· Four-part cards: These are sets of four cards that provide content explanations for children to study. These cards are explained above, in the Language Arts section. 

An overview of the kinesthetic materials used within different components of the mathematics program are detailed below.

	Kinesthetic Mathematics Materials

	Concepts, examples
	Kinesthetic Mathematics Materials

	Numeration-introduction to hierarchical numerals
	Wooden Hierarchy Material	

	Multiplication
	Large Bead Frame, Checkerboard Of Multiplication, Flat Bead Frame, Bank Game, Power of Two Cube

	Division
	Long Division with Racks and Tubes, Group Division with the Stamp Game

	Fractions

	Introduction to Quantity, Symbol and Language, Equivalence, Fractions Operations

	Decimals

	Decimal Fractions, The Decimal Checkerboard, Squaring and Cubing Material, and Decimal Stamp Game



Geometry Materials
As described above, geometry at the elementary level is divided into six areas of work: the study of line, the study of angles, polygons, equivalence, area of plane figures, and solid geometry. The first is described in detail below to illustrate the type of instructional strategies and use of materials used at Urban Montessori Charter School. Just as the elementary mathematics work is initiated by a story outlining the history of mathematics, the geometry curriculum at the elementary level also begins with an historical account of the development of geometry. Once a story describing the history of geometry has been presented, work in all other areas of the curriculum can be undertaken. The sequence of geometry presentations will differ according to the interests of each child and not all areas need to be introduced with each student so long as the appropriate state adopted grade level standards are taught. 

[bookmark: _heading=h.4iylrwe]The Study of Line
In the study of line children are introduced to the concept and language of lines through the use of concrete materials and various naming activities. No more than three concepts are introduced at a time and terminology is always given in conjunction with a concrete visual impression. For example, to present the idea of a line segment, a piece of string is marked, then cut, in two places to demonstrate that a line segment has two end points. The four areas covered in this section include:

1. Concept of Lines: straight line, ray, line segment
2. Line Position: vertical, horizontal, oblique
3. Positions of Two Straight Lines: parallel, divergent, convergent
4. Intersecting Lines: perpendicular, oblique

[bookmark: _heading=h.2y3w247]The Study of Angles
The child's study of angles includes eight exercises introducing and exploring the characteristics of angles and a set of activities that sensorially prepare the student for the theorems of angles. The geometric sticks, which consist of colored sticks of different lengths that can be connected through holes at the ends of each stick, are used to demonstrate different kinds of angles and are connected to illustrate the application of angles to the naming and classification of different kinds of triangles, e.g. obtuse, scalene triangle; acute, isosceles triangle. The measurement of angles is introduced through a metal frame, calibrated in 360 degrees, into which fraction pieces can be placed and measured accordingly. Angles can be added and subtracted using the Montessori instrument for measuring angles, and eventually the student can be shown how to use a protractor to measure and draw angles of a particular size. The terminology for interior and exterior space of line is presented using the geometric sticks and a cutting and matching exercise during the sensorial preparation for theorem of angles activities.

[bookmark: _heading=h.1d96cc0]Polygons
The concept and nomenclature of both polygons and circles is explored in the polygon area of the geometry curriculum. In the first activity the terminology of various polygons is presented to the child as each shape is constructed using the geometric stick material. Various exercises are undertaken to acquaint the student with the different forms, including the special names given to quadrilaterals, and a second set of lessons that examines the nomenclature of polygons (side, perimeter, angle, area, vertex, base, altitude, etc.) is presented. A similar presentation is given to introduce the nomenclature of a circle and two additional activities can be initiated to investigate the relationship between a line and a circle, and the relationship between two circles. These activities provide experience in the construction and analysis of plane geometric figures and establish a foundation for the student's later work in area and solid geometry.

[bookmark: _heading=h.3x8tuzt]Equivalence
In the elementary Montessori classroom the student explores equivalence through three groups of activities. In the first series, equal, similar, and equivalent figures are examined using two sets of divided squares – one containing rectangles and squares of different sizes, the other, triangles. Once the child is able to identify equal and similar figures, equivalence is demonstrated by placing first a rectangular half over a whole square, then a triangular half over the same square and noting that the halves are equivalent because they have the same size despite their different shapes. In the next sequence of activities, the child further explores equivalent figures using the constructive triangle material first introduced in the early childhood class. After experience in this area, equivalence with the Pythagorean theorem is introduced using a set of three metal plates containing insets that demonstrate different applications of the theorem. Work in this area is extended through a number of activities illustrating the theorem with the constructive triangles. The student's experience with equivalence directly prepares her for the study of area and the abstract geometry she will encounter at the middle school and secondary level.

[bookmark: _heading=h.2ce457m]Area of Plane Figures
The area of plane figures, including the circle, is explored through a sequence of activities that move from purely sensorial exercises to those where the formula for determining the area of different geometric forms is derived. In the first set of activities, the child is prepared for finding the area of plane figures through a study of the relationship of lines (base and height) in equivalent figures. Thirteen metal plates containing interchangeable insets are used to demonstrate the equivalence between geometric forms and to help the student discover the rules governing these equivalencies. In the next set of exercises the concept of area of plane figures is introduced through the yellow area material which consists of a collection of movable figures that can be assembled into a parallelogram and three kinds of triangles and then converted into rectangles to demonstrate in concrete form different formulas for calculating area. Further experience with deriving the formulas for area are obtained by analyzing the metal plate material used to show equivalence.

The circle is introduced in the next set of activities. To help the student discover pi, the circumferences of various sized circles from the polygon drawer of the geometry cabinet are recorded each on a separate line. The number of diameters that fit into each circle's line is then counted and the child is helped to see that for every circle, the diameter fits three times and a little more. A second exercise is then given to demonstrate how to find the area of a circle using two circles divided into equal parts that are fit together to resemble a rectangle. By associating the height and base of the rectangle with the radius and circumference of the circle the student is provided with a concrete bases for determining the formula necessary for calculating the area of a circle.

[bookmark: _heading=h.rjefff]Solid Geometry
The child's exploration of solid figures continues at the 6- to 12-year-old level through a study of volume and total area. The formula for calculating the volume of solid figures is arrived at through a series of exercises beginning with ample experience analyzing forms constructed with small cubes. The procedure for computing the volume of a solid prism is investigated in a subsequent lesson and an activity focusing on the equivalence between prisms with different bases is presented to help the student calculate the volume for a variety of prisms. A set of hollow solids that can be filled with sand are then used to help the child discover the formula for finding the volume of a pyramid. The study of volume culminates in an activity where the child is led to determine the volume formula for the cylinder and cone of the geometric solids. The area of solids is examined by drawing the outline of figures from the geometric solids on large sheets of paper. Once the surface area has been laid out in two-dimensional form, the child can apply what she knows about calculating the area of plane figures to determining the formula for finding the total area of solids. Both series of exercises in the solid geometry area of work enable children to discover the necessary formulas themselves and to apply these formulas to three-dimensional forms found in the environment.

Cultural Studies Overview. 
History/Social Science. At Urban Montessori, History, Geography and Social Science fall under the umbrella of Cultural Studies. Classroom activities and materials will be drawn from Montessori materials used in geography, history, and anthropology. Because the evolution of human societies is examined as part of the whole unfolding of life on earth, there is much intersection between the science and social studies curricular areas. 

For children in the lower elementary program, history and geography are presented from a global perspective, beginning with stories from various cultures about the beginning of the world. Children explore political geography through the use of maps and picture folders. They learn more about how time is measured (daily calendar, the clock, etc.), as preparation for reading timelines of history. Next, children study early human beings, and using the Chart of the Basic Needs and Tendencies, see how all peoples, even from earliest times, have had the same basic needs, and have met these needs through interaction with the physical environment. This connection is made throughout the child’s studies – that history is shaped, in part, by geography. The child begins the systematic study of their own country, then other countries, through a map series that isolates various physical and cultural features: capitals, borders, rivers, cities, etc.

In the second and third years of lower elementary, the study of early human beings becomes the focus of cultural history, using the prepared timelines and the Chart of the Basic Needs and Tendencies. The Migration Charts are introduced, especially those of early peoples. In Geography, the Classified Nomenclature provides a guide to further exploration of the physical world, parts of the earth, parts of the atmosphere, climate zones, and more specific land and water forms. Whenever possible, the children are taken to natural sites where they can actually observe a marsh, a cliff, etc. When this is not possible, models made of clay and sand are constructed so that the child has the kinesthetic experience of these various configurations. Political geography continues through the use of picture folders, stories, literature, songs, and celebrations from various cultures. 

In the first year of upper elementary, the child integrates history and geography, seeing how the particular geographical and biographical features affect the development of a civilization. S/he continues the study of human migrations through the impressionistic charts. The classified history questions offer a more detailed framework for research of a given culture. The child now begins to construct timelines of their own, integrating the various skills necessary to execute such a project: collaboration, setting the scale, selection of material, calligraphy, and artwork. When completed by a child or small group, timelines are then presented to the other children in the class. The other dimension that begins at this age is economic geography. Here the child discovers the interdependencies within our economic system. S/he sees we are all interdependent, each giving something to the whole and each taking something. Various systems of exchange are studied, from barter to the use of credit cards. 

In the second year of upper elementary, the child continues the study of civilizations, with concentration on the Middle Ages and Renaissance. Instead of working with prepared timelines, the child (usually working with several other children), constructs their own timelines, using the Chart of the Basic Needs and Tendencies and the History Questions as guides. In these studies, s/he comes across other forms of human migration, which are crystallized on the Migration Charts. Economic geography expands to include studies of population density and imports and exports. 

In the third year of upper elementary, the emphasis in history and geography is on recent and current events – exploring African history, the age of Exploration, and the development of the United States of America. In particular, the child researches and constructs timelines on the history of California and Oakland. S/he makes a study of different political systems and investigates the structure and function of national, state, and local governments. Finally, the child studies the steps in world unification, both economically and ideologically, through an investigation of world trade agreements and peace efforts. 

[bookmark: _heading=h.1qoc8b1]Goals
The Urban Montessori Language curriculum is aligned to the History-Social Science Framework in History and Social Studies, with specific goals as follows:
· Children will develop knowledge and cultural understanding. This includes incorporating lessons from history and the other humanities, geography, and the social sciences. 
· Children will develop an understanding of democracy and civic values. This includes an understanding of our national identity, constitutional heritage, civic values, and rights and responsibilities. 
· Children will develop skills, which include basic study skills, critical thinking skills, and participation skills that are essential for effective citizenship. 
· Children will develop a strong sense of self through the work done exploring other cultures. Students are taught to embrace diversity, use tolerance and empathy when relating to others, and practice peaceful problem-solving to make positive change.

[bookmark: _heading=h.4anzqyu]Instructional Strategies & Materials
To achieve the above, children do activities using Montessori materials specific to history and geography. These are listed below. In addition, teachers develop thematic standards-based units for any concepts in the History-Social Science Framework for History/Social Science that are not taught to mastery by the end of the corresponding year. Further, children are provided with opportunities to learn about social studies through primary sources, guest speakers, inquiry-based research projects, and “going out” on field to learn and share.
Activities and materials in the elementary history program include:

· Natural history
· The Black Strip
· Clock of the Eras
· Timeline of Life
· Timeline of Life
· The Linear Measurement of Time
· The Clock
· Days of the Week
· Months of the Year
· Class Diary
· History of Children’s Names
· Personal Timelines
· The B.C. and A.D. Timeline
· Pre-History
· The Hand Chart
· The First Timeline of Human Beings
· Fundamental Needs Charts
· Second Timeline of Human Beings
· History Question Charts
· Written History
· The Growth of Culture
· Study of Other Civilizations
· Study of Child’s Own Civilization

Activities and materials in the elementary geography program include:

· Preliminary Exercises
· The Beginning
· Great Lesson
· Economic Geography
· Production and Consumption
· Imports and Exports
· Interdependencies
· Nomenclature
· Mountains
· Rivers
· Coastlines
· Inland Land Formations
· Experiments

Note that Urban Montessori classifies the study of The Nature of the Elements, Sun and Earth, The Work of Air, and Work of Water as science. In addition to the categories of activities listed above, all grade level state standards for History/Social Studies are taught to mastery.

Science Overview. No longer content with sensorial experiences, the elementary child's interests extend beyond the immediate environment to the world and include questions of where, when, how, and why. As a result, children study the Earth as a part of its universe and explore the origin of the Earth and the interdependence of plants and animals. 

Biology is viewed through a lens of the Earth’s creation and explores the needs of plants and animals, ecology, and classification. Lessons are given to small groups of children and incorporate factual information as well as myths and fairy tales. Illustrative charts, demonstrations, and experiments are also used during presentations to make an impression on children and to help them visualize how the world functions. Each child then has the possibility to explore topics of interest on his or her own or may repeat the experiments individually using written instructions referred to as command cards. The command cards help children organize their thoughts clearly and sequentially, and provide them with a format for making up and writing their own experiments. Accurate scientific terminology is used within the presentations in both curriculum areas and, where possible, is linked to its etymology to help children make sense of the language. Nomenclature booklets in the elementary classroom serve as a reference and as a source from which terms that facilitate understanding of scientific concepts can be memorized.

[bookmark: _heading=h.14ykbeg]Goals
The Urban Montessori Language curriculum is aligned to the NGSS, with specific goals as follows:
· Children will learn facts, skills, concepts, principles, and theories specified in Next Generation Science Standards.
· Children will learn investigation and experimentation skills essential for inquiry at Urban Montessori Charter School, through high school, and beyond.
· Children will raise questions, follow their curiosity through scientific inquiry, and develop analytical skills in the process. 

[bookmark: _heading=h.3oy7u29]Instructional Strategies & Materials
At Urban Montessori, the elementary science curriculum can be divided into five broad units of study: he Creation of the Earth, Nature of the Elements, The Sun and Earth, The Work of Air, and The Work of Water. Each unit serves as a follow-up to the story of the earth's creation and will be presented as details set in the framework of the whole rather than as facts to be learned and memorized. The units are closely related and may be presented according to the interests of the children once the story of the earth's formation has been given. In upper elementary and middle school, these units are presented within the categories of Life Science, Earth Science, Physical Science, Investigation, and Technology. 

[bookmark: _heading=h.243i4a2]Creation of the Earth
[bookmark: _heading=h.j8sehv]The story of the Earth's creation is presented to the entire class early in the school year and serves as the new elementary child's introduction to both the study of science and history. The entire story is given at one seating and can be based on a printed story given to Montessori teachers during their training or developed by the teacher himself. Myths symbolizing facts are used within the story to catch the student's interest, and emphasis is placed on the idea that laws affecting all particles have achieved order within our universe. A number of large, impressionistic charts are displayed during the story to help the child visualize phenomena, such as the relative size of the earth to the sun, and seven different experiments representing basic laws of nature are demonstrated during the presentation. For example, to illustrate that matter settles according to its weight, water, oil, and mercury are poured into a test tube and observed as they form three distinct layers. Books about the solar system and the universe should be made available in the classroom following the presentation, and portions of the story can be retold in more detail if children express an interest in hearing it again. Various follow-up activities, such as swinging a bucket of water over our heads to demonstrate why we don't fall off the earth, can be presented before specific details about the earth are explored more formally.

The unit's remaining lessons examine the composition of the Earth. The Earth's spheres, the concept of gravity, the layers of the Earth, and various pressures influencing the surface of our planet are sequentially explored through the use of charts, demonstrations, and materials allowing children to investigate attributes of our Earth on their own. 

[bookmark: _heading=h.338fx5o]Nature of the Elements
[bookmark: _heading=h.1idq7dh]In this unit, basic principles of nature are explored through factual lessons that use personification and imagery to engage the student's interest and assist her understanding. For example, in one presentation particles are said to be "very stubborn in solids" and "more obliging in liquids " in an attempt to describe the phenomena in terms that the student can relate to. Teacher demonstrations, such as melting wax to illustrate particles becoming loose when heated, are used to illustrate basic laws of nature, and children are encouraged to repeat the experiments themselves using corresponding command cards. The lessons serve as a means for organizing the information and only as much as well will make an impression on the child should be presented at one time. The main topics and subtopics examined in this unit include:

a. Properties of the Three States of Matter
b. Further States of Matter
1. Solids: Rigid, Elastic, and Plastic
2. Liquids: Fluid and Viscous
3. Solids Can Have Elasticity
c. Different Ways of Combining
1. Solutions
2. Non-combining Particles
3. Mixing Particles
4. Precipitated Reactions
5. Chemical Reactions
6. Saturation
d. Attraction of the Earth and Gravity
1. Magnetic Pull
2. Heaviest Particles Settle Towards the Center
3. Gravity
4. Heavy Objects Sink

[bookmark: _heading=h.42ddq1a]The Sun and Earth
The Sun and Earth unit explores how the sun influences the earth. The unit consists of four lessons and includes presentations on four different work charts that are manipulated in some manner by the student to reinforce particular concepts introduced during the lessons.

The first lesson, referred to as "The Rotation of the Earth and its Consequences", uses a globe, a lamp, and a number of charts to illustrate how the earth is affected by its own rotation and by its rotation around the sun. The lesson explores why we have night and day, and examines how the earth is heated and cooled in a 24-hour period. Follow-up activities include an introduction to AM and PM and to longitude and latitude.

A second lesson in the unit explores the influence of the sun's perpendicular and oblique rays on the earth. Toothpicks are placed in both a flattened piece of clay and a spherical ball of clay to demonstrate how the curve of our planet's surface causes the sun's rays to fall obliquely on specific areas of the earth. A flashlight is then shone on a piece of paper both perpendicularly and obliquely to show how the perpendicular rays are more intense. The lesson continues by discussing why it is warmer at the equator than at the poles using a variety of charts to illustrate the different explanations.

The next lesson presented in this unit, entitled "The Seasons," explores how the earth's tilt influences the length of our days and the different seasons we have within our year. A story intended to excite the student's curiosity is used to introduce the idea that our days change in length during the year. A clay sphere on a pointer stick is then rotated around a lamp in a tilted position to demonstrate how the sun's perpendicular rays hit the earth at different points during the earth's rotation around the sun causing some areas to get more sun at certain times of the year than other areas. A connection between the length of day and the season is made during the lesson and the student is introduced to the terms solstice and equinox. Follow-up exercises further explore the effects of the planet's tilt through the use of factual charts. Four work charts (a work chart of zones, a time zone chart, a protractor zone chart, and a work chart for the seasons) are introduced at this point to reinforce ideas presented in the seasons lesson. 

The last lesson presented in the Sun and Earth unit examines our atmosphere and how rain occurs. Impressionistic charts are used to show how our atmosphere absorbs radiated heat and simple experiments, such as placing a cold lid over a pot of boiling water so that the moisture turns back into liquid, help the child to understand why it rains. Extensions to this lesson are open-ended and could include a study of cloud formations, precipitation, the geography of deserts, etc.

[bookmark: _heading=h.2hio093]The Work of Air
The Work of Air unit focuses on the planet's winds and how these have influenced our earth's climate. The unit begins with a demonstration of three experiments showing that air occupies space, rises when heated, and moves to replace heat that has risen. Six lessons are presented in the unit using a combination of charts, demonstrations, and experiments, and three of the charts introduced are also used as work charts through the addition of a moveable sun and some arrows. Topics and subtopics explored in this unit include:

1. Winds
a. Simple Cycle of Winds
b. Introduction to Pressure Zones
c. Slanted Movement of Winds
d. Steady and Variable Winds
2. The Effects of Heat on Land and Water
a. Absorption of Heat by Land and Water
b. Sea and Land Breezes
3. Seasonal Changes
a. Perpendicular Rays of the Sun
b. Effects on Wind Directions
c. Effects on Rain
4. Local Winds
5. Oceanic Currents
a. The Wind’s Effect on Currents
b. Vertical Motion of Currents
6. Erosion by Wind (or Wind as Sculptor)

[bookmark: _heading=h.wnyagw]Work of Water
Lessons examining how water in its various forms has helped to shape the surface of our planet are presented within the Work of Water unit. Clay models representing land formations are used in many of the lessons to demonstrate how rivers, rain, and waves have altered the earth's exterior, while both factual and impressionistic charts are used throughout the unit to illustrate the concepts being introduced. Children should be taken to places in nature showing the phenomena introduced when possible, and can follow-up the lessons by building their own models. The unit's topics and subtopics include:

1. The Work of Rivers
a. Carving a River
b. River Deposits
c. Introduction to Highlands and Lowlands
d. Rivers of North America
e. Rivers of the World
f. Introduction to Cities on Rivers
g. ‘V’ Valleys and Canyons
2. Work of Rain
3. Work of Waves
4. Work of Ice
a. Breaking Rock Apart
b. Glaciers
c. Results of Glaciers
5. The Cycle of Water
6. Spread of Vegetation
7. People in Different Zones
8. Composition of the Earth

[bookmark: _heading=h.3gnlt4p]Biology
The subject of biology in the Montessori classroom is closely related to the child's history and geography work and focuses on the immense variety of ways plants and animals have fulfilled their needs in particular places. Biology is viewed as an essential factor in the story of the earth's creation, and the curriculum's main concern is to foster an appreciation for the diversity of life and to instill an awareness of the importance of preserving the balance of our planet.

At Urban Montessori Charter School, the biology curriculum is divided into four areas (botany, zoology, classification and ecology) and caters to the elementary child's ability to reason and her desire to know the how and why of things. Lessons incorporating allegory and personification are used to arouse the child's curiosity, and charts and experiments are used within the talks to engage the child and to help clarify the information presented. Observations of plants and animals both in the classroom and nature are an important part of the biology work, and relevant books should be made available to children within the classroom. Either botany or zoology can be given first, or both may be explored simultaneously. Classification activities may be started once the child has attained a store of information about the variety of features in plants and animals.

[bookmark: _heading=h.1vsw3ci]Botany
The botany portion of the Montessori biology curriculum begins by introducing the primary needs of plants through three experiments. During the first experiment seedlings are placed under different conditions to emphasize that plants need water, light, and heat in order to grow. The second experiment demonstrates that plants have a tendency to grow toward the sunlight, while the third exercise shows that plants need a variety of minerals for optimal health. A chart illustrating the needs of plants can be presented to summarize the experiments and to interest the child in how plants function.

Each part of the plant, which includes the leaves, roots, stem, flower, fruit, and seeds, are then individually explored through a series of lessons incorporating experiments, demonstrations, and charts. The first lesson presented for each part examines the function or contribution that part makes to the plant and frequently uses a story format. Subsequent lessons investigate the plant part in more detail and how different varieties of the part have assisted plants in adapting to their environments. The main lessons included in this unit are as follows:
1. The Leaf and Its Functions
a. Function of Leaves
b. Plants Give Out Oxygen
c. Parts of Leaves
d. Varieties of Leaves
e. Varieties According to Function
2. The Root and Its Functions
a. Experiments Showing Roots’ Attraction to Water
b. Roots Absorb Water
c. Other Functions of the Root
d. Two Main Types of Roots
e. Other Sensitivities of the Root
f. Varieties of Roots
3. The Stem and Its Functions
a. General Function of Stems
b. Two Main Kinds of Stems
c. Names of Tubes
d. How Water is Moved Up the Stem
e. Varieties of Stems
4. The Flower
a. Introductory Story to the Flower
b. Parts of the Flower
c. Varieties of Flowers
d. Specialization to Assure Pollination
5. Fruit
a. Main Function of Fruits
b. Kinds of Fruits
c. Parts of Succulent Fruits
d. Other Varieties of Fruits
6. Seeds
a. Kinds of Seeds
b. Function and Parts of Seeds
c. Seed Dispersal
d. Botany Experiments
e. Nomenclature Materials
f. Classification Chart
g. Classification Material – Kingdom Vegetalia
h. Botany books for additional research

Accurate scientific terms are given throughout the presentations and botany card material, consisting of picture, name, and definition cards for botany concepts, can be introduced to help familiarize children with the terms and their definitions. Command cards providing directions for repeating the experiments demonstrated in the presentations can also be made available to children.

[bookmark: _heading=h.4fsjm0b]Zoology
The zoology component of the Montessori biology curriculum focuses on the needs of animals and how these needs explain the animal's features and behaviors. Animals kept in the environment help children to become aware of the special needs animals have and provide opportunities for detailed and systematic observations. Two sets of materials, the story material and the body function material, are used in the classroom to help guide the child's explorations and to introduce different ways for classifying animals.

· Story Material: The story material consists of a set of envelopes each dealing with a different animal and containing a picture of the animal, a card of text, picture cards showing how the animal meets her needs and text cards relating to these. Various exercises using the materials are presented to small groups of children to help them become aware that all animals have the same needs but that they satisfy these needs in different ways. Question and answer cards pertaining to how the animal meets her needs, e.g. how do they move? (walk, crawl, swim, etc.), are then introduced as a simple means for classifying the animals and to start the children thinking about the immense variety of animals that exist.
· Body Function Material: The body function material, consisting of booklets, picture cards, and definition cards, are used to synthesize the knowledge the student already has about animals and to introduce the five classes of vertebrate. Various matching exercises provide the child with opportunities for exploring both the external and internal functions, which define a group or class of vertebrate and prepare the child for working with the animal classification material.

Classification 
The Montessori plant and animal classification material enables children to develop their analytical abilities by providing them with opportunities to decide whether to place a specimen in one particular group or another. The material, which is composed of picture cards, text cards, and circular cards indicating the level of the subdivision it represents, is organized into envelopes by group with each envelope varying in size in such a way that subdivisions can fit inside of it. Children are introduced to the subdivisions of classification by either working down from each of the kingdoms or by working up to the kingdom beginning with a particular subdivision. Various activities allow children to become familiar with the characteristics for different subgroups and prepare the child for creating a tree of classification which progresses from kingdom to families using the classification circle cards and cardboard branches corresponding to the number of groups being laid out. Children are also shown how to use books to trace a plant or animal's genealogy.

[bookmark: _heading=h.2uxtw84]Ecology
The study of ecology in the Montessori elementary classroom focuses on viewing the world as an ecosystem and on the delicate balance existing between organisms and the environment. The idea of interrelatedness is emphasized and is introduced by exploring the physical and biological factors existing in our world and how these factors relate to one another within various ecosystems on our planet. Ecology serves as a natural conclusion to the child's work in many areas of the Montessori curriculum and can be explored in a variety of ways depending on the student's interests. 

The Arts Overview – Visual Arts, Music, Drama, and Creative Movement.

“The truth is that when a free spirit exists, it has to materialize itself in some form of work, and for this the hands are needed. Everywhere we find traces of men's handiwork, and through these we can catch a glimpse of his spirit and the thoughts of his time.

The skill of man's hand is bound up with the development of his mind, and in the light of history we see it connected with the development of civilization.” 

· Dr. Maria Montessori, MD 

With the belief that all children have innate creative capacities to be nurtured and shared, Urban Montessori’s elementary arts curriculum focuses on building artistic skills in visual arts, music, movement and theater while making larger connections to our history, our culture, our environment, and our unique and shared perspectives of the world. Urban Montessori classrooms have artistic materials at the ready for children to produce creative ‘work’ emphasizing each child’s interests and understanding of The Great Lessons. Additionally, children receive instructional time in the afternoon to synthesize their ideas via visual arts, music and design thinking challenges.

[bookmark: _heading=h.3u2rp3q]Goals
· Children will build skills in visual arts, music, movement and theater so that they are able to articulate their ideas via a diverse range of visual, musical, kinesthetic or theatrical forms (i.e., drawings, paintings, sculptures, musical scores, dance scores, plays, operas, etc.). 
· Children will develop meta-cognitive and reflective skills based on Studio Habits of Mind in order to synthesize their own learning strategies and strengths in both arts and other subjects.
· Children will appreciate different points of view and forms of creative expression across the artistic disciplines in order to empathize with other races, cultures and nationalities as well as take creative action in their own cultural contexts. 

[bookmark: _heading=h.2981zbj]Instructional Strategies & Materials
The CA Visual and Performing Arts Framework — artistic perception, creative expression, historical and cultural context, aesthetic valuing and connections/relationships/applications — guides Urban Montessori teachers in their curriculum design and overall integration of the arts into The Great Lessons and Design Thinking curriculum. In addition, Urban Montessori leverages the following frameworks and partnerships to guide the program:

· Harvard Project Zero’s Analytic Lenses help Urban Montessori teachers and children think critically about their creative work. For example, the Studio Thinking Framework’s eight Studio Habits of Mind — develop craft, observe, engage and persist, stretch and explore, express, envision, reflect and understand art world — offer children and teachers a common language to articulate artistic choices and thinking processes. These habits of mind dovetail with the Design Thinking Processes. 
· Harvard Project Zero’s Artful Thinking and Making Thinking Visible protocols engage children to reflect upon their artistic work and make their learning visible to parents, peers, teachers and community members. Performances of understanding include: dance performances, plays, art galleries or exhibitions of learning. 
· Relationships with key Bay Area arts organizations, namely MOCHA (Museum of Children’s Art), Berkeley Repertory Theater, Shawl Anderson Dance Company, Kala Arts Institute, LUNA Dance Institute, San Francisco Ballet and San Francisco Opera. These arts organizations and others are invited to conduct mini residencies at Urban Montessori, increasing children’ intensive disciplinary training by professionals in the field. 

Physical Education / Health Overview. At the heart of teaching children about health and physical activity is the need to ensure that children feel included and safe as they learn about health and engage in physical activity. All children will have explicit time, aligned with state requirements, scheduled weekly for physical education classes where they will receive training and lessons in numerous physical fitness activities (e.g., martial arts, yoga, soccer, basketball, football, dance, hiking, running, gymnastics) and opportunities to practice their learning in a safe and encouraging setting. 
[bookmark: _heading=h.1nia2ey]
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· Children will appreciate health through study of healthy habits and choices. They consistently apply these skills within and outside the school environment. 
· Children will develop skills for unstructured play, including how to have fun playing alone and with others. 
· Children will develop skills for structured play, including how to win and lose with grace. 

[bookmark: _heading=h.2mn7vak]Instructional Strategies & Materials
Students will be provided with lessons as part of the core curriculum that teach specific concepts and skills and provided with opportunities for practice to apply their learning. For example, inside the classroom, children learn about healthy eating habits through daily preparation and service of healthy snacks. This work has a permanent physical place in the prepared environment. Outside, children learn about healthy habits through shared meals, structured, and unstructured play. For example, gardening, hand washing, eating together, washing dishes, composting, playing “chase me,” resolving a conflict, or participating in a dance or yoga class happens regularly. In particular:

· Instruction about healthy habits and choices provides children with the information they need to appreciate health. Urban Montessori provides children with opportunities to develop healthy habits by making healthy choices. 
· Unstructured play is time when children get to choose how, where, and with whom they want to play. Here, they develop responsibility for what they’re doing and for each other, while developing independence and leadership skills. 
· Structured play includes developmentally appropriate activities bounded by “the rules of the game.” They include competitive activities and skill development about how to keep activities going so the larger group can keep playing when something comes up that stops play. This may include forms of self-handicapping such as switching players or adapting the rules. 
· Through exposure to a wide range of physical activities during Physical Education classes, from movement to yoga to swimming to traditional team sports, Urban Montessori children will receive lessons and training in multiple sports and fitness activities to ensure each child connects with a physical activity that s/he enjoys.

Social Emotional Learning Overview. Central to Montessori curriculum is the development of children who are able to function successfully in society. At Urban Montessori, Social Emotional Learning is core to the curriculum. Every member of the community is responsible for modeling respect. This includes respect for self, respect for others (including animals), and respect for the environment (at school, at home, and beyond). Many aspects of the Charter School contribute to the development of these mores. 

[bookmark: _heading=h.3ls5o66]Goals
· Children will be mindful of their responsibilities as members of the class. This includes respecting themselves and others. 
· Children will be able to solve real world problems within the context of their classroom, community, and world. 
· Children will be empowered to feel they can and should contribute to their classroom, community, and world. 
· Children will work with any child in the class on any project at any time.
· Children will develop empathy with and for others.
· Children will share their work, inside and outside the classroom. 
[bookmark: _heading=h.20xfydz]Instructional Strategies & Materials
A variety of instructional strategies and materials contribute to making Urban Montessori an environment that fosters character and peace education. In addition to Modeling and Peace Table/Corner practices, Peer Teaching becomes an important component at the Lower Elementary Level.

In the Montessori classroom, multi-age groupings make it possible for authentic peer teaching to occur. In traditional classrooms, a teacher may have her third-grade children meet with their kindergarten “Reading Buddies” once a week for 15 minutes. In our classrooms, children of different ages have strong relationships because they’re in the same classroom every day. They learn each other’s strengths and weaknesses, the younger children emulate the older children, and their engagement with one another is purposeful. The children are not required to help another child. They are part of a culture that values helping others. They are self-directed and choose to help each other joyfully, based on real interest and real needs. 

When conflict occurs we take a proactive approach to supporting students individually and through conflict resolution where appropriate. The Nautilus Approach is a proactive and responsive support framework implemented throughout the whole school through fidelity to the Montessori method, respectful relationships with children, and support for children who need it most. It offers step-by-step guidance for reconnection to work through set phases during which the child may successfully return to their work. Like the Montessori method, it is a constructivist approach, focusing on the whole human. 

The overarching aim of the approach is to reconnect the child to their environment and thus to themself.

Phases of Restoration in the Nautilus Approach:
Following each phase the child returns to Phase 1.  If phases are not successful, proceed to following phases as necessary.
1. Engaged: Child is working in the classroom. 
2. Inquiry and Guidance: Ask what’s going on. Offer clear, specific guidance (repeated a 2nd time as needed). 
3. Need: Ask what the child needs:  “What do you need right now?” Choice: Verbalize the choice the child is making. Give guidance to make a different choice. Wait. Be with them while they consider the options. If the child does not make a different choice, move to Phase 4. 
4. Follow through: with the choice you offered.
5. Reflect: are you in a calm, controlled headspace? Is this becoming a power struggle? Ask yourself: should I tap in/tap out?
6. Call: in the Nautilus Support Team. Nautilus Support attempts reconnection to Phase 0 in class.
7. Referral: Nautilus Support brings the child to another space. Teacher fills out a Referral Form and delivers it to Nautilus Support. Nautilus Support fills out the back of Referral Form and contacts family when appropriate.
8. Reentry: Child returns to the community and reconnects with the classroom adult. Support stays until the child is at Phase 1.

Notes: 
· Using a Buddy Classroom is an option for any children, at any time. 
· All messages given to children should be calm, consistent, and non-judgmental. Messages should be about children’s actions, not children themselves.
· If anything Dangerous, Destructive or Demeaning occurs the process moves to Phase 6. Families are involved.  Reentry involves a class circle to ensure the rest of the community feels safe. An end-of-day 15 minute meeting happens between classroom adults and Nautilus Support to debrief, reflect and strategize.
· Repeated incidents lead to a Montessori Early Intervention Family Meeting. 
· Alternate interventions may be implemented for children with Nautilus Support to debrief, reflect and strategize.
· Repeated incidents lead to a Montessori Early Intervention Action Plans or IEPs. In these cases, it is required to discuss the new system with the family and determine an alternative method of communication (ex: daily chart that is sent home with a tally of incidents or a weekly phone call). 
· Re-entry: How to reattach to the community upon return?
· Check with both guide and child: are they ready to be back together? 
· Reconnect the people first: Cover for Guide or be the connector if others are available. Classroom adult meets the child at eye level in private space. “I am glad you're back.”
· Reconnect to the environment. “Before you left, you were working on __. Are you ready to return?”

Conflict Resolution Guide

	Guided Conflict Resolution
Choose the right time for the conversation.

Do this:

1. Belly Breathing
2. “Will you tell me your part in what happened?”
3. “What were you thinking at the time?”
4. “How do you feel about what happened?”
5. “How do you think ______ feels?”
6. “What could you do to make it better?”
7. “Is there anything else you want to say?”

Switch and ask the same questions with the other child. The children implement the repair.

Alternatively, fill out the Student Reflection & Action Plan.




As initiated in the Primary classrooms, each Lower Elementary classroom has a Job Chart that lists jobs for each child to choose or rotate weekly. The jobs help the children develop specific skills to care for themselves, others, and the environment. 

Other possible opportunities for Social Emotional Learning are explained in the table below.

	Social Emotional Learning Activities

	Name
	Description

	Birthdays
	Children learn that they travel around the sun once for every year of their life. They participate in a “Sun Ceremony” that has them act out the process of their growing older. A rug/low table is prepared with a yellow sun model with the months around it and a candle acts as the sun. Children hold a small globe and walk around the sun, returning to stand at their birth month, while parent(s) shares important milestones and pictures from each year, as the child continues to walk around the sun. 

	Changemaker Unit

	Students spend a few weeks exploring changemakers: people who make peaceful, positive change in the world. Each child then chooses a changemaker to research, completes a report, constructs an artifact, and presents their changemaker to peers. The culminating event is the Changemaker Parade as children represent their changemaker to the entire school.

	International Day
	Children research their heritage, including where their ancestors came from, where their name comes from, etc. They share about their culture, including geography, food, customs, etc. with their class and schoolmates on International Peace Day. 

	School Government
	Children vote for President, Vice President, Treasurer, and Secretary of the school, as well as class representatives from each classroom. Those running have a platform, give a speech, and share what their plans are to improve the school. Once elected, they hold bi-monthly meetings to fulfill their elected duties. 

	The Green Team 
	Children vote for two representatives from each classroom to be part of The Green Team. Their goal is make the school more environmentally friendly. 



Practical Life Overview. The primary goal of the practical life activities is to aid the children’s development of self-esteem, concentration, executive functioning and independence. The elementary practical life curriculum is a continuation of the practical life skills presented in the primary classroom. Skills pertaining to care of self, care of environment and living things, along with grace and courtesy are still important. The children are responsible for the care of their classroom. The various responsibilities could include determining classroom guidelines, preparing new materials, printing paper and ordering new dictionaries. However the focus now includes strengthening the ability to cooperate so that the children may become fully capable and responsible adults who develop empathy and sensitivity towards others and who are contributing members of their community. 

It is because of this greater sensitivity to others that community service projects are an important part of the elementary practical life curriculum. These projects include the entire school and beyond. "Going out" trips into the wider community are often suggested and planned by the children with a parent or teacher. Such work might include a desire to assist a nation after a natural disaster has occurred. The children’s planning process could include exploring the various channels for providing aid, such as viewing websites for organizations already involved. Children can research the work of the various organizations and think strategically about how they can help. Activities might include notifying the public of humanitarian needs, collecting the supplies and donations, and transporting the goods to the nearest office of the aid organization.
[bookmark: _heading=h.302dr9l]
Goals
The primary goal is to strengthen the children’s ability to cooperate and to develop a sense of responsibility. The children will develop empathy and sensitivity towards others within their immediate environment and beyond.

[bookmark: _heading=h.1f7o1he]Instructional Strategies and Materials 
At the Elementary Level, Practical Life moves away from the concrete and to the abstract. Rather than a prepared environment of materials, there is a focus on strategies that support students’ development of care of self and care of environment indirectly in their day and as a classroom member. 

A special kind of field trip called “Going Out” is used to support this at the Elementary Level, which requires children to research and plan trips for their group. For example, “Going Out” for the children researching obesity might involve interviewing medical practitioners and visiting community gardens before completing their writing. The “Going Out” program is an area in development at Urban Montessori. 

Technology Program Overview. The Elementary Technology Program begins by developing children’s ability to use technology to bolster their creativity and innovative capacity progressing all the way up to understanding how to use technology effectively to communicate, collaborate and conduct research. Children will find natural intersections between technology and the Schools’ Montessori, Arts and Design Thinking curricula and will leverage modern technology to address the real world problems and opportunities that the founding team believes are central to providing children with context for their learning in the 21st century. 
[bookmark: _heading=h.1smtxgf]
Goals
· Children will demonstrate basic computer fluency, including the ability to use the keyboard and mouse to interact with relevant software and online content 
· Children will be able to use technology to write and illustrate short essays, stories and poems
· Children will be able to create basic multimedia artifacts, including simple movies, digital paintings and drawings, slides and other presentation materials
· Children will be able to identify technological opportunities to enhance and demonstrate their learning in any curricular subject
· Children will demonstrate basic internet research skills, including introductory search methodology, data collection and organization and source citation
· Children will engage in basic online collaboration with other children and/or professionals at a distance

[bookmark: _heading=h.4cmhg48]Instructional Strategies & Materials
Urban Montessori will provide children with a range of technology, including computers, Internet connectivity, tablets, mobile devices, input devices and software (including adaptive, media creation, word processing, presentation, spreadsheet, and collaboration products).

THE SECONDARY MONTESSORI CURRICULUM (serving children 12-14)

Secondary Program Overview

Like the elementary program, the secondary curriculum is composed of interwoven subject areas, and in alignment with the third plane of development, the curriculum becomes increasingly multidisciplinary and integrated in its approach and presentation. Urban Montessori Charter School’s Secondary Program includes all of the key curricular areas named in the Elementary Program: 
· Language Arts
· Mathematics
· History/Social Science
· Science
· The Arts
· Social Emotional Learning
· Health and Physical Education
· Practical Life
· Technology 

All grade level state standards in English Language Arts, Mathematics, History/Social Studies, Science, Physical Education/Health, and the Arts are taught to mastery in alignment with the State Standards. 

Dr. Maria Montessori did not specialize in secondary education, but today there are hundreds of Montessori secondary programs nationwide that took her approach to primary and elementary education and extended it to secondary education. While Maria Montessori did not do extensive research at the secondary level and there are not specific Montessori curriculum materials at this plane of development, she did have several observations about adolescents and their particular plane of development that are in alignment with the understandings of Urban Montessori and current research on adolescents.[footnoteRef:7] These observations include: [7:  Rathunde, K. (2003).”Comparison of Montessori and Traditional Middle Schools: Motivation, Quality of Experience and Social Context”. The NAMTA Journal, 28: 12-52. ] 

· Adolescence is a period of great vulnerability
· Adolescence is a period of self-construction; adolescents are trying to make meaning of themselves in the context of larger society
· Adolescents are intellectually prepared to ask and answer hard questions, dive deeper into complex topics, and become motivated by real world issues; simultaneously, they are self-conscious, discouraged easily, and insecure about their ability to do the above
· Adolescents have a great need for creative expression as a means for self-expression and for self-discovery in their pursuit of independence
· Adolescence is a critical time for determining self-worth. In the words of Dr. Maria Montessori, “The whole life of the adolescent should be organized in such a way that it will enable him or her, when the time comes, to make a triumphal entry into social life, not entering it debilitated, isolated, or humiliated, but with head high, sure of himself or herself.” 

The Urban Montessori approach to its secondary program follows from the values statements made above and from the best practices of Montessori secondary schools across the country. One example is a nationally recognized public Montessori secondary school located in Cincinnati, Ohio. The first public Montessori secondary school in the country, Clark Montessori serves a socio-economically and racially diverse student population and sends 100% of its seniors to college. Clark organizes its core content around eight central themes. The themes are selected to be relevant to adolescents and their development, to align with state and national standards, and to unify the content in a meaningful way, and Urban Montessori will use similar themes in alignment with the Common Core standards. The themes are as follows:
1. Explorations & New Beginnings
2. Identity
3. Independence & Interdependence
4. Leadership through Stewardship
5. Balance
6. Change
7. Movement
8. Acquiring a Sense of Belonging

The Urban Montessori themes will be integrated into the core curriculum throughout the seventh and eighth grade. Students will receive instruction in all content areas and receive targeted instruction in the state standards throughout the years. They will be expected to apply their understanding and learning in complex and relevant challenges. It will be this application of knowledge and skills in real-world context that motivates students to obtain the knowledge and skills to begin with. In addition, children in this plane of development will be expected to increasingly manage their learning and to collaborate with classmates around understanding the expectations and the standards, managing their time and their deliverables, and ensuring timelines and performance expectations are met. Teachers will play an increasingly facilitative role in secondary classrooms, focusing on building an individual’s skills in accordance with individualized learning plans. 

Similar to the elementary model, teachers will meet weekly with each child to development of a Learning Plan that will include a weeklong schedule of activities and deliverables expected for the week. Depending on the child’s needs, the deliverables will be teacher-checked or self-checked and the recording format may vary in alignment with the child’s needs. Some students may initially require more of a checklist format; however, the goal would be to move students towards greater independence. The secondary classroom will be completely differentiated with a goal of building every child’s capacity to independently monitor his or her own learning, to advocate for his or her own learning, and to leverage the child’s peers in his or her learning. 

The prepared environment at the secondary level will be designed specific to the needs of adolescents. Secondary children will be organized in “bands,” small clusters of children that “travel” together throughout the day. Each cluster will have their own common space set up for quiet study, small group work, research, and larger group meetings and lessons. Secondary children will each have their own personal space in the common room – a mini workstation. In addition, the common room will include comfortable couches, small tables to enable group work, and bookshelves and walls with leveled books and instructional resources. At this age, children will have a greater role in both creating and managing the prepared environment. Each of these bands will have an advisor that will act as their “homeroom” teacher or their primary point of contact, as well as assist them with social, emotional, career and class prep, and academic needs. 

In addition to the common spaces for each cluster, there will be classrooms designed specifically to support the secondary curriculum and the secondary instructional strategies. There will be a math and science lab, and history and ELA lab. Students receive whole-group direct instruction from teachers on specific skills and have dedicated time outside of core curricular classes for independent and group work, and electives. During independent work periods, students will be pulled by teachers as needed for small group instruction, differentiated support, and individual conferencing according to a structured schedule. When children are not working specifically with a teacher either in a conference, lesson, or other structured activity, they are expected to be working in alignment with their individual learning plans.

Once a year, secondary students will engage in a weeklong culminating intersession where they engage in a field study to address a specific design challenge. These field studies will allow the students the opportunity to work deeply on one challenge and have a hands-on experience in a specific field of study. Ideally, these studies would take place off-site and possibly be part of a multi-day overnight trip, allowing community-building, personal and physical challenges, and a learning experience in another region or culture.

The larger goal of the secondary program is to ensure that children are prepared to be successful in any high school and in meeting their postsecondary goals. Teachers at the secondary level will ensure that children are able to utilize textbooks as resources in their learning, conduct effective research and fieldwork, write persuasively and powerfully, organize and collect information from multiple sources and in multiple formats (lectures, text-based, primary, secondary, internet, interviews, numerical data, etc.), and be confident and capable presenters. Urban Montessori anticipates its graduates will pursue high schools with diverse offerings and structures, and whether a child chooses a performance-based school for the arts or a more traditional college-preparatory program, Urban Montessori children will have the skills, attitudes, self-confidence, and motivation to excel at the secondary school of their choosing.

*Note – there are no formal Montessori materials or curriculum for grades 7-8; so there is no map of Montessori materials for standards for grade 7-8; grades 7-8 will use Common Core State Standards.

Language Arts Overview. Urban Montessori will use the CCSS in ELA to organize the English Language Arts program. Teachers will determine how to align Urban Montessori’s adopted themes with the recommended scope and sequence of the Common Core. In alignment with the CCSS in ELA, Urban Montessori has set the following objectives for the ELA program.

[bookmark: _heading=h.261ztfg]Reading
Through wide and deep reading of literature and nonfiction of steadily increasing sophistication, children gain:

· A reservoir of literary and cultural knowledge, references, and images; 
· The ability to evaluate intricate arguments; and 
· The capacity to surmount the challenges posed by complex texts.
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For children, writing is a key means of asserting and defending claims, showing what they know about a subject, and conveying what they have experienced, imagined, thought, and felt. To be college- and career- ready writers, children must: 

· Take task, purpose, and audience into careful consideration, choosing words, information, structures, and formats deliberately;
· Know how to combine elements of different kinds of writing to produce complex and nuanced writing;
· Be able to use technology strategically when creating, refining, and collaborating on writing;
· Become adept at gathering information, evaluating sources, and citing material accurately;
· Report findings from their research and analysis of sources in a clear and cogent manner;
· Have the flexibility, concentration, and fluency to produce high-quality first-draft text under a tight deadline; and
· Have the capacity to revisit and make improvements to a piece of writing over multiple drafts when circumstances encourage or require it.
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Speaking
To become college and career ready, children must have ample opportunities to take part in a variety of rich, structured conversations – as part of a whole class, in small groups, and with a partner – built around important content in various domains. They must be able to 

· Contribute appropriately to these conversations;
· Make comparisons and contrasts
· Analyze and synthesize a multitude of ideas in accordance with the standards of evidence appropriate to a particular discipline;
· Be able to listen attentively to others so that they are able to build on others’ meritorious ideas while expressing their own clearly and persuasively.
· Present their work to both small and large groups in multiple formats confidently, effectively and with accuracy.

Language
To be college and career ready in language, children must:

· Have firm control over the conventions of standard English;
· Be able to choose words, syntax, and punctuation to express themselves and achieve particular functions and rhetorical effects;
· Have extensive vocabularies, built through reading and study, enabling them to comprehend complex texts and engage in purposeful writing about and conversations around content; 
· Become skilled in determining or clarifying the meaning of words and phrases they encounter, choosing flexibly from an array of strategies to aid them; 
· Learn to see an individual word as part of a network of other words—words, for example, that have similar denotations but different connotations. 

[bookmark: _heading=h.1kc7wiv]Instructional Strategies & Materials
Students in Middle School will be instruction through board-approved curriculum. Students at this level will access primary and secondary sources to seek information and present their written and spoken understanding and analysis in multiple ways as appropriate for the audience. Children will have increased access to the resources available outside the classroom and will be taught how to differentiate and evaluate information and the sources from which the information comes. They will access multiple forms of information with an inquiry orientation, questioning the motives, intentions, and biases of the presenters and the context from which the information is being presented. Children will be expected to read and respond to classical literature, analyze and understand poetry, and be versed in the strategies for accessing and understanding nonfiction text. In alignment with the third plane of development, the secondary language arts curriculum will be integrated with the other disciplines. Lessons on accessing expository text will utilize science, history texts and timelines the children are already using. Lessons on poetry will align with cultural studies. 

Children will increasingly leverage the world outside the classroom to get information and better understand multiple perspectives, increasingly doing fieldwork and interacting with community resources in Oakland. Technology will play an increasing role in both the acquisition of information and the presentation of learning. As they advance at the secondary level they will use technological tools with greater frequency and will be explicitly taught how to assess the value of different sources as they conduct research. They will also be expected to integrate video, design, digital art, and other media tools in their presentations of learning. 

The general format for the school day will be a workshop format where children are expected to work on both group and individual assignments, peer conference with other children, or work in small groups on assignments or projects while the teachers are leading mini-lessons or working with individuals on targeted tutorials. There will be whole-group mini-lessons given throughout the week to ensure children receive explicit skills instruction in reading, writing, note-taking, and presentation strategies in alignment with the Common Core standards. In addition, children will be pulled together during language arts time to respond to text using reciprocal teaching strategies, literature circles, and Socratic Seminars. Children will be explicitly taught to use note taking, processing, analysis, and planning tools to build their ability to organize their thinking and collect information in a useful format. As needed, children will receive targeted accelerated instruction in reading and writing strategies utilizing proven reading and writing interventions curriculum. 

Mathematics Overview. UMCS will use the CCSS in mathematics to organize our Mathematics program. Because Montessori is at its foundation differentiated, teachers will develop individual learning plans in alignment with their zones of proximal development (“ZPD”) in mathematics. Based on diagnostic assessments, children will be grouped to receive strategic instruction in their ZPD. This could mean that some children are receiving instruction in Basic Concepts, Algebra I or II, Geometry, or even Trigonometry if they are ready and have demonstrated mastery in prerequisite content and concepts. Following the progression of the standards and in-line with Montessori methodology, students will receive instruction through real-world problems for conceptual understanding, then will transition to practice in abstract form to support mastery.
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Goals 
Students will receive instruction in their zone of proximal development and follow curriculum in-line with the CCSS in mathematics.  Some students will advance to Algebra if they exhibit exceptional math skills and practice. They will demonstrate the following habits of Algebraic thinking:

· Doing – Undoing: Effective algebraic thinking sometimes involves reversibility 
· Building Rules to Represent Functions: Input is related to output by well-defined rules
· Abstracting from Computation: Abstracting system regularities from computation[footnoteRef:8] [8:  Fostering Algebraic Thinking, Driscoll, 1999, Educational Development Center, Heinemann] 


Students will possess utility with algebraic language and constructs when presented with non-routine problems and approaches. They will demonstrate conceptual understanding, procedural fluency, strategic competence, adaptive reasoning, and productive disposition in:

· Problem Solving and Variable 
· Equality and Algebraic Representation 
· Linear and Non-Linear Functions 
· Polynomial Functions
· Slope and Graphical Representation
· Polynomials (Multiplication and Factoring) 
· Rate of Change and Technology
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Similar to language arts, children will predominantly work in a workshop model where they are working independently or in small groups. Teachers in this model will be working with small groups of children or individuals on targeted lessons conscious that many children struggle to grasp mathematical concepts in the same form and that differentiation and scaffolding may be required for specific learners to master standards. Teachers will be tracking and monitoring student understanding and mastery of standards daily to monitor which lessons are strategic for which children, which children require more guided practice in small groups, or which children need re-teaching one-to-one or in small groups. Students with individualized education programs (“IEP”) or that are in need of more academic support, may require more practice or interventions provided by our Special Education Support Team. Children will work on mastery of specific skills and standards in alignment with their individualized learning plans developed on a weekly basis. 

The materials used in the lessons and in the prepared environment will be strategically selected to support conceptual understanding. Children will be encouraged to make connections and push their understanding by accessing additional resources both in and outside of the classroom. For example, when children are exploring slope, they will be able to access multiple manipulative materials in the classroom that demonstrate slope and push their thinking about slope, but they will also be able to access engineers and road designs to understand why in going over a mountain engineers choose to use switchbacks instead of a very steep road. Technology will increasingly be used to demonstrate concepts in the classroom and to enable children to work at their own level and pace. New “adaptive” teaching programs are rapidly emerging that enable children to do independent practice of skills learned in their zone of proximal development. Urban Montessori will continue to explore these types of programs, to support our ability in providing targeted instruction to both the motivated child ready to accelerate in mathematics as well as the struggling student requiring additional practice and support.

To organize and sequence the learning appropriately and to provide appropriate resources and content-specific professional learning opportunities, Urban Montessori will utilize programs such as Connected Math that align closely to the Charter School’s philosophies around effective mathematics instruction. Specifically, Urban Montessori is committed to implementing a secondary math program in alignment with Connected Math where:
· The "big" or key mathematical ideas around which the curriculum is built are identified.
· The underlying concepts, skills, or procedures supporting the development of a key idea are identified and included in an appropriate development sequence.
· The curriculum has coherence - it builds and connects from investigation to investigation, unit-to-unit, and grade-to-grade.
· Classroom instruction focuses on inquiry and investigation of mathematical ideas embedded in rich problem situations.
· Mathematical tasks for students in class and in homework are the primary vehicle for student engagement with the mathematical concepts to be learned. The key mathematical goals are elaborated, exemplified, and connected through the problems in an investigation.
· Ideas are explored through these tasks in the depth necessary to allow students to make sense of them. Superficial treatment of an idea produces shallow and short-lived understanding and does not support making connections among ideas.
· The curriculum helps students grow in their ability to reason effectively with information represented in graphic, numeric, symbolic, and verbal forms and to move flexibly among these representations.
· The curriculum reflects the information- processing capabilities of calculators and computers and the fundamental changes such tools are making in the way people learn mathematics and apply their knowledge of problem-solving tasks.

Once children have demonstrated understanding of a given mathematical lesson and are able to apply their learning at the higher ends of Bloom’s taxonomy (synthesize, apply, analyze, and create), teachers will create open-ended multidisciplinary Design Challenges for children to apply their learning to solve relevant and real problems, deepen their understanding and to integrate their learning from the other disciplines. Design Challenges will be facilitated in workshops where some children collaboratively engage with the challenges while the teacher is conducting targeted lessons with other small groups or individuals.

History / Social Studies Overview. Social Studies at the secondary level will be taught in alignment with the History-Social Science Framework. Because our classrooms will be multi-age with 7th and 8th graders combined, teachers at the secondary level will build upon the Great Lessons at the elementary level and teach World and United States history in the context of the overall advance of human civilization. Instead of separating World and United States history, the World and United States history standards will be integrated so children can build better awareness of how the United States and the rest of the world advanced, related, and interacted over time.
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· Children will have knowledge of the pivotal historical events that took place in World and United States history from medieval times through World War I.
· Children will be able to explain how major events are related to one another in time, construct various timelines of key events, people, and periods of the historical era they are studying, use a variety of maps and documents to identify physical and cultural features of neighborhoods, cities, states, and countries and to explain the historical migration of people, expansion and disintegration of empires, and the growth of economic systems. 
· Children will be able to frame questions that can be answered by historical study and research; distinguish fact from opinion in historical narratives and stories; distinguish relevant from irrelevant information and essential from incidental information; and assess the credibility of primary and secondary sources and draw sound conclusions from them. 
· Children will be able to detect the different historical points of view on historical events and determine the context in which the historical statements were made; understand and distinguish cause, effect, sequence, and correlation in historical events; explain the sources of historical continuity and how the combination of ideas and events explains the emergence of new patterns; recognize the role of chance, oversight, and error in history; and recognize that interpretations of history are subject to change as new information is uncovered.
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The Social Studies units will align with the following themes to ensure there is cohesion across the curriculum. 

· Explorations & New Beginnings
· Identity
· Independence & Interdependence
· Leadership through Stewardship
· Balance
· Change
· Movement
· Acquiring a Sense of Belonging

Children are provided with opportunities to learn about history/social studies through primary sources (international pen pals, interviews of elders, autobiographies), secondary sources, inquiry-based research projects, and fieldwork. Because so much of history is based on interpretation, all units of history will be taught using diverse sources. The prepared environment becomes the perfect means by which to deliver a rich history lesson conducted through self-guided exploration, as a classroom can be arranged to present multiple perspectives, different media, and various sources on the same historical event. The teacher can then support children as they begin to understand the events that occurred through multiple voices and lenses and inevitably begin to ask questions about the accuracy of the sources, the biases imbedded, the means by which to seek “truth,” and the importance of understanding ALL the perspectives and voices. Again, history will primarily be taught in a workshop model where children are working on multidisciplinary inquiries and challenges in small groups while the teacher is doing direct targeted instruction in research skills, geography skills, analysis skills, and text-based language arts skills. Because so much of history is accessing, processing, and integrating information often found through text and because presentation of understanding and analysis will almost always have a verbal component, history will generally be integrated with language arts. The historical content will be taught as stand-alone lessons and units, but whenever possible, they will be integrated with science, math, art, music and peace education so children understand that all disciplines have a rich history that has informed our society and values today.

Science Overview. The secondary curriculum will build upon the elementary focus on Earth, the origin of the Earth and the interdependence of plants and animals by going deeper into life sciences and then moving into physical science. Children will have the opportunity to build connections that link science to technology and societal impacts. As science, technology, and societal issues are strongly connected to community health, population, natural resources, environmental quality, natural and human-induced hazards, and other global challenges, children will begin building the foundation for understanding these issues. 
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· Children have basic understanding of life science (cell biology, genetics, evolution, the human body, and the principles of chemistry underlying biological functions) and physical science (motion, forces, structure of matter, and density and buoyancy).
· Children are able to select and use appropriate tools and technology to perform tests, collect data, and display data. 
· Children are able to design and conduct a scientific investigation based on a question they produce and follow the scientific method – develop a hypothesis; design an experiment; distinguish between variable and controlled parameters in a test; construct appropriate graphs from data and develop quantitative statements about the relationships between variables; evaluate the accuracy and reproducibility of data; present a conclusion with comprehensive evidence.
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As with Social Studies, Science units will also align with the following themes to ensure there is cohesion across the curriculum. 

· Explorations & New Beginnings
· Identity
· Independence & Interdependence
· Leadership through Stewardship
· Balance
· Change
· Movement
· Acquiring a Sense of Belonging

Children will be provided with opportunities to learn about science content through primary sources, secondary sources, inquiry-based research projects, hands-on materials, and fieldwork. The prepared environment again becomes the perfect means by which to deliver a rich science lesson conducted through self-guided exploration, as the classroom can be arranged to enable children to explore a scientific idea before they study it. The teacher can then support children as they begin to understand the motion or force or cell biology through exploration that generates questions and curiosity. Like history, science will primarily be taught in a workshop model where children are working on multidisciplinary inquiries and Design Challenges in small groups while the teacher is doing direct targeted instruction in research skills, analysis skills, science content, integrated math skills, and text-based language arts skills. The science content will be taught as stand-alone lessons and units, but whenever possible, it will be integrated with language arts, history, math, art, music and peace education so children understand that science concepts and content flows across all disciplines and is foundational for understanding the interdependency of all things in our lives.

The Arts Overview – Visual Arts, Music, Drama, Creative Movement. Building on the elementary arts program, Urban Montessori young adolescents move into a more group-oriented focus where group projects require 21st century learning skills of leadership, collaboration and communication. They work increasingly more independently in the art studio, expressing individual points-of-view via art materials, while more fully participating in group-inspired artistic projects like community murals, public art installations, plays, dance performances, gallery exhibitions or film/videos. 
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· Children will master skills in visual arts, music, movement and theater so that they are able to articulate their ideas via a diverse range of visual, musical, kinesthetic or theatrical forms (i.e., drawings, paintings, sculptures, musical scores, dance scores, plays, operas, etc.). 
· Children will further develop meta-cognitive and reflective skills based on Studio Habits of Mind in order to synthesize their own learning strategies and strengths in both arts and other subjects, propelling them to a successful high school experience.
· Children will appreciate different points of view and forms of creative expression across the artistic disciplines in order to empathize with other races, cultures and nationalities as well as take creative action in their own cultural contexts
· Children will participate in group-oriented projects that positively affect the community at-large and instill 21st-century learning skills of leadership, collaboration and communication. Children will develop a portfolio of artworks for high school applications, including drawings, paintings, photographs of sculptures or installations, murals, music recordings, collaborative performances, murals, etc. and be able to articulate their thinking behind the chosen works.
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Similar to elementary school, the CA Visual and Performing Arts Framework guides Urban Montessori’s secondary school teachers in their curriculum design. In addition to fine art, teachers focus on media literacy — how to deconstruct advertising, propaganda, fiction, reality TV, etc. and tell persuasive stories so that children learn to function critically in a media-saturated society. Film, video and digital photography are introduced at the secondary level. In addition, Urban Montessori leverages the following to guide the program:

· Mini-residencies with Bay Area Arts and media organizations provide secondary children with opportunities to further their disciplinary knowledge, propelling them to create a solid, well-rounded high school portfolio. 
· Field trips to various artistic exhibitions of modern and contemporary art, museums, theater, street theater, music concerts, dance performances, plus film festivals are part of the secondary experience, fostering inspiration and increased understanding of the art world and all of its proponents.

Physical Education / Health Overview. Very similar to the elementary physical education program, the secondary school physical education program is focused on the development of healthy minds and bodies. Because adolescents have so many changes taking place in their bodies, there will be ongoing space and time to discuss and better understand those changes. A significant component of the physical education program will be developing increasing understanding of the role of exercise and nutrition on physical and mental wellness and building healthy habits in our tweens. Urban Montessori will also explicitly design physical challenges that authentically teach important life skills like persistence, practice, teamwork, sportsmanship, self-awareness and reflection, and self-discipline. 
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· Children will gain deeper awareness of the interconnectedness of mind and body, and as they develop into adolescents, they will develop positive body images.
· Children will able to identify at least two physical activities that they enjoy 
· Children will demonstrate age-appropriate ability around and see the value in persistence, practice, teamwork, sportsmanship, self-awareness and reflection, and self-discipline.
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At the secondary level, physical education will be divided into three general areas – (1) the relationship between nutrition, (2) fitness and health; general body awareness; and (3) physical and recreational activities that integrate environmental education and responsibility. The first two areas will be addressed through integration with the science curriculum as well as through team time. Nutrition education and body awareness will regularly be integrated into science education, and Design Challenges will be presented that push children to make those connections. Nutrition education will also tie to the gardening program and the responsibility of children in the involvement of the snack and school lunch program. Since school lunches are often critiqued by teens, Urban Montessori will involve secondary classroom leaders in the decision-making around the school lunch program and seek a partnership with a lunch provider who is excited about the implementation of this learning component. Urban Montessori will seek or develop curricula that support adolescents in developing positive body images and self-awareness around the changes in their bodies that will be implemented during class and team time. Children will be separated by gender as needed so they can share openly about the physical and emotional changes taking place during this turbulent time. 

The third area of physical education will be facilitated through weekly physical education classes with our PE teacher. The elementary program exposes children to the many recreational and physical activities available in the Bay Area. At the secondary level, children will be able to select specific activities they want to learn more deeply. Children also develop individualized physical education plans that document how they are meeting the physical education standards. Physical education activities will also be recorded in student work journals. On site, Urban Montessori will assess students regularly in specific fitness activities in alignment with the Physical Fitness Test and FITNESSGRAM.

Social Emotional Learning Overview. Very similar to the elementary curriculum, Social Emotional Learning is also core to the secondary program. Ultimately, social emotional learning is integrated thoughtfully into all disciplines in the secondary program through the eight themes. The skills required by the Montessori learning plans and the many opportunities to collaborate as part of a team authentically build children’s self-esteem, independence, responsibility, compassion, openness to new experience and learning, patience and self-discipline, acceptance of others, and effective and satisfying social relationships. 
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· Children will be mindful of their own learning and their own behavior. They will demonstrate self-awareness and self-discipline in their work and be able to identify and problem solve challenges as they arise.
· Children will be able to solve real world problems within the context of their classroom, community, and world; they will be able to articulate the value of the work they are doing.
· Children will feel self-confident in their ability to make a difference and be self-aware of the role they can play to positively impact their group, their class, their community, and their world.
· Children will demonstrate self-awareness and self-discipline in working collaboratively. They will take responsibility for leading and facilitating the group’s progress and learning and will understand interdependency and the power and value of the collective.
· Children will be able to resolve conflicts by listening to others’ perspectives, sharing their perspective respectfully, and facilitating collective understanding; all children will be able to understand and value the perspectives and experiences of others in different contexts, from different cultures, and with different opinions
· Children will be able to share their perspectives and opinion respectfully and present their understanding and their thinking in a clear and persuasive manner
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Instructional Strategies & Materials
The secondary program focuses on supporting adolescents to build a strong sense of identity and a greater awareness of themselves in the context of their world. “In the transition from childhood to adolescence, individuals begin to develop more abstract characterizations of themselves, and self-concepts become more differentiated and better organized. Adolescents begin to view themselves in terms of personal beliefs and standards, and less in terms of social comparisons (Harter 1998).” True mastery of the goals stated above requires a foundation of self-confidence, self-discipline and self-awareness. As stated above, character and peace education at the secondary level will be intentionally integrated across all the disciplines. To support children in developing this foundation, the Charter School will utilize instructional strategies that promote discussion (Socratic Seminar, literature circles), that encourage debate, that push peer teaching (reciprocal teaching, collaborative inquiries), and encourage mindfulness (journal and letter writing, reflections, art, music, meditation). Design Challenges and lessons will be developed to encourage children to explore their own histories, cultures, values, and dreams so they can make meaningful connections to the history or science they are learning. All units and lessons will be developed to encourage connections, build curiosity, and push critical thinking and aligned along eight critical themes. Urban Montessori will ensure that every child at the secondary level has an adult ally to whom the child feels connected and safe, and children will be supported to find their own solutions to conflicts with peers, families, or with staff. The teachers for the secondary program will serve as mentors and facilitate the process as their children learn how to observe, listen, read critically, gather information, and learn from hands-on experience.

When children run into obstacles and identify challenges in completing their work, managing their time, managing themselves, or working with others, teachers will support students by coaching them, being a thought partner, asking meaningful questions, mediating issues in a group, providing feedback, and providing tools and strategies. That the challenges arise out of authentic tasks will enable children to learn these lessons in context, making the learning that much more meaningful.

Practical Life Overview. Practical Life activities encourage the development of independence and foster each child’s adaptation to the social context of their environment. At the secondary level, practical life activities return to care of self, care of the environment, and exercises of grace and courtesy though at a level relevant to adolescent development. At this age, care of self is about understanding what is happening with their bodies, being able to act with increasing independence in managing their lives, and developing a more personalized understanding of how to care for themselves. Care of environment extends past immediate environment to the larger community and global environment. At this age, we push children to better understand how their day-to-day actions have impact on the globe and on other people. Grace and courtesy at this age is about self-awareness, empathy, and self-confidence.
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· Children understand how their actions and behavior impact others both in their immediate environment as well as a larger global context
· Children are able to manage their time, others’ expectations of them, and their work – prioritize, sequence, and request help as needed
· Children are able to go into foreign contexts, have the confidence to engage and interact, and develop positive relationships across cultures, languages, generations, and contexts.
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In the individualized Montessori setting, practical life goals and activities will be personalized to each child’s level of functioning. Children will be facilitated in self-reflection to identify strengths and areas of growth. They will outline specific goals for themselves and then receive targeted instruction and monitoring in the achievement of those goals. For example, if a child identifies organization as a challenge, the teacher and that child would work together to develop a plan to develop better organizational skills, with scaffolding and specific lessons around how to be better organized in alignment with this plan. The idea that everything that we do has impact on someone else would be a constant and ongoing theme across all the disciplines and an explicit guiding question in all of the Design Challenges presented.

Technology Overview. The secondary technology program builds upon the foundation established in the elementary program. At the secondary level, children extend their skills to create more sophisticated, creative and innovative artifacts through the use of technology, advance their ability to gather and evaluate online content related to their learning, develop an understanding of what it means to be a digital citizen and understand technology operations and concepts related to how the hardware and software they use functions.
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· Children will demonstrate proficiency with presentation, word processing and spreadsheet applications
· Children will demonstrate proficiency in using a variety of digital media to locate, organize, analyze and evaluate information from a variety of sources
· Children will understand how to engage safely and respectfully in online research, collaboration and networking
· Children will demonstrate at least a basic understanding of key computer components, internet infrastructure and application development principles
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· Urban Montessori will provide children with a range of technology, including computers, curated Internet connectivity, tablets, mobile devices, input devices and software.
· We use Google Apps for Education’s rich collection of authoring and collaboration tools for media creation, word processing, presentation, and spreadsheets.
· MIT’s Scratch is available for making animations and interactive games by creating scripts in a visual programming language.
· We are using a range of Autodesk products including Pixlr Editor for digital art, TinkerCAD and the 123D Line for 3d modeling.
· We also offer “brain games,” a curated selection of self-paced games with a foundation in mathematics, writing, and coding from companies such as BrainQuake, IXL, Glass Labs Games, Motion Math, and Khan Academy. Research skills using Google and Wikipedia are practiced in group sessions of the Carmen Sandiego game series.
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At Urban Montessori, instructional planning is organized into five steps: preparation of the prepared environment, long-term plan development, unit plan development, weekly lessons and weekly work journals (maintained by students). Taken together, these five steps bring together Montessori’s effective child-centered approach with instructional plans that align programmatic and state standards seen at high-performing district and charter public schools across the state. The table below provides further detail on the steps and corresponding goals of instructional planning at Urban Montessori.

	Instructional Planning at Urban Montessori Charter School

	Steps
	Goals

	1. Preparation of the prepared environment
	Coordination of space, people, time, as well as the selection of activities and materials. The environment should provide full opportunities for individual development within the classroom. 

	2. Long-term plan development
	Mapping of grade level state standards in ELA, Math, Science, and History/Social Science onto a school year calendar. 

	3. Unit plan development 
	Designing thematic and standards-based units that integrate content across the curriculum. 

	4. Weekly lesson plans
	Listing of presentations (or lessons) from the teacher(s) to each child for the week. These lessons are in the child’s zone of proximal development.

	5. Weekly work plans or journals
	Empower children to document what they are working on in between conferences with teachers. 



Preparation of the Prepared Environment

Montessori emphasizes careful preparation of environments that respond to the specific needs and tendencies of children at each stage of development. The prepared environment is wholly geared to maximize children’s independent learning and exploration. Given individualized learning plans (discussed below), children may choose what they want to work on, with whom they would like to work, and where they would like to work, and may do so at their own pace as teachers observe and guide them to master learning goals. The environment, which includes both the physical space and the multi-age class groupings, directly shapes the children’s experience and their ability to be successful. Preparation of the prepared environment includes:

· Space design and furnishings 
· Distribution of ages in mixed-age classroom
· Adult/child ratio 
· Time (minimum of three hours of uninterrupted time at the primary and elementary level)
· Materials

Materials in the Montessori environment are presented as keys to further independent activity and exploration. Their purpose is extended activity, which is the basis for the child’s own self-construction. Because Montessori views the curriculum as a web, the materials of the various levels are interrelated. Frequently, the same material may be used at several levels, but with a different focus or purpose. Furthermore, although all materials are categorized on the list (e.g., mathematics, language, botany, etc.), their presentation and use in the classroom is integrated to reflect the interrelatedness of all the disciplines – and of life itself. 

Long-term Plan Development

Long-term plans provide a roadmap for a classroom for a school year. They’re a calendar-view of when the State Standards are introduced and when the teacher expects each standard might be mastered. This method, called “backwards mapping”, is derived from the standards-based backwards design process Grant Wiggins and Jay McTighe developed for unit planning applied to long-term planning.[footnoteRef:9] Their standards-based backwards design process supports teachers to have clear priorities and purposes and assists in “un-packing” the State Standards to reveal the foundational understandings implied by the standards.  [9:  Wiggins, G. McTighe, J. (2005). Understanding By Design. Second Edition. Alexandria: Association for Supervision and Curriculum Development. ] 


When long-term planning, teachers take a macro view of their instruction, determining what standards fit where in the months, weeks, and days of the school year. To backwards map state standards, teachers review state standards in advance of the school year and literally “map” them out onto a calendar of school days (see sample template below). The long-term plan is informed by anecdotal observations, diagnostic, formative, and summative data. It serves as a standards-based pacing guide for the school year and a reference as units are developed using the Backwards Design or Teaching for Understanding Frameworks.

Unit Plan Development

At Urban Montessori, unit plans are thematic and standards-based. They may focus on one curricular area or be cross-curricular. Their purpose is to provide children with schema or cognitive frameworks that help them organize information, make meaning of what they are learning, and make connections with what they already know. 

The Charter School will use two-unit planning frameworks: (1) Backwards Design Unit Planning and (2) Teaching For Understanding Unit Planning. Backwards Design Unit Planning is particularly adept at facilitating standards-alignment with theme-driven unit planning. Teaching For Understanding Unit Planning is similar, but its strengths are theme-driven instruction and performances of understanding throughout the unit. Urban Montessori Charter School will support its teachers to use both tools, as each lends itself well to particular curriculum areas. The table below illustrates how the two frameworks are used at Urban Montessori. 

	Unit Planning Tools at Urban Montessori Charter Schools

	Framework
	Strengths
	Planning Priorities

	Backwards Design
	Unpacking state standards

Theme-driven instruction

Aligned summative assessment
	To ensure grade level state standards are taught to mastery: ELA, math, History/Social Science, Science, ELD

	Teaching for Understanding
	Theme-driven instruction

Performances of understanding

Ongoing assessment
	To focus on curriculum and teaching on the development and deepening of student understanding and transfer of learning (i.e., the ability to effective use content knowledge and skill) in:
· English Language Arts
· Math
· History/Social Science
· Science
· English Language Development



Weekly Lesson Plans

At Urban Montessori, lesson plans formalize the teacher’s decisions about what to do and how to do it. They are always flexible to allow adjustments according to the changing needs of the child. 

Urban Montessori teachers will work from the three-strand system, with children grouped according to what presentations (or lessons) they need, which often fall into cycles by age. Within the three-year age grouping in the classroom, then, there is a first-year cycle of presentations, a second-year cycle of presentations, and a third-year cycle of presentations. This is a flexible set of guidelines drawn to ensure that all presentations are made each year. Teachers are trained to align presentations with each child’s interest and readiness. L.S. Vygotsky described such alignment as being in the child’s ZPD. 

Weekly plans for primary, elementary and middle school are highly individualized, beginning with individual observations of the children and their needs. At all levels, subsequent grouping of children according to those with common needs allows for more efficient and animated group lessons. 

Weekly Work Journals

At Urban Montessori, work journals are a log of each child’s time and activities for the week or day. Depending on the age and readiness of the child for the writing, the teacher may record a student’s work. The process of documenting his or her own work helps the child feel like a partner in the planning, with responsibility and ownership over his or her education.

The journal will be used in a teacher-student conference at Urban Montessori every week (or other week), depending on the needs of the child. In addition to the plan or journal, the child brings all the work s/he has completed since the last conference. At the conference, the child discusses work that is completed and work planned for the future. If there has been work in one or two curricular areas, the child and teacher may decide to schedule work and presentations in subjects that have been inactive. Productivity and work habits can be discussed. Accountability is part of the learning plan and conference process and therefore goals should be clear, achievable, and completed under the consistent observation of the teacher after the child defines the work to be finished.


INDEPENDENT STUDY

Although Urban Montessori recognizes the importance of maintaining in-person instruction to fully implement our educational program, in the event of health and safety concerns affecting students and staff, Urban Montessori may provide up to 15 days of independent study to students in compliance with all applicable laws. The Charter School shall comply with all applicable independent study laws, including but not limited to Education Code Section 51745, et seq.
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Overview

As stated earlier, Dr. Montessori developed many of her methods by observing and working with children in highly challenging situations including the Orthophrenic School in Rome which served children who were institutionalized and at the first Casa dei Bambini (Children’s House) which served children who lived in extreme poverty. Thus, Montessori classrooms were designed to effectively serve children who, historically, were considered either academically low achieving or at-promise. Montessori education addresses the needs of children who are academically behind by providing each child with an individualized plan to accelerate their learning. These plans build on each child’s strengths and interests, identify the most promising areas for growth, and focus on instruction in the child’s Zone of Proximal Development to promote learning and growth at a rapid pace. 

It follows then, that Montessori classrooms are also inherently powerful Tier 1 interventions in alignment with the Multi-Tiered System of Supports model. They are structured to maximize independence and self-directed learning. In every classroom (except transitional kindergarten, which has statutorily defined staffing ratios) at Urban Montessori there is a trained teacher and trained support teachers with an adult-student ratio between 1:12 and 1:23. This ratio and the independent classroom culture support children who are not making adequate progress by allowing for individualized lessons and targeted attention from teachers. Additionally, since Montessori teachers are constantly observing children and collecting data as part of the assessment system, a child not making adequate progress is noticed immediately, and the adults provide individualized support to that child immediately. Learning plans can easily be adjusted to accelerate the learning of low-achieving children without the need for referrals and Student Success Teams, and individualized support plans can be drawn to identify specific developmental and academic areas of need for low-achievers and to establish interventions that are monitored and reviewed regularly. Finally, the multi-age class groupings themselves can be academically forgiving, providing low-achieving children with multiple years to practice and fully master bands of curricular content. 

A Student Support and Monitoring System

Urban Montessori teachers utilize multiple data points to monitor student progress (including observations of students engaging within the Prepared Environment, student work, teachers-student conferences, and formal assessments). Teachers assess the whole child, so might notice academic, physical, social, health, developmental, or other areas of development. When teachers observe performance levels below expected levels, they implement and document Tier 1 interventions in partnership with the child’s family. Teachers also are able to access instructional leaders and specialists for consultation, additional observations, or services. The MTSS team is made up of the following roles: Director of Student Services, Academic Intervention Specialist, Speech Language Pathologist, Occupational Therapist, Psychologist, and Student Support Assistant.

Tier 1 interventions in the classroom can include:

· In-class individual or small group instruction two to three times per week in a specific area targeted for growth, monitoring progress for six weeks, utilizing strategic materials and resources designed to build conceptual understanding and to accelerate understanding
· Peer support and teaching by an older child in the classroom
· Increased responsibilities in the classroom to build confidence and connectivity to the community
· A personal project that excites the child
· Encouraging the child to utilize more strategic resources and stations in the room the child may have not been utilizing and monitoring progress at that station
· Regular personal goal-setting and check-ins with the child if engagement is of concern
· One to one reading with a trained reading buddy
· Targeted academic follow up work in an online learning platform

Teachers adjust interventions to meet students’ needs and typically arrive at a mix of interventions that results in measurable growth. In cases where the interventions do not result in growth, the student is recommended to the Child Study Team. This team is comprised of the classroom teachers, members of the MTSS Team and the student’s family. The Child Study Team gathers information from all parties to conduct a root cause analysis in order to develop an intervention plan that builds on the work of the classroom teacher. This team of professionals and family members agree to action steps and mutual accountability. 

Tier 2 interventions outside of the classroom can include:

· Individual or small group instruction one to five times per week in a specific area targeted for growth, monitoring progress for eight weeks utilizing strategic interventions curricula designed to accelerate learning
· Individualized guided practice with trained parents, volunteers, older children, etc. (practicing reading, oral discussion, debate, math problems, math facts, etc.)
· Arts/movement therapy
· Counseling services and referrals
· Mentoring, clubs, support groups
· Other health, wellness, and family interventions as needed
· Change of classroom
· Finding exciting and engaging outside-of-school activities and programs that may motivate the child

After another eight weeks, should a student continue to not make adequate progress, the Child Study Team is reconvened, and a plan developed to collect additional data. Additional testing may be requested, or observations conducted, both inside and outside of the school setting. These data would help either identify a stronger more effective plan to address the child’s needs and/or indicate whether a referral for Special Education is appropriate. 
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Section 504 of the Rehabilitation Act

The Charter School recognizes its legal responsibility to ensure that no qualified person with a disability shall, on the basis of disability, be excluded from participation, be denied the benefits of, or otherwise be subjected to discrimination under any program of the Charter School. A student who has a physical or mental impairment that substantially limits one or more major life activities, has a record of such an impairment, or is regarded as having such an impairment, is eligible for protections under Section 504.    

A 504 team will be assembled by the Head of School or Admin Designee and shall include the parent/guardian, the student (where appropriate), the teacher, and other qualified persons knowledgeable about the student, the meaning of the evaluation data, placement options, and accommodations. The 504 team will review the student’s existing records; including academic, social and behavioral records, and is responsible for making a determination as to whether an evaluation for 504 services is appropriate. If the student has already been evaluated under the IDEA but found ineligible for special education instruction or related services under the IDEA, those evaluations may be used to help determine eligibility under Section 504. The student evaluation shall be carried out by the 504 team, which will evaluate the nature of the student’s disability and the impact upon the student’s education. This evaluation will include consideration of any behaviors that interfere with regular participation in the educational program and/or activities. The 504 team may also consider the following information in its evaluation:
· Tests and other evaluation materials that have been validated for the specific purpose for which they are used and are administered by trained personnel.
· Tests are selected and administered to ensure that when a test is administered to a student with impaired sensory, manual or speaking skills, the test results accurately reflect the student’s aptitude or achievement level, or whatever factor the test purports to measure, rather than reflecting the student’s impaired sensory, manual or speaking skills. 

The final determination of whether the student will or will not be identified as a person with a disability is made by the 504 team in writing and notice is given in writing to the parent or guardian of the student in their primary language along with the procedural safeguards available to them. If during the evaluation, the 504 team obtains information indicating possible eligibility of the student for special education per the IDEA, a referral for assessment under the IDEA will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be responsible for determining what, if any, accommodations or services are needed to ensure that the student receives a free and appropriate public education (“FAPE”). In developing the 504 Plan, the 504 team shall consider all relevant information utilized during the evaluation of the student, drawing upon a variety of sources, including, but not limited to, assessments conducted by the School’s professional staff. The 504 Plan shall describe the Section 504 disability and any program accommodations, modifications or services that may be necessary. 

All 504 team participants, parents, guardians, teachers and any other participants in the student’s education, including substitutes and tutors, must have a copy of each student’s 504 Plan. The site administrator will ensure that teachers include 504 Plans with lesson plans for short-term substitutes and that the teacher review the 504 Plan with a long-term substitute. A copy of the 504 Plan shall be maintained in the student’s file. Each student’s 504 Plan will be reviewed at least once per year to determine the appropriateness of the Plan, needed modifications to the plan, and continued eligibility.
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“Language exerts hidden power, like a moon on the tides.”
· Rita Mae Brown

Our Commitment to Language Diversity

One third of Oakland Unified School District’s students are English Learners and nearly 13% of Urban Montessori’s student population are English Learners. Urban Montessori values this linguistic diversity and believes that having fluency in multiple languages, including English, is critical to 21st Century success. Our English Learner program will ensure that every child assessed as an English Learner masters written and spoken English and that these children also retain and build fluency and literacy in their home language.

Identification and Reclassification of English Learners

Home Language Survey. The Charter School will administer the home language survey upon a student’s initial enrollment in a California public school.
[bookmark: _heading=h.3c9z6hx]
ELPAC Testing. All children who indicate that their home language is other than English will be given the English Language Proficiency Assessments for California (“ELPAC”) Initial Assessment[footnoteRef:10]5 to evaluate their listening, speaking, reading and writing abilities in English. English Learners will take the ELPAC Summative Assessment annually during the testing window, until the student is re-designated as fluent English proficient. The Charter School will notify all parents of its responsibility for ELPAC testing and of ELPAC results within 30 days of receiving test results from the contractor.  [10: 5 The IA testing window will be year-round (July 1–June 30). Any student whose primary language is other than English as determined by the home language survey and who has not previously been identified as an English Learner by a California public school or for whom there is no record of results from an administration of an English language proficiency test, shall be assessed for English language proficiency within 30 calendar days after the date of first enrollment in a California public school, or within 60 calendar days before the date of first enrollment, but not before July 1 of that school year.
] 


English Learner Reclassification

Urban Montessori will utilize multiple criteria in determining whether to reclassify a pupil as proficient in English, including but not limited to all of the following:
· Meeting the reclassification threshold on the ELPAC (overall performance level 4).
· Demonstrating achievement in ELA on multiple assessments: at least Standard Nearly Met on state testing and at least 40th percentile on NWEA school benchmark assessment, and/or at least “strategic intervention” level on DIBELS.
· Teacher evaluation indicating that the student is able to fully access school curricula in English.
· Agreement of the family that the child is fluent in English and able to access academic materials without additional language support.

The Urban Montessori Charter School English Learner Instructional Program

English language proficiency is critical for our children. English proficiency in our society serves as a powerful gatekeeper, opening doors to opportunity for those who reach proficiency and limiting or closing doors to opportunity for those who do not. Access to high quality English instruction for English Learners is an issue of equity. Urban Montessori is committed to effectively serving children who are English Learners through a comprehensive approach to language instruction. In particular, our Sheltered English Language Program will be guided by Susana Dutro’s “Systematic English Language Development (ELD)” and supported by SDAIE, designated and integrated ELD practices, and Montessori language-rich curricula.

In “Rethinking English Language Instruction: An Architectural Approach,” Susana Dutro and Carrol Moran present a framework for English Learner instruction that is a student-centered, language-focused approach to planning and teaching. Designed to address one of the most significant tensions in second language literature, the debate regarding language acquisition versus language learning, the approach prioritizes saying “yes” to both informal and formal language learning opportunities (Beebe, Selinger, Genessee, Long, Cummins and Scover, 1988, Bourhis, 1990). Further, the approach takes into consideration another tension existing in the research, whether students should analyze language processes by looking at language as an object of study and seeking the patterns and rules of language, or by intuiting patterns and rules of language by engaging in purposeful language activity. Their comprehensive framework for English Learner instruction is based on three elements: 

1. A Blueprint for English Language instruction (which includes a comprehensive view of the instructional day);
2. Features of Explicit Language Instruction that backwards maps language instruction from task analysis to instruction, explicitly building receptive and expressive language by connecting reading, writing, listening and speaking; and 
3. Effective program planning and teacher training.

Urban Montessori intends to continue to utilize this framework using the following practices and Blueprint for English Language Instruction: 

Dutro and Moran advocate for rethinking some common ELD practices. They suggest that:

· Language instruction requires teaching English, not just teaching “in” English or just providing time for children to interact with one another in English 
· ELD requires purposeful daily instruction in both a developmental program and as explicit preparation for content courses with ample opportunities for both formal and informal learning across the curriculum and throughout the instructional day
· When applying or practicing skills to develop fluency, instruction intentionally provides for output of language as a critical part of the learning process, not just as the assessment or outcome of language development (Swain, 1986).

The blueprint includes three components of ELD to be taught throughout the day:

· The first is a vertical slice of the curriculum. This is systematic ELD referring to English instruction as its own discipline that follows a developmental scope and sequence of language skills that builds from simple to complex structures within the context of a range of everyday and academic language functions. Instruction is organized by academic English proficiency levels. 
· The second component of ELD is "front-loading language,” which is instruction that occurs throughout the day as a horizontal slice of the curriculum, across all content areas. Front-loading of ELD describes a focus on language preceding a content lesson. The linguistic demands of a content task are analyzed and taught in an up-front investment of time to render the content understandable to the student. This front-loading refers not only to the vocabulary, but also to the forms or structures of language needed to access and discuss the content.
· The third component of English language instruction maximizes the "teachable moment." That is, the utilization of opportunities as they present themselves to use precise language to fill a specific, unanticipated need for a word or a way to express a thought or idea. Fully utilizing the teachable moment means providing the next language skill needed to carry out a task or respond to an impromptu stimulus, like using a thunderstorm to stimulate a discussion about whether to expand and deepen language skills. 

Urban Montessori Charter School seeks to provide English Learners with each of the three components above. The Charter School knows that while such a comprehensive approach may not be required to develop everyday language, it is essential to develop academic language to the level required for college admission or job interviews. Furthermore, Urban Montessori Charter School believes that the language curriculum in a Montessori environment naturally aligns with the best practices in ELD instruction, providing a systematic scope and sequence of English Language Development, integrating ELD into all lessons, frontloading of language in lessons, and funding moments throughout the day to find “teachable” moments.

Urban Montessori Charter School will commit to implementing the Blueprint for English Language Instruction by doing the following:

· Continue to implement best practices in ELD by providing classroom teachers with Professional Development opportunities.
· Maintain daily blocks of instruction dedicated to teaching English where Systematic ELD is taught.
· Provide children instruction at their assessed level of English Language Development to ensure they develop a solid English language foundation and are continually challenged to stretch their ability to use language flexibly.
· Teach vocabulary for social and academic purposes from general to increasingly precise words.
· Provide ample oral and written practice for application of newly taught language in authentic contexts.

Systematic ELD does not replace English Language arts instruction or any other content instruction at Urban Montessori. Rather, it equips our English Learners with the language skills they:

· Are not likely to learn outside of school,
· Will not be taught in any other content area,
· Need to express the sophistication of their thinking to succeed in college, and
· Are expected to use every day for academic and real-life purposes.

Urban Montessori embraces the following three essential strategies to build a strong EL program:

1. Common Core State Standards 

Urban Montessori embraces the Common Core State Standards and the ideas expressed in “Application of Common Core State Standards for English Language Learners.” The Charter School believes that consistent standards across the country will provide appropriate benchmarks for all students. In the area of English Language Arts, the Common Core State Standards are organized into five sections, including reading, writing, speaking and listening, language, and media and technology. The language standards for instruction each year help ensure that students gain adequate mastery of a range of skills and applications specific to the English language regardless of whether English is the child’s first language. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades. In K-5 and 6-12, language progressive skills by grade are listed. Below are the key points in the English Language Arts language standards: 
· The standards expect that students will grow their vocabularies through a mix of conversations, direct instruction, and reading. The standards will help students determine word meanings, appreciate the nuances of words, and steadily expand their repertoire of words and phrases. 
· The standards help prepare students for real life experience at college and in 21st century careers. The standards recognize that students must be able to use formal English in their writing and speaking but that they must also be able to make informed, skillful choices among the many ways to express themselves through language.
· Vocabulary and conventions are treated in their own strand not because skills in these areas should be handled in isolation but because their use extends across reading, writing, speaking, and listening.

Urban Montessori aligns the Common Core State Standards into its curriculum. This includes alignment of our EL Program with the Common Core English Language Arts standards. 

2. Additional Sheltered English Instruction (SEI) Program Supports
In addition to the comprehensive ELD program described above, language acquisition will be a priority across the curriculum. A sample of additional strategies that will be used in Urban Montessori classrooms to support English Learners include:
· Specially Designed Academic Instruction in English (SDAIE) methods
· Designated and Integrated ELD instruction
· Frontloading strategies (e.g., pictorial input, comprehension sentence frames)
· Songs, poems, and chants in English to build fluency
· Oral language production from children (e.g., during work time)
· Differentiated instruction (e.g., individualized or small group)
· Listening to audio books to build receptive English and fluency
· Guided reading of leveled texts to introduce English structure and syntax
· Language experience, interactive writing to construct English text
· Interactive and model writing to construct English text
· Word study
· Vocabulary development

3. ELPAC and Reclassification
A cornerstone of Urban Montessori Charter School’s vision for equity is our school-wide goal to reclassify each of our English Learners as English proficient no later than the end of fifth grade. 

Academic Intervention for English Learners

ELs who do not make the minimum expected growth of one level per year on the ELPAC will be referred to the Child Study Team. 

English Learners have access to the same interventions approach described above under Plan for Children Who Are Under-Performing. Children not making adequate progress on their individualized EL goals receive the appropriate Tier 1, 2, or 3 interventions. 

Students who enroll at Urban Montessori at the Beginning Level and who would benefit from primary language support, are placed in a classroom where there is an adult fluent in that child’s native language when possible. 

Urban Montessori will meet all applicable legal requirements for English Learners related to annual notification to parents, student identification, placement, program options, reclassification of fluent English proficient status, monitoring and evaluating program effectiveness, and standardized testing requirements. The Charter School will implement policies to assure proper placement, evaluation and communication regarding English Learners and the rights of children and parents.
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Montessori education has been utilized successfully to meet the needs of academically low-achieving children and high-achieving children. Unlike many programs that separate these groups and provide different programs and use different instructional strategies for low and high achievers, Montessori keeps the children together and uses the same strategies and approaches for all children. Urban Montessori Charter School believes that the Montessori approach and learning environment is ideal for high-achieving children seeking more independence and able to direct their own learning and inquiry. Further, the individualized plans ensure that all children will have a program tailored to their performance levels and their strengths and areas of need. Additionally, because the Charter School will have multi-age classrooms, children who are excelling will be able to become leaders in the classroom, teach others, or work at the pace of older children.

The belief at Urban Montessori is that all children are gifted, and that it is the responsibility of the adults to identify a child’s gifts and nurture those gifts. Just as every child is gifted, every child is challenged, and it is the responsibility of the adults to strategically address those challenges and to help children become self-aware of their own strengths and needs. The Design Challenges presented to Urban Montessori children will allow a range of creative solutions, as complex as the children choose. These collaborative inquiries are designed to ensure children are challenged and that children leverage each other’s gifts to create a more powerful collective solution to authentic and engaging problems. In Design Thinking, the process of design (which involves defining and solving meaningful, real-world problems) will be explicitly taught.


[bookmark: _Toc177924218]PARENTAL INVOLVEMENT

Urban Montessori will ensure parents and caregivers have an opportunity to participate in the governance of its school through the Family Advisory Council (FAC). The FAC is a body consisting of elected parent/guardian representatives from across the school each classroom, and will maintain its own bylaws, which it may amend from time to time, per its bylaws. The FAC will work to facilitate effective communication among parents, teachers and administration. The Family Advisory Council shall meet regularly. Two seats on the Urban Montessori Charter School Board of Directors shall be reserved for the FAC. FAC Board representative terms begin when their election to the Board is certified by the FAC President by emailing the Secretary of the Board, and terms run for two years through the end of the month in which they first took office. No action is required by the Board of Directors for FAC Board representatives’ terms to begin.

ELAC
In addition, for so long as there are more than 21 ELs in attendance, as is current practice, Urban Montessori will have an ELAC or equivalent. All families have the opportunity to participate on the school’s ELAC, with parents of ELs comprising at least the same percentage of the ELAC membership as ELs constitute of the School’s total student population. The ELAC will advise the Head of School and staff on programs and services for English learners, advise the School Leadership on the development of the LCAP, develop the school's needs assessment, implement the school's annual language census, and help make parents aware of the importance of regular school attendance.

Opportunities for Family Involvement 
The Charter School recognizes that children learn best when parents and caregivers are engaged in their education. To encourage parent participation in all aspects of school life, the Charter School features: 


1. Special family sessions - Scheduled throughout the year, sessions will teach the families about their child’s particular plane of development, our educational model and approach for that particular plane of development, and ensure families and schools are working in alignment and in partnership around the children’s education. 
2. Participation in school decision-making - Families have representatives on the Family Advisory Council, and the FAC will have two representatives on the Board of Directors. See Family Participation in Governance above.
3. Opportunities to share their experience with the Charter - Annually, parents will be asked to complete a survey evaluating the Charter School, and sharing their experiences during the year. 

The Charter School will provide a variety of opportunities that support families in meaningful participation, leveraging their different skills, needs, and interests. Opportunities may include helping in classrooms, leading extra-curricular activities, coaching sports teams, assisting with event planning, attending field trips, attending FAC meetings, serving on parent committees, fundraising, office support, mentoring children, and communicating with other parents.


	[bookmark: _Toc177924219]ELEMENT 2: LOCALLY DEFINED PUPIL OUTCOMES



Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for purpose of this part, means the extent to which all pupils of the charter school demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the charter school’s educational program. Pupil outcomes shall include outcomes that address increases in pupil academic achievement both schoolwide and for all pupil subgroups served by the charter school, as that term is defined in subdivision (a) of Section 52052. The pupil outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served by the charter school. 
[Education Code Section 47605(c)(5)(B)]
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Urban Montessori has included reasonably comprehensive descriptions of its schoolwide and student outcome goals in compliance with Education Code Section 47605(c)(5)(B). The Charter School will pursue schoolwide and subgroup outcome goals, as measured by multiple and varied interim assessments that are aligned to state and federal standards, including the Common Core, and reflect proficiency measures required by the CAASPP, as well as grade-level applicable state priorities detailed in Education Code Section 52060(d) that apply for the grade levels served, or the nature of the program operated, by the Charter School.

When children graduate from the 8th grade at Urban Montessori Charter School, they will be academically, socially, emotionally, and intellectually prepared for the high school of their choice and well on their way to becoming powerful, contributing citizens of the world. Urban Montessori’s goal is to have all children graduate:
· Academically at or above grade-level with respect to the Common Core State Standards in English Language Arts and Mathematics, the Next Generation Science Standards, the California State Standards in Visual and Performing Arts and Physical Education and Health, and internally developed standards in Character and Peace Education and Technology. This includes content, as well as concepts and critical connections.
· Able to express their understanding and learning in response to multiple forms of assessments including essays, self-reflection, standardized tests, presentations, creative performance, art, and technical models and demonstrations. 
· Self-directed learners who are intrinsically motivated, capable of forming their own questions, adept at assessing the broad range of resources available to them to uncover answers, and able to think flexibly in finding answers.
· Emotionally intelligent with a high level of self-awareness with respect to their strengths, opportunities for growth, and learning styles; capable of understanding others’ perspectives different from their own and respectfully and thoughtfully interacting and collaborating with the most diverse cohorts. 
· Creatively confident with awareness of the inter-relationships that exist between all things in our world and the ability to turn that understanding into creative actions that positively contribute to the world.


MEASURES OF STUDENT PROGRESS

Urban Montessori provides authentic, rigorous, and diverse assessment opportunities for students to communicate and demonstrate their mastery of the outcomes and curriculum identified in Element 1 and Element 2. Assessment methods incorporate opportunities for students to demonstrate both academic and social-emotional learning. 
Assessment will take place in all grades and across subjects, as well as in social-emotional learning. Student assessment at Urban Montessori may include, but is not limited to:
· Baseline and Summative Assessments to measure student growth,
· Coursework and Portfolios to provide an ongoing record of student work that meets mastery,
· Formative Assessments to formally measure achievement on an ongoing basis, including biennial language development assessments, triennial developmental reading assessments, biennial writing assessments, and quarterly standards-based assessments in literacy and math, 
· State assessments and/or other standardized tests, as required by Education Code 47605(d)(1).


THEORY OF ACTION

Urban Montessori believes that assessments should inform instruction and curriculum, and that assessments must drive accountability towards student learning and growth. That said, Urban Montessori also believes that there must be multiple forms of assessment and, that like learning styles, different children excel on different forms of assessment. Just as it is the responsibility of the adults to figure out how to move a child to high levels of achievement and performance, it is the responsibility of the adults to have a diverse set of assessments by which a child can demonstrate high levels of learning. 

Urban Montessori’s commitment is not only to ensure every child is prepared for the high school of their choice, but also to ensure every child knows how to demonstrate their level of preparation, that they are able to advocate for themselves, and that they are able to “learn” and “practice” an assessment form that is more challenging for them. The Charter School also believes that for children to be prepared for the 21st Century, they must be flexible learners and thinkers. Demonstrating and presenting what you know and what you can do is an important skill for success in today’s world. 


FORMS OF ASSESSMENT

Urban Montessori utilizes a combination of assessment measures to monitor student progress toward the pupil outcomes identified in Element 1. While Urban Montessori believes that the most powerful assessments a teacher uses are his or her own informal and ongoing assessments, the Charter School is clear that effective and accountable schools have formal assessment systems to ensure all children are making adequate and consistent progress on multiple objective measures and to inform the teacher’s informal assessment systems. 

Assessment Continuum 
The assessment matrix below provides an overview of the multiple data sources by which the Charter School will measure student outcomes and the goals tied to each measure. Following the matrix is a description of the various assessment measures.

Urban Montessori’s performance goals include absolute measures of proficiency, goals relative to external standards, and annual goals for matched cohorts. Proficiency levels are set at 80% (numeric scale) or 3 of 4 (rubric) across subject areas. The targets listed in the table below are school-wide averages that grow incrementally through the years. The goals have been created to be specific, measurable, attainable, results-based and time-bound to ensure that school improvement efforts are concrete, motivating and realistic. Performances on these measures, taken together, will indicate each child’s progress toward “meeting statewide standards,” as required by law, though no one measure alone will constitute a sole indicator of satisfactory or unsatisfactory progress. 

If the CDE makes changes within CAASPP to the instruments used and/or grade levels and subject areas assessed, the Charter School will modify this continuum to ensure alignment to the state requirements. In addition, given the evolving nature of assessment systems, particularly in the area of blended learning tools, Urban Montessori reserves the right to adjust the internal assessment tools used and this shall not be considered a material revision of this charter.

	Subject Area
	Goal
	Assessment Tool(s)
	Assessment Type
	Frequency
	Measurable Outcome

	English Language Arts
	Children will be expected to read grade-appropriate texts fluently and with comprehension, to demonstrate facility in expository and narrative writing forms, to communicate ideas and understandings clearly and in detail, and to demonstrate a correct understanding of the rules that govern the English Language. Children will be expected to demonstrate and apply their understanding on a variety of performance assessments
	NWEA, Reading, Grades 1-8
	Diagnostic & standards-aligned benchmark
	2x/year

	60% of students meet projected growth target

	
	
	SBAC in ELA, Grades 3-8
	Standards-
aligned assessment
	1x/year
	50% of students Meet or Exceed Standards

	
	
	Report Card (TK-8)
	Summary document of all assessments
	3x/year
	60% of students receive 4 out of 5 or more on rubric

	
	
	Portfolio of performance-
based assessments (TK-8)
	Performance-based assessments
	Formal review 1-3/year
	60% of students receive 4 out of 5 or more on rubric

	Mathematics and Geometry
	Children will be expected to understand and correctly apply mathematical concepts to simple and complex problems, compute accurately, and coherently explain their mathematical reasoning. Children will be expected to demonstrate and apply their understanding on a variety of performance assessments.
	NWEA in Reading, Grades 1 - 8
	Diagnostic and standards- aligned benchmarks
	3x/year
(4x/year for students attending summer school)
	60% meet projected growth target 

	
	
	SBAC in Math, Grades 3-8
	Standards- aligned assessment
	1x/year
	50% Meet or Exceed Standards

	
	
	Report Card (TK-8)
	Summary document of all assessments
	3x/year
	60% of students receive 4 out of 5 or more on rubric

	
	
	Portfolio of performance-
based assessments (TK-8)
	Performance-based assessments
	Formal review 1-3/year
	60% of students receive 4 out of 5 or more on rubric

	Cultural Studies and Science
	Children will demonstrate understanding of key scientific concepts in the fields of earth, life and physical sciences. Children will be expected to demonstrate and apply their understanding on a variety of performance assessments.
	California Science Test (CAST), 
Grades 5 and 8 
	Standards- aligned assessment
	1x/Year
	50% Meet or Exceed Standards

	
	
	Report Card (TK-8)
	Summary document of all assessments
	3x/year
	60% of students receive 4 out of 5 or more on rubric

	
	
	Portfolio of performance-
based assessments 
	Performance-based assessments
	Formal review 1-3/year
	60% of students receive 4 out of 5 or more on rubric

	History and Social Science
	Children will demonstrate understanding of key geographical, social, historical, political, and sociological knowledge with a deep understanding of the history of the interconnectedness and relevance of the sciences. Children will be expected to demonstrate and apply their understanding on a variety of performance assessments.

	Portfolio of performance-
based assessments (TK-8)
	Performance-based assessments
	Formal review 1-3/year
	60% of students receive 4 out of 5 or more on rubric

	
	
	Report Card (K-8)
	Summary document of all assessments
	3x/year
	60% of students receive 4 out of 5 or more on rubric

	English Language Development (in addition to assessments indicated for general education population)
	Children will be expected to gain one EL level per year until reclassification as English language fluent.
	ELPAC
	Criterion-
referenced assessment
	1x/year
	60% of students grow one level or more on ELPAC

	Special Education (in addition to assessments indicated for general education population)
	Children will be expected to meet the annual goals articulated in the student’s IEP
	Tri and Annual Review Assessments
	Diagnostic assessments; criterion-
referenced benchmark assessments
	1x/year
	75% of IEP goals are met

	Character and Peace Education
	Children will demonstrate self-esteem, independence, responsibility, compassion, openness to new experience and learning, patience and self-discipline, acceptance of others, and effective and satisfying social relationships
	Report Card (TK-8)
	Summary document of all assessments
	3x/year
	60% of students receive 4 out of 5 or more on rubric

	
	
	Portfolio of performance-
based assessments (TK-8)
	Performance-based assessments
	Formal review 1-3/year
	60% of students receive 4 out of 5 or more on rubric

	The Arts
	Children will demonstrate skills in of a variety of artistic media, including drawing, painting, sculpture, printmaking, 2-D design, 3-D design and photography. Children will apply their creative skills in arts integrated projects in core subjects, Design Challenges, and fine arts exhibitions, developing and articulating their learning through Studio Habits of Mind.
	Report card (TK-8)
	Summary document of all assessments
	3x/year
	60% of students receive 4 out of 5 or more on rubric

	
	
	Portfolio of performance-
based assessments (TK-8)
	Performance-based assessments
	Formal review 1-3/year
	60% of students receive 4 out of 5 or more on rubric

	Physical Education and Health
	Children will be expected to understand how their physical health and well being are tied to physical fitness and proper nutrition and have a greater understanding of the forces challenging global and local health.
	Report Card (TK-8)
	Summary document of all assessments
	3x/year
	4 out of 5-point rubric

	
	
	Physical Fitness Test (5 and 7)
	
	1x/year
	Participant fitness

	Technology
	Children will demonstrate an ability to utilize up-to-date technologies as part of and as demonstration of their learning, regardless of subject matter. Children will be expected to identify and apply appropriate technological solutions on a variety of performance assessments.
	Report Card (TK-8)
	Summary document of all assessments
	3x/year
	60% of students receive 4 out of 5 or more on rubric

	
	
	Portfolio of performance-
based assessments 
	Performance-based assessments
	1-3/year
	60% of students receive 4 out of 5 or more on rubric

	
	
	Portfolio of performance-
based assessments 
	Performance-based assessments
	1-3/year
	60% of students receive 4 out of 5 or more on rubric



Criterion-Referenced and Formative Assessments. Urban Montessori is committed to using both criterion-referenced/standards-aligned assessments and diagnostic/formative assessments in our school-wide assessment plan. Criterion-referenced assessments will be used to monitor whether children are mastering grade level standards, and to identify standards to focus on in the classroom. These assessments are also disaggregated to identify trends, find specific areas of instructional strength and weakness, and to ensure children are making progress towards grade-level proficiency against state standards. 

Formative assessments will be used not just to inform instruction, but also to track and monitor student growth and learning. Montessori teachers are trained to develop individualized learning plans for each child. Each child will have an active role in defining their learning plan and will monitor his or her own work in that plan on a progress sheet. The teacher and child will meet regularly to ensure the child is making progress on his or her learning plan. As part of this process, teachers guide children in selecting work to go into their portfolio. They collect evidence of performance in their portfolio with their self-reflections on the work and completed rubrics. Children will be coached to talk intelligently and communicate their current level of performance, how they feel about the work they did, and what they learned to their families to other children, and to teachers. 

In addition, all children in grades 1-8 will be assessed in reading and math using NWEA assessments. The NWEA assessments were specifically adopted because they are aligned to the Common Core, are computer adaptive, present powerful reports that track both growth and performance against common core standards, and are ideal for individualized learning. By selecting assessment tools that can be both formative and standards-aligned, the Charter School minimizes assessment fatigue for both children and teachers but provides the same or better information to both inform instruction and ensure the Charter school is moving all children towards mastery of grade-level standards. Teachers will give these assessments to children at least 3 times per year. Assessment data will be used both to support the development and monitoring of individualized plans and to track each individual’s growth over time against targets. 
[bookmark: _heading=h.xevivl]
Portfolio of Performance-Based Assessments. Urban Montessori is developing a portfolio-based performance assessment system to ensure students’ responses to authentic tasks, daily teacher observations, students’ reflections and learning are incorporated into the formal assessment system. This data is collected in hard copy format by the teacher. Teachers incorporate portfolios in their data check-ins, which occur every six to eight weeks. Portfolios are shared with families during the student led conferences in February, and again at the end of the year and are reported on in the formal report card.

State Assessments. Urban Montessori will annually administer each of the following assessment measures under the CAASPP, or legal equivalent, to all students required to take each battery of tests:
· Smarter Balanced Assessment Consortium 
· California Science Test 
· California Alternate Assessments 
· English Language Proficiency Assessments for California 
· Physical Fitness Test 
 
If Urban Montessori does not administer tests with the County, Urban Montessori hereby grants authority to the State of California to provide a copy of all test results directly to the County as well as Urban Montessori. Test results for the prior year, if not provided directly to the County by the State, will be provided by the Charter School to the County no later than 30 days after receipt of said results.

The results of these state assessments will be an indicator of overall school wide performance, class performance, grade-level performance, and subgroup performance. These tests will be one of multiple assessment methods used to document and monitor student growth on a continuum of achievement.

State Assessment Modifications and Accommodations. Children with disabilities under the IDEA or Section 504 are included in state standardized testing and will be afforded the appropriate accommodations/modifications where necessary and appropriate.


TRACKING OF ASSESSMENT DATA

All student data is recorded to ensure performance on multiple assessments is captured. Teacher notes and observations, performance on criterion-referenced assessments, growth on formative assessments, children’s reflections on their own growth, performance in their portfolios, teacher rubrics, and learning plans are all recorded in one system to ensure the summative report card is indeed summative and includes data from multiple assessments. The report card is a report generated from our Student Information System that presents the most current assessment data in ALL content areas and where student and teacher comments and reflections are incorporated. 

Integration of Technology and Assessment Systems. Urban Montessori is committed to ensuring that the Charter School’s assessments are part of a system that collects the assessment data, organizes that data so that it is easily reportable and easy to query, connects to other data systems (human resources, student information) and enables multiple stakeholders to access and interact with that data. In too many schools, parents and children have little to no access to growth and performance data. 


USES OF ASSESSMENT DATA

Student, Teacher, and School Use of Data

Cycles of Inquiry. Urban Montessori teachers and administrators engage in on-going cycles of inquiry into their practice and its connection to student learning outcomes. They examine data on their own regularly for all children in their classrooms, as well as in collaborative teams bi-monthly to review class performance and benchmark data. In both cases, teachers are guided to look at how children performed on multiple measures during that cycle, identify patterns of underperformance of high performance, and identify focus children who are not making adequate progress. Collaborative teams use these opportunities to form questions that arise from the data, develop hypotheses around the questions, and pursue different strategies or actions to improve student outcomes. Teachers are coached in using various inquiry protocols to ensure the Charter School is building teacher capacity to facilitate and conduct cycles of inquiry both formally and informally. 

Urban Montessori understands that teaching to deep understanding and mastery is complex, that teachers cannot approach this complex task formulaically. They must develop hypotheses about how a given child might master a particular objective based on that child’s interests, current level of ability, level of engagement, personality, learning style, etc. Should the hypothesis be incorrect, as a researcher, an effective teacher would use that data to form another hypothesis and continue this line of inquiry until success is achieved. Urban Montessori builds this capacity in teachers and builds a culture of teacher inquiry.
[bookmark: _heading=h.1au1eum]
Promotion and Retention Policies. At Urban Montessori Charter School, our belief is that the most effective intervention for a child who is struggling to meet grade-level standards is quality differentiated instruction, individualized targeted support, and a comprehensive Multi-Tiered System of Supports. There is little research supporting retention as an effective intervention in accelerating learning. In fact, most research demonstrates that retention is an ineffective intervention, and that children who are retained are more likely to have lower levels of proficiency, GPAs, attendance rates, and graduation rates. [footnoteRef:11] [11:  Roderick, M., & Nagaoka, J. (2005). Retention under Chicago's high-stakes testing program: Helpful, harmful, or harmless? Educational Evaluation and Policy Analysis, 27(4), 309–340.
] 


The Montessori model is designed to individualize instruction and differentiate support using developmentally appropriate practices. Every child receives an individualized learning plan that is developed to capitalize on a child’s unique interests and strengths and address a child’s unique needs. Because children are learning in multi-age classrooms settings, they are given three-year cycles to demonstrate mastery. Multiple years in a given classroom enable children to develop strong relationships with the adults, become proficient in their communities and in their learning environment, and feel comfortable in a wide range of skills, abilities, and developmental phases. In addition, when a child might truly benefit from another year in a given classroom, because some children remain and some move on from each class every year, the stigma of staying will be negated.

At Urban Montessori, decisions about whether a child should move forward from primary to lower elementary to upper elementary to secondary and ultimately on to high school will be decided case by case in the best interest of the child. This decision will be made collectively by teachers, families, the child when appropriate, and UMCS leadership. That said, the Charter School understands the consequences of sending an over-aged child to high school and will make it a priority to ensure EVERY child is prepared to go to high school before the age of 15.

School and Family Use of Data – Reporting to Caretakers

Urban Montessori ensures every family has access to student performance data on a regular basis. The Charter School believes that effective schools are often effective because families and community have the means to advocate for their children and hold the school accountable. The Charter School welcomes that level of advocacy and thinks that that ability begins with access to data and information. At the beginning of every school year, the Charter School will hold community meetings to share its assessment philosophy and system and to train the families on how to access and understand assessment data. Urban Montessori’s goal is that every family and child be able to access their child’s data and reflections on his or her performance on a computer system. Until that technology is realized, the Charter School will hold family accountability sessions throughout the year to share school-wide progress and regular family meetings about individual student progress.

Urban Montessori will also continuously inform parents about their individual child’s progress, through a combination of formal and informal reporting structures. Informal reporting to parents may occur through such methods as face-to-face conversations, phone calls, text messages, emails, and written notes. Formal reporting to families will include Report Cards, Assessment Results, Teacher-led and Student-led Conferences, and Expositions of Student Work as detailed in the figure below. Reports will be user-friendly and provided in the families’ native language. Parents will have access to performance tasks, content assessments, and portfolios upon request and at Student-led Conferences. 

	Type
	Purpose
	Frequency

	Mailings & Information Sessions
	Share key assessment data with families as collected to ensure families have access to data on their children (e.g., NWEA, ELPAC, CAASPP)

Provide information sessions to support families in understanding assessment results
	Ongoing

	Online Grade Book and Work Tracker
	Provide transparency on daily student work, lessons given and progress toward learning goals

Develop ownership of learning and goal-setting for both the student and family
	Ongoing

	Comprehensive Report Card
	Assessment data

Attendance data

Grades in Subject Areas & Character

Narratives on Student Performance, including Areas of Strength and Areas for Growth
	Three times per year

	Teacher and/ or Student-led Conferences
	Develop and revisit academic and personal goals

Review student work and measure progress toward mastery of learning targets, and ultimately, passage

Shared student performance and progress on internal and external assessments

Develop ownership of learning and goal-setting for both the student and family

Develop student presentation skills
	Twice yearly



SCHOOL, DISTRICT, AND STATE USE OF DATA - ACCOUNTABILITY

School Level Accountability

Urban Montessori will utilize multiple streams of data to review program effectiveness and inform programmatic decisions on a regular basis. Sources of data include, but are not limited to, CAASPP results, interim benchmark assessment results, unit assessment results, student reflections, portfolio evaluations, report cards, student, staff and family satisfaction surveys, discipline referrals, attendance rates, and student/family attrition rates. 

Where appropriate, the data will be broken out by bands, target subgroups, grade-level, individual class, and individual child, and will be collected, analyzed, and disseminated in a transparent manner that promotes accountability and continuous improvement amongst members of the school community. Urban Montessori will employ a universal inquiry cycle to review the various types of data generated about the school program.

Urban Montessori will continuously review academic content and instruction in light of the data produced in accordance with this section, and will make improvements in curriculum, instruction and professional development as appropriate. To this end, the LCAP will be developed each year with input from the School’s community, staff, and board. 

Local Control and Accountability Plan. Urban Montessori will use the multiple forms of data collected to assess progress toward the goals outlined in Element 1 and Element 3 of this charter. Pursuant to Education Code Section 47606.5, the Charter School will produce a Local Control Accountability Plan (“LCAP”), which shall update the goals and annual actions to achieve the goals identified in Element 1 and Element 2 of this charter regarding the State Priorities, using the LCAP template adopted by the State Board of Education. The Charter School shall submit the LCAP to ACOE annually on or before July 1, as required by Education Code Section 47604.33. The Charter School shall present a report on the annual update to the LCAP and the local control funding formula budget overview for parents on or before February 28 of each year at a regularly scheduled board meeting.
[bookmark: _heading=h.1o97atn]
Board of Directors. Charged with stewardship of public school funds, the Board will systematically review the Charter School’s data in order to monitor trends in student learning outcomes and ensure that there are sufficient and appropriate financial and human resources to properly enact the Charter School’s program and remain true to the charter. The Board will work in conjunction with the Urban Montessori leadership and community to make necessary changes in response to identified needs as reflected in the Charter School’s data streams.
[bookmark: _heading=h.488uthg]
School Accountability Report Card. Urban Montessori will compile data for the Charter School each academic year to produce a SARC. Student achievement data will be disaggregated annually to clearly identify the academic performance of students by sub-groups (e.g., by ethnicity, gender, English Learners, socioeconomically disadvantaged students, and students with disabilities). This report will include required school data for our authorizing agency, parents, Board of Directors, and community at large. 
[bookmark: _heading=h.2ne53p9]
Title III and IDEA. In accordance with Title III, Urban Montessori will adhere to all mandated reporting guidelines in relation to English Learners, including notification to parents regarding ELPAC results and reclassification. In accordance with IDEA, Urban Montessori will comply with all state and federal laws regarding reporting requirements for children with IEPs, including, at a minimum, trimester reports to a Special Education student’s parents on progress towards goals stated within the IEP.

County Visitation/Inspection. The Charter School will comply with a County requested visitation process to enable the County to gather information needed to validate the School’s performance and compliance with the terms of this charter. The Charter School agrees to and submits to the right of the County to make random visits and inspections or observations in order to carry out its statutorily required oversight in accordance with Education Code Section 47607. 

Response to Inquiries. Pursuant to Education Code Section 47604.3 the Charter School shall promptly respond to all reasonable inquiries including, but not limited to inquiries regarding its financial records from the County Office of Education and the State Superintendent of Public Instruction. 




	[bookmark: _Toc177924221]ELEMENT 3: STATE PRIORITY AREA GOALS AND ACTIONS



Governing Law The method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way information is reported on a school accountability report card.
[Education Code Section 47605(c)(5)(C)]


[bookmark: _Toc177924222]CHARTER SCHOOL OUTCOMES THAT ALIGN WITH STATE PRIORITIES

Pursuant to Education Code Sections 47605(c)(5)(A)(ii) and 47605(c)(5)(B), the tables below describe the charter school’s annual goals, actions, and measurable outcomes that address and align with the Eight State Priorities as described in Education Code Section 52060(d), both schoolwide and for numerically significant subgroups, as identified in Element 1 of the charter. 

The LCAP and any revisions necessary to implement the LCAP, including outcomes and methods of measurement listed below, shall not be considered a material revision to the charter, and shall be maintained by the charter school at the school site. 

	LCFF STATE PRIORITIES

	GOAL #1

	Black students, students with IEPs, and students contributing to our unduplicated count achieve accelerated growth in both math and reading, and meet grade-level standards.
	Related State Priorities:

[bookmark: kix.2vkd7shdeshq]☒ 1             ☒ 4            ☐ 7

☒ 2             ☐ 5            ☐ 8

☐ 3             ☐ 6            


	Specific Annual Actions to Achieve Goal

	Urban Montessori Charter School has developed this goal to support students from underserved groups academically because a strong foundation in math and reading will help them to be successful in many other areas of need. If the school provides school leadership support, reading intervention support and Special Education support including RTI coaching for staff, students will meet or exceed goals on the CAASPP ELA and Math exams, the CAST exam, and the NWEA Map Reading and Math exams. Finally, if the school provides English Language Development support through a structured English immersion program, English Learners will make progress on the ELPAC and attain reclassification.

	Expected Annual Measurable Outcomes

	Outcome #1: All UMCS students will demonstrate increased achievement in English Language Arts.
Metric/Method for Measuring: CAASPP



	APPLICABLE STUDENT GROUPS
	Baseline
(22-23)
	2025-26
	2026-27
	2027-28
	2028-29
	2029-30

	All Students (schoolwide)
	41%
	44%
	46%
	48%
	50%
	52%

	English Learners
	6.9%
	9%
	12%
	15%
	17%
	20%

	Socioeconomically Disadvantaged
	19.67%
	23%
	25%
	28%
	30%
	33%

	Students with Disabilities
	11.12%
	14%
	16%
	18%
	20%
	22%

	Foster Youth
	--
	--
	--
	--
	--
	--

	Asian
	--
	--
	--
	--
	--
	--

	African American/Black
	21.05%
	25%
	28%
	32%
	35%
	38%

	American Indian/Alaska Native
	--
	--
	--
	--
	--
	--

	Filipino
	--
	--
	--
	--
	--
	--

	Hispanic/Latinx
	17.54%
	20%
	22%
	25%
	28%
	30%

	Native American/Pacific Islander
	--
	--
	--
	--
	--
	--

	Two or More Races
	46.16%
	50%
	52%
	55%
	57%
	60%

	White
	76.09%
	78%
	80%
	82%
	84%
	85%



	Expected Annual Measurable Outcomes

	Outcome #2: All UMCS students will demonstrate increased achievement in mathematics.
Metric/Method for Measuring: CAASPP



	APPLICABLE STUDENT GROUPS
	Baseline
(22-23)
	2025-26
	2026-27
	2027-28
	2028-29
	2029-30

	All Students (schoolwide)
	25.7%
	32%
	35%
	37%
	38%
	40%

	English Learners
	3.45%
	5%
	7%
	10%
	12%
	15%

	Socioeconomically Disadvantaged
	16.39%
	20%
	22%
	25%
	27%
	30%

	Students with Disabilities
	0.0%
	5%
	8%
	10%
	12%
	15%

	Foster Youth
	--
	--
	--
	--
	--
	--

	Asian
	--
	--
	--
	--
	--
	--

	African American/Black
	10.52%
	14%
	16%
	20%
	22%
	25%

	American Indian/Alaska Native
	--
	--
	--
	--
	--
	--

	Filipino
	--
	--
	--
	--
	--
	--

	Hispanic/Latinx
	12.28%
	14%
	16%
	20%
	22%
	25%

	Native American/Pacific Islander
	--
	--
	--
	--
	--
	--

	Two or More Races
	26.92%
	32%
	35%
	37%
	38%
	40%

	White
	42.55%
	45%
	48%
	50%
	52%
	55%



	Expected Annual Measurable Outcomes

	Outcome #3: All UMCS students will demonstrate increased achievement in science.
Metric/Method for Measuring: California Science Test



	APPLICABLE STUDENT GROUPS
	Baseline
(22-23)
	2025-26
	2026-27
	2027-28
	2028-29
	2029-30

	All Students (schoolwide)
	20.84%
	23%
	25%
	28%
	32%
	35%

	English Learners
	--
	--
	--
	--
	--
	--

	Socioeconomically Disadvantaged
	6.67%
	10%
	14%
	18%
	22%
	25%

	Students with Disabilities
	--
	--
	--
	--
	--
	--

	Foster Youth
	--
	--
	--
	--
	--
	--

	Asian
	--
	--
	--
	--
	--
	--

	African American/Black
	16.67%
	20%
	23%
	25%
	28%
	30%

	American Indian/Alaska Native
	--
	--
	--
	--
	--
	--

	Filipino
	--
	--
	--
	--
	--
	--

	Hispanic/Latinx
	0.0%
	5%
	8%
	12%
	15%
	20%

	Native American/Pacific Islander
	--
	--
	--
	--
	--
	--

	Two or More Races
	--
	--
	--
	--
	--
	--

	White
	40%
	45%
	48%
	50%
	52%
	55%



	Expected Annual Measurable Outcomes

	Outcome #4: English Learner UMCS students will demonstrate English language proficiency (Level 4, Well Developed).
Metric/Method for Measuring: ELPAC



	APPLICABLE STUDENT GROUPS
	Baseline
(22-23)
	2025-26
	2026-27
	2027-28
	2028-29
	2029-30

	All Students (schoolwide)
	--
	--
	--
	--
	--
	--

	English Learners
	16.5%
	18%
	20%
	22%
	24%
	27%

	Socioeconomically Disadvantaged
	--
	--
	--
	--
	--
	--

	Students with Disabilities
	--
	--
	--
	--
	--
	--

	Foster Youth
	--
	--
	--
	--
	--
	--

	Asian
	--
	--
	--
	--
	--
	--

	African American/Black
	--
	--
	--
	--
	--
	--

	American Indian/Alaska Native
	--
	--
	--
	--
	--
	--

	Filipino
	--
	--
	--
	--
	--
	--

	Hispanic/Latinx
	--
	--
	--
	--
	--
	--

	Native American/Pacific Islander
	--
	--
	--
	--
	--
	--

	Two or More Races
	--
	--
	--
	--
	--
	--

	White
	--
	--
	--
	--
	--
	--



	Expected Annual Measurable Outcomes

	Outcome #5: English Learners will be reclassified as English Language Proficient.
Metric/Method for Measuring: ELPAC



	APPLICABLE STUDENT GROUPS
	Baseline
(22-23)
	2025-26
	2026-27
	2027-28
	2028-29
	2029-30

	All Students (schoolwide)
	--
	--
	--
	--
	--
	--

	English Learners
	11.3%
	>10%
	>10%
	>10%
	>10%
	>10%

	Socioeconomically Disadvantaged
	--
	--
	--
	--
	--
	--

	Students with Disabilities
	--
	--
	--
	--
	--
	--

	Foster Youth
	--
	--
	--
	--
	--
	--

	Asian
	--
	--
	--
	--
	--
	--

	African American/Black
	--
	--
	--
	--
	--
	--

	American Indian/Alaska Native
	--
	--
	--
	--
	--
	--

	Filipino
	--
	--
	--
	--
	--
	--

	Hispanic/Latinx
	--
	--
	--
	--
	--
	--

	Native American/Pacific Islander
	--
	--
	--
	--
	--
	--

	Two or More Races
	--
	--
	--
	--
	--
	--

	White
	--
	--
	--
	--
	--
	--



	GOAL #2

	All UMCS staff receive regular coaching and mentoring and feel sustained in their roles, every classroom has a fully trained Montessori teacher, and classrooms are each a fully prepared learning environment.
	Related State Priorities:

☒ 1             ☒ 4            ☐ 7

☒ 2             ☐ 5            ☐ 8

☐ 3             ☐ 6            


	Specific Annual Actions to Achieve Goal

	Urban Montessori Charter School has developed this goal to create a positive learning environment for the entire school community because investing in teachers, curriculum and facilities is the foundation for student achievement and well-being. If the school provides instructional coaching, professional development, novice teacher professional development, teacher wellness support, and technology for staff, then it will increase the percentage of teachers properly credentialed and appropriately assigned, the percentage of classrooms with a fully Montessori trained lead teacher, the percentage of lead teachers and support teachers receiving coaching and support, and the percentage of staff who feel that the school is a supportive place to work. If the school provides appropriate instructional materials, then it will increase the percentage of students with access to state-adopted instructional materials for use at both school and home, the level of Implementation for curriculum aligned to CCSS, NGSS, ELD and other California adopted state standards, the percentage of students enrolled in a broad course of study including students with exceptional needs, and the percentage of classrooms with 90% full inventory of a Montessori environment. Finally if the school invests in safe and clean school facilities, student and family perceptions of school safety will increase and facilities inspections will show the facility in good repair.

	Expected Annual Measurable Outcomes

	Outcome #1: UMCS students will have access to state-adopted materials for use at school and at home.
Metric/Method for Measuring: SARC



	APPLICABLE STUDENT GROUPS
	Baseline
(22-23)
	2025-26
	2026-27
	2027-28
	2028-29
	2029-30

	All Students (schoolwide)
	100%
	100%
	100%
	100%
	100%
	100%

	English Learners
	100%
	100%
	100%
	100%
	100%
	100%

	Socioeconomically Disadvantaged
	100%
	100%
	100%
	100%
	100%
	100%

	Students with Disabilities
	100%
	100%
	100%
	100%
	100%
	100%

	Foster Youth
	--
	--
	--
	--
	--
	--

	Asian
	--
	--
	--
	--
	--
	--

	African American/Black
	100%
	100%
	100%
	100%
	100%
	100%

	American Indian/Alaska Native
	--
	--
	--
	--
	--
	--

	Filipino
	--
	--
	--
	--
	--
	--

	Hispanic/Latinx
	100%
	100%
	100%
	100%
	100%
	100%

	Native American/Pacific Islander
	--
	--
	--
	--
	--
	--

	Two or More Races
	100%
	100%
	100%
	100%
	100%
	100%

	White
	100%
	100%
	100%
	100%
	100%
	100%



	Outcome #2: UMCS will implement all adopted standards and students will have access to a broad course of study.
Metric/Method for Measuring: SARC



	APPLICABLE STUDENT GROUPS
	Baseline
(22-23)
	2025-26
	2026-27
	2027-28
	2028-29
	2029-30

	All Students (schoolwide)
	100%
	100%
	100%
	100%
	100%
	100%

	English Learners
	100%
	100%
	100%
	100%
	100%
	100%

	Socioeconomically Disadvantaged
	100%
	100%
	100%
	100%
	100%
	100%

	Students with Disabilities
	100%
	100%
	100%
	100%
	100%
	100%

	Foster Youth
	--
	--
	--
	--
	--
	--

	Asian
	--
	--
	--
	--
	--
	--

	African American/Black
	100%
	100%
	100%
	100%
	100%
	100%

	American Indian/Alaska Native
	--
	--
	--
	--
	--
	--

	Filipino
	--
	--
	--
	--
	--
	--

	Hispanic/Latinx
	100%
	100%
	100%
	100%
	100%
	100%

	Native American/Pacific Islander
	--
	--
	--
	--
	--
	--

	Two or More Races
	100%
	100%
	100%
	100%
	100%
	100%

	White
	100%
	100%
	100%
	100%
	100%
	100%



	Outcome #3: Teachers are fully credentialed and appropriately placed.
Metric/Method for Measuring: SARC



	APPLICABLE STUDENT GROUPS
	Baseline
(22-23)
	2025-26
	2026-27
	2027-28
	2028-29
	2029-30

	All Students (schoolwide)
	70.5%
	100%
	100%
	100%
	100%
	100%

	English Learners
	70.5%
	100%
	100%
	100%
	100%
	100%

	Socioeconomically Disadvantaged
	70.5%
	100%
	100%
	100%
	100%
	100%

	Students with Disabilities
	70.5%
	100%
	100%
	100%
	100%
	100%

	Foster Youth
	--
	--
	--
	--
	--
	--

	Asian
	--
	--
	--
	--
	--
	--

	African American/Black
	70.5%
	100%
	100%
	100%
	100%
	100%

	American Indian/Alaska Native
	--
	--
	--
	--
	--
	--

	Filipino
	--
	--
	--
	--
	--
	--

	Hispanic/Latinx
	70.5%
	100%
	100%
	100%
	100%
	100%

	Native American/Pacific Islander
	--
	--
	--
	--
	--
	--

	Two or More Races
	70.5%
	100%
	100%
	100%
	100%
	100%

	White
	70.5%
	100%
	100%
	100%
	100%
	100%
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PLAN FOR CHILDREN WHO ARE ELIGIBLE FOR SPECIAL EDUCATION

Overview

Urban Montessori shall comply with all applicable State and Federal Laws in serving children with disabilities, including, but not limited to, Section 504 , the ADA and the IDEA. California law gives charter schools various options on how to deliver special education and related services either as (1) a public school of the chartering authority, for purposes of special education, (2) an independent local education agency for purposes of special education, or (3) as a charter SELPA. The Charter School shall be its own local education agency (“LEA”) for purposes of special education, in conformity with Education Code Section 47641(a). The Charter School LEA is a member of the El Dorado County Charter (“EDCOE”) Special Education Local Plan Area (“SELPA”). 

The Charter School shall comply with all state and federal laws related to the provision of special education instruction and related services and all SELPA policies and procedures; and shall utilize appropriate SELPA forms. The Charter School shall not discriminate against any pupil with a disability in the admission process or any other aspect of operation. 

The Charter School shall be solely responsible for its compliance with the IDEA, Section 504 and the ADA. The facilities to be utilized by the Charter School shall be accessible for all children with disabilities. The facilities to be utilized by the Charter School shall provide children with disabilities equal access to all aspects of the educational program.

Services for Students under the IDEA

Urban Montessori Charter School will be an LEA member of the EDCOE SELPA in accordance with Education Code section 47641(a). Urban Montessori Charter School makes the following assurances:

· Free Appropriate Public Education – The Charter School will assure that a free appropriate public education shall be provided to all enrolled students including children with disabilities who have been expelled from school.
· Identification and Referral – The Charter School will assure that all students with disabilities are timely identified in accordance with the policies and procedures of the SELPA. 
· Full Educational Opportunity – The Charter School will assure that all students with disabilities have access to the full range of programs available to non-disabled students.
· Least Restrictive Environment – The Charter School will assure that students with disabilities are educated with students who are not disabled to the maximum extent appropriate. This will be addressed through the use of supplementary aides and services in the general education environment in accordance with each student’s IEP.
· Individualized Education Program – The Charter School will assure that an IEP is developed, reviewed and revised for each eligible student under the IDEA.
· Assessments – The Charter School will ensure that an IEP review shall be conducted on an annual basis at a minimum. In addition a reassessment shall be conducted at least once every three years, in accordance with the IDEA, and more often if conditions warrant or if requested by the student’s parents or teacher. Parents will receive reports on their individual student’s progress toward IEP goals and progress at the IEP meeting and student-led conferences.
· Confidentiality and Procedural Safeguards – The Charter School will assure that the confidentiality of identifiable data shall be protected at the collection, storage, disclosure and destruction stages. In addition, students and their parents shall be provided with safeguards through the identification evaluation and placement process and provisions for a free appropriate public education.
· Personnel Standards – The Charter School will attract, recruit and hire appropriately trained and credentialed personnel to provide special education services to children with disabilities.
· State Assessments – The School will assure that students with disabilities either under IDEA”) or Section 504 are included in State assessment programs with appropriate accommodations and modifications when necessary and appropriate. These assessments include, but are not limited to, the SBAC and CAST.

In addition, the Charter School shall comply with the EDCOE Local Plan and perform all corrective actions deemed necessary by the EDCOE SELPA. The Head of School will develop an annual budget, hire necessary staff, contract for appropriate services and take responsibility for meeting the special education compliance and quality requirements.

The Director of Student Services and other team members will work with the EDCOE leadership to provide regular professional development that builds the capacity of the special education staff in the areas of promising instructional practices, compliance with state and federal statutes, reporting requirements and use of instructional data. In addition, all staff members will be provided a personalized professional learning plan that will identify high leverages capacity-building learning activities for the teacher. 

Because Montessori classrooms are differentiated by design and enable individualized learning and support very naturally, the special education leads on the Urban Montessori team believe that a Montessori classroom is ideal setting in which to serve most Special Education students. Because classrooms are multi-age, children can be working at different levels without stigma and without the need for alienation. Montessori teachers are trained to group students according to interest and engagement as well as need and strength, and this enables Special Education students to have their strengths engaged and maximized while having their needs addressed. 

Since Urban Montessori Charter School will operate as an LEA of the EDCOE SELPA in accordance with Education Code section 47641(a), the County shall have no responsibility to ensure that the students who attend Urban Montessori Charter School are provided a free appropriate public education. In accordance with state and federal law, each student eligible under the IDEA will be provided a free and appropriate education in the least restrictive environment. The decisions regarding the specific services each student will receive are the responsibility of the Individualized Education Program Team. The team includes the involvement of parents and the decisions are formulated in a written plan (referred to as an IEP).

Urban Montessori Charter School supports all special education students in compliance with state and federal laws. No student will be denied admission to the Charter School because he or she is in need of special education services.

Identification and Referral. The Charter School shall have the responsibility to identify, refer, and work cooperatively in locating Charter School students who have or may have exceptional needs that qualify them to receive special education services. The Charter School shall implement SELPA policies and procedures to ensure timely identification and referral of students who have, or may have, such exceptional needs. A pupil shall be referred for special education only after the resources of the general education program have been considered, and where appropriate, utilized.
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The Charter School shall follow SELPA child-find procedures to identify all students who may require assessment to consider special education eligibility and special education and related services in the case that general education interventions do not provide a free appropriate public education to the student in question.

Assessments. The term “assessments” shall have the same meaning as the term “evaluation” in the IDEA, as provided in Section 1414, Title 20 of the United States Code. The Charter School shall determine what assessments, if any, are necessary and arrange for such assessments for referred or eligible students in accordance with applicable law.  The Charter School shall obtain parent/guardian consent to assess Charter School students. 

IEP Meetings. The Charter School shall arrange and notice the necessary Individualized Education Program (“IEP”) meetings. IEP team membership shall be in compliance with state and federal law. The Charter School shall be responsible for having the following individuals in attendance at the IEP meetings: the Head of School and/or the Charter School designated representative with appropriate administrative authority as required by the IDEA; the student’s special education teacher; the student’s general education teacher if the student is or may be in a general education classroom; the student, if appropriate; the student’s parent/guardian; and other Charter School representatives who are knowledgeable about the general education program at the Charter School and/or about the student.  The Charter School shall arrange for the attendance or participation of all other necessary staff that may include, but are not limited to, an appropriate administrator to comply with the requirements of the IDEA, a speech therapist, psychologist, resource specialist, and behavior specialist; and shall document the IEP meeting and provide notice of parental rights.

IEP Development. The Charter School understands that the decisions regarding eligibility, goals/objectives, program, services, placement, and exit from special education shall be the decision of the IEP team, pursuant to the IEP process. Programs, services and placements shall be provided to all eligible Charter School students in accordance with the policies, procedures and requirements of the SELPA and State and Federal law.

IEP Implementation. The Charter School shall be responsible for all school site implementation of the IEP. As part of this responsibility, the Charter School shall provide parents with timely reports on the student’s progress as provided in the student’s IEP at least as frequently as report cards are provided for the Charter School’s non-special education students. The Charter School shall also provide all home-school coordination and information exchange. The Charter School shall also be responsible for providing all curriculum, classroom materials, classroom modifications, and assistive technology.  

Interim and Initial Placements of New Charter School Students. The Charter School shall comply with Education Code Section 56325 with regard to students transferring into the Charter School within the academic school year.  In accordance with Education Code Section 56325(a)(1), for students who enroll in the Charter School from another school district within the State, but outside of the SELPA with a current IEP within the same academic year, the Charter School shall provide the pupil with a free appropriate public education, including services comparable to those described in the previously approved IEP, in consultation with the parent, for a period not to exceed thirty (30) days, by which time the Charter School shall adopt the previously approved IEP or shall develop, adopt, and implement a new IEP that is consistent with federal and state law.  

In accordance with Education Code Section 56325(a)(2), in the case of an individual with exceptional needs who has an IEP and transfers into the Charter School from a district operated program under the same special education local plan area of the Charter School within the same academic year, the Charter School shall continue, without delay, to provide services comparable to those described in the existing approved IEP, unless the parent and the Charter School agree to develop, adopt, and implement a new IEP that is consistent with federal and state law.  

For students transferring to the Charter School with an IEP from outside of California during the same academic year, the Charter School shall provide the pupil with a free appropriate public education, including services comparable to those described in the previously approved IEP in consultation with the parents, until the Charter School conducts an assessment pursuant to paragraph (1) of subsection (a) of Section 1414 of Title 20 of the United States Code, if determined to be necessary by the Charter School, and develops a new IEP, if appropriate that is consistent with federal and state law. 

Non-Public Placements/Non-Public Agencies. The Charter School shall be solely responsible for selecting, contracting with, and overseeing all non-public schools and non-public agencies used to serve special education students.  

Non-discrimination. It is understood and agreed that all children shall have access to the Charter School and no student shall be denied admission nor counseled out of the Charter School due to the nature, extent, or severity of the student’s disability or due to the student’s request for, or actual need for, special education services.

Parent/Guardian Concerns and Complaints. The Charter School shall adopt policies for responding to parental concerns or complaints related to special education services. The Charter School shall receive any concerns raised by parents/guardians regarding related services and rights. 

The Charter School’s designated representative shall investigate as necessary, respond to, and address the parent/guardian concern or complaint.

Due Process Hearings.  The Charter School may initiate a due process hearing or request for mediation with respect to a student enrolled in the Charter School if it determines such action is legally necessary or advisable.  In the event that the parents/guardians file for a due process hearing, or request mediation, the Charter School shall defend the case.  

SELPA Representation. The Charter School understands that it shall represent itself at all SELPA meetings.  

Funding. The Charter School understands that it shall be subject to the allocation plan of the SELPA.



	[bookmark: _Toc177924224]ELEMENT 5: GOVERNANCE STRUCTURE



Governing Law: The governance structure of the charter school, including, but not limited to, the process to be followed by the charter school to ensure parental involvement.
[Education Code Section 47605(c)(5)(D)]


Urban Montessori works in collaboration with families and the community to ensure its success. Its organizational model is derived from best practices in order to ensure that the Charter school meets its stated mission, that adequate resources are marshaled in the service of that mission, and that all stakeholders have a voice in the ongoing development of the school.

OVERVIEW

The governance structure of Urban Montessori has the following components:
· California non-profit public benefit corporation
· Board of Directors
· Head of School
· Family Advisory Council
· English Learner Advisory Committee or equivalent, if there are more than 21 English Learners

Within this governance structure, the Board of Directors make decisions and works with the Head of School to oversee the Charter School’s development, school operations, academic program, fundraising, and other related activities with critical input from staff and community; the Family Advisory Council works to increase the achievement and engagement of every student through continuous improvement of curriculum, instruction, assessment, and culture; and the ELAC communicates the positions of the parents directly to the Head of School. 
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Non-Profit Public Benefit Corporation

Urban Montessori shall be operated as a California Nonprofit Public Benefit Corporation in accordance with Education Code Section 47604. The Charter School will be governed by the Board of Directors pursuant to its corporate bylaws, which shall be consistent with this charter.
Urban Montessori will operate autonomously from the Authorizer, with the exception of the supervisory oversight as required by statute and other contracted services as negotiated between the Authorizer and the School. Pursuant to Education Code Section 47604(d), the Authorizer shall not be liable for the debts or obligations of Urban Montessori, or for claims arising from the performance of acts, errors, or omissions by Urban Montessori, if the Authorizer has complied with all oversight responsibilities required by law.

Included as appendices are the Articles of Incorporation, Bylaws, and Conflict of Interest Code for Urban Montessori, which may be amended from time to time by the Board of Directors in accordance with the bylaws. 
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Effective Governance

The Urban Montessori Board of Directors (the “Board”) has a demonstrated capacity to maintain the fiscal and organizational strength of Urban Montessori Charter School. Over its history, the Board has consisted of members with the following expertise: new school (including charter) start-up, finance, operations, Montessori expertise, K-12 instruction, administration, curriculum design and development, special education, school leadership, teacher development, educational technology, child psychology, innovative school design, educational research and evaluation, arts integration, fundraising, real estate, business planning, public relations, and marketing. Whenever the collective experience of the Board is insufficient, the Board seeks out guidance from experts. Current Board Members. Along with their professional experience, roles on the Board, and term expiration, are detailed in the table below.

	Name & Title
	Position
	Term Expires
	Expertise

	Kara Fortuna
	Academic Chair
	October 2025
	Education, Fundraising, Community Outreach and Advocacy

	Greg Klein
	Secretary, Treasurer
	June 2025
	Education, Finance, Governance, Fundraising, School Administration & Operations, Technology & Innovation

	Sarah Morill
	Chair
	December 2025
	Education, Human Resources, School Administration & Operations

	Ann Rhodes
	FAC Board Rep
	October 2024
	Education, Community Outreach & Advocacy

	Evan Sequoia
	Member
	January 2026
	Finance, Community Outreach & Advocacy

	Amy Ng
	FAC Executive
	October 2025
	Fundraising, School Administration & Operations, Technology & Innovation



Urban Montessori shall be governed by a corporate Board of Directors who shall be selected, serve, and govern the Charter School in accordance with the adopted corporate bylaws, which shall be maintained to align with the terms of this charter and applicable law. Urban Montessori, Inc., a California nonprofit public benefit corporation, will serve as the sole statutory member of Urban Montessori and will be responsible for, among other things, appointing the Board of Directors of Urban Montessori as outlined in the Urban Montessori bylaws. 

The Board shall be no more than nine (9) directors. All members of the Board shall serve two‐year terms and until a successor director has been designated and qualified in compliance with the Board’s bylaws.

In accordance with Education Code Section 47604(c), the Authorizer may appoint a representative to serve on the Urban Montessori Board of Directors. If the Authorizer chooses to do so, the Charter School may appoint an additional community member to ensure that the Board is maintained with an odd number of directors, creating a de facto maximum of 11 possible board members. 

Board Duties

The Urban Montessori Board of Directors aims to move from being a professional and compliant board of volunteer members, to one that is also significantly more effective at supporting high student outcomes and achievement. The board intends to shift from being an adult inputs focused board to one that is intensely focused on the outcomes of students. As such, the Board governs in alignment with the Effective School Boards Framework and EffectiveSchoolBoards.com. The Board will be responsible for governing the organization, including but not limited to:

· Represent the vision and values of the community.
· Establish multi-year student outcome goals that prioritize the community’s vision and address identified student needs.
· Establish guardrails to protect the community’s values while pursuing the goals.
· Monitor student outcome goal progress and adherence to the guardrails.
· Hire, support, evaluate, and if needed, dismiss the Head of School.
· Anything else that the Board is legally required to do or is required by the Authorizer.

The Board of Directors may initiate and carry out any program or activity that is not in conflict with or inconsistent with its charter, governance documents, and any applicable law and which is not in conflict with the purposes for which charter schools are established.
 
The Charter School Board of Directors will attend an annual in-service for the purposes of training individual board members on their responsibilities with topics to include, at minimum, conflicts of interest, ethics, and the Brown Act.

Board Meetings

The Board of Directors will meet regularly to review and act on its responsibilities. The school year’s calendar of regular meetings are approved by the board at a duly noticed meeting. All meetings of the Board of Directors shall be held in accordance with the Brown Act and Education Code Section 47604.1(c), and in compliance with the Bylaws. 

The Board of Directors has adopted a conflict of interest code which complies with the Political Reform Act, Government Code Section 1090, et seq., as set forth in Education Code Section 47604.1, Government Code Section 87100, and applicable conflict restrictions required by the Corporations Code and any conflicts statutes or regulations that may be adopted in the future as applicable to the Charter School. All eligible filers will file Form 700 annually.

The Board of Directors meetings will be headed by the Chairperson of the Board, who will be elected annually by the Board of Directors. 

Board Delegation of Duties

The Board may execute any powers delegated by law to it and shall discharge any duty imposed by law upon it and may delegate to an employee or contractor of the Charter School any of those duties with the exception of employment of the Head of School, approval of Board policies, approval of the budget or budget revisions. The Board however, retains ultimate responsibility over the performance of those powers or duties so delegated. Such delegation will:

· Be in writing;
· Specify the entity designated;
· Describe in specific terms the authority of the Board of Directors being delegated, any conditions on the delegated authority or its exercise and the beginning and ending dates of the delegation; and
· Require an affirmative vote of a majority of present Board members.

In alignment with the Effective School Boards Framework, the Board of Directors aims to do its work as a full board at regular meetings, and special meetings when needed. From time to time, a committee of the board may be established to support the Board with a specific task and with an identified due date. Upon approval of this charter petition, existing committees shall cease, and their work shall default back to the Board as a whole, including Academic, Financial, and Executive oversight. When needed, the Board of Directors may vote to add or remove committees, approve committee members, set first meeting date and time; and then committees update their own meeting schedule.

HEAD OF SCHOOL

The Board of Directors oversees the Head of School for the Charter School, who is responsible for administering the Charter School in all of the aspects of its day-to-day operations, working with the Board of Directors, the Authorizer, children, parents, and community members. The Head of School is the leader of Urban Montessori Charter School. The Head of School will report directly to the Board of Directors, and is responsible for the orderly operation of the Charter School and the supervision of all employees in that school.

The Head of School’s duties shall include, but are not limited to, the following:
· Understand, promote and support the mission, vision and guiding principles of Urban Montessori.
· Ensure that all Charter School staff understand, promote and support the mission, vision and guiding principles of Urban Montessori Charter School. 
· Develop and monitor the Charter School program. 
· Communicate school-wide instructional practices and pedagogical approach to staff, parents, children and the community. 
· Coordinate the use of standardized tests and other assessments. 
· Develop the Charter School’s annual performance report and SARC.
· Develop the Annual Update and Revisions of the LCAP in collaboration with stakeholders;
· Contribute to the development of a school-wide "ethic of critical inquiry" through actively participating in school and classroom-based research and evaluation activities focused on improving practice.
· Lead annual, quarterly and ongoing reviews of student achievement data for continual Charter School improvement
· Ensure continual curricular review and acquisition of relevant materials, using student achievement data analysis to drive decision-making.
· Develop and administer the budget as approved by the Board of Directors in accordance with generally accepted accounting principles; present at a minimum quarterly financial reports to the Board of Directors.
· Draft the Charter School budget for Board approval. Monitor the budget and provide regular reporting to the Board of Directors. Assure that necessary equipment and supplies are available to support the School’s program and enhance the school's physical plant.
· Be in close partnership with the Authorizer, attend meetings as requested, and assist in its oversight duties.
· Stay up-to-date on school laws and regulations.
· Ensure ongoing professional development, prioritization and evaluation of program effectiveness. 
· Act as a resource to all staff in the development and implementation of the Charter School's programs. 
· Welcome input from staff, parents, children and Board of Directors on the school's functioning through formal and informal structures in order to make positive changes over time while maintaining program continuity and comprehensiveness.
· Through an established supervision process and daily informal observation, acquire thorough understanding of individual styles and strengths of all the teaching and administrative staff of the school. Continually work to help all teaching staff reach instructional goals and improve their performance. 
· Provide opportunities and encouragement for staff to grow professionally. Directly or indirectly facilitate the work of staff in groups. Assist all staff in providing improved learning environments for children.
· Provide overall supervision, including hiring, discipline, evaluation, and termination of student teachers, interns, and other unpaid classroom and Charter School volunteers at the School.
· In regularly scheduled staff meetings, work with teachers to:
· Anticipate future needs
· Discuss potential problems and generate potential solutions
· Coordinate programs and procedures
· Involve parents and the larger community
· Help teaching staff to be aware of, and comfortable with, diversity in teaching styles and techniques. Assign teaching staff to non-instructional duties in line with their interests, capabilities and teaching loads. When there is a vacancy in the teaching staff, seek out and interview qualified applicants. Ensure compliance with all regulations regarding teachers’ credentials.
· Develop a sense of community while respecting and responding appropriately to the strengths and needs of staff. Be available to staff on a consistent daily basis to help address their individual and collective needs. Act as a liaison, when necessary and appropriate, between parents and staff. Actively seek parent, student and staff input and involvement in key decisions that affect the Charter School. 
· Demonstrate excitement about learning and excitement about engaging children in learning. Attempt to know every student attending the Charter School and uphold high expectations for children and teaching staff. Provide appropriate discipline and encouragement for children when necessary. Provide a meaningful and efficient system for maintaining necessary student records. Attend IEP meetings as required by law.
· Be available to parents on a regular basis. Keep parents informed of and involved in policy changes at the Charter School. Encourage parent support and cooperation and enlist their efforts to sustain well-kept school structure. Plan and conduct interesting and informative parent meetings.
· Establish and maintain communication with the Charter School's internal and external community.

The above duties may be delegated to another employee of Urban Montessori or to an appropriate third-party provider as allowed by applicable law.

FAMILIES

Parental Involvement

Urban Montessori will ensure parents and caregivers have an opportunity to participate in the governance of its school through the Family Advisory Council (FAC). The FAC is a body consisting of elected parent/guardian representatives from across the school, and will maintain its own bylaws, which it may amend from time to time, per its bylaws. The FAC will work to facilitate effective communication among parents, teachers and administration. The Family Advisory Council shall meet regularly. Two seats on the Urban Montessori school Board of Directors shall be reserved for the FAC. FAC Board representative terms begin when their election to the Board is certified by the FAC President by emailing the Secretary of the Board, and terms run for two years through the end of the month in which they first took office. No action is required by the Board of Directors for FAC Board of representatives’ terms to begin.
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ELAC. In addition, for so long as there are more than 21 ELs in attendance, as is current practice, Urban Montessori will have an ELAC or equivalent. All families have the opportunity to participate on the school’s ELAC, with parents of ELs comprising at least the same percentage of the ELAC membership as ELs constitute of the School’s total student population. The ELAC will advise the Head of School and staff on programs and services for English learners, advise the School Leadership on the development of the LCAP, develop the school's needs assessment, implement the school's annual language census, and help make parents aware of the importance of regular school attendance.

Opportunities for Family Involvement

The Charter School recognizes that children learn best when parents and caregivers are engaged in their education. To encourage parent participation in all aspects of school life, the Charter School features: 

1. Special family sessions - Scheduled throughout the year, sessions will teach the families about their child’s particular plane of development, our educational model and approach for that particular plane of development, and ensure families and schools are working in alignment and in partnership around the children’s education. 
2. Participation in school decision-making - Families have representatives on the Family Advisory Council, and the FAC will have two representatives on the Board of Directors. See Family Participation in Governance above.
3. Opportunities to share their experience with the Charter - Annually, parents will be asked to complete a survey evaluating the Charter Schoo, and sharing their experience during the year.

The Charter School will provide a variety of opportunities that support families in meaningful participation, leveraging their different skills, needs, and interests. Opportunities may include helping in classrooms, leading extra-curricular activities, coaching sports teams, assisting with event planning, attending field trips, attending FAC meetings, serving on parent committees, fundraising, office support, mentoring children, and communicating with other parents. 
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Governing Law: The qualifications to be met by individuals to be employed by the charter school. 
[Education Code Section 47605(c)(5)(E)]


GENERAL QUALIFICATIONS OF SCHOOL EMPLOYEES	

Urban Montessori shall be nonsectarian in its employment practices and all other operations. The Charter School shall not discriminate against any individual (employee or pupil) on the basis of ethnicity, national origin, gender or disability or any of the characteristics listed in Education Code Section 220 or any other characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code, including immigration status, or association with an individual who has any of the aforementioned characteristics.
All employees of Urban Montessori will be expected to meet the following general qualifications:
· Able to build immediate and loving rapport with children of all ages; strong understanding of child development and adolescent development
· Sense of humor, high ethical professional standards, equity perspective
· Passion for teaching and working with children from urban communities, with specific knowledge and understanding of the needs of children from different experiences, languages and backgrounds
· Excellent communication, presentation and interpersonal skills with demonstrated ability to speak and write clearly and persuasively
· Enthusiasm and commitment to participating in a cooperative effort to launch Urban Montessori, with commitment to the vision, mission and guiding principles of the School
· Driven adult learner dedicated to his or her own professional growth
· Adaptability to change with the necessary skills to work in a creative and demanding learning environment, including the ability to problem-solve and manage ambiguity and adversity
· Working knowledge of another language highly preferred, ideally a language spoken by families at Urban Montessori

In accordance with the Urban Montessori health and safety policies, described below, all employees shall be fingerprinted and background-checked and receive background clearance and tuberculosis clearance prior to commencing employment with Urban Montessori. In addition, employees must obtain First Aid/CPR Certification. The requirements for employment set forth in applicable provisions of law will be met, including, but not limited to credentials as necessary.

Urban Montessori’s Head of School, Leadership team, and teachers will meet the qualifications detailed below. These qualifications may be modified at Urban Montessori’s discretion without any need to materially revise the charter as long as any changes are consistent with the law.

Head of School

The Head of School will be responsible for setting the strategy and priorities for moving the school closer to achieving the vision and mission. Specifically, the Head of School will be responsible for leading in the following areas and helping UMCS achieve the following outcomes:

School Culture and Climate
· Understand, promote, and support the mission and vision of Urban Montessori.
· Model a growth mindset to strengthen an inclusive, collaborative and trusting environment for staff in which people can grow and improve.
· Champion a school environment that seeks to bring about social justice and educational equity through its philosophy, teaching and learning, and school community interactions. 
· Demonstrate excitement about learning and about engaging children in learning.
· Create and promote a school environment that values getting to know each student individually and holding high expectations for each.
Student Growth and Success
· In collaboration with the administrative team and teacher leaders, provide educational leadership to staff, setting clear expectations for student success, adapting best practices to Urban Montessori’s needs, and modeling effective teaching.
· Establish expectations around culturally reflective and competent pedagogy and practices.
· With the Board, set clear goals for student growth and outcomes aligned to the California Dashboard. Develop and articulate strategies, work plans, and tools to achieve those goals, and monitor progress.
· In partnership with the Board of Directors, create and implement the school’s Local Control and Accountability Plan (LCAP).
Staff Hiring and Engagement
· Build and maintain a staff culture that understands, supports and promotes Urban Montessori’s mission, vision, and guiding principles.
· Leverage the strengths of each individual and recognize the unique perspectives that each brings to the school.
· Support the Director of Instruction to maintain a comprehensive and thoughtful coaching and evaluation process, and other professional development, to understand the strengths and needs of staff members and continually work to help all staff reach goals and improve their performance.
· Oversee recruiting, screening, and hiring processes that attract a diverse candidate pool and utilizes anti-bias mechanisms.  
Community Engagement
· Ensure existence of effective and frequent communications systems across all stakeholders.
· Seek input from all stakeholders on school program and performance through formal and informal structures in order to make positive changes over time while maintaining program continuity and comprehensiveness.
· Be available to parents on a regular basis. Keep parents informed of and involved in policy changes at the school. Inspire parent support and cooperation and enlist their efforts to sustain strong school structures.
Finance and Operational Management
· Develop and manage the Board-approved budget in accordance with generally accepted accounting principles.
· Oversee all operational and financial aspects of the school, including outreach, marketing and admissions, and establish and maintain efficient and effective systems and procedures.

QUALIFICATIONS
A strong candidate will bring the following experiences and skills:
· Montessori and Teaching
· Extensive experience with and deep understanding of Montessori methods and philosophy, with a strong understanding of child and adolescent development.
· Ability to build immediate and loving rapport with children of all ages. 
· Minimum 5 years successful Montessori classroom teaching experience and an administrative credential (required).
· Knowledge of and experience with Special Education laws and processes, experience designing inclusive learning environments.
· Understanding of State Content Standards and how to map curriculum to those standards.
· Leadership and Team Building
· Demonstrated success in creating and delivering team-building strategies.
· Previous experience in a senior leadership role for at least two years per position held, leading direct and indirect reports on teams of at least 10 people (required). 
· Track record of developing team members to roles of increasing responsibility through mentorship and effective coaching. 
· Community Engagement
· Ability to communicate across differences (racial, ethnic, socioeconomic, religious beliefs, etc.)
· Ability to model, coach and develop staff on principles and practices of cultural competence and social justice in teaching and school culture. 
· Ability to learn and engage in the larger education dynamics in the city of Oakland and understand local, state and national policy and legal shifts that may impact the school.
· Operational and Financial Management
· Experience creating and managing a $5M budget to achieve stated priorities and outcomes.
· Experience fundraising.
· Experience managing a growing organization, specifically related to building and inspiring a strong professional culture, strategically aligning and securing resources, creating and implementing accountability systems, managing transitions.
· Professional 
· Excellent communication, presentation and interpersonal skills with demonstrated ability to speak and write clearly and persuasively.
· Excellent organization, time management and follow-up skills as demonstrated by either a portfolio of implemented strategies or other concrete artifacts that illustrate the presence of these skills.
· Demonstrated experience using data and data inquiry processes to effectively inform instruction and decision-making.
· Computer literacy and comfort with acquiring new technology skills. 
· Ability to problem-solve and manage changes and shifts that may arise unexpectedly and effectively communicate those changes to community members, as needed. 
· Doctoral degree (EdD) or Master's degree (MA or MS) preferably in Education or California administrative credential (required).

Other skills and experiences that would be interesting for a candidate to have:   
· Experience working in both traditional and innovative school environments.
· Experience building a continuum of instruction, and coaching teachers along that continuum, effectively engaging teachers as professionals in their own development.
· Working knowledge of Spanish, Mandarin, Vietnamese, or Tagalog


Director of Instruction

The DOI will focus on improving student engagement and achievement by developing a strong curricular framework, quality teachers, teams, and systems.  All of this is in service of our mission, ensuring that every child achieves to the best of their ability.  

Leader and Coordinator of School Systems
· Collaborate with the Leadership Team to develop, build action plans, coordinate, and lead the vision for a variety of school systems. May include but not limited to:
. Ensure that all students have access to full breadth of Montessori curriculum that is aligned with California Standards
. Building positive school culture and climate
. Further defining and mapping UMCS instructional anchors and practices
. Design, manage, and analyze multiple data streams, to identify areas of strength and problems of practice for school, teams, individuals, and self
. Monitor, assess, and revise plans based on outcomes
. Facilitate teams and individuals to analyze and use student and school-wide data to inform and shift practice
. Coordinate and support assessment systems
. Supporting and monitoring the progress of English language learners
. Coordinate and support charter renewal effort

Coach and Developer of Teachers and Support Staff
· Observe, develop, supervise, and evaluate Lead Teachers utilizing knowledge of adult learning theory and in alignment with school principles.
· Recruit, interview, hire, and on-board new instructional staff.
· Collaborate with the Leadership Team to establish, support, and progress monitor school-wide goals.
· Design, implement, and lead professional development experiences for instructional staff.
· Effectively manage small teams that are essential to the UMCS mission. These teams may include: 
· Levels Support Team
· School Leadership Team
· Assessment Team responsible for the coordination of external and internal assessments (i.e. ELPAC, SBAC, NWEA) 

Supporter of Students and Families
· Co-lead the Child Study team in developing, implementing, communicating, evaluating, and revising a multi-tiered system of academic, behavioral and social-emotional supports enabling every student to access the services they need to achieve at their optimal rate.
· Communicate clearly and in a timely fashion with families as needed.  

Qualifications
· Demonstrate sound judgement as a member of the school leadership team
· Ability to coach and develop instructional staff to best implement UMCS pedagogies and systems  
· Ability to lead a multi-tiered intervention system
· Demonstrate effective communication through professional collaboration, coaching students, acting as liaison with families and managing diverse teams
· Experience working in a progressive and personalized school model
· Experience with one or more of the following: instructional coaching, team facilitation, staff management, data analysis
· B.A. or B.S. required, Master’s Degree preferred
· California Multiple Subject Teaching Credential
· California Administrative Services Credential preferred
· Montessori Credential (for multiple levels) - AMS or AMI 
· 3-5+ years experience leading in schools with urban youth
· 3-5+ years experience teaching in urban schools
· 3-5+ years experience in Montessori schools
· Bilingual in Spanish preferred


Lead Teacher, Primary/Elementary

The Lead Teacher is responsible for leading the implementation of the instructional program and works in collaboration with the Support Teachers and the UMCS community stakeholders to create a child-centered, powerful educational experience for Urban Montessori students. 

Responsibilities
· Establishes an inspiring classroom setting that is organized and engaging, with systems and procedures that manage student behavior, movement, and learning
· Takes leadership in guiding a support teacher; ensures all adults are maximized in the classroom
· Establishes a powerful classroom culture where children have high expectations for themselves and for others, are self-motivated and self-directed, have pride in themselves and in their community, care about themselves and their community, and where children value and love learning
· Create a culture of ABAR work and community through lessons, discussions, and preparation of classroom space
· Develops and implements individualized learning plans, small and whole group lesson plans and classroom activities consistent with UMCS instructional guidelines
· Assesses students regularly in accordance with UMCS guidelines, examines student assessment data, and refines learning plans to differentiate instruction for each student
· Collaborate with UMCS team members to improve own and others' instructional practices; shares best practices
· Provides students and their families with regular and timely information on classroom activities and student progress; finds ways to involve parents/guardians in their students' education
· Support students with IEP’s, 504 plans, and English Language Learners through implementation of program accommodations, tiered support in class, and collaboration with RTI team members.
· Demonstrate knowledge of, and support, Urban Montessori's mission, vision, value statements, standards, policies and procedures, operating instructions, confidentiality standards, and the code of ethical behavior
·  Perform all other duties as necessary as instructed by supervisor

Qualifications
Education and/or Experience
· Montessori certification and training (with appropriate documentation) and/or California Multiple Subject credential (On-site Montessori Training is available for educators with non-Montessori experience, free of cost.)
· 3+ years successful teaching experience in a Montessori classroom in an urban setting

As required under Education Code Section 48000(g)(4), and subject to any future amendments, all teachers who are first assigned to a transitional kindergarten classroom after July 1, 2025, must possess at least one of the following:
· At least 24 units in early childhood education, or childhood development, or both.
· As determined by the Charter School, professional experience in a classroom setting with preschool age children that is comparable to 24 units of early childhood education, or childhood development.
· A child development teacher permit, or an early childhood education specialist credential, issued by the Commission on Teacher Credentialing.


Lead Teacher, Adolescent

The Lead Teacher is responsible for leading the implementation of the instructional program and works in collaboration with the Support Teachers and the UMCS community stakeholders to create a child-centered, powerful educational experience for Urban Montessori students. 

Responsibilities
· Establishes an inspiring classroom setting that is organized and engaging, with systems and procedures that manage student behavior, movement, and learning
· Takes leadership in guiding a support teacher; ensures all adults are maximized in the classroom
· Establishes a powerful classroom culture where children have high expectations for themselves and for others, are self-motivated and self-directed, have pride in themselves and in their community, care about themselves and their community, and where children value and love learning
· Develops and implements individualized learning plans, small and whole group lesson plans and classroom activities consistent with UMCS instructional guidelines
· Assesses students regularly in accordance with UMCS guidelines, examines student assessment data, and refines learning plans to differentiate instruction for each student
· Collaborate with UMCS team members to improve own and others' instructional practices; shares best practices
· Provides students and their families with regular and timely information on classroom activities and student progress; finds ways to involve parents/guardians in their students' education
· Demonstrate knowledge of, and support, Urban Montessori's mission, vision, value statements, standards, policies and procedures, operating instructions, confidentiality standards, and the code of ethical behavior

Qualifications
Education and/or Experience
· Montessori Adolescent certification and training (with appropriate documentation) preferred
· California Multiple Subject credential or ability to obtain an Intern Multiple Subject credential
· 3+ years successful teaching experience in a Montessori classroom in an urban setting preferred


Support Teacher

The Support Teacher works with the Lead Teacher to create a child-centered, powerful educational experience for Urban Montessori's students.

Responsibilities
· Partners effectively with the lead teacher to ensure children are growing and achieving at high levels through work tracking, progress monitoring and observation of students
· Under the direction of the Lead Teacher, generates a powerful classroom culture where children have high expectations for themselves and for others, are self-motivated and self-directed, have pride in and care for themselves and their community, and value as well as love learning
· Assists students with activities in the classroom as needed
· Support and coordinates classroom systems and procedures like, snack, body breaks and more
· Supports and implements small and whole group lesson plans and classroom activities consistent with UMCS instructional guidelines as directed by the Lead Teacher
· Assists in establishing and maintaining a harmonious and safe classroom environment
· Builds strong relationships with young people and their families
· Maintain the physical environment daily (Makes sure that consumables used daily are stocked and maintained, dust shelves weekly, disinfects tables and chairs after food is served on them and at the end of the day, organizes materials on the shelves at the end of the day, etc.)
· Participates in weekly all school and department faculty and staff meetings
· Collaborates with UMCS team members to improve own and others' instructional practices; shares best practices
· Works as a team member in team, level, and whole-school settings to create a strong professional learning community
· Meets weekly with the Lead Teacher to set goals and plan
· Documents incidents and accidents and communicates with lead teacher, administration, and families as needed. 
· Maintains accurate attendance records 
· Is responsible for leading the classroom e.g. following the schedule, rules and emergency policies when the lead teacher is absent
· Demonstrate knowledge of, and support, Urban Montessori's mission, vision, value statements, standards, policies and procedures, operating instructions, confidentiality standards, and the code of ethical behavior
· Perform all other duties as necessary as instructed by lead teacher and supervisor

Education and/or Experience
· Bachelor’s degree preferred
· Ability to speak and write in English
· Two years of successful experience working with students from diverse backgrounds
· CPR and first aid training preferred


Montessori Coach

The Montessori Coach (MC) will join our team in establishing a strong learning community for our teachers, students, and families.  The MC will focus on improving student engagement and achievement by developing a strong curricular framework, quality teachers, teams, and systems.  All of this is in service of our mission, ensuring that every child achieves to the best of their ability.
 
Responsibilities
Leader and Coordinator of School Systems
· Collaborate with Assistant Head of School and Director of Student Services to develop, build action plans, coordinate, and lead the vision for a variety of school systems. May include but not limited to:
. Ensure that all students have access to full breadth of Montessori curriculum that is aligned with California Standards
. Building positive school culture and climate
. Further defining and mapping UMCS instructional anchors and practices
. Design, manage, and analyze multiple data streams, to identify areas of strength and problems of practice for school, teams, individuals, and self
. Monitor, assess, and revise plans based on outcomes
. Facilitate teams and individuals to analyze and use student and school-wide data to inform and shift practice
. Coordinate and support assessment systems
. Collaborate to support and monitor the progress of English language learners

Coach and Developer of Teachers and Support Staff
· Observe, coach, and develop TK-8 teaching staff utilizing knowledge of adult learning theory and in alignment with school design principles.
· Collaborate with Assistant Head of School to recruit, interview, hire and on-board new instructional staff.
· Collaborate with our School Leadership Team (SLT) to establish, support and progress monitor school-wide goals.
· Collaborate with our School Leadership Team (SLT) to design, implement, and lead professional development experiences for instructional staff.
· Effectively manage small teams that are essential to the UMCS mission. These teams may include: Levels Team, Lesson Study, Child Study, School Leadership Team

Supporter of Students and Families
· Collaborate with the Director of Student Services in developing, implementing, communicating, evaluating, and revising a multi-tiered system of academic, behavioral and social emotional supports enabling every student to access the services they need to achieve at their optimal rate.
· Facilitate the classroom placement process including communication with families and teachers
· Communicate clearly and in a timely fashion with families as needed.  
  
Qualifications
· Ability to coach and develop instructional staff to best implement UMCS pedagogies and systems  
· Demonstrate effective communication through professional collaboration, coaching students, acting as liaison with families and managing diverse teams
· Experience with two or more of the following: instructional coaching, team facilitation, staff management, data analysis
· B.A. or B.S. required, Master’s Degree preferred
· California Elementary (Multiple Subject) Teaching Credential
· Montessori Credential at 2 level - AMS or AMI (Primary and Elementary preferred))  
· 3-5+ years experience leading in schools with urban youth
· 3-5+ years experience teaching in urban schools
· 3-5+ years experience in Montessori schools
· Bilingual in Spanish preferred


Director of Student Support Services

The Director will lead the development of a vision and program to serve our tier 2 and 3 needs - academic, behavioral and social-emotional - and ensure staff are able to provide quality services and supports to our most struggling students; lead the development, refinement, and iteration of UMCS’s student services; and work in collaboration with the UMCS’s Instructional Leadership Team. They will take the lead in ensuring RTI and Special Education staff have all they need to provide effective supports – curricula, assessments, coaching, professional development, and instructional materials. They will lead and project manage the development of a vision and program to serve the neediest children at UMCS. They will work collaboratively with a dynamic group of educational leaders.
  

Responsibilities
Tier 2 Supports
· Champion the vision of serving all children in as inclusive settings as possible; inspire innovation in serving our struggling students
· Work in collaboration with Leadership team to ensure there are quality tier 2 interventions in place for academic, behavioral, and social emotional needs
· Evaluate the effectiveness of tier 2 investments and report regularly to the Head of School and Instructional Leadership Team on tier 2 quality and effectiveness
· Support Nautilus Implementation schoolwide
· Oversee Child Study Process and Data Tracking (UMCS’s internal COST process)
· Oversee SART/SARB and other attendance support initiatives and teams
· Ensure all tier 2 providers are receiving feedback, coaching and quality professional development
· Work in collaboration with Leadership team to create and implement climate and culture initiatives to address areas of growth identified through student survey data
Special Education
· Support the mission, vision, and core values of Urban Montessori charter School
· Lead the development of programming for Special Education programs
· Ensure legal compliance of all Special Education programs, staff, and IEPs; audit IEPs regularly for compliance and quality
· Lead and manage all contracts and partnerships to support Special Education students
· Be responsible for staying up-to-date on best practice and research in Special Education
· Monitor student performance data and effectiveness of instructional responses at an organization-level
· Oversee professional development for general education and special education staff; develop and lead professional development
· Recruit, hire, train, and evaluate Special Education staff

Qualifications
· 3+ years teaching experience (preferably in Special Education)
· 2+ years coaching/instructional leadership experience 
· Bachelor’s Degree
· Valid California Teaching Credential (preferably in Special Education)
· Valid Administrative Services Credential (or willingness and ability to obtain one)
· Must possess a growth mindset and be able to use feedback to refine practice.
· Innovative spirit with respect to serving all children
· A firm and unwavering belief that ALL children can be served effectively in a differentiated and personalized public education system
· Proven experience working effectively with tier 3 students


School Counselor

Essential Duties and Responsibilities:
· Counsels students individually and in small groups for specifically identified needs including personal, academic and vocational growth. 
· Ability to establish and maintain effective working relationships with students, teachers, school administrators, parents, and community representatives. 
· Consults with parents, school staff, other educational specialists and community agency personnel.
· Ability to counsel students and parents on sensitive problems and to communicate ideas clearly and concisely, orally and in writing.
· Assists with the coordination and interpretation of standardized testing. 
· Ability to work under pressure and effectively plan, organize and coordinate work independently. 
· Adaptable to changing priorities and be able to successfully complete multiple assignments. 
· Demonstrate comprehensive knowledge and understanding of the social and cultural foundations of education. Use professional literature, evidence-based research, and continuing education to inform best practices.
· Engage and network with providers outside of UMCS in order to stay up-to-date on trends, best practices, and research. 
· Document services to ensure accurate and up to date progress monitoring and accountability. 
· Attends staff meetings and other professional development. 

Qualifications
· Bachelor’s degree or higher from an accredited college or university 
· Completion and graduation from an accredited school counseling professional program recognized by the California Department of Education including all fieldwork requirements 
· Two years of experience as a school counselor 
· Current license from the California Commission on Teacher Credentialing (CTC) 
· CPR and first aide certification 
· Pass state and federal backgrounds and TB test 



REQUIRED EDUCATIONAL LEVEL / CREDENTIALING

Urban Montessori’s Lead Teachers will be required to hold the California Commission on Teacher Credentialing (“CCTC”) certificate, permit, or other document required for the teacher’s certificated assignment, in accordance with Education Code section 47605(l), and shall meet requirements under ESSA and California state licensure. The Charter School may use local assignment options authorized in statute and regulations for the purpose of legally assigning certificated teachers, in the same manner as a governing board of a school district. Teachers employed by charter schools during the 2019–20 school year shall have until July 1, 2025, to obtain the certificate required for the teacher’s certificated assignment. The minimum qualifications for teachers are:

· Hold at least a bachelor's degree from an accredited institution of higher education.
· Hold the Commission on Teacher Credentialing certificate, permit or other document required for the teacher’s certificated assignment. (Education Code Section 47605(l)).
· Obtain a certificate of clearance and satisfy the requirements for professional fitness (unless included in credential).

Instructional staff will not assign grades or approve student work assignments without the approval of a certificated teacher. All non-instructional staff will possess experience and expertise appropriate for their position within the school.

Urban Montessori will maintain auditable files of teacher credentials on site, subject to periodic inspection by the chartering authority, in compliance with applicable law. 


HUMAN CAPITAL STRATEGY

Recruitment and Retention

Urban Montessori shall develop comprehensive recruitment procedures to attract well qualified, credentialed teachers, strong visionary leaders, and exceptional staff. The Urban Montessori recruitment strategies for employing well qualified teachers shall include using established teacher recruiting services, such as EdJoin and Montessori-specific job boards, college employment fairs, posting on educational listservs and networking, as well as developing strategic partnerships. 

Urban Montessori is in the process of developing strategic partnerships with Montessori teacher training programs in the Bay Area. These programs will provide teacher interns in the classrooms who will work under the leadership of the lead teachers. The Assistant Head of School will work with each Lead Teacher to build a professional development plan for every support teacher and intern to ensure the Charter School is building the capacity of our aides and interns as teachers. The Charter School is committed to developing a career ladder initiative to professionally support and develop the staff in their career planning and to ensure staff members are able to grow and advance within the Urban Montessori organization.

Development

Professional development will be provided on an ongoing basis and will be built into the school calendar. Professional development workshop days include:
· An intensive two-week Summer Institute to review data, map standards, build curriculum units, build interventions plans for struggling children, develop design challenges
· Weekly two-hour professional development sessions 
· Daily teacher collaboration time
· Designated times throughout the term where staff meet with the Director of Instruction around their individual professional growth, observe other classrooms, attend professional development opportunities, and review student growth data
· Other designated whole-group professional development days scheduled throughout the year
· Additional individualized professional development plans developed collaboratively between staff and the Director of Instruction

Professional development needs will be assessed through analysis of student assessment data, annual staff surveys, evaluations and observations, and in alignment with the multi-year strategic plan on the implementation of the educational program. Because the staff consists of lead Montessori teachers as well as other specialists who support Montessori instruction in the morning and lead instruction in design, arts, foreign language and/or ELD in the afternoon, professional development will be partially differentiated by role and partially whole school. All teachers will come together around the following core program elements:
· Cycles of Inquiry
· English Language Development
· Response to Intervention
· School Wide Culture

Otherwise, professional development with be highly-differentiated to ensure teachers are receiving the support they need to move their practice.

In accordance with Education Code Section 44259.1, which requires that school district teachers in the State of California earn their Professional Clear Credential through on the job mentoring and training, teachers will participate in a CCTC approved Induction Program to earn their Clear Credential. By the completion of the program, educators will have completed a portfolio showing evidence of their professional learning in each of the six Induction standards in the California Standards for the Teaching Profession (“CSTP”) framework. 

The Charter School will also continue to pursue strategic partnerships with organizations like the Design School at Stanford University, Alameda County Office of Education, Stanford Redesign Network, Project Zero, Grand Lake Montessori, and others to share best practices around teacher development and leverage specialists in arts integration, performance assessments, Montessori practices, teaching diverse populations, and design thinking.


EVALUATION

Supervisors will conduct performance reviews with all regular full-time and regular part-time employees annually. Supervisors may conduct informal performance reviews and goal setting sessions more often if they choose. Performance reviews are designed for the supervisor and the employee to discuss the employee’s current job tasks, encourage and recognize attributes, and discuss positive, purposeful approaches for meeting work-related goals. Together, employee and supervisor discuss ways in which the employee can accomplish goals or learn new skills. The goal setting sessions are designed for the employee and their supervisor to make and agree on new goals, skills, and areas for improvement.


PERSONNEL POLICIES

The Head of School will adopt and maintain personnel policies that will be compiled and included in a personnel manual provided to all employees upon commencing employment. The Head will recommend for adoption by the Board any personnel policies that the Authorizer or the law require the Board adopt.




	[bookmark: _Toc177924228]ELEMENT 7: SCHOOL SAFETY



Governing Law: The procedures that the charter school will follow to ensure the health and safety of pupils and staff. These procedures shall require all of the following:
(i) That each employee of the charter school furnish the charter school with a criminal record summary as described in Section 44237.
(ii) The development of a school safety plan, which shall include the safety topics listed in subparagraphs (A) to (K), inclusive, of paragraph (2) of subdivision (a) of Section 32282. For schools serving pupils in any of grades 7 to 12, inclusive, the development of a school safety plan shall also include the safety topic listed in subparagraph (L) of paragraph (2) of subdivision (a) of Section 32282.
(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter school.
[Education Code Section 47605(c)(5)(F)]


In order to provide safety for all children and staff, Urban Montessori maintains a complete guide of health and safety policies and procedures including immunizations, health screenings, administration of medication, a drug free and tobacco free campus and first aid and emergency procedures in case of fire, bomb threat, earthquake, flooding, crash, intrusion, or any other disaster. The health and safety guide is maintained on site and is available for Authorizer review on an ongoing basis. It has been developed in consultation with the School’s insurance carriers and risk management experts. 

The health and safety policies and procedures are incorporated into the Charter School’s Student and Family Handbook, Employee Handbooks, and School Site Safety Plan and are updated on an ongoing basis by the Head of School or designee and adopted annually by the Board of Directors. Urban Montessori shall ensure that staff are trained annually on the health and safety policies. 

The following is a summary of the health and safety policies of Urban Montessori’s Risk Management Plan.


PROCEDURES FOR BACKGROUND CHECKS

As required by Education Code Sections 44237 and 45125.1, new employees and contractors as well as non-parent volunteers at the School, must submit two sets of fingerprints to the California Department of Justice for the purpose of obtaining a criminal record summary (LiveScan fingerprinting may be used as an alternative). The Head of School or designee shall monitor compliance with this policy and report to the Urban Montessori Board of Directors on an as needed basis. The Charter School shall not hire any person, in either a certificated or classified position, who has been convicted of a violent or serious felony except as otherwise provided by law, pursuant to Education Code Sections 44830.1 and 45122.1. The Urban Montessori Board Chairman or designee shall monitor the fingerprinting and background clearance of the Head of School. Volunteers who will volunteer outside of the direct supervision of a credentialed employee shall be fingerprinted and receive background clearance prior to volunteering without the direct supervision of a credentialed employee. 

ROLE OF STAFF AS MANDATED CHILD ABUSE REPORTERS

All non-certificated and certificated staff will be mandated child abuse reporters and will follow child abuse reporting procedures consistent with the California Child Abuse and Neglect Reporting Act and all applicable reporting laws, the same policies and procedures used by the Authorizer. The Charter School shall provide mandated reporter training to all employees annually in accordance with Education Code Section 44691.

TUBERCULOSIS RISK ASSESSMENT AND EXAMINATION

Employees and any volunteers with repeated or extended contact with children will be assessed and examined (if necessary) for tuberculosis using the Mantoux Tuberculin skin test or must provide a negative TB test conducted within the last four years or if tested positive for TB must furnish a certificate from a health provider that they are free from communicable TB prior to commencing employment or volunteering as required by Education Code Section 49406. All employees will be retested for TB at least every four years.
[bookmark: _heading=h.14hx32g]
IMMUNIZATIONS

[bookmark: _Hlk151589949]All children enrolled and staff will be required to provide records documenting immunizations as is required at public schools pursuant to Health and Safety Code Sections 120325-120375, and Title 17, California Code of Regulations Sections 6000-6075. All rising 7th grade students must be immunized with a pertussis (whooping cough) vaccine booster. 

Upon a student’s admission or advancement to 6th grade, the Charter School shall submit to the student and their parent or guardian a notification that advises students to adhere to current immunization guidelines regarding human papillomavirus (“HPV”) before admission or advancement to 8th grade, consistent with the requirements of Education Code Section 48980.4 and Health and Safety Code Section 120336.

MEDICATION IN SCHOOL

[bookmark: _Hlk506549309][bookmark: _Hlk151590041]Urban Montessori will adhere to Education Code Section 49423 regarding administration of medication in school. The Charter School will adhere to Education Code Section 49414 regarding epinephrine auto-injectors and training for staff members; To the extent the Charter School maintains a stock of albuterol inhalers to respond to respiratory distress in students, the Charter School shall comply with the requirements of Education Code Section 49414.7, including with respect to training, notices, and the stocking of albuterol inhalers.

[bookmark: _heading=h.23muvy2]EMERGENCY EPINEPHRINE AUTO-INJECTORS

Urban Montessori shall adhere to Education Code Section 49414 regarding the provision and use of emergency epinephrine auto-injectors by trained office staff or volunteers at school; per AB 1651 (2023), the Charter School shall store emergency epinephrine auto-injectors in an accessible location upon need for emergency use and include that location in annual notices required by law.
[bookmark: _heading=h.is565v]
VISION, HEARING, SCOLIOSIS

Children will be screened for vision, hearing and scoliosis in accordance with Education Code Section 49450, et seq., as applicable to the grade levels served by Urban Montessori.

DIABETES

The Charter School will provide an information sheet regarding type 2 diabetes to the parent or guardian of incoming 7th grade students, pursuant to Education Code Section 49452.7. The information sheet shall include, but not be limited to, all of the following:

1. A description of type 2 diabetes.

2. A description of the risk factors and warning signs associated with type 2 diabetes.

3. A recommendation that students displaying or possibly suffering from risk factors or warning signs associated with type 2 diabetes should be screened for type 2 diabetes.

4. A description of treatments and prevention methods of type 2 diabetes.

5. A description of the different types of diabetes screening tests available.

The Charter School shall make the type 1 diabetes informational materials accessible to the parent or guardian of a pupil when the pupil is first enrolled in elementary school.
[bookmark: _heading=h.32rsoto]
SUICIDE PREVENTION POLICY

The Charter School shall maintain a policy on student suicide prevention in accordance with Education Code Section 215. The Charter School shall review, at minimum every fifth year, its policy on pupil suicide prevention and, if necessary, update its policy. Pursuant to AB 58 (2021-22), the Charter School will also review and update its suicide prevention policy by January 1, 2025 to incorporate best practices identified by the California Department of Education’s model policy, as revised.

PREVENTION OF HUMAN TRAFFICKING

The Charter School shall identify and implement the most appropriate methods of informing parents and guardians of students in grades 6 through 12 of human trafficking prevention resources.
[bookmark: _heading=h.jlx5melcab8w]
MENSTRUAL PRODUCTS

The Charter School shall stock the school’s restrooms at all times with an adequate supply of menstrual products, available and accessible, free of cost, in all women’s restrooms and all-gender restrooms, and in at least one men’s restroom. The Charter School shall post a notice regarding the requirements of Education Code Section 35292.6 in a prominent and conspicuous location in every restroom required to stock menstrual products, as specified. This notice shall include the text of Education Code Section 35292.6 and contact information, including an email address and telephone number, for a designated individual responsible for maintaining the requisite supply of menstrual products.

ALL GENDER RESTROOMS

On or before July 1, 2026, the Charter School shall provide and maintain at least one all-gender restroom for voluntary student use at each of its schoolsites that has more than one female restroom and more than one male restroom designated exclusively for student use. The restroom shall have signage identifying the bathroom as being open to all genders, it shall remain unlocked, unobstructed, and easily accessible by any student, and be available during school hours and school functions when students are present.  The Charter School shall designate a staff member to serve as a point of contact and to post a notice regarding these requirements.

NUTRITIONALLY ADEQUATE FREE OR REDUCED PRICE MEAL

The Charter School shall provide breakfast and lunch free of charge during each school day to any pupil who requests a meal without consideration of the pupil’s eligibility for a federally funded free or reduced-price meal, with a maximum of one free meal for each meal service period. The meals provided under this paragraph shall be nutritionally adequate meals that qualify for federal reimbursement. 

The Charter School shall provide each student adequate time to eat as determined by the Charter School in consideration of available guidance. 

RECESS

As of the 2024-25 school year and except where a field trip or other educational program is taking place, if the Charter School provides recess, to the extent required by Education Code Section 49056, the Charter School shall provide supervised and unstructured recess, distinct from physical education courses and mealtimes, of at least 30 minutes on regular instructional days and at least 15 minutes on early release days.  The Charter School shall not restrict a student’s recess unless there is an immediate threat to the physical safety of the student or one or more of their peers.

CALIFORNIA HEALTHY YOUTH ACT

The Charter School shall teach sexual health education and human immunodeficiency virus (“HIV”) prevention education to students in grades 7-8, at least once, pursuant to the California Healthy Youth Act (Education Code Section 51930, et seq.).

MENTAL HEALTH EDUCATION

If the Charter School offers one or more courses in health education to students in grades 7-8, the Charter School shall include in those courses instruction in mental health that meets the requirements of Education Code Section 51925, et seq.

MENTAL HEALTH INFORMATION

The Charter School shall create and post a poster at the schoolsite identifying approaches and resources addressing student mental health in compliance with Education Code Section 49428.5. The poster shall be displayed in English and the primary language(s) spoken by 15 percent or more of students enrolled at the schoolsite. The poster shall be prominently and conspicuously displayed in appropriate public areas that are accessible to, and commonly frequented by, students at the schoolsite. The poster shall also be digitized and distributed online to students through social media, internet websites, portals, and learning platforms at the beginning of each school year.

SCHOOL SAFETY PLAN

The Charter School shall adopt a School Safety Plan, to be reviewed and updated by March 1 of every year, which shall include identification of appropriate strategies and programs that will provide or maintain a high level of school safety and address the Charter School’s procedures for complying with applicable laws related to school safety, including the development of all of the following pursuant to Education Code Section 32282(a)(2)(A)-(L):
· child abuse reporting procedures 
· routine and emergency disaster procedures, including adaptations for students with disabilities in compliance with the ADA 
· earthquake emergency procedures
· policies for students who committed an act under Education Code Section 48915(c) and other Charter School-designated serious acts leading to suspension, expulsion, or mandatory expulsion recommendations, pursuant to Education Code Section 48900. 
· procedures to notify teachers of dangerous students pursuant to Education Code Section 49079
· a discrimination and harassment policy consistent with Education Code Section 200
· provisions of any schoolwide dress code that prohibits students from wearing “gang-related apparel,” if applicable
· procedures for safe ingress and egress of pupils, parents, and employees to and from the Charter School
· appropriate strategies and programs that will provide a safe and orderly environment conducive to learning
· the rules and procedures on school discipline adopted pursuant to Education Code Sections 35291, 35291.5, and 47605
· procedures for conducting tactical responses to criminal incidents, including procedures related to individuals with guns on school campuses and at school-related functions.
· procedures to assess and respond to reports of any dangerous, violent, or unlawful activity that is being conducted or threatened to be conducted at the school, at an activity sponsored by the school, or on a schoolbus serving the school
· a protocol in the event a pupil is suffering or is reasonably believed to be suffering from an opioid overdose

Urban Montessori’s School Safety Plan shall be drafted specifically to the needs of the facility in conjunction with law enforcement and the Fire Marshal. If utilizing facilities that were previously used as a school site, any existing emergency preparedness plan for the school site shall be used as a starting basis for updating the plan for Urban Montessori. Staff shall receive training in emergency response, including appropriate “first responder” training or its equivalent. 

Disaster procedures included in the School Safety Plan shall address and include adaptations for students with disabilities. To the extent an employee, parent/guardian, educational rights holder, or student brings concerns regarding the procedures to the Head of School and, if there is merit to the concern, the Head of School shall direct the School Safety Plan to be modified accordingly. 

[bookmark: _heading=h.1hx2z1h]WORKPLACE VIOLENCE PREVENTION PLAN

As of July 1, 2024, the Charter School shall establish, implement, and maintain, at all times in all work areas, an effective workplace violence prevention plan consistent with the requirements of Labor Code Section 6401.9.

BLOOD BORNE PATHOGENS

Urban Montessori shall meet state and federal standards for dealing with blood borne pathogens and other potentially infectious materials in the work place. The Head of School shall establish a written infectious control plan and provide training to staff to protect employees and children from possible infection due to contact with blood borne viruses, including HIV and hepatitis B virus (HBV). Whenever exposed to blood or other bodily fluids through injury or accident, children and staff should follow current medical protocol for disinfecting procedures.

[bookmark: _heading=h.41wqhpa]DRUG FREE/ALCOHOL FREE/SMOKE FREE ENVIRONMENT

Urban Montessori shall function as a drug, alcohol and smoke-free workplace.

[bookmark: _heading=h.2h20rx3]FACILITY SAFETY

Urban Montessori shall utilize facilities that are either compliant with the Field Act or the California Building Standards Code. The Charter School affirms that it will comply with ADA access requirements and will meet the building requirements described in Education Code 47610. Urban Montessori agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at its facilities to ensure that they are maintained in an operable condition at all times. The Charter School shall conduct fire drills as required under Education Code Section 32001.
[bookmark: _heading=h.w7b24w]
BULLYING PREVENTION

The Charter School shall adopt procedures for preventing acts of bullying, including cyberbullying. The Charter School shall annually make available the online training module developed by the CDE pursuant to Education Code Section 32283.5(a) to certificated schoolsite employees and all other schoolsite employees who have regular interaction with children.

COMPREHENSIVE ANTI-DISCRIMINATION AND SEXUAL HARASSMENT POLICIES AND PROCEDURES

Urban Montessori is committed to providing schools that are free from discrimination and sexual harassment, as well as any harassment based upon as the actual or perceived characteristics of race, religion, creed, color, gender, gender identity, gender expression, nationality, national origin, ancestry, age, medical condition, marital status, sexual orientation, sex and pregnancy, physical or mental disability, childbirth or related medical conditions, military and veteran status, denial of family and medical care leave, or on the basis of a person’s association with a person or group with one or more of these actual or perceived characteristics, or any other basis protected by federal, state, local law, ordinance or regulation. Urban Montessori will adopt the Authorizer’s comprehensive policy to prevent and immediately remediate any concerns about discrimination, sexual discrimination, or harassment at Urban Montessori (including employee to employee, employee to student, and student to employee misconduct). Misconduct of this nature is very serious and will be addressed in accordance Urban Montessori sexual harassment policy, included in the Employee Handbook. A copy of the policy shall be provided as part of any orientation program conducted for new and continuing pupils at the beginning of each quarter, semester, or summer session, as applicable, and to each faculty member, all members of the administrative staff, and all members of the support staff at the beginning of the first quarter or semester of the school year, or at the time that there is a new employee hired. 
[bookmark: _heading=h.fytgi9fekksf]
SUPPORTING LGBTQ STUDENTS
Commencing with the 2025-26 school year and ending with completion of the 2029-30 school year, the charter school shall use an online training delivery platform and curriculum to provide at least 1 hour of required LGBTQ cultural competency training annually to teachers and other certificated employees and maintain records of such training as required by Education Code Section 218.

HOMICIDE THREATS 
[bookmark: _heading=h.gezi97rqixbi]
The Charter School shall comply with all requirements under Education Code Sections 49390-49395 regarding mandatory reporting in response to homicidal threats. All employees and Board members who are alerted to or who observe any threat or perceived threat in writing or through an action of a student that creates a reasonable suspicion that the student is preparing to commit a homicidal act related to school or a school activity shall make a report to law enforcement.
[bookmark: _heading=h.wlpjeaog9r4]
GUN SAFETY NOTICE
[bookmark: _heading=h.ifaisk3ls501]
At the beginning of the first semester of each school year, the Charter School shall distribute a notice to the parents/guardians of each student addressing California’s child gun access prevention laws and laws related to firearm safety utilizing the most updated model language published by the California Department of Education.
[bookmark: _heading=h.3g6yksp]
ATHLETIC PROGRAMS

In the event the Charter School offers Athletic Programs, the School shall comply with all applicable laws related to health and safety policies and procedures surrounding athletic programs at charter schools, including but not limited to providing information to athletes regarding sudden cardiac arrest and annually providing each athlete an Opioid Factsheet for Patients. 

TRANSPORTATION SERVICES

Effective July 1, 2025, the Charter School shall comply with the requirements of Education Code Section 39875€, if applicable, relating to background checks and testing for individuals providing transportation services for students. 


Please see the appendices for the Urban Montessori Charter School Comprehensive School Safety Plan Health and Safety Manual.

	[bookmark: _Toc177924229]ELEMENT 8: RACIAL BALANCE



Governing Law: The means by which the charter school will achieve a balance of racial and ethnic pupils, special education pupils, and English learner pupils, including redesignated fluent English proficient pupils, as defined by the evaluation rubrics in Section 52064.5, that is reflective of the general population residing within the territorial jurisdiction of the school district to which the charter petition is submitted. 
[Education Code Section 47605€(5)(G)]


As required by law, the Charter School will conduct a variety of outreach activities to attract a student body reflective of the general population residing within the territorial jurisdiction of Oakland Unified School District, and to achieve a balance of racial and ethnic students, special education students, and English learner students, including redesignated fluent English proficient students. This will include extensive outreach to preschool programs both public and private, parent groups, churches, neighborhood groups, community organizations, and youth service organizations. All materials will be translated into multiple languages, and materials will be posted at various community public spaces. The Charter School is also a participant in the Oakland Enrolls application system. 

Additional outreach strategies include, but are not limited to: 

1. Participating in the Oakland Unified School District’s common charter enrollment process, Oakland Enrolls
2. Establishing an enrollment timeline and process that allows for a broad-based recruiting and application process. Typically, formal outreach activities for the following school year’s enrollment begin in November, and the lottery is held in March. 
3. Creating and distributing enrollment brochures and forms in various languages, including English and Spanish. 
4. Meetings with and presentations to local preschools and Head Start programs, parent groups, neighborhood groups, community organizations, churches, and youth service organizations. 
5. Posting enrollment information on the website in multiple languages 
6. Targeted marketing in the 880 corridor through physical and web-based applications.
7. Hosting Montessori 101 workshops in target communities where families have less exposure to and understanding of the Montessori model
8. Holding open houses and hosting scheduled tours for interested parents. During open enrollment season, the Charter School will typically have 2-3 open houses per neighborhood.
9. Advertising openings by posting flyers in neighborhoods, distributing flyers at local grocery stores, buying ad space on buses or in the newspaper, and sending information via direct mail. 

The site coordinator plays a key role in fielding calls about enrollment, coordinating open houses and presentations, and assisting individual families to fill out the Interest Form and enrollment applications. 

Urban Montessori Charter School recognizes that the Montessori model may be more known and desired by families who have had access to predominantly private Montessori preschools. The Charter School is therefore committed to doing extensive outreach to communities that may have not had experience with Montessori and organizing a virtual tour of a Montessori classroom as part of our outreach to ensure families with less exposure to Montessori can make thoughtful choices.  




	[bookmark: _Toc177924230]ELEMENT 9: ADMISSION POLICY



Governing Law: Admission policies and procedures, consistent with [Education Code Section 47605] subdivision (E). 
[Education Code Section 47605€(5)(H)]


Urban Montessori is open to all children. The Charter School makes the following assurances regarding admission:
· The Charter School will enroll all pupils who wish to attend and if the number of pupils who wish to attend the charter school exceeds the charter school’s capacity, attendance, except for existing pupils of the charter school, will be determined by a public random drawing.
· The Charter School will be an open enrollment, tuition-free public school with no specific requirements for admission (e.g., minimum grade point average, test scores, discipline records, etc.) as outlined in Education Code Section47605€(2)(A). No test or assessment shall be administered to students prior to acceptance and enrollment into the school. 
· The Charter School will comply with all laws establishing minimum and maximum age for public school admission and attendance. 
· The Charter School is committed to providing a safe, discrimination-free and harassment-free education to its children. 
· The Charter School will be nonsectarian in its programs, admission policies, and all other operations.
· The Charter School will not charge tuition. 
· The Charter School shall not discriminate against any pupil on the basis of the characteristics listed in Education Code Section 220 (actual or perceived disability, gender, gender identity, gender expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code, including immigration status, or association with an individual who has any of the aforementioned characteristics). 
· The Charter School will ensure that all application materials provide complete information regarding application procedures, key dates, and admission preferences and requirements consistent with approved charter.
· If a pupil is expelled or leaves Urban Montessori Charter School without graduating or completing the school year for any reason, Urban Montessori Charter School shall notify the superintendent of the school district of the pupil’s last known address within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the pupil, including report cards or a transcript of grades, and health information. If the pupil is subsequently expelled or leaves the school district without graduating or completing the school year for any reason, the school district shall provide this information to the Charter School within 30 days if the Charter School demonstrates that the pupil had been enrolled in the School. [Ref. Education Code Section 47605€(3)]
· Admission to the Charter School shall not be determined according to the student’s place of residence or that of the student’s parent or guardian, within the state of California, except as provided below. 

While admission tests will not be required prior to acceptance and enrollment in school, assessments will be administered to determine individual instructional programs once children are admitted. These tests will serve as diagnostics of children’ reading, writing and math skills.

In accordance with Education Code Section 47605€(4)(A), the Charter School shall not discourage a pupil from enrolling or seeking to enroll in the charter school for any reason, including, but not limited to, academic performance of the pupil or because the pupil exhibits any of the characteristics described in Education Code Section 47605€(2)(B)(iii), including pupils with disabilities, academically low-achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or pupils based on nationality, race, ethnicity, or sexual orientation. Similarly, in accordance with Section 47605€(4)(C), the Charter School shall not encourage a pupil currently attending the Charter School to disenroll from the Charter School or transfer to another school for any reason, including, but not limited to the academic performance of the pupil or because the pupil exhibits any of the characteristics described in Education Code Section 47605€(2)(B)(iii), as listed above.

Pursuant to Education Code Section 47605€(4)(D), the Charter School shall post a notice developed by the CDE on the Charter School website, outlining the requirements of Section 47605€(4), and make this notice available to parents (i) when a parent, guardian, or pupil inquires about enrollment, (ii) before conducting an enrollment lottery and, (iii) before disenrollment of a pupil.
[bookmark: _heading=h.3tm4grq]
In accordance with Education Code Sections 49011 and 47605€(2)(B)(iv), admission preferences shall not require mandatory parental volunteer hours as a criterion for admission or continued enrollment.
[bookmark: _heading=h.28reqzj]
[bookmark: _Toc177924231]STUDENT RECRUITING AND ENROLLMENT GROWTH

Urban Montessori will use a variety of strategies to actively recruit a diverse student population who understand and value the Charter School’s mission and are committed to the School’s instructional and operational philosophy. Participation in Oakland Enrolls common application process has been added as a key strategy.

Urban Montessori, as part of Oakland Enrolls, commits to participation in a common application and timeline that ensures equitable access to educational opportunities for all students of all demographic backgrounds and academic abilities. Urban Montessori will utilize only the Oakland Enrolls Charters application and align enrollment timelines with Oakland Enrolls enrollment due dates (e.g., application and confirmation dates). The Charter School in conjunction with Oakland Enrolls commits to establishing recruitment and enrollment strategies that will support achieving a student demographic that is aligned to the demographics of Oakland. The Oakland Enrolls application will be available in nine different languages and accessible both online and in paper. Urban Montessori will partner with Oakland Enrolls and Oakland Unified School District to ensure that all families are aware of, and able to, access enrollment and a Free Appropriate Public Education. 

The Charter school will maintain a waiting list to ensure the Charter school will meet enrollment goals. It is the goal of Urban Montessori to serve the general student population of Oakland, and the Charter school will strive to achieve a balance of racial and ethnic students, special education students, and English learner students, including redesignated fluent English proficient students that will reflect the general population residing in the territorial jurisdiction of the Oakland Unified School District and the demographics of the local traditional public schools, consistent with Education Code section 47605€(1).

Urban Montessori and Oakland Enrolls will engage in extensive community outreach and advertising to help inform families about Oakland’s School Finder tool and the Oakland Enrolls common application. These efforts may include, but are not limited to:
1. Participating in the Oakland Unified School District’s common charter enrollment process, Oakland Enrolls
2. Establishing an enrollment timeline and process that allows for a broad-based recruiting and application process. Typically, formal outreach activities for the following school year’s enrollment begin in November, and the lottery is held in March. 
3. Creating and distributing enrollment brochures and forms in various languages, including English and Spanish. 
4. Meetings with and presentations to local preschools and Head Start programs, parent groups, neighborhood groups, community organizations, churches, and youth service organizations. 
5. Posting enrollment information on the website in multiple languages 
6. Targeted marketing in the 880 corridor through physical and web-based applications.
7. Hosting Montessori 101 workshops in target communities where families have less exposure to and understanding of the Montessori model
8. Holding open houses and hosting scheduled tours for interested parents. During open enrollment season, the Charter School will typically have 2-3 open houses per neighborhood.
9. Advertising openings by posting flyers in neighborhoods, distributing flyers at local grocery stores, buying ad space on buses or in the newspaper, and sending information via direct mail. 


[bookmark: _heading=h.nwp17c][bookmark: _Toc177924232]ADMISSION AND ENROLLMENT TIMELINE

Urban Montessori is participating in the Oakland Enrolls application process, including the use of a common application and timeline. The Oakland Enrolls application is available online and in paper, and translated into nine different languages. The estimated application, public random drawing, and admission schedule and process is provided in the figure below, and may be amended by the Charter School as necessary to align with the Oakland Enrolls timeline and school needs. The final schedule and due dates will be communicated to interested parents and students on the School’s website. It is anticipated that this timeline will remain the same, but it may change over time. It may be amended without any need to formally materially revise the charter as long as changes are communicated to the ACOE and are posted on the School’s website.

	Month
	Process

	November ‐ February
	Recruitment events, bilingual information sessions, meetings with family groups, home visits, school tours

	November ‐ February
	Open Enrollment Period. Online application form available on Oakland Enrolls website and in paper at school administrative office and Oakland Enrolls website. 

	January – February
	Distribution and completion of Intent to Re-enroll Forms. Determination of current students who are returning.

	Mid-February
	All application forms due via Oakland Enrolls

	Mid-March
	Public random drawing conducted (if necessary). Admission status notification distributed to applicants via School Mint notification.

	March 30th
	Student enrollment confirmations due

	March – June
	Enrollment seminars and Community Gatherings to engage accepted families

	June – August
	Family and student orientations held



During the application window, Urban Montessori will have the opportunity to communicate with applicants to better inform them about the school’s program, this may include but isn’t limited to optional information sessions, school tours, and open houses. Following the application deadline, Urban Montessori will use a similar application for interested families to apply for Urban Montessori’s waitlist. 

[bookmark: _heading=h.37wcjv5]APPLICATION AND ADMISSION PROCESS

Application to Urban Montessori Charter School shall be completed via Oakland Enrolls, online no later than the published deadline published to be included in the random digital lottery. In order to maximize access to Urban Montessori Charter School, the application will request minimal information. Applications will be available online in English and Spanish. Urban Montessori will offer assistance in completing the application online should families request it. 

All children who wish to attend Urban Montessori Charter School shall be admitted, up to capacity. Admission to Urban Montessori Charter School shall not be determined by the place of residence of the student or his or her parent in the State, except as provided in Education Code Section 47605€(1). 

Families who submit completed application forms prior to the deadline will be notified regarding the date, time, and location of the digital lottery, and rules for the lottery process. Parents do not have to be present to participate in the lottery. Urban Montessori will ensure that the lottery process will be:
· Public, transparent and fair
· Held online during the designated and publicized timeframe identified by Oakland Enrolls
· Facilitated by an uninterested party charged with conducting the process

All applications drawn after reaching capacity will be placed on a waitlist, in the order in which they are drawn. The Charter School will communicate lottery results, and families of students who are offered admission will have until two weeks after being notified of initial lottery results to accept or decline their seat. Urban Montessori may request, at the time of, and as part of, conducting its lottery process, the provision of information necessary to apply specific admission preferences set forth in this Charter. The Charter School will communicate regarding the necessary documentation required to verify application information, such as proof of age and proof of address.

The Charter School and the County agree to adhere to the requirements related to admission preferences as set forth in Education Code Section 47605(e)(2)(B)(i)-(iv), that (1) any type of preference in the admission procedures must be approved by the chartering authority at a public hearing; (2) any preferences in the admission procedures will be consistent with federal law, the California Constitution, and Education Code Section 200; (3) any preferences in the admission procedures will not result in limiting enrollment access for pupils with disabilities, academically low-achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or pupils based on nationality, race, ethnicity, or sexual orientation; and (4) preferences shall not require mandatory parental volunteer hours as a criterion for admission or continued enrollment.

If the number of students who wish to attend Urban Montessori exceeds that school’s capacity, admission, except for existing students of Urban Montessori Charter School who are guaranteed admission in the following school year, shall be determined by a random selection. In the case of a random selection, the following applicants will receive additional weights, as described in the lottery:
1. Siblings of children currently admitted to or enrolled in Urban Montessori Charter School
2. Children of full time Urban Montessori Charter School staff

If space is not available for all children who meet the admission preferences criteria, admission will be offered in this order:

1. Children who qualify under multiple admission preferences, with ranked priority given to the children who qualify under the greatest number of admission preferences
2. Siblings of children currently enrolled at Urban Montessori
3. Children of full time Urban Montessori Staff

As part of the random selection, the following categories will receive weighted preference for admission to the school:
1. Children seeking to change schools under the public school choice provisions of ESSA (if any), one additional lottery number will be assigned for this preference. Pursuant to Education Code Section 47614.5(c)(2), this includes students who are currently enrolled in or who reside in the elementary school attendance area of the public elementary school(s) in which the Charter School is located.
2. Children of Urban Montessori Charter School Board Members after one years of service on the Board; ten additional lottery numbers will be assigned for this preference. 
3. Children residing within the boundaries of Oakland Unified School District; one additional lottery number will be assigned for this preference.

The Head of School will take all necessary efforts to ensure lottery procedures are fairly executed. Lottery spaces are pulled in order of grade level by Head or their designee and is now done with an online software provider. Separate lotteries shall be conducted for each grade in which there are fewer vacancies than pupils interested in attending. All lotteries shall take place on the same day in a single location. Lotteries will be conducted in ascending order beginning with the lowest applicable grade level. There is no weighted priority assigned to the preference categories; rather, within each grade level, students will be drawn from pools beginning with all applicants who qualify for the first preference category, and shall continue with that preference category until all vacancies within that grade level have been filled. If there are more students in a preference category than there are spaces available, a random drawing will be held from within that preference category until all available spaces are filled. If all students from the preference category have been selected and there are remaining spaces available in that grade level, students from the second preference category will be drawn in the lottery, and the drawing shall continue until all spaces are filled and preference categories are exhausted in the order provided above. 

All applications drawn after reaching capacity will be placed on a wait-list according to their draw in the lottery. This wait list will allow students the option of enrollment in the case of an opening during the current school year. Any families who decline admission or who fail to confirm will lose their position to the next name on the waiting list. The waiting list will be kept on file at the Charter School and will be valid for the duration of the school year. If a student leaves the school, that space may be offered to the next person on the waiting list. In no circumstance will the wait list carry over to the following school year. 

Public random selection rules, deadlines, dates and times will be communicated in the application form and on the Charter School website. Public notice for the date and time of the public random drawing will also be posted once the application deadline has passed. 
The Charter School will also inform parents of all applicants and all interested parties of the rules to be followed during the public random drawing process via email at least two weeks prior to the lottery date. 

ENROLLMENT

Once a child has been offered a seat at Urban Montessori, families will be required to complete the registration process which will minimally require families provide the following:
· Completion of a student registration form;
· Proof of Immunization;
· Home Language Survey;
· Completion of Emergency Medical Information Form;
· [bookmark: _heading=h.471acqr]Proof of minimum and maximum age requirements, 
· Authorization for the Charter school to request and receive student records from schools the student has attended or is currently attending[footnoteRef:12]; [12:  In accordance with Education Code Section 47605(e)(4)(B), the Charter School shall not request a pupil’s records or require a parent, guardian, or pupil to submit the pupil’s records to the Charter School before enrollment.] 

· A copy of any existing SST evaluations and recommendations for the student shall be provided;
· A copy of any existing Section 504 or IEP Plan for the student shall be provided.

ORIENTATION

Upon admission, families will be encouraged to attend a family orientation. All newly enrolled students and families are encouraged to attend and orientation before the first day of school to acclimate them to the environment, meet their teachers and become familiar with the daily routine. 




	[bookmark: _Toc177924233]ELEMENT 10: FINANCIAL AUDITS



Governing Law: The manner in which annual, independent, financial audits shall be conducted, which shall employ generally accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the satisfaction of the chartering authority. 
[Education Code Section 47605(c)(5)(I)]


An annual independent fiscal audit of the books and records of the Charter School will be conducted as required under the Schools Act, Education Code Sections 47605(c)(5)(I) and 47605(m). The books and records of the Charter School will be kept in accordance with generally accepted accounting principles, and as required by applicable law and the audit will employ generally accepted accounting procedures. The audit shall be conducted in accordance with applicable provisions within the California Code of Regulations governing audits of charter schools as published in the State Controllers K-12 Audit Guide. 

The Head of School is responsible for contracting an independent auditor and will be responsible for overseeing the independent audit. The auditor will have, at a minimum, a CPA and educational institution audit experience and be approved by the State Controller on its published list as an educational audit provider. To the extent required under applicable federal law, the audit scope will be expanded to include items and processes specified in applicable Office of Management and Budget Circulars. 

The annual audit will be completed within four months of the close of the fiscal year and a copy of the auditor's findings will be forwarded to the County Superintendent, the State Controller, and to the CDE by the 15th of December of each year. The Board of Directors will review any audit exceptions or deficiencies and develop a plan to resolve them, in 30-60 days. The Charter School will submit a report to the County proposing how any exceptions and deficiencies have been or will be resolved to the satisfaction of the County along with an anticipated timeline for the same. Any disputes between the County and the Charter School regarding the resolution of audit exceptions and deficiencies will be referred to the dispute resolution process referenced in Element 15 of this Charter. The independent fiscal audit of the Charter School is a public record to be provided to the public upon request. 



	[bookmark: _Toc177924234]ELEMENT 11: SUSPENSION & EXPULSION PROCEDURES



Governing Law: The procedures by which pupils can be suspended or expelled from the charter school for disciplinary reasons or otherwise involuntarily removed from the charter school for any reason. These procedures, at a minimum, shall include an explanation of how the charter school will comply with federal and state constitutional procedural and substantive due process requirements that are consistent with all of the following:
(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil and, if the pupil denies the charges, an explanation of the evidence that supports the charges and an opportunity for the pupil to present the pupil’s side of the story.
(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the following:
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic rights.
(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the pupil has a fair opportunity to present testimony, evidence, and witnesses and confront and cross-examine adverse witnesses, and at which the pupil has the right to bring legal counsel or an advocate.
(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any reason unless the parent or guardian of the pupil has been provided written notice of intent to remove the pupil no less than five school days before the effective date of the action. The written notice shall be in the native language of the pupil or the pupil’s parent or guardian or, if the pupil is a homeless child or youth, or a foster child or youth, in the native language of the homeless or foster child’s educational rights holder. In the case of a foster child or youth, the written notice shall also be provided to the foster child’s attorney and county social worker. If the pupil is a Indian child, as defined in Section 224.1 of the Welfare and Institutions Code, the written notice shall also be provided to the Indian child’s tribal social worker and, if applicable, county social worker. The written notice shall inform the pupil, the pupil’s parent or guardian, the homeless child’s educational rights holder, the foster child’s educational rights holder, attorney, and county social worker, or the Indian child’s tribal social worker and, if applicable, county social worker of the right to initiate the procedures specified in clause (ii) before the effective date of the action. If the pupil’s parent or guardian, the homeless child’s educational rights holder, the foster child’s educational rights holder, attorney, or county social worker, or the Indian child’s tribal social worker or, if applicable, county social worker initiates the procedures specified in clause (ii), the pupil shall remain enrolled and shall not be removed until the charter school issues a final decision. For purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but does not include suspensions specified in clauses (i) and (ii). 
(iv) A foster child’s educational rights holder, attorney, and county social worker and an Indian child’s tribal social worker and, if applicable, county social worker shall have the same rights a parent or guardian of a child has to receive a suspension notice, expulsion notice, manifestation determination notice, involuntary transfer notice, and other documents and related information.
[Education Code Section 47605(c)(5)(J)]


APPROACH TO DISCIPLINE

Urban Montessori Charter School is committed to ensuring that the School’s culture and discipline policies are in alignment with child development research. The Charter School will establish a school-wide behavior plan that makes expectations for student behavior clear and describes consistent and escalating consequences for inappropriate behavior. This plan will be distributed to families and children, and children will be taught the elements of the plan. Urban Montessori will implement a comprehensive interventions system to ensure children who require behavioral intervention or social-emotional supports receive interventions targeted toward improving children’s performance academically, socially, emotionally, and physically. In addition, the Charter School will implement a social emotional learning curriculum to ensure all children are being explicitly taught the habits and self-management strategies needed to engage effectively as part of a community.

[bookmark: _heading=h.2zlqixl]SUSPENSION AND EXPULSIONS

Should a child’s inappropriate behavior escalate or be severe enough to warrant suspension or expulsion, the Policy and Procedures listed below for suspension, expulsion, and involuntary removal of the Charter School’s children will be administered. The Suspension and Expulsion Policy and Procedures have been established in order to promote learning and protect the safety and well-being of all students at the Charter School. In creating this policy, the Charter School has reviewed Education Code Section 48900 et seq. which describe the offenses for which students at noncharter schools may be suspended or expelled and the procedures governing those suspensions and expulsions in order to establish its list of offenses and procedures for suspensions, expulsions, and involuntary removal.  The language that follows is largely consistent with the language of Education Code Section 48900 et seq. The policies and procedures for suspension, expulsion, and involuntary removal will be periodically reviewed by the Charter School and the list of offenses for which children are subject to suspension, expulsion, and involuntary removal will be modified as necessary. The Charter School will notify the County of any expulsions. The Charter School will account for children who have been suspended, expelled, or involuntarily removed in its average daily attendance accounting as provided by law. 

Consistent with this Policy, it may be necessary to suspend or expel a student from regular classroom instruction. This shall serve as the Charter School’s policy and procedures for student suspension, expulsion, and involuntary removal, and it may be amended from time to time without the need to seek a material revision of the charter so long as the amendments comport with legal requirements. Charter School staff shall enforce disciplinary policies and procedures fairly and consistently among all students. This Policy and its Procedures will be printed and distributed annually as part of the Student Handbook which will clearly describe discipline expectations. 

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal punishment includes the willful infliction of or willfully causing the infliction of physical pain on a student. For purposes of this Policy, corporal punishment does not include an employee’s use of force that is reasonable and necessary to protect the employee, students, staff or other persons or to prevent damage to school property.

[bookmark: _Hlk98938616]The Charter School administration shall ensure that students and their parents/guardians are notified in writing upon enrollment of all discipline and involuntary removal policies and procedures. The notice shall state that this Policy and its Procedures are available upon request at the Head of School’s office. Suspended or expelled students shall be excluded from all school and school-related activities unless otherwise agreed during the period of suspension or expulsion. 

INVOLUNTARY REMOVAL
[bookmark: _heading=h.3yqobt7]
No student shall be involuntarily removed by the Charter School for any reason unless the parent or guardian[footnoteRef:13] of the student has been provided written notice of intent to remove the student no less than five schooldays before the effective date of the action. The written notice shall be in the native language of the student or the student’s parent or guardian and shall inform the student, the student’s parent or guardian of the basis for which the pupil is being involuntarily removed and the student’s parent or guardian’s right to request a hearing to challenge the involuntary removal. If a student’s parent or guardian requests a hearing, the Charter School shall utilize the same hearing procedures specified in the Suspension and Expulsion policies and procedures for expulsions, before the effective date of the action to involuntarily remove the student. If the student’s parent or guardian requests a hearing, the student shall remain enrolled and shall not be removed until the Charter School issues a final decision. As used herein, “involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but does not include removals for misconduct which may be grounds for suspension or expulsion as enumerated below. [13:  The Charter School shall ensure that a homeless child or youth’s educational rights holder; a foster child or youth’s educational rights holder, attorney, and county social worker; and an Indian child’s tribal social worker and, if applicable, county social worker have the same rights as a parent or guardian to receive a suspension notice, expulsion notice, manifestation determination notice, involuntary transfer notice, involuntary removal notice, and other documents and related information. For purposes of this Policy and its Procedures, the term “parent or guardian” shall include these parties.] 


SAFEGUARDS

In the case of a special education student, or a student who receives 504 accommodations, the Charter School will ensure that it makes the necessary adjustments to comply with the mandates of state and federal laws, including the IDEA and Section 504, and the applicable provisions of the Education Code, regarding the discipline of children with disabilities or for whom the Charter School has a basis of knowledge of a suspected disability. Prior to recommending expulsion for a Section 504 student or special education student, Head of School will convene a review committee to determine 1) if the conduct in question was caused by, or had a direct and substantial relationship to the child’s disability; or 2) if the conduct in question was the direct result of the LEA’s failure to implement the 504 plan or IEP. If it is determined that the student’s misconduct was not caused by or had direct and substantial relationship to the child’s disability or the conduct in question was not a direct result of the LEA’s failure to implement the 504 plan or IEP, the student will be subject to the same grounds for suspension and expulsion and will be accorded the same due process procedures applicable to general education students, except when federal and state law requires additional or different procedures. 

PROCEDURES

A. Grounds for Suspension and Expulsion of Students 

A student may be suspended or expelled for prohibited misconduct if the act is related to school activity or school attendance occurring at any time including but not limited to: a) while on school grounds; b) while going to or coming from school; c) during the lunch period, whether on or off the school campus; or d) during, going to, or coming from a school-sponsored activity. 

B. Enumerated Offenses

1. 	Discretionary Suspension Offenses. Students may be suspended when it is determined the student:
1. Caused, attempted to cause, or threatened to cause physical injury to another person.
1. Willfully used force or violence upon the person of another, except self-defense
1. Unlawfully possessed, used, or otherwise furnished, or was under the influence of any controlled substance, as defined in Health and Safety Code Sections 11053-11058, alcoholic beverage, or intoxicant of any kind.
1. Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of any kind, and then sold, delivered or otherwise furnished to any person another liquid substance or material and represented same as controlled substance, alcoholic beverage or intoxicant.
1. Committed or attempted to commit robbery or extortion.
1. Caused or attempted to cause damage to school property or private property, which includes but is not limited to, electronic files and databases.
1. [bookmark: _Hlk20836157]Stole or attempted to steal school property or private property, which includes but is not limited to, electronic files and databases.
1. Possessed or used tobacco or products containing tobacco or nicotine products, including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco, snuff, chew packets and betel. This section does not prohibit the use of a student’s own prescription products by a student.
1. Committed an obscene act or engaged in habitual profanity or vulgarity.
1. Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug paraphernalia, as defined in Health and Safety Code Section 11014.5.
1. Knowingly received stolen school property or private property, which includes but is not limited to, electronic files and databases.
1. Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar in physical properties to an existing firearm as to lead a reasonable person to conclude that the replica is a firearm.
1. Harassed, threatened, or intimidated a student who is a complaining witness or witness in a school disciplinary proceeding for the purpose of preventing that student from being a witness and/or retaliating against that student for being a witness.
1. Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug Soma.
1. Engaged in, or attempted to engage in hazing.  For the purposes of this policy, “hazing” means a method of initiation or preinitiation into a student organization or body, whether or not the organization or body is officially recognized by an educational institution, which is likely to cause serious bodily injury or personal degradation or disgrace resulting in physical or mental harm to a former, current, or prospective student.  For purposes of this policy, “hazing” does not include athletic events or school-sanctioned events.
1. Made terroristic threats against school officials and/or school property, which includes but is not limited to, electronic files and databases.  For purposes of this policy, “terroristic threat” shall include any statement, whether written or oral, by a person who willfully threatens to commit a crime which will result in death, great bodily injury to another person, or property damage in excess of one thousand dollars ($1,000), with the specific intent that the statement is to be taken as a threat, even if there is no intent of actually carrying it out, which, on its face and under the circumstances in which it is made, is so unequivocal, unconditional, immediate, and specific as to convey to the person threatened, a gravity of purpose and an immediate prospect of execution of the threat, and thereby causes that person reasonably to be in sustained fear for their own safety or for their immediate family’s safety, or for the protection of school property, which includes but is not limited to, electronic files and databases, or the personal property of the person threatened or their immediate family.
1. Committed sexual harassment, as defined in Education Code Section 212.5.  For the purposes of this policy, the conduct described in Section 212.5 must be considered by a reasonable person of the same gender as the victim to be sufficiently severe or pervasive to have a negative impact upon the individual’s academic performance or to create an intimidating, hostile, or offensive educational environment. This provision shall apply to students in any of grades 4 to 8, inclusive.
1. Caused, attempted to cause, threatened to cause or participated in an act of hate violence, as defined in Education Code Section 233(e).  This provision shall apply to students in any of grades 4 to 8, inclusive.
1. [bookmark: _Hlk499895307][bookmark: _Hlk20836240][bookmark: _Hlk20836261]Intentionally harassed, threatened or intimidated school personnel or volunteers and/or a student or group of students to the extent of having the actual and reasonably expected effect of materially disrupting class work, creating substantial disorder and invading the rights of either school personnel or volunteers and/or student(s) by creating an intimidating or hostile educational environment. This provision shall apply to students in any of grades 4 to 8, inclusive.
1. Engaged in an act of bullying, including, but not limited to, bullying committed by means of an electronic act.  
1) “Bullying” means any severe or pervasive physical or verbal act or conduct, including communications made in writing or by means of an electronic act, and including one or more acts committed by a student or group of students which would be deemed hate violence or harassment, threats, or intimidation, which are directed toward one or more students that has or can be reasonably predicted to have the effect of one or more of the following:
i. Placing a reasonable student (defined as a student, including, but is not limited to, a student with exceptional needs, who exercises average care, skill, and judgment in conduct for a person of their age, or for a person of their age with exceptional needs) or students in fear of harm to that student’s or those students’ person or property.
ii. Causing a reasonable student to experience a substantially detrimental effect on their physical or mental health.
iii. Causing a reasonable student to experience substantial interference with their academic performance.
iv. Causing a reasonable student to experience substantial interference with their ability to participate in or benefit from the services, activities, or privileges provided by the Charter School.
2) “Electronic Act” means the creation or transmission originated on or off the school site, by means of an electronic device, including, but not limited to, a telephone, wireless telephone, or other wireless communication device, computer, or pager, of a communication, including, but not limited to, any of the following:
i. A message, text, sound, video, or image.
ii. A post on a social network Internet Web site including, but not limited to:
(a) Posting to or creating a burn page. A “burn page” means an Internet Web site created for the purpose of having one or more of the effects as listed in subparagraph (1) above.
(b) Creating a credible impersonation of another actual student for the purpose of having one or more of the effects listed in subparagraph (1) above. “Credible impersonation” means to knowingly and without consent impersonate a student for the purpose of bullying the student and such that another student would reasonably believe, or has reasonably believed, that the student was or is the student who was impersonated.
(c) Creating a false profile for the purpose of having one or more of the effects listed in subparagraph (1) above. “False profile” means a profile of a fictitious student or a profile using the likeness or attributes of an actual student other than the student who created the false profile.
iii. [bookmark: _Hlk20836322]An act of cyber sexual bullying.
(a) For purposes of this policy, “cyber sexual bullying” means the dissemination of, or the solicitation or incitement to disseminate, a photograph or other visual recording by a student to another student or to school personnel by means of an electronic act that has or can be reasonably predicted to have one or more of the effects described in subparagraphs (i) to (iv), inclusive, of paragraph (1). A photograph or other visual recording, as described above, shall include the depiction of a nude, semi-nude, or sexually explicit photograph or other visual recording of a minor where the minor is identifiable from the photograph, visual recording, or other electronic act.
(b) For purposes of this policy, “cyber sexual bullying” does not include a depiction, portrayal, or image that has any serious literary, artistic, educational, political, or scientific value or that involves athletic events or school-sanctioned activities.
3) Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not constitute pervasive conduct solely on the basis that it has been transmitted on the Internet or is currently posted on the Internet.
1. A student who aids or abets, as defined in Penal Code Section 31, the infliction or attempted infliction of physical injury to another person may be subject to suspension, but not expulsion, except that a student who has been adjudged by a juvenile court to have committed, as an aider and abettor, a crime of physical violence in which the victim suffered great bodily injury or serious bodily injury shall be subject to discipline pursuant to subdivision (1)(a)-(b).
1. Possessed, sold, or otherwise furnished any knife or other dangerous object of no reasonable use to the student unless, in the case of possession of any object of this type, the student had obtained written permission to possess the item from a certificated school employee, with the Head of School or designee’s concurrence.

2. 	Non-Discretionary Suspension Offenses: Students must be suspended and recommended for expulsion when it is determined the student:
1. Possessed, sold, or otherwise furnished any firearm, explosive, or other destructive device unless, in the case of possession of any device of this type, the student had obtained written permission to possess the item from a certificated school employee, with the Head of School or designee’s concurrence.
1. [bookmark: _Hlk532561887]Brandished a knife at another person.
1. Unlawfully sold a controlled substance listed in Health and Safety Code Section 11053, et seq.
1. Committed or attempted to commit a sexual assault as defined in Penal Code Sections 261, 266c, 286, 287, 288, or 289 or former Section 288a of the Penal Code, or committed a sexual battery as defined in Penal Code Section 243.4.

3. 	Discretionary Expellable Offenses:  Students may be recommended for expulsion when it is determined the student:
a) Caused, attempted to cause, or threatened to cause physical injury to another person.
b)  Willfully used force or violence upon the person of another, except self-defense.
c) Unlawfully possessed, used, or otherwise furnished, or was under the influence of any controlled substance, as defined in Health and Safety Code Sections 11053-11058, alcoholic beverage, or intoxicant of any kind.
d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of any kind, and then sold, delivered or otherwise furnished to any person another liquid substance or material and represented same as controlled substance, alcoholic beverage or intoxicant.
e) Committed or attempted to commit robbery or extortion.
f) [bookmark: _Hlk532561903]Caused or attempted to cause damage to school property or private property, which includes but is not limited to, electronic files and databases.
g) [bookmark: _Hlk532561919]Stole or attempted to steal school property or private property, which includes but is not limited to, electronic files and databases.
h) Possessed or used tobacco or products containing tobacco or nicotine products, including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco, snuff, chew packets and betel. This section does not prohibit the use of a student’s own prescription products by a student.
i) Committed an obscene act or engaged in habitual profanity or vulgarity.
j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug paraphernalia, as defined in Health and Safety Code Section 11014.5.
k) Knowingly received stolen school property or private property, which includes but is not limited to, electronic files and databases.
l) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar in physical properties to an existing firearm as to lead a reasonable person to conclude that the replica is a firearm.
m) Harassed, threatened, or intimidated a student who is a complaining witness or witness in a school disciplinary proceeding for the purpose of preventing that student from being a witness and/or retaliating against that student for being a witness.
n) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug Soma.
o) Engaged in, or attempted to engage in hazing.  For the purposes of this policy, “hazing” means a method of initiation or preinitiation into a student organization or body, whether or not the organization or body is officially recognized by an educational institution, which is likely to cause serious bodily injury or personal degradation or disgrace resulting in physical or mental harm to a former, current, or prospective student.  For purposes of this policy, “hazing” does not include athletic events or school-sanctioned events.
p) Made terroristic threats against school officials and/or school property, which includes but is not limited to, electronic files and databases.  For purposes of this policy, “terroristic threat” shall include any statement, whether written or oral, by a person who willfully threatens to commit a crime which will result in death, great bodily injury to another person, or property damage in excess of one thousand dollars ($1,000), with the specific intent that the statement is to be taken as a threat, even if there is no intent of actually carrying it out, which, on its face and under the circumstances in which it is made, is so unequivocal, unconditional, immediate, and specific as to convey to the person threatened, a gravity of purpose and an immediate prospect of execution of the threat, and thereby causes that person reasonably to be in sustained fear for their own safety or for their immediate family’s safety, or for the protection of school property, which includes but is not limited to, electronic files and databases, or the personal property of the person threatened or their immediate family.
q) Committed sexual harassment, as defined in Education Code Section 212.5.  For the purposes of this policy, the conduct described in Section 212.5 must be considered by a reasonable person of the same gender as the victim to be sufficiently severe or pervasive to have a negative impact upon the individual’s academic performance or to create an intimidating, hostile, or offensive educational environment. This provision shall apply to students in any of grades 4 to 8, inclusive.
r) Caused, attempted to cause, threatened to cause or participated in an act of hate violence, as defined in Education Code Section 233(e).  This provision shall apply to students in any of grades 4 to 8, inclusive.
s) [bookmark: _Hlk20836519][bookmark: _Hlk20836530]Intentionally harassed, threatened or intimidated school personnel or volunteers and/or a student or group of students to the extent of having the actual and reasonably expected effect of materially disrupting class work, creating substantial disorder and invading the rights of either school personnel or volunteers and/or student(s) by creating an intimidating or hostile educational environment. This provision shall apply to students in any of grades 4 to 8, inclusive.
t) Engaged in an act of bullying, including, but not limited to, bullying committed by means of an electronic act. 
1) [bookmark: _Hlk518395207][bookmark: _Hlk13664388]“Bullying” means any severe or pervasive physical or verbal act or conduct, including communications made in writing or by means of an electronic act, and including one or more acts committed by a student or group of students which would be deemed hate violence or harassment, threats, or intimidation, which are directed toward one or more students that has or can be reasonably predicted to have the effect of one or more of the following:
i. [bookmark: _Hlk13664436]Placing a reasonable student (defined as a student, including, but is not limited to, a student with exceptional needs, who exercises average care, skill, and judgment in conduct for a person of their age, or for a person of their age with exceptional needs) or students in fear of harm to that student’s or those students’ person or property.
ii.        Causing a reasonable student to experience a substantially detrimental effect on their physical or mental health.
iii.        Causing a reasonable student to experience substantial interference with their academic performance.
iv.        Causing a reasonable student to experience substantial interference with their ability to participate in or benefit from the services, activities, or privileges provided by the Charter School.

2) [bookmark: _Hlk13664592]“Electronic Act” means the creation or transmission originated on or off the school site, by means of an electronic device, including, but not limited to, a telephone, wireless telephone, or other wireless communication device, computer, or pager, of a communication, including, but not limited to, any of the following:
i. A message, text, sound, video, or image.
ii. A post on a social network Internet Web site including, but not limited to:
(a) [bookmark: _Hlk13664664]Posting to or creating a burn page. A “burn page” means an Internet Web site created for the purpose of having one or more of the effects as listed in subparagraph (1) above.
(b) [bookmark: _Hlk13664703]Creating a credible impersonation of another actual student for the purpose of having one or more of the effects listed in subparagraph (1) above. “Credible impersonation” means to knowingly and without consent impersonate a student for the purpose of bullying the student and such that another student would reasonably believe, or has reasonably believed, that the student was or is the student who was impersonated.
(c) [bookmark: _Hlk13664786]Creating a false profile for the purpose of having one or more of the effects listed in subparagraph (1) above. “False profile” means a profile of a fictitious student or a profile using the likeness or attributes of an actual student other than the student who created the false profile.
iii. [bookmark: _Hlk20836589][bookmark: _Hlk499895430]An act of cyber sexual bullying.
(a) [bookmark: _Hlk13664867]For purposes of this policy, “cyber sexual bullying” means the dissemination of, or the solicitation or incitement to disseminate, a photograph or other visual recording by a student to another student or to school personnel by means of an electronic act that has or can be reasonably predicted to have one or more of the effects described in subparagraphs (i) to (iv), inclusive, of paragraph (1). A photograph or other visual recording, as described above, shall include the depiction of a nude, semi-nude, or sexually explicit photograph or other visual recording of a minor where the minor is identifiable from the photograph, visual recording, or other electronic act.
(b) For purposes of this policy, “cyber sexual bullying” does not include a depiction, portrayal, or image that has any serious literary, artistic, educational, political, or scientific value or that involves athletic events or school-sanctioned activities.
3) Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not constitute pervasive conduct solely on the basis that it has been transmitted on the Internet or is currently posted on the Internet. 
u) A student who aids or abets, as defined in Penal Code Section 31, the infliction or attempted infliction of physical injury to another person may be subject to suspension, but not expulsion, except that a student who has been adjudged by a juvenile court to have committed, as an aider and abettor, a crime of physical violence in which the victim suffered great bodily injury or serious bodily injury shall be subject to discipline pursuant to subdivision (3)(a)-(b).
v) Possessed, sold, or otherwise furnished any knife or other dangerous object of no reasonable use to the student unless, in the case of possession of any object of this type, the student had obtained written permission to possess the item from a certificated school employee, with the Head of School or designee’s concurrence.

[bookmark: _Hlk518395251]4. 	Non-Discretionary Expellable Offenses: Students must be recommended for expulsion when it is determined pursuant to the procedures below that the student:

1. Possessed, sold, or otherwise furnished any firearm, explosive, or other destructive device unless, in the case of possession of any device of this type, the student had obtained written permission to possess the item from a certificated school employee, with the Head of School or designee’s concurrence.
1. [bookmark: _Hlk20836674][bookmark: _Hlk532562206]Brandished a knife at another person.
1. Unlawfully sold a controlled substance listed in Health and Safety Code Section 11053, et seq.
1. [bookmark: _Hlk98947058][bookmark: _Hlk98947109]Committed or attempted to commit a sexual assault as defined in Penal Code Sections 261, 266c, 286, 287, 288, or 289 or former Section 288a of the Penal Code, or committed a sexual battery as defined in Penal Code Section 243.4.

[bookmark: _Hlk518395282][bookmark: _Hlk532562280]If it is determined by the Administrative Panel and/or Board of Directors that a student has brought a firearm or destructive device, as defined in Section 921 of Title 18 of the United States Code, on to campus or to have possessed a firearm or destructive device on campus, the student shall be expelled for one year, pursuant to the Federal Gun Free Schools Act of 1994. In such instances, the student shall be provided due process rights of notice and a hearing as required in this policy.

[bookmark: _Hlk79567242]The Charter School will use the following definitions:
· [bookmark: _Hlk66111910][bookmark: _Hlk46217594]The term “knife” means (A) any dirk, dagger, or other weapon with a fixed, sharpened blade fitted primarily for stabbing; (B) a weapon with a blade fitted primarily for stabbing; (C) a weapon with a blade longer than 3½ inches; (D) a folding knife with a blade that locks into place; or (E) a razor with an unguarded blade.

· The term “firearm” means (A) any weapon (including a starter gun) which will or is designed to or may readily be converted to expel a projectile by the action of an explosive; (B) the frame or receiver of any such weapon; (C) any firearm muffler or firearm silencer; or (D) any destructive device. Such term does not include an antique firearm.

The term “destructive device” means any explosive, incendiary, or poison gas, including but not limited to: (A) bomb; (B) grenade; (C) rocket having a propellant charge of more than four ounces; (D) missile having an explosive or incendiary charge of more than one-quarter ounce; (E) mine; or (F) device similar to any of the devices described in the preceding clauses. 

C. Suspension Procedure

Suspensions shall be initiated according to the following procedures: 

1. Conference
Suspension shall be preceded, if possible, by a conference conducted by the Head of School or designee with the student and the student’s parent/guardian and, whenever practical, the teacher, supervisor or Charter School employee who referred the student to the Head of School or designee. 

The conference may be omitted if the Head of School or designee determines that an emergency situation exists. An “emergency situation” involves a clear and present danger to the lives, safety or health of students or Charter School personnel. If a student is suspended without this conference, both the parent/guardian and the student shall be notified of the student’s right to return to school for the purpose of a conference. 

[bookmark: _Hlk532562304]At the conference, the student shall be informed of the reason for the disciplinary action and the evidence against the student and shall be given the opportunity to present their version and evidence in their defense, in accordance with Education Code Section 47605(c)(5)(J)(i). This conference shall be held within two (2) school days, unless the student waives this right or is physically unable to attend for any reason including, but not limited to, incarceration or hospitalization. Penalties shall not be imposed on a student for failure of the student’s parent or guardian to attend a conference with Charter School officials. Reinstatement of the suspended student shall not be contingent upon attendance by the student’s parent/guardian[footnoteRef:14], at the conference.  [14: ] 


2. Notice to Parents/Guardians
[bookmark: _Hlk79567512]At the time of the suspension, an administrator or designee shall make a reasonable effort to contact the parent/guardian in person, by email, or by telephone. Whenever a student is suspended, the parent/guardian shall be notified in writing of the suspension and the date of return following suspension. This notice shall state the specific offense(s) committed by the student as well as the date the student may return to school following the suspension. If Charter School officials wish to ask the parent/guardian to confer regarding matters pertinent to the suspension, the notice may request that the parent/guardian respond to such requests without delay. 

3. Suspension Time Limits/Recommendation for Expulsion
[bookmark: _Hlk499896450][bookmark: _Hlk499896601][bookmark: _Hlk66112373]Suspensions, when not including a recommendation for expulsion, shall not exceed five (5) consecutive school days per suspension. Upon a recommendation of expulsion by the Head of School or designee, the student and the student’s parent/guardian shall be invited to a conference to determine if the suspension for the student should be extended pending an expulsion hearing. In such instances when the Charter School has determined a suspension period shall be extended, such extension shall be made only after a conference is held with the student and the student’s parent/guardian, unless the student and the student’s parent/guardian fail to attend the conference.

This determination will be made by the Head of School or designee upon either of the following: 1) the student’s presence will be disruptive to the education process; or 2) the student poses a threat or danger to others. Upon either determination, the student’s suspension will be extended pending the results of an expulsion hearing. 
[bookmark: _Hlk79567573]
4. Homework Assignments During Suspension
[bookmark: _Hlk31791301][bookmark: _Hlk48821971]In accordance with Education Code Section 47606.2(a), upon the request of a parent, a legal guardian or other person holding the right to make education decisions for the student, or the affected student, a teacher shall provide to a student in any of grades 1 to 12, inclusive, who has been suspended from school for two (2) or more school days, the homework that the student would otherwise have been assigned.

In accordance with Education Code Section 47606.2(b), if a homework assignment that is requested pursuant to Section 47606.2(a) and turned into the teacher by the student either upon the student’s return to school from suspension or within the timeframe originally prescribed by the teacher, whichever is later, is not graded before the end of the academic term, that assignment shall not be included in the calculation of the student’s overall grade in the class.

D. Authority to Expel 
[bookmark: _Hlk20836787][bookmark: _Hlk518395942]
As required by Education Code Section 47605(c)(5)(J)(ii), students recommended for expulsion are entitled to a hearing adjudicated by a neutral officer to determine whether the student should be expelled. The procedures herein provide for such a hearing and the notice of said hearing, as required by law. 
[bookmark: _Hlk20836812][bookmark: _Hlk532562406][bookmark: _Hlk20836873][bookmark: _Hlk532562415][bookmark: _Hlk98947986]A student may be expelled either by the neutral and impartial Charter School Board of Directors following a hearing before it or by the Charter School Board of Directors upon the recommendation of a neutral and impartial Administrative Panel, to be assigned by the Board of Directors as needed. The Administrative Panel shall consist of at least three (3) members who are certificated and neither a teacher of the student nor a member of the Charter School Board of Directors. Each entity shall be presided over by a designated neutral hearing chairperson. The Administrative Panel may recommend expulsion of any student found to have committed an expellable offense, and the Board of Directors shall make the final determination. 

E. Expulsion Procedures 
[bookmark: _Hlk79567667]
[bookmark: _Hlk79567693]Students recommended for expulsion are entitled to a hearing to determine whether the student should be expelled. Unless postponed for good cause, the hearing shall be held within thirty (30) school days after the Head of School or designee determines that the student has committed an expellable offense and recommends the student for expulsion. 
[bookmark: _Hlk533679995]In the event an Administrative Panel hears the case, it will make a recommendation to the Board for a final decision whether to expel. The hearing shall be held in closed session (complying with all student confidentiality rules under FERPA) unless the student makes a written request for a public hearing in open session three (3) days prior to the date of the scheduled hearing. 

Written notice of the hearing shall be forwarded to the student and the student’s parent/guardian at least ten (10) calendar days before the date of the hearing. Upon mailing the notice, it shall be deemed served upon the student. The notice shall include: 

1. The date and place of the expulsion hearing;
2. A statement of the specific facts, charges and offenses upon which the proposed expulsion is based;
3. A copy of the Charter School’s disciplinary rules which relate to the alleged violation;
4. Notification of the student’s or parent/guardian’s obligation to provide information about the student’s status at the Charter School to any other school district or school to which the student seeks enrollment;
5. The opportunity for the student and/or the student’s parent/guardian to appear in person or to employ and be represented by counsel or a non-attorney advisor;
6. The right to inspect and obtain copies of all documents to be used at the hearing;
7. The opportunity to confront and question all witnesses who testify at the hearing;
8. The opportunity to question all evidence presented and to present oral and documentary evidence on the student’s behalf including witnesses.

F. Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery Offenses 

The Charter School may, upon a finding of good cause, determine that the disclosure of either the identity of the witness or the testimony of that witness at the hearing, or both, would subject the witness to an unreasonable risk of psychological or physical harm. Upon this determination, the testimony of the witness may be presented at the hearing in the form of sworn declarations that shall be examined only by the Charter School or the hearing officer. Copies of these sworn declarations, edited to delete the name and identity of the witness, shall be made available to the student. 
1. The complaining witness in any sexual assault or battery case must be provided with a copy of the applicable disciplinary rules and advised of their right to (a) receive five (5) days notice of their scheduled testimony; (b) have up to two (2) adult support persons of their choosing present in the hearing at the time the complaining witness testifies, which may include a parent/guardian, or legal counsel; and (c) elect to have the hearing closed while testifying. 

2. The Charter School must also provide the victim a room separate from the hearing room for the complaining witness’ use prior to and during breaks in testimony. 

3. At the discretion of the entity conducting the expulsion hearing, the complaining witness shall be allowed periods of relief from examination and cross-examination during which the complaining witness may leave the hearing room. 

4. The entity conducting the expulsion hearing may also arrange the seating within the hearing room to facilitate a less intimidating environment for the complaining witness. 

5. The entity conducting the expulsion hearing may also limit time for taking the testimony of the complaining witness to the hours the complaining witness is normally in school, if there is no good cause to take the testimony during other hours. 

6. Prior to a complaining witness testifying, the support persons must be admonished that the hearing is confidential. Nothing in the law precludes the entity presiding over the hearing from removing a support person whom the presiding person finds is disrupting the hearing. The entity conducting the hearing may permit any one of the support persons for the complaining witness to accompany the complaining witness to the witness stand. 

7. If one or both of the support persons is also a witness, the Charter School must present evidence that the witness’ presence is both desired by the witness and will be helpful to the Charter School. The entity presiding over the hearing shall permit the witness to stay unless it is established that there is a substantial risk that the testimony of the complaining witness would be influenced by the support person, in which case the presiding official shall admonish the support person or persons not to prompt, sway, or influence the witness in any way. Nothing shall preclude the presiding officer from exercising their discretion to remove a person from the hearing whom they believe is prompting, swaying, or influencing the witness. 

8. The testimony of the support person shall be presented before the testimony of the complaining witness and the complaining witness shall be excluded from the courtroom during that testimony. 

9. Especially for charges involving sexual assault or battery, if the hearing is to be conducted in public at the request of the student being expelled, the complaining witness shall have the right to have their testimony heard in a closed session when testifying at a public meeting would threaten serious psychological harm to the complaining witness and there are no alternative procedures to avoid the threatened harm. The alternative procedures may include videotaped depositions or contemporaneous examination in another place communicated to the hearing room by means of closed-circuit television. 

10. Evidence of specific instances of a complaining witness’ prior sexual conduct is presumed inadmissible and shall not be heard absent a determination by the entity conducting the hearing that extraordinary circumstances exist requiring the evidence be heard. Before such a determination regarding extraordinary circumstances can be made, the witness shall be provided notice and an opportunity to present opposition to the introduction of the evidence. In the hearing on the admissibility of the evidence, the complaining witness shall be entitled to be represented by a parent, legal counsel, or other support person. Reputation or opinion evidence regarding the sexual behavior of the complaining witness is not admissible for any purpose. 

G. Record of Hearing 

A record of the hearing shall be made and may be maintained by any means, including electronic recording, as long as a reasonably accurate and complete written transcription of the proceedings can be made. 

H. Presentation of Evidence 

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted and used as proof only if it is the kind of evidence on which reasonable persons can rely in the conduct of serious affairs. A recommendation by the Administrative Panel to expel must be supported by substantial evidence that the student committed an expellable offense. Findings of fact shall be based solely on the evidence at the hearing. While hearsay evidence is admissible, no decision to expel shall be based solely on hearsay. Sworn declarations may be admitted as testimony from witnesses of whom the Board or Administrative Panel determines that disclosure of their identity or testimony at the hearing may subject them to an unreasonable risk of physical or psychological harm. 

If, due to a written request by the expelled student, the hearing is held at a public meeting, and the charge is committing or attempting to commit a sexual assault or committing a sexual battery as defined in Education Code Section 48900, a complaining witness shall have the right to have their testimony heard in a session closed to the public. 

I. Expulsion Decision

The decision of the Administrative Panel shall be in the form of written findings of fact and a written recommendation to the Board of Directors, which will make a final determination regarding the expulsion. The Board of Directors shall make the final determination regarding the expulsion within ten (10) school days following the conclusion of the hearing. The decision of the Board of Directors is final. 

If the Administrative Panel decides not to recommend expulsion, or the Board of Directors ultimately decides not to expel, the student shall immediately be returned to their previous educational program. 
[bookmark: _Hlk46219864]
The Board of Directors may also determine to suspend the enforcement of the expulsion order for a period of not more than one (1) calendar year from the date of the expulsion hearing and return the student to the student’s previous educational program under a probationary status and rehabilitation plan to be determined by the Board. During the period of the suspension of the expulsion order, the student is deemed to be on probationary status. The Board of Directors may revoke the suspension of an expulsion order under this section if the student commits any of the enumerated offenses listed above or violates any of the Charter School’s rules and regulations governing student conduct. If the Board revokes the suspension of an expulsion order, the student may be expelled under the terms of the original expulsion order. The Board of Directors shall apply the criteria for suspending the enforcement of the expulsion order equally to all students, including individuals with exceptional needs as defined in Education Code Section 56026. The Board of Directors shall further comply with the provisions set forth under Education Code Section 48917, except as otherwise expressly set forth herein. 

J. Written Notice to Expel

[bookmark: _Hlk499899728]The Head of School or designee, following a decision of the Board of Directors to expel, shall send written notice of the decision to expel, including the Board of Directors’ adopted findings of fact, to the student and student’s parent/guardian. This notice shall also include the following: (a) Notice of the specific offense committed by the student; and (b) Notice of the student’s or parent/guardian’s obligation to inform any new district in which the student seeks to enroll of the student’s status with the Charter School. 
The Head of School or designee shall send a copy of the written notice of the decision to expel to the chartering authority. This notice shall include the following: (a) The student’s name; and (b) The specific expellable offense committed by the student.

K. Disciplinary Records 

The Charter School shall maintain records of all student suspensions and expulsions at the Charter School. Such records shall be made available to the chartering authority upon request. 

L. No Right to Appeal 

The student shall have no right of appeal from expulsion from the Charter School as the Charter School Board of Directors’ decision to expel shall be final.

M. Expelled Students/Alternative Education 

[bookmark: _Hlk491959152]Students who are expelled shall be responsible for seeking alternative education programs including, but not limited to, programs within the County or their school district of residence. The Charter School shall work cooperatively with parents/guardians as requested by parents/guardians or by the school district of residence to assist with locating alternative placements during expulsion. 

N. Rehabilitation Plans 

Students who are expelled from the Charter School shall be given a rehabilitation plan upon expulsion as developed by the Board of Directors at the time of the expulsion order, which may include, but is not limited to, periodic review as well as assessment at the time of review for readmission. The rehabilitation plan should include a date not later than one (1) year from the date of expulsion when the student may reapply to the Charter School for readmission. 

[bookmark: _Hlk79568287]O. Readmission or Admission of Previously Expelled Student

[bookmark: _Hlk79568310][bookmark: _Hlk79568323][bookmark: _Hlk98948954][bookmark: _Hlk532562525][bookmark: _Hlk20837202][bookmark: _Hlk491959186][bookmark: _Hlk79568423]The decision to readmit a student after the end of the student’s expulsion term or to admit a previously expelled student from another school district or charter school who has not been readmitted/admitted to another school or school district after the end of the student’s expulsion term, shall be in the sole discretion of the Board of Directors following a meeting with the Head of School or designee and the student and student’s parent/guardian to determine whether the student has successfully completed the rehabilitation plan and to determine whether the student poses a threat to others or will be disruptive to the school environment. The Head of School or designee shall make a recommendation to the Board of Directors following the meeting regarding the Head of School’s or designee’s determination. The Board shall then make a final decision regarding readmission or admission of the student during the closed session of a public meeting, reporting out any action taken during closed session consistent with the requirements of the Brown Act. The student’s readmission is also contingent upon the Charter School’s capacity at the time the student seeks readmission or admission to the Charter School.
[bookmark: _Hlk532562547]
P.  Notice to Teachers 
[bookmark: _Hlk529899126][bookmark: _Hlk31791931]
[bookmark: _Hlk48823296]The Charter School shall notify teachers of each student who has engaged in or is reasonably suspected to have engaged in any of the acts listed in Education Code Section 49079 and the corresponding enumerated offenses set forth above.

Q. Special Procedures for the Consideration of Suspension and Expulsion or Involuntary Removal of Students with Disabilities

1. 	Notification of SELPA
The Charter School shall immediately notify the SELPA and coordinate the procedures in this policy with the SELPA of the discipline of any student with a disability or student that the Charter School or the SELPA would be deemed to have knowledge that the student had a disability.

2. 	Services During Suspension 
[bookmark: _Hlk20837272][bookmark: _Hlk491959913]Students suspended for more than ten (10) school days in a school year shall continue to receive services so as to enable the student to continue to participate in the general education curriculum, although in another setting  (which could constitute a change of placement and the student’s IEP would reflect this change), and to progress toward meeting the goals set out in the child’s IEP/504 Plan; and receive, as appropriate, a functional behavioral assessment and behavioral intervention services and modifications, that are designed to address the behavior violation so that it does not recur.  These services may be provided in an interim alterative educational setting.  

3. 	Procedural Safeguards/Manifestation Determination 
Within ten (10) school days of a recommendation for expulsion or any decision to change the placement of a child with a disability because of a violation of a code of student conduct, the Charter School, the parent/guardian and relevant members of the IEP/504 Team shall review all relevant information in the student’s file, including the child’s IEP/504 Plan, any teacher observations, and any relevant information provided by the parent/guardian to determine:
a. If the conduct in question was caused by, or had a direct and substantial relationship to, the child’s disability; or
b. If the conduct in question was the direct result of the local educational agency’s failure to implement the IEP/504 Plan.

If the Charter School, the parent/guardian and relevant members of the IEP/504 Team determine that either of the above is applicable for the child, the conduct shall be determined to be a manifestation of the child’s disability.
If the Charter School, the parent/guardian, and relevant members of the IEP/504 Team make the determination that the conduct was a manifestation of the child’s disability, the IEP/504 Team shall:
a. Conduct a functional behavioral assessment and implement a behavioral intervention plan for such child, provided that the Charter School had not conducted such assessment prior to such determination before the behavior that resulted in a change in placement;
b. If a behavioral intervention plan has been developed, review the behavioral intervention plan if the child already has such a behavioral intervention plan, and modify it, as necessary, to address the behavior; and
c. Return the child to the placement from which the child was removed, unless the parent/guardian and the Charter School agree to a change of placement as part of the modification of the behavioral intervention plan.

If the Charter School, the parent/guardian, and relevant members of the IEP/504 Team determine that the behavior was not a manifestation of the student’s disability and that the conduct in question was not a direct result of the failure to implement the IEP/504 Plan, then the Charter School may apply the relevant disciplinary procedures to children with disabilities in the same manner and for the same duration as the procedures would be applied to students without disabilities.

4. Due Process Appeals 
The parent/guardian of a child with a disability who disagrees with any decision regarding placement, or the manifestation determination, or the Charter School believes that maintaining the current placement of the child is substantially likely to result in injury to the child or to others, may request an expedited administrative hearing through the Special Education Unit of the Office of Administrative Hearings or by utilizing the dispute provisions of the 504 Policy and Procedures.

[bookmark: _Hlk491960041][bookmark: _Hlk532562686]When an appeal relating to the placement of the student or the manifestation determination has been requested by either the parent/guardian or the Charter School, the student shall remain in the interim alternative educational setting pending the decision of the hearing officer in accordance with state and federal law, including 20 U.S.C. Section 1415(k), until the expiration of the forty-five (45) day time period provided for in an interim alternative educational setting, unless the parent/guardian and the Charter School agree otherwise.
[bookmark: _Hlk517188739][bookmark: _Hlk13666655]In accordance with 20 U.S.C. Section 1415(k)(3), if a parent/guardian disagrees with any decision regarding placement, or the manifestation determination, or if the Charter School believes that maintaining the current placement of the child is substantially likely to result in injury to the child or to others, the parent/guardian, or Charter School may request a hearing.  

[bookmark: _Hlk46221719]In such an appeal, a hearing officer may: (1) return a child with a disability to the placement from which the child was removed; or (2) order a change in placement of a child with a disability to an appropriate interim alternative educational setting for not more than 45 school days if the hearing officer determines that maintaining the current placement of such child is substantially likely to result in injury to the child or to others.

5. Special Circumstances 
Charter School personnel may consider any unique circumstances on a case-by-case basis when determining whether to order a change in placement for a child with a disability who violates a code of student conduct.
The Head of School or designee may remove a student to an interim alternative educational setting for not more than forty-five (45) school days without regard to whether the behavior is determined to be a manifestation of the student’s disability in cases where a student:
a. Carries or possesses a weapon, as defined in 18 U.S.C. Section 930, to or at school, on school premises, or to or at a school function;
b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled substance, while at school, on school premises, or at a school function; or 
c. Has inflicted serious bodily injury, as defined by 20 U.S.C. Section 1415(k)(7)(D), upon a person while at school, on school premises, or at a school function.

6. Interim Alternative Educational Setting
The student’s interim alternative educational setting shall be determined by the student’s IEP/504 Team. 

7. Procedures for Students Not Yet Eligible for Special Education Services 
A student who has not been identified as an individual with disabilities pursuant to IDEA and who has violated the Charter School’s disciplinary procedures may assert the procedural safeguards granted under this administrative regulation only if the Charter School had knowledge that the student was disabled before the behavior occurred. 
The Charter School shall be deemed to have knowledge that the student had a disability if one of the following conditions exists:
a. The parent/guardian has expressed concern in writing, or orally if the parent/guardian does not know how to write or has a disability that prevents a written statement, to Charter School supervisory or administrative personnel, or to one of the child’s teachers, that the student is in need of special education or related services. 
b. The parent/guardian has requested an evaluation of the child. 
c. The child’s teacher, or other Charter School personnel, has expressed specific concerns about a pattern of behavior demonstrated by the child, directly to the director of special education or to other Charter School supervisory personnel. 

If the Charter School knew or should have known the student had a disability under any of the three (3) circumstances described above, the student may assert any of the protections available to IDEA-eligible children with disabilities, including the right to stay-put. 

If the Charter School had no basis for knowledge of the student’s disability, it shall proceed with the proposed discipline. The Charter School shall conduct an expedited evaluation if requested by the parents; however, the student shall remain in the education placement determined by the Charter School pending the results of the evaluation. 

The Charter School shall not be deemed to have knowledge that the student had a disability if the parent/guardian has not allowed an evaluation, refused services, or if the student has been evaluated and determined to not be eligible.




	[bookmark: _Toc177924235]ELEMENT 12: STAFF RETIREMENT SYSTEM



Governing Law: The manner by which staff members of the charter school will be covered by the State Teachers’ Retirement System, the Public Employee’s Retirement System, or federal social security.
[Education Code Section 47605(c)(5)(K)]


Urban Montessori will structure its employee compensation plan in a manner that will attract candidates with the necessary skills and experience. 

All employees of the Charter School who qualify for membership in the State Teachers’ Retirement System (“STRS”) (including teachers and other qualified certificated employees) shall be covered under the appropriate system. Employees will contribute at the rate established by STRS. The Charter School will work with the County Office of Education pursuant to Education Code Section 47611.3 to ensure that appropriate arrangements for the coverage have been made. All employees who are not members of STRS must contribute to the federal social security system. The Charter School will make all employer contributions as required by STRS and federal social security. The Charter School will also make contributions for workers’ compensation insurance, unemployment insurance and any other payroll obligations of an employer. The Head of School or designee will be responsible for arranging retirement benefits. 




	[bookmark: _Toc177924236]ELEMENT 13: ATTENDANCE ALTERNATIVES



Governing Law: The public school attendance alternatives for pupils residing within the school district who choose not to attend charter schools. 
[Education Code Section 47605(c)(5)(L)]


No student may be required to attend Urban Montessori Charter School. Children who reside within the school district in which the Charter School operates who choose not to attend the Charter School may attend a school within that school district according to its policy or at another school district or school within the district through its intra- and inter-district transfer policies. The parents and guardian of each student enrolled in the Charter School shall be notified on admission forms that student has no right to admission in a particular school of any local educational agency (or program of any local educational agency) as a consequence of enrollment in the Charter School, except to the extent that such a right is extended by the local educational agency. 




	[bookmark: _Toc177924237]ELEMENT 14: POST-EMPLOYMENT RIGHTS OF EMPLOYEES



Governing Law: The rights of an employee of the school district, upon leaving the employment of the school district to work in a charter school, and of any rights of return to the school district after employment at a charter school.
[Education Code Section 47605(c)(5)(M)]


No person shall be required to work at the Charter School. Persons employed by Urban Montessori are not considered employees of Alameda County Office of Education for any purpose whatsoever. Employees of the County who resign from County employment to work at Urban Montessori and who later wish to return to the County shall be treated the same as any other former County employee seeking reemployment under the collective bargaining contracts of ACOE, which shall govern. Urban Montessori shall not have any authority to confer any rights to return on County employees. Sick or vacation leave or years of service credit at the County or any other school district will not be transferred to Urban Montessori. Employment by Urban Montessori provides no rights of employment at any other entity, including any rights in the case of closure of Urban Montessori.




	[bookmark: _Toc177924238]ELEMENT 15: DISPUTE RESOLUTION PROCEDURES



Governing Law: The procedures to be followed by the Charter School and the chartering authority to resolve disputes relating to provisions of the charter.
[Education Code Section 47605(c)(5)(N)]


[bookmark: _heading=h.25lcl3g]INTENT

The intent of the Urban Montessori Dispute Resolution Process is to:
· Resolve disputes within the Charter School pursuant to the Charter School’s policies.
· Minimize the oversight burden on the county.
· Ensure a fair and timely resolution to disputes.

Should any section of this element pertaining to resolving disputes, be in conflict with County policies or desired protocols, then the Charter School is amenable to altering said areas through the Memorandum of Understanding process to be mutually agreed upon.
[bookmark: _heading=h.kqmvb9]
DISPUTES BETWEEN THE AUTHORIZER AND THE CHARTER SCHOOL

The Charter School recognizes that it cannot bind the County to a dispute resolution procedure to which the County does not agree. The policy below is intended as a starting point for a discussion of dispute resolution procedures. The Charter School is willing to consider changes to the process outlined below as suggested by the County. 

The Charter School and the County will be encouraged to attempt to resolve any disputes with the County amicably and reasonably without resorting to formal procedures. In the event of a dispute between the Charter School and the County, School staff, employees and Board members of the Charter School and the County agree to first frame the issue in written format (“dispute statement”) and to refer the issue to the County Superintendent and Head of School of the Urban Montessori school or their respective designees. In the event that the County Board of Trustees believes that the dispute relates to an issue that could lead to revocation of the charter in accordance with Education Code Section 47607, the Charter School requests that this shall be noted in the written dispute statement, although it recognizes it cannot legally bind the County to do so. However, participation in the dispute resolution procedures outlined in this section shall not be interpreted to impede or act as a pre-requisite to the County’s ability to proceed with revocation in accordance with Education Code Section 47607 and its implementing regulations. 

The Head of School and Superintendent, or their respective designees, shall informally meet and confer in a timely fashion to attempt to resolve the dispute, not later than five (5) business days from receipt of the dispute statement. In the event that this informal meeting fails to resolve the dispute, both parties shall identify two Board members from their respective boards who shall jointly meet with the Superintendent and the Head of School of the Charter school, or their respective designees, and attempt to resolve the dispute within fifteen (15) business days from receipt of the dispute statement. 

If this joint meeting fails to resolve the dispute, the Superintendent and the Head of School, or their respective designees, shall meet to jointly identify a neutral third party mediator to engage the Parties in a mediation session designed to facilitate resolution of the dispute. The format of the mediation session shall be developed jointly by the Superintendent and the Head of School, or their respective designees. Mediation shall be held within sixty business days of receipt of the dispute statement. The costs of the mediator shall be split equally between the County and the Charter School. If mediation does not resolve the dispute either party may pursue any other remedy available under the law. All timelines and procedures in this section may be revised upon mutual written agreement of the County and the Charter School. 
[bookmark: _heading=h.34qadz2]
ADDRESSING INTERNAL CONCERNS AND COMPLAINTS 

Urban Montessori is committed to working with all stakeholders to address any concerns and complaints. Disputes arising from within the Charter School, including all disputes among and between students, staff, parents, volunteers, advisors, partner organizations, and Charter School Board members, shall be resolved pursuant to policies and processes developed by the Charter School, including, but not limited to, the adopted Uniform Complaint Procedures of the Charter School.

All stakeholders are encouraged to share their ideas and concerns with the Head of School and/or other members of the leadership team at any time. If the Head of School is unable to resolve a concern, all stakeholders are able to contact the Chair of the Board of Directors. The Uniform Complaint process will be used as needed to address any applicable community concerns that are not resolved through informal conversations. 

The Charter School will establish and communicate through parent and employee handbooks the complaint procedures that address both complaints alleging discrimination or violations of law and complaints regarding other areas. The Charter School will not, at any time, refer internal complaints to the County. 

Please see the appendices for the Urban Montessori Uniform Complaint Procedures.



	[bookmark: _Toc177924239]ELEMENT 16: CLOSURE PROCEDURES



Governing Law: The procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing of any net assets and for the maintenance and transfer of pupil records. 
[Education Code Section 47605(c)(5)(O)]


Closure of Urban Montessori will be documented by official action of the Board of Directors. The action will identify the reason for the closure. The official action will also identify an entity and person or persons responsible closure-related activities. 

The Charter School will promptly notify parents and guardians and children of the school, the County Office of Education, the School’s SELPA, retirement systems in which the Charter School’s employees participate (e.g., State Teachers’ Retirement System, and federal social security), and the California Department of Education of the closure as well as the effective date of the closure. This notice will also include the name(s) of and contact information for the person(s) to whom reasonable inquiries may be made regarding the closure; the pupils’ school districts of residence; and the manner in which parents/guardians may obtain copies, including specific information on completed courses and credits that meet graduation requirements. 

The Charter School will ensure that the notification to the parents and children of the site of the closure provides information to assist parents and children in locating suitable alternative programs. This notice will be provided promptly following the Board's decision to close the School. 

The Charter School will also develop a list of pupils in each grade level and the classes they have completed, together with information on the pupils’ districts of residence, which they will provide to the entity responsible for closure-related activities. 

As applicable, the Charter School will provide parents, children and the County with copies of all appropriate student records and will otherwise assist children in transferring to their next school. All transfers of student records will be made in compliance with the FERPA. The Charter School will ask the County to store original records of Charter School children. All records of the school shall be transferred to the County upon site closure. If the County will not or cannot store the records, the Charter School shall work with the County to determine a suitable alternative location for storage. 

All state assessment results, special education records, and personnel records will be transferred to and maintained by the entity responsible for closure-related activities in accordance with applicable law. 

As soon as reasonably practical, the Charter School will prepare final financial records. The Charter School will also have an independent audit completed within six months after closure. The Charter School will pay for the final audit. The audit will be prepared by a qualified Certified Public Accountant selected by the Charter School and will be provided to the County promptly upon its completion. The final audit will include an accounting of all financial assets, including cash and accounts receivable and an inventory of property, equipment, and other items of material value, an accounting of the liabilities, including accounts payable and any reduction in apportionments as a result of audit findings or other investigations, loans, and unpaid staff compensation, and an assessment of the disposition of any restricted funds received by or due to the School. 

The Charter School will complete and file any annual reports required pursuant to Education Code section 47604.33. 

On closure of the Charter School, all assets of the Charter School, including but not limited to all leaseholds, personal property, intellectual property and all ADA apportionments and other revenues generated by children attending the School, remain the sole property of the Charter School and shall be distributed in accordance with the Articles of Incorporation to another California public educational entity. Any assets acquired from the County or County property will be promptly returned upon school closure to the County. The distribution shall include return of any grant funds and restricted categorical funds to their source in accordance with the terms of the grant or state and federal law, as appropriate, which may include submission of final expenditure reports for entitlement grants and the filing of any required Final Expenditure Reports and Final Performance Reports, as well as the return of any donated materials and property in accordance with any conditions established when the donation of such materials or property was accepted. 

On closure, the Charter School shall remain solely responsible for all liabilities arising from the operation of Urban Montessori. As the Charter School is operated by a non-profit public benefit corporation, should the corporation dissolve, the Board will follow the procedures set forth in the California Corporations Code for the dissolution of a non-profit public benefit corporation and file all necessary filings with the appropriate state and federal agencies. As specified by the Budget in the Appendix, the Charter School will utilize the reserve fund to undertake any expenses associated with the closure procedures identified above. 




	[bookmark: _Toc177924240]ELEMENT 17: ADMINISTRATIVE ITEMS



ADMINISTRATIVE SERVICES 

Governing Law: The manner in which administrative services of the charter school are to be provided. 
[Education Code Section 47605(h)]

The Charter School may contract with an outside vendor for any “back office” services that the school staff are unable to perform (e.g., state reporting). The Charter School will be responsible for all of its own personnel salary and benefit plans, provisions and costs. In the event that any administrative services are to be provided by the County, the specifics will be agreed to in a Memorandum of Understanding between the Charter School and the County. 

Urban Montessori declares that it shall be deemed the exclusive public school employer of Urban Montessori teachers, staff and other employees of Urban Montessori for purposes of the Educational Employment Relations Act. Urban Montessori recognizes the employees’ rights under the EERA provisions to organize for collective bargaining.


IMPACT ON CHARTER AUTHORIZER

Governing Law: Potential civil liability effects, if any, upon the charter school and upon the school district. 
[Education Code Section 47605(h)]

The Charter School is to be operated by a California nonprofit public benefit corporation. This corporation is organized and operated exclusively for charitable purposes within the meaning of Section 501©(3) of the Internal Revenue Code and California Revenue and Taxation Code Section 23701(d). 

Pursuant to Education Code Section 47604(d), an entity that grants a charter to a School operated by or as a nonprofit public benefit corporation shall not be liable for the debts or obligations of the Charter School or for claims arising from the performance of acts, errors or omissions by the School if the authority has complied with all oversight responsibilities required by law. The Charter School shall work diligently to assist the County in meeting any and all oversight obligations under the law, reporting, or other County-requested protocol to ensure the County shall not be liable for the operation of the School. 

Further, the Charter School and County shall enter into a memorandum of understanding, wherein the Charter School shall indemnify the County for the actions of the Charter School under this charter. The corporate bylaws of the Corporation provide for indemnification of the School’s Board, officers, agents, and employees, and the Charter School will purchase general liability insurance and Board Members and Officer’s insurance to secure against financial risks. As stated above, insurance amounts are determined by recommendation and the Charter School’s insurance company for schools of similar size, location, and student population. The County shall be named an additional insured on the general liability insurance of the Charter School. 

The Charter School shall be responsible for all supplies and equipment that it purchased and, in the event of loss by fire, disaster, or theft, the County shall have no responsibility for such items. Further, the County shall have no responsibility for losses of student property for any reason whatsoever and the Charter School shall hold the County harmless from any such losses. 

The Charter School has instituted appropriate risk management practices as discussed herein, including screening of employees, establishing codes of conduct for children, and dispute resolution. 

GOVERNING BODY OF THE CHARTER SCHOOL

Kara Fortuna, Vice Chair and Academic Oversight Committee Chair, is a writer, editor, and project manager currently working in the Historic Preservation field. She previously worked in hospital management, banking, non-profit/fundraising, and technology; she enjoys immersing herself in and learning about new environments and looks forward to applying this to her role on the UMCS Board. Kara is the parent of two children and is dedicated to supporting UMCS in maintaining its dedication to providing access to high fidelity free Montessori education for all. She lives with her family in San Leandro, CA.

Greg Klein, Secretary, is an Effective School Boards Coach, educational consultant, and teaches online. For over twelve years, Greg served at the Rogers Family Foundation, including as the Senior Director, Innovation and Learning, and managed most of the Schools portfolio. Greg loves working directly in schools supporting Boards, principals, teachers, and students to personalize learning at Oakland public schools. Greg’s at his best when helping teams and education entrepreneurs build a common understanding of their current status and trajectory, and then helping educators and families dream even further of where their students might go next and how to get there together. Prior to working at the Foundation, Greg helped launch Downtown College Prep’s (DCP) Alum Rock campus, developing an innovative Learning Lab at the middle school level. While at DCP he managed large groups of students, integrated computers and technology into the classroom, and focused his attention on teaching. Greg began his career in education reform as a teacher, coach, and administrator in the Oakland Unified School District for seven years, including building his own computer mini-lab in his classroom as a first-year teacher. Greg graduated from Dartmouth College in 2004 with a BA in History. Back in high school, Greg was the student board representative for his school district.

Sarah Morrill, is passionate about creating equitable learning programs for all. Sarah spent five years as a principal leading the turnaround effort at Lazear Charter Academy, a TK-8th grade school in the Fruitvale neighborhood of Oakland. Prior to leading at Lazear, Sarah served as the senior managing director for Teach For America's west coast teacher training in Los Angeles, managing the program of 500 new teachers and 100 staff members to create a strong summer school for over 2,000 students. She started her career in Atlanta, Georgia teaching 3rd grade before becoming a teacher coach across Atlanta for new teachers. Sarah graduated from Colorado College with a BA in International Political Economy. Most recently, she received her Masters in Business Administration from UC Berkeley and transitioned to adult entrepreneurship education and now supports scientists to bring climate technologies to market at the Berkeley-based non-profit, Activate. In her free time, she enjoys gardening, cooking, hiking, and board games. Sarah lives in the Laurel neighborhood of Oakland with her partner and two children.

Amy Ng, Chair, is the Director of Strategy and Analysis at Silicon Schools Fund. She spent five years at Aspire Public Schools, leading the network’s Operations team, charter petitions and renewals, authorizer compliance, state and federal reporting, and the development of school ops leaders. Amy began her career at Amazon.com as a Financial Analyst, who helped launch the Kindle e-reader and digital content business while overseeing the Amazon retail vendor services and experience business. Amy is a first generation Chinese-American to graduate from high-school and college and received her B.A. from The University of Washington. Amy is a proud mom of two sons and lives in Oakland.

Ann Rhodes, FAC representative, is a former union organizer who led grassroots campaigns for healthcare reform, as well as other social and economic justice issues for more than decade. She, her husband, and two daughters moved to Alameda from D.C. four years ago to be closer to extended family. Ann does project based work with a local housing justice nonprofit, and volunteers with refugee resettlement organizations, as well as with families rebuilding their lives after domestic violence. Ann is deeply committed to public education and has been fundraising for Urban Montessori for several years, most notably our annual plant sale which combines her love of plants, community and raising resources for the school. She is honored to serve on Urban Montessori's board.

Evan Sequoia, FAC representative and Treasurer, is a transplanted Californian, originally from Philadelphia, PA. Evan calls Oakland home and is so happy to see the city's rich diversity represented in his child's school. Before Evan’s recent focus as a stay-at-home parent, and then Senior Caregiver, he was a consultant for a fine art gallery and a woodworker for over 10 years. And before that Evan worked with the Special Housing Coordinator at the University of Pennsylvania to accommodate visiting guests and their families. In short, Evan enjoys working with people to achieve common goals that will benefit all of us. Evan looks forward to serving the community to the best of his ability.



	[bookmark: _Toc177924241]ELEMENT 18: FACILITIES



The facilities to be used by the charter school. The description of the facilities to be used by the charter school shall specify where the charter school intends to locate.
[Education Code Section 47605(h)]


Urban Montessori shall be located at a facility provided by the Oakland Unified School District under Proposition 39. The exact facility address shall be provided to the County prior to the start of each school year. The Charter School currently operates at the District’s Tilden/John Swett campus located at 4551 Steele Street, Oakland, CA 94619. The Tilden/John Swett facility has a sufficient number of classrooms, office space, and other shared spaces to effectively serve all students at Urban Montessori.

In the event that the District does not provide facilities under Proposition 39 or the District facilities are not sufficient to serve all students, the Charter School reserves the right to lease or purchase other facilities as may be needed. 

The Charter School shall comply with Education Code Section 47610 by utilizing a facility (or facilities) that are either compliant with the Field Act or compliant with the California Building Standards Code. The facility shall be approved by the local/state fire marshal for the intended use. The Charter School agrees to test sprinkler systems, fire extinguishers, and fire alarms at its facilities to ensure that they are maintained in an operable condition at all times.




	[bookmark: _Toc177924242]ELEMENT 19: FINANCIAL / OPERATIONAL PLAN



BUDGETS AND CASH FLOW

Governing Law: The petitioner or petitioners also shall be required to provide financial statements that include a proposed first-year operational budget, including startup costs, and cashflow and financial projections for the first three years of operation. 
[Education Code Section 47605(h)]

At full enrollment, the Charter School will be able to sustain itself on state and federal per-pupil funds, without the need for additional grant monies. 

[bookmark: _heading=h.4hae2tp]Sources of Funds 
The vast majority of funds for the School’s operations come from the State of California and local in-lieu of property taxes, in the form of a per-student standard allocation under Local Control Funding Formula (“LCFF”) based on Average Daily Attendance (ADA). The Charter School will also receive additional monies (“categorical funds”) for special populations and specific programs. Additional sources of funds include grants and fundraising. 

[bookmark: _heading=h.2wfod1i]Uses of Funds 
Annually, most of the Charter School’s funds will go toward personnel and facilities (including rent or debt service, utilities and maintenance). The Charter School also anticipates spending about 5% of its budget on other direct program costs (e.g., classroom supplies). 

These materials are provided as required by Education Code Section 47605(h) and are based upon the best data available to the Petitioners at the date of submission.

Administrative Services
The Charter School will provide or procure its own administrative services including, but not limited to, financial management, accounts payable/receivable, payroll, human resources, and instructional program development either through its own staff or through an appropriately qualified third-party contractor. Currently, UMCS contracts with EdTec, Inc. to provide back-office services. EdTec has specialized in charter schools since 2001. Their exceptional staff understands the needs and workings of charter schools, inside and out. EdTec offers a comprehensive range of services for schools in all stages of development, from startup to established. EdTec currently supports over 300 charter schools across six states in areas including charter application development, back office, student data analysis, school software support, compliance and accountability, charter renewal, grant writing, and more.

Direct Funding
The Charter School will receive funding pursuant to Education Code Section 47630 et seq. and will opt to receive its funding directly from the state pursuant to Education Code Section 47651. Any funds due to the Charter School that flow through the County shall be forwarded to the Charter School in a timely fashion. During the term of this charter petition, the Charter School and the County will negotiate in good faith to develop a Memorandum of Understanding that establishes the specific financial and service relationship between the two parties.

Financial Reporting
By July 1 of each calendar year, the Charter School will provide a draft budget for the following school year to the County, including its estimate for enrollment and its Average Daily Attendance assumptions. The Charter School shall comply with all other financial reports required by Education Code Section 47604.33, and shall provide additional fiscal reports as requested by the County:
1. By July 1, a preliminary budget for the current fiscal year.
2. By July 1, an annual update (LCAP) required pursuant to Education Code Section 47606.5.
3. By December 15, an interim financial report for the current fiscal year reflecting changes through October 31. Additionally, on December 15, a copy of the Charter School’s annual, independent financial audit report for the preceding fiscal year shall be delivered to the State Controller, California Department of Education and County Superintendent of Schools.
4. By March 15, a second interim financial report for the current fiscal year reflecting changes through January 31.
5. By September 15, a final unaudited report for the full prior year. The report submitted to the District shall include an annual statement of all the Charter School’s receipts and expenditures for the preceding fiscal year.

The Charter School will maintain sufficient staff and systems including technology, required to ensure timely reporting necessary to comply with the law and to meet all reasonable inquires from County and other authorized reporting agencies.

Insurance
The Charter School shall acquire, maintain and finance general liability, workers compensation, and other necessary insurance for the Charter School of the types and in the amounts required for an enterprise of similar purpose and circumstance. 

The Charter School shall provide evidence of the above insurance coverage to the County annually. 

County Fee for Oversight
The County may charge for the actual costs of supervisorial oversight of the Charter School not to exceed 1% of the Charter School’s revenue, or the County may charge for the actual costs of supervisorial oversight of the Charter School not to exceed 3% if the Charter School is able to obtain substantially rent-free facilities from the County.


	[bookmark: _Toc177924243]CONCLUSION



TERM OF CHARTER PETITION

The Charter School’s charter term shall begin on July 1, 2025 and expire on June 30, 2027. Any material revisions to Charter School’s charter shall be made by the mutual agreement of the governing board of the Charter School and the County in accordance with Education Code Section 47607. The Charter School may present a petition to renew or materially revise the Charter, and the County agrees to respond to such petitions pursuant to the process, criteria and timeline specified in Education Code Sections 47607 and 47605.

INTERPRETING THE CHARTER

All terms of the charter that can be interpreted as within the intent of the Education Code shall be interpreted in such a manner. The terms of this charter contract are severable. In the event that any of the provisions are determined to be unenforceable or invalid for any reason, the remainder of the charter shall remain in effect, unless mutually agreed otherwise by the Charter School and the County. The County and the Charter School agree to meet to discuss and resolve any issues or differences relating to invalidated provisions in a timely, good faith fashion. 

Changes in the law or the County administration related to charter schools occur from time to time. The Charter School shall fully comply with all such legal and/or administrative changes. Modifications to this charter pursuant to such changes shall be deemed administrative amendments and shall not be considered “material revisions” requiring approval pursuant to Education Code Section 47607(b). 

REVOKING THE CHARTER

The County may revoke the charter of the Charter School in accordance with Education Code Section 47607.

APPROVING THE CHARTER

To support the review process, Urban Montessori has provided a Performance Report and Staff Review Matrix as requested by the Alameda County Office of Education.

Additionally, Urban Montessori has also provided as appendices the School Past Performance Data Tool, the School Performance Goals Tool, and the Charter Renewal Performance Report.

By renewing this charter, the County will be fulfilling the intent of the Charter Schools Act of 1992 to improve pupil learning; create new professional opportunities for teachers; and provide parents and pupils with expanded choices in education and following the directive of law to encourage the creation of charter schools. The Petitioners are eager to work independently, yet cooperatively with the County to establish the highest bar for what a charter school can and should be. To this end, the Petitioners pledge to work cooperatively with the County to answer any concerns over this document and to present the County with the strongest possible proposal requesting a two term to renew operation.
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